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FOREWORD

In Pakistan especially, the need for providing opportunities for all forms of
adult learning is a first priority. At present, as in the past, most emphasis is placed on
content for subject matterideas, information, skills and teachniques. But regrettably,
the meghods and means of communicating these are generally overlooked or, at best s
given but a passing thought, it is so often not realized that as far as education is
concerned, the way knowledge is arranged and delivered is as important as the
knowledge itself. Indeed. with the teaching-learning process, whether with the non-
illiterate or graduate, much waste, both of the time and money, will invitably be
incurred. however, good the knowledge may be or however sound the teacher is in
his subject, if arrangement, presentation and delivery are unsatisfactory and left to

lance. waste must occur. And in Pakistan, there is no room for waste of either time
z‘ money; both are precious.

In the design of adult education emphasis is required on content and subject
- matter, ideas, information, skills and techniques. Equally important are the methods
and means of communication. Presentation and delivery must be well designed. In
_‘order 1o run the system efficiently, there is need of viable group of highly trained
personnel who can manage and supervise various services with professional insight.

The Allama Igbal Open recognizing the need has designed an Adult
Education/ Literacy course as part of M. Phil (Education) prograrmme of Faculaty of
Education. It highlights important features of adult education/literacy, its history, need
and potential role. The course gives emphasis to adult education/literacy in
internationla perspectives, the psychology of adult learning, its planning and
organization, role of teaching aids. The techniques of developing adult education
Materials, teaching communication, teaching reading, writing and arithmetic, its
evaluatiort and various short-coming in its effective role have been discussed The
~earse will be useful to all teachers of colleges of education, personnel of nation
building departments, extension workers, media personal of PT.V./ PB.C and
general public.

I congratulate Dr. Muhammad Rashid, Dean, Faculty of Education and Course
Cooridnator for completing the study guide to be offered on time. Any suggestions/
comments for improvement of the course will be welcome.

' Dr. Zia Ul Qayyum
Vice Chancellor
Feb, 2020
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Plan adult education at different levels.

Assess needs and interests in programme planning

Design a programme of adult educaiton.

Discuss the steps involved in planning for adult education.

State the importance of literacy in every day life.

Discuss the three important approaches to adult education.

Specify the psychological approach to adult education.

Explain reading approach to adult education,

Af)preciate functional literacy approach to adult education.

Discuss the need for literacy in Pakistan,

Explain the different policy statement with reference to Adult Education in
Pakistan.

Discuss the role of Government ( GO’s) and Non-Government Organizations
(NGOs) functioning for adult education.

Identify the adult education programmes in Pakistan,

Evaluate different problems involved in adult education programme in
Pakistan.

State the meaning of teaching aids.

Discuss the nature of teaching aids.

Evnlan the importance of teaching aids.



29,

30.
31

32.
33,
34.

3%
36.
37,

38.
39,
40.

41.
42.
43,
44,
45.
46,
47.

48.
49.
50.
5l
22,
A,
54.

X1

Identify all the categories of teaching aids discussed in this unit as ‘hardware
and software’. '
Indicate the estimation of costs of teaching aids to be used in the classroom.

Eva!uatc the role of teaching aids in mstructmnal strategies.

State the basic rule for media selection.
Demonstrate by examples, the construction of media classification system

Explain the importance of training needs for the personal involved in adult
education.

Specify the role and training needs of managers.
Evaluate the role of supervisors.

List the responsibilities and specific training needs for the instructors of adult
education.

Critically examine the role of authors of adult education materials.
Specify the training needs of instruction in adult education.

Discuss the techniques of simulation and games to be used in training adult
education.

Discuss the nature need of evaluatmn

Appreciate the importance of evaluation;

Differentiate between different types of evaluation;
Explain formative evaluation and summative evaluation;
Discuss the process of student evaluation;

Analyse the process of programme evaluation,

Discuss different process and evaluation strategies in the system if adult
education.

Discuss the problems involved in adult education/literacy,

Specify the organization and supervision problems in adult education.
Evaluate the importance of training of the adult education personnel,
Explain the need of publicity and promotion of adult education;
Discuss the significance of female education; '

State financial problems involved in adult education,

Appreciate the special problems of adult education and specify possible
solntion to those problems.







UNIT NO. 1

INTRODUCTION TO ADULT EDUCATION

BY

DR. MUHAMAMD
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1.1 INTRODUCTION

In a country like Pakistan, adult education assumes an important role in
realising the ideals of human equality and dignity. The colonialists, by means and
devices, strategically and craftily, constructed social, political economic and cultural
systems that enhanced the differences between the ruler and the ruled. This made
exploitation easy and wide-spread. Indeed, in such a situation, not only the children
in school need methodically to be liberated from ignorance but the liberation of the
adult is also of great importance. This demands a scientific and methodical approach
to adult education.

Adult education has now assumed greater significance in view of the
campaigns for eradication of mass literacy from the developing countries. It can be
characterised as shapeless hybrid field, comprised of a variety of domestic and
international components. Its clientele is as varied as the entire adult population. and
its methods include all the arrangements between learner and nientor ever contrived
by pedagogists and andragogists anywhere.

Adult education activities take place in organisations with both primary as
well as marginal interest in education, in manner more diverse than youth education.
The majority of adult education activities tekes place in institutions that are-not
primarily intended for adult education purposes such as museums, libraries, social
agencies, voluntary associations, churches, industrial organisations, labour unions,
professional societies, mosques, village or mohaltah schools etc. Those institutions
created primarily for the education of aduits such as proprietary schools and
independent adult education centres are far fewer in number.

However, adult education must be conceived as a potent weapon in making
the manpower of the country literate and creating awareness by mobilising a

- potentially skilled resource for the social, economic and cultural development of the

country. Almost all the developing countries, including Pakistan, and various private
organisatiowagencies are mostly driven towards spending a lot of money for adult
egu'cation purpose rather than planning efficient manpower utilization. Years of
experience have shown that a liberal allocation of funds, without touching the core of

- the problem of mobilising manpower, does not help in realising the objectives. Here

an undisputable fact is pointed out that planning and organisation of manpower with
a greater motivation towards the fulfillment of the goal supported by adequate
financial resources yields the desired levels of achievement.
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In this regard, the experiences of Cuba, Nicaragua and Tanzania in the fiel
of adult education have shown how the objectives could be realised in a short span
of time by mass scale of students and teachers drawn from schools, colleges and
universities backed by strong political commitment on the part of the government.
Pakistan or any other developing country desirous of effective adult education
programmes has to take lessons from such short term activities of these countries
besides organising long term activities planned as in the case of China which organised
the programmes to tackle the problem at three levels, by preventing the flow of new
illiterates through achieving universal, primary education, eliminating illiteracy
through mass literacy campaigns and improving literacy skills of new literates through
spare-time education.

Keeping in view the importance of adult education, its scope and potential
role in eradicating the mass iliiteracy, government organisations (GO's) and non-
government organisations (NGO's) are busy in Pakistan to launch adult education
programme to achieve the desired goal of universal literacy. In this regard, the role
of Allama Igbal Open University is also significant for carrying out an effective, high
quality programmes of adult and vocational education to all parts of the country with
its media approach. UNESCO had acknowledged the efforts of Allama Iqbal Open
University in eradicating the illiteracy and awarded it "Noma" literacy award.

1.2  OBJECTIVES

After reading the unit, it is hoped that you will be able to:

I explain the nature of adult education;

2. identify the need and scope of adult education:

3 discuss the growth and development of adult education;
4. evaluate the role of adult education.

1.3 THE NATURE OF ADULT EDUCATION

During the last few decades several attempts have been made to provide a
comprehensive definition of adult education which breaks down the barriers which
once existed between "adult”, "further", "vocational", "technical", "non-formal" and
"continuing” education, Now adult education is increasingly being seen in its totality. -
According to Liveright and N. Maygood, (1969, p.6): :

._.adult educatiofi-is the process whereby persons who no longer (Qr did not)
attend school on a regular and full-time basis undertake requisite ‘and’
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organised activities with a conscious intention to bring about changes in
information, knowledge, understanding or skills, appreciation and attitudes,

or for the purpose of identifying and solving personal or community
'Problems",

- Bertelsen (1974, p.4) has further refined the definition in order to take greater
account of informal education. His definition includes:

"adult education is any learning experience designed for adults irrespective of
content, level and methods used..."

The draft recommendation of UNESCO (1976, p.2) on the development of
adult education provides: -

"The term adult dducation denotes the entire body of organised educational
processes, whatever the content level and method, whether formal or
otherwise, whether they prolong or replace initial education in schools,
colleges and universities, as well as in apprenticeship, whereby persons
regarded as adult by the society to which they belong deveiop their abilities,
enrich their knowledge improve their technical or professional qualifications
and bring about changes in their attitude or behaviour in the twofold
perspective of full personal development and participation in balanced and
independent social, economic and cultural development".

As you have noticed that these definitions, embracing the dual purposes of
cnieving individual self-fulfillment and iricreasing social participation, lay to rest the
tion that adult education is purely concerned with what were once regarded as non-

vocational activities. The term non-vocational is in any case meaningless, since a
suject is vocatipnal or non-vocational entirely according to the motive of the learner

£r studying it. However, adult education embraces all forms of educative
2xperiences needad by men and women according to their varying interests and .

raquirements, at their differing levels of comprehension and ability, and in their
hanging role and responsibilities throughout their life. :

V[ostly writers have defined adult education according to their own situation,
However, in order to comprehend fully the idea, nature and definition of adult
education, please read 1.1 and 1.2 listed at the end. Both the wmers have tried to
hiohlight, the working definition of adult education.

People need education to acquire a broad base of knowledge, attitudes, values
and ‘skills on which they can build during later life even if they do not receive further.
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formal instruction. Such education provides people with the potential to learn, to
respond to new opportunities to adjust to social and cultural activities. Thé demand
for formal education has increased drastically throughout the world. This is due, on
the one hand, to the development of literacy and greater opportunity for leisure, and
on the other hand, to the rapid advances in technology.

No doubt, in most societies, it is customary to think of education as being
carried out by the established formal school system. The situation is different in
Pakistan since the establishment of Allama Igbal Open University. Before that many
people thought that the formal system fulfilled the entire need for education. The
assumption was that if education did the job well with the children, there would be no
need for further education. But the validity of this assumption was destroyed with the
inception of Allama Igbal Open University and because of many other reasons, which
include:

1. Firstly, because of the development of science and technology in the
developed countries, where all children are given an opportunity to enter
schools it is now evident that formal education is not sufficient to provide
education and training to all the masses of the country. Even after leaving
school people must go on leaming new things in their adult years if they have
to remain up-to-date quite apart from the problem of drop-out and wastages.
It is the major explanation forthe very rapid growth of adult education in ali
the developed countries and even in Pakistan.

2 In the developing countries like Pakistan, lack of universal primary education
results in the ever growing gap between the educated and the unschooled.
This further emphasises the importance of adult education. In fact, the lack
of universal primary education is due to limited resources of the country,
Only half of the children population get places in primary schools and only 75
per cent of the primary school leavers get places in secondary schools. This
means that large education and communication gap emerges between those
receiving some education, and the majority of adults and many children who
have never experienced any formal education.

The importance of adult education is increasingly recognised by the
educational planners of developing countries. Philip Coombs (1968, p.142)
states that "the poorer countries now face a priority task of non-formal (adult)
education which, years ago, confronted today's industrialised countries. It is
to bring to the vast numbers of farmers, workers, small entrepreneurs, and
others who have never seen the inside of a formal classroom and perhaps
never will a spate of useful skills and knowledge which they can promptly
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apply to their own and their nation's development”.

Hence, in order to increase the literacy rate for national development, it is
becoming more and more apparent that education must be given to all
peasants, workers and rura. masses of Pakistan.

3. In almost all the Five Y:ar Plans and national education policies much
emphasis has been given tc adult education keeping in view its importance for
social change and national development.

4, Adult education has a unique role. It can make the neglected farmers, workers
and their families more productive and effective in their work, in their social
and personal relationships and as citizens.

From the above discussion, it appears that the vital need is to widen and
deepen the change absorption capacity. It can be seen to be primarily an exercise in
education in the widest sense and because it mainly concerns adults, adult education
in particular,

Here it is worth re-examining what tasks have been claimed for adult
education. At first glance it may appear that the case has been exaggerated and over
emphasised. Basically, the argument is that in developing countries one of the
fundamental problems is how to get maximum change with stability, efficiency and
minimum dislocation, to achieve steady all round growth. Instability is caused
primarily because change is occurring faster than skills necessary for full participation
in the changes can be acquired. This situation can be corrected either by slowing
down the speed of change which has been rejected as neither very practical nor
desirable or by increasing the change absorption capacity of the society. Thus the task
of adult education is to strengthen and to improve the nation's view so that it can cope
with changes as and when they occur. However, a difficult but vital role of adult
education is to take the lead in moving the society towards its goal, but never going
so far ahead that it becomes separated from society.

' Anyhow, in order to comprehend the need and scope of adult education, itis
necessary to know nature, concept, goals, purposes and aitms of adult education, the
intellectual adventure, self-understanding, citizenship, remedial education ete. The
informations in respect of all such points relating to adult education are available in
the below referred material.

=SS e ey

. . e Sy —
| Poter Jarvia (1996) Adult_and_Continuing Education Theary and

practice, 2nd ed. London, Helm, pp.20-23 I

= —




7

1.4 THE DEVELOPMENT OF ADULT EDUCATION

In traditional societies informal education of one kind or another was carried
out. An examination of most tribal structures shows that there existed an informal
education system, generally based on the age-groups, as one continuous process from
birth to death. In other words, education was a hfe-long process which included both
child and the adult.

Adult education remained present in almost every society. In the primitive
period, the term indigenous education was used for adult education. Indigenous
education includes few days of informal preparation to longer periods of time where
youths were taken-off from schools for special instruction. Indigenous education is
also related to religious instructions. Main examples are the various forms of Quranic
schools which exist throughout the Muslim world.

The perspective of adult education is actually a new way of describing the
very old process of education. Different terms such as community education and life-
long education are being used. All these terms are covered under adult education.

As a matter of fact, a negative attitude, which the developing countries like
Pakistan inherited from the Bntish rule, was a scant regard for any form of education,
which fell outside of the normal pyramid of formal advancement from school to
university. This was not done with malice or forethought, but was a simple refiection
of prevailing attitudes toward any education not directed towards children and youths.

Adult education had been established in the developed countries largely by non-
governmental agencies and it was principally to them that the task fell in the
developing countries.

It was not until the 1950's when adult education was beginning to be
recognised as a discrete and serious branch of education in Europe and North
America. Some notes were being taken of the contribution, which it could make to
the development of developing countries. This was the period when fundamental
education programmes beeame in vogue in developing countries, soon to be
superseded by the more dynamie concept of community development. With both of
these literncy was associnted. But financinl allocations to adult education were
meagre. and it was not until quite recently that fresh assessments were made of the
potential rele, which it should play in development.

While diacussiﬁg the growth and development of adult education Maleolm §.
Knowles (1980) highlighted the early processes and institutions of adult education in
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America. The changing role of government, national organisations, support and role
of business and industries was assessed. Growth occurred in continuing professional -
development, community colleges, voluntary organisations and educationai brokering,
Educational brokering was described by the author as an intermediary function, a
mechanism by which adults may take advantages of the broad array of learning
opportunities in their communities. In order to fully comprehended the historical
perspective of adult education, please read the below mentioned book:

Malcolm S. | "The growth and development of education” In John M. Peter
Knowles and associates (1980). Building an Effective Adult Education | 1-2
(1980) | Enterprise. London, Jossey Bass Publishers. pp.12-14

1.5 AIMS AND ROLE OF ADULT EDUCATION

The primary role of adult education in developing countries is to help each
individual man, woman and youth make the best of his/her life. No system of adult
education can do all that is needed. Every need cannot be met by adult education
alone. However, the role of adult education is broad and global in its implications.
It is essential therefore that each country should enunciate its own set of aims for
education as a whole, and also specifically, for adult and non-formal education. Such
a pronouncement will provide the setting in which the development of adult education
ran take place; it will certainly help to establish a positive climate of thought towards
this branch of education and it will indicate the significance which government
attaches to it. To these may be added aims which tend to be more specifically
functional in their elaboration. An example comes from Nigeria concerning the role
of adult education in education and training of the masses at large:-

b To provide functional literacy education for adults who have never had the
advantage of any formal education.

2 To provide functional remedial education to those young people who
prematurely dropped out of the formal school system. :

To provide further education for different categories of completers of the
formal education system in order to improve their basic knowledge and skills.

To provide in-service, on-the-job, vocational and professional training for
different categories of workers and professionals in order to improve their
skills.
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5 To give the adult citizens of the country the necessary aesthetic, cultural and
civic education for public enlightenment.

In developing countries, the role of adult education is very significant. it has
to provide education and training for those adults who have never had a previous
opportunity for schooling. The difficulties in teaching the unschooled adult is the
assumption that illiterate persons are incapable of learning effectively unless they first
become literate. There is no question that literacy is important in accelerating
development. Given 2 literate population, the forces of modernisation would be more
effective in accelerating development. Moreover, the adult education is also playing
its role particularly in functional literacy. '

_The second role, the adult education is playing and can play is the provision
of political education for all the countries. Because, for effective nation-building all
citizens need political education. In particular in its effort to create a democratic and
Islamic society, Pakistan must educate its citizens at all levels on its basic ideas and
political principles. Through effective political citizens can be heiped to learn how to
discuss political questions, to evaluate decision making of government and to help
promote reforms that are in the public interest.

It is clear that in order to mobilise all Pakistanis for fuller participation in
national development, they must be given opportunities to learn and understand the
political economic and social objectives of their society. Hence, adult education is
quite effective in providing political education to the citizens of Pakistan who have no
education at all,

The third role of adult education can be to provide leadership training,
especially, in the rural areas. Particularly, to those who have not acquired the
educational qualifications normally required for leadership positions. It can be done
through courses and seminars on leadership.

The fourth role of adult education is to provide vocational education for
primary and secondary school leavers and adults. In some developing countries such
as Tanzania, Sri Lanka and Kenya, the vocational education is imparted more
effectively after an individual leaves school. Initially, it includes training to develop
manual skills to maintain, repair, and make simple tools and equipment used in
farming, wllage industries and in the homes. In order to supplement one's income
some training in handicrafts is provided with emphasis to use the local materials and
resources. Moreover, the adult education is playing an important role in promoting
the trades like carpentry, tailoring, brick laying, simple metal working and masonry etc..
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The fifth role of adult education is particularly relevant to those who are
working full time in different occupations and want to advance themselves in their
1espective jobs. Various kinds of evening courses and other part-time courses can be
provided through adult education programmes for needy people. By doing this, the
skilled manpower will have opportunity to study and learn some of the new ideas,
acquire knowledge and skills to keep up_to date in their occupations, in their social
life and in public affairs.

The sixth role of adult education is to provide instruction for adults with
special interests. Because a rapidly changing society faced with the growing pressures
of modernisation requires some means of providing the adult, with information and
knowledge at short notice. The existing formal system with its established curriculum,
full-time staff, and procedures is usually too rigid to meet this need. This all can
easily be done by adult education if important interests of the society are taken well
care off.

Malco!m S. Knowles (1970) while commenting on the role of adult education
states;

- .....in institutions whose constituents are primarily children and youth, adult
education is perceived as an instrument for helping them improve the quality
of education of the young Public schools, for example, are devoting
increasing energy in improving the educative quality of the home

. environments of their children through courses, study groups, and lecture
series on child development and home and family living for parents, parental
counselling and extra curricular activities for parents and children together.
Many voluntary youth agencies, such as the Boy Scouts, Girl Scouts, YMCA
and YWCA, Sunday Schools, and 4-H clubs, perceive the training of
volunteer adult leaders as the critical element in accomplishing their character-
building goals with the youth.

In order to fully comprehend the role of adult education, please read the
following books.

e e
Malcolm S. | The Modem Practice of Adult Education. New
Knowles (1970) York, Association Press. pp.21-35 3

' Homer Kempfer Adult Education, New York, McGraw-Hill Book | 1-4
(1955) Company, Inc. PP. 3 - 16
{ )
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1.6 ACTIVITIES

1. Discuss the meaning and definition of adult education/literacy with any of the
scholar of your area and write a report on the outcome of your discussion.

2, In the space below, please write a short statement of your understanding of
the important aspects in respect of the need of adult education in Pakistan.

3. Please prepare a chart indicating the pc  Hle role of adult education.

1.7 EXERCISE

1t is hoped that you have read the whole fthe study material referred in this
unit, now please answer the following questiol

Q.No.1
Q.No.2
Q.No.3

Q.No4

Q.No.5
Q.No.6
Q. No.7
Q.No.8
Q.No.9
Q.No.10
Q.No.11

Offer a working definition of adult education.
Critically examine the historical perspective of adult education.

"The term 'adult' caries specific ¢ iotations ... which imply that it is
specifically liberal education, and this also has a stereotype of being a
middle class, leisure time pursuit". Discuss.

v _adult education might be seen to embrace a variety of prominent,
visible, social activities lying somewhere between school and recreation”.
Explain.

Distinguish between adult education and education of adults.
Critically examine whether adult education is a profession or discipline?,
Explain the functions and goals of adult education.

Discuss the term literacy.

How adult education can'contribute to national development? Discuss.
State the purposes of adult education.

Discuss the levels of development in adult education.



Q.No.12
Q.No.13
Knowles (1970).
Q.No.14
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2.1 INTRODUCTION

Adult education refers to any learning activity or programme deliberately
designed to satisfy the learning needs or interests that may be experienced at any stage
in life by a person who is over the statutory school-learning age and whose principal
activity is no longer in education. Its ambit thus spans non-vocational, vocational,
general, formal or non-formal studies. as well as education with a collective socia’

purpose.

The main theme of this unit is that the provision of a well-endorsed, nation
wide adult education service has become an essential policy requirement in all modern
societies for social, economic, and cultural reasons. A dynamic adult education
service is essential in enabling societies as well as individuals to adapt to the effects
of rapid change. In order that change may occur without disruptive conflicts and at
a reasonable tempo, it is necessary for adults not merely to react to policies planned
from above but to become, on their own initiative, participants in the evolutionary
process. They cannot be expected to perform a constructive personal role unless they
are sufficiently knowledgeable about the external forces affecting their own lives and
the community at large and to be able to choose wise courses of action discriminating
from among, available options. Economic growth is achieved through the constant
application of scientific, technological and organisational skills to industrial and
agricultural production at all levels. This implies that optimal use must be made of
human ability, which in turn can only be achieved by increasing the extent and
efficiency of adult learning.

In addition, rising income and increased leisure pose a new challenge to meet
a more diversified need in cultural and recreational activity and expression among
broader sectors of society. In short, the task of adult education is not only to extend
formal educational facilities and to maintain the competence of the labour force at the
required level, but also to assist people to interpret what urbanisation, social mobility,
fluctuating employment demands, intergenerational conflicts and all the other effects
of unprecedented rapid change mean for them in the context of their own
communities, and to ascertain what positive contribution they can directly make to the
general welfare and to the resolution of their own personal problems.

Growing recognition of the above considerations is reflected in publi-
pronouncements about the value of adult education, which are becoming more anc
more common. It cannot be denied, that a good deal of constructive learning through
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adult education approach is taking place. But societies in general do not treat adult
education as a high social priority and in practice, it therefore lacks the resources to
make a forceful impact upon contemporary problems. The challenge is how to
expand, diversify and rationalise the present provision of learning opportunities so that
aduit education may pursue the societal objectives rhetorically ascribed to it.

Keeping in view the above, effort has been made to highlight learning theories
and psychology of learning with special emphasis on "Andragogy" in this unit.

2.2 OBJECTIVES

After studying the material referred in the unit, yvou should be able to:

1. explain the theories of learning;

2 identify various techniques which can be applied for effective learning;
3. evaluate cognitive learning;,

4 explain the psychology of learning;

5 specify the emphasis of psychology of learning on "Andragogy”.

2.3 THEORIES OF LEARNING

Learning describes the entire activities, practices and reflections through
which everybody becomes what he is at the different levels of his personality. It is a
dynamic conception of education. Everybody knows that an adequate performance
in some professional techniques is only to be achieved after a long training in the
various skills that lead to mastery of the activity concerned. Nobody becomes a
skilled equestrian by watching horse races, nor a pianist by going to concerts, Being
& sportsman, musician ot technician requires qualifications which express a mode of
being characterised by the acquisition of a variety of abilities and competencies. This
statement, irrefutable in these particular cases, is of universal value in non-formal
- education. It implies an active relationship with the world. Such a relationship exists
in all fields of human activity, even in those where it is not generally recognized. Thus
the notion of knowledge consisting of the accumulation of a certain amount of
information is replaced, in accordance with the thinking of epistemologists by one
which defines knowledge as perceptions of the world, as variable and specific as there
are individual minds and particular situations.

You are aware that learning occurs throughout the whole range of human
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activity, With reference to the topic, question arises; what is meant by theories of
learning? There are two parts of the question i e theory and leamning. "Kingsley and
Garry (1957, p.82) maintain that: -

*The word "theory" conveys a sense of intangibility which is forbidding to
some students. To others, theory is assaciated with a sense of impracticality
and unrealism which promotes negative initial reaction. Yet nearly everyone
whether teacher. parent, employer, or college student has a theory and
believes in his own theory of learning even though he may not have stated it
in so many words".

[n simple term a theory is a comprehensive, coherent, and internally consistent
system of ideas about a set of phenomena.

As far as the term learning is concerned. Crow and Crow (1963, p.1) define:

"Learning involves change. It is concerned with the acquisition of habits,
knowledge. and attitudes, It enables the individual to make both personal and
social adjustments. Since the concept of change is inherent in the concept of

.fearning, any change in behaviour implies that learning is taking place or has
taken place Learning that occurs during the process of change can be
referred to as the “learning process"

Gagne (1977 observes:

“Learning is a change in human disposition or capability. which can be
retained, and which is not simply ascribable to the process of growth",

In ordei' to fully comprehend the idea and details of theorics of learning please
read the book referred below: '

Kidd (1973) while discussing the theories of learning, pointed out various
philosophers' points of view about learning. He discusses the disciplines like
sociology. history and philosophy from which theory and pragtice applicable to adult
learning has been derived. In order to highlight further, he mentions the idea of
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Thorndike abdut 'learning and different stages of learning'. His below referred book
is worth reading.

How Adults Learn. Revised Chicago Foller | 5.9
Publishing Company, pp.147-192

Kidd, J.R. (1973)

Gange {1977) discusses different varieties of fearning in his below mentioned
book giving cognitive strategies, nature of intellectual skills verbal information, motor
skills and attitudes. He further points out certain events of slearning.

2.4 ANDRAGOGY AND PEDAGOGY

People primarily working in the education of adults where no degree is
involved and where attendance is voluntary, have known for a fong time that they had
to violate some of the assumptions and concepts of pedagogy if they were to help and
keep their students. But they have felt guilty because it meant departing from
accepted academic standards. In recent years their feelings of guilt have begun to
disappear, largely because there have been emerging a new, coherent, comprehensive
bady of theory and technology based on assumptions about adults as learners. Thus
they have riow acquired a respectable rationale for doing what they have known all
along, would result in better learning.

The word andragogy is derived from the stem of Greek word “aner”, meaning
man (as distinguished from boy). It is not a new word: it was used in Germany in as
early as 1833 and-has been used extensively during the last decade in Yugoslavia,
France and Holland, (in 1970 the University of Amsterdam established a "Department
of Pedagogical and Andragogical Sciences"). But the theory and technology it is
coming to identify are new. '

However, | am not talking about a clear-cut differentiation between children
and adults as learners. Rather, I am differentiating between the assumptions about
learners that have traditionally been made by those who practice pedagogy in contrast
to the assumptions made in andragogy. I believe that the assumptions of andragogy .,
apply to children and youth as they mature, and that they, too, will come to be taught
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more and more andragogically.

Andragogical theory is based on at least four assumptions that are different
form those of pedagogy. These assumptions are:

1 Changes in self-concept,
2 The role of experience,
3. Readiness to learn, and
4 Orientation of learning.

In the first assumption, andragogy ‘assumes that the point at which an
individual achieves a self-concept or essential self-direction is the point at which he
psychologically becomes adult. In the second assumption, as an individual matures he
accummulates an expanding reservoir of experience that causes him to become an
increasingly rich resource for learning, and at the same time provides him with a
broadening base to which to relate new learnings. Accordingly, in the technology of
andragogy there is decreasing emphasis on the transmittal techniques of traditional
teaching and increasing emphasis on experiential techniques which tap the experience
of the learners and involves them in analysis based upon their experience. The use of
lectures, canned audio-visual presentations, and assigned reading tend to fade in
favour of discussion, laboratory, simulation, field experience, team project, and other
action biasd-learning techniques. The third assumption "readiness to learn” is that as
an individual matures, his readiness to learn is decreased by the product of his
biological development and academic pressure and is increased by the product of the
developmental tasks required for the performance of his new sociai roles. In a sense
pedagogy assumes that children are ready to learn the things they ought to, because
of their biological and academic development, whereas andragogy assumes, that
Jearners are ready to learn the things they need to because of the developmental
phases they are approaching in their roles as workers, spouses, parents, leisure time
users, and the like. The fourth assumption is that children have been conditioned to
have a subject-centered orientation to most learning, whereas adults tend to have a
problem-centered orientation to learning,

Two comprehensive treatment of the andragogical model and its application
to the designing and operating of adult educational programmes of various sorts are
available. The andragogical model is a process model, in contrast to the content
. models employed by most traditional educators. The difference i3 that in traditional
education, the teacher (or trainer) decides in advance what knowledge or skill needs
to be transmitted, arranges this body of content into logical units, selects the most
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efficient means for transmitting this content (lectures, readings, laboratory exercises,
films tapes etc.) and then develops a plan for presenting these content units in some
sort of sequence. This is a content model (or design). The andragogical teacher
(facilitator, consultant, change agent) prepares in advance a set of procedures for
invalving the learners in a process comprising the following elements:

i Establishing a climate, conducive to learning;

2 Creating a mechanism, for mutual planning;
3 Diagnosing the needs for learning;
4

Formulating programme objectives (content) that will satisfy, these

needs;

5. Designing a pattern of learning experiences,
Conducting these learning experiences with suitable techniques and
materials; and

7. Evaluating the learning outcomes and rediagnosing learning needs.

It is a process model. The difference is not that, one deals with content and
the other does not. The difference is that the content model is concerned with
transmitting information and skiils whereas the process model is concerned with
providing procedures and resources, for helping learners acquire information and
skills.

In order to fully comprehend the concept of andragogy, assumptions of
pedagogy and andragogy as emerging technology for adult leammg, please read the
following material:

Malcolm 8. : A ion
Knowles (1980) MRY_I_DMQW Rewsed ed Chlcago

Follet Publishing Company. pp.40-62

When adults teach and learn in one another's company, they find themselves
engaging in challenging, passionate, and creative activity. The acts of teaching and
learning and the creation and alternation of beliefs, values, actiens, relationships, and
social forms that result from this are the ways in which we realise our humanity. The
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extent to which adults are engaged in a free exchange of ideas, beliefs and practices
is a measure of whether a society is open, democratic, and healthy. If adults of widely
differing classes and ethnic groups are actively exploring ideas, beliefs and practices,
then we are likely to have a society in which creativity, diversity, and thé continuous
re-creation of social structures are accepted forms.

A society can be considered healthy to the extent it provides publicly funded
learning opportunities for adults. This may be one indicator of a just society, but it
is not the only one and it neglects the enormous amount of significant adult learning,
individual and collective, that takes place outside formal educational settings. The
teaching-learning transaction undertaken by adults are complex and multifaceted and
they steadfastly refuse simple categorisation. They occur in every setting imaginable:
are conducted at different levels of significance to the learner; are oriented toward a
variety of cognitive, effective psychomotor and political ends and involve a range of
formats and methods

In all these instances, several similarities are observable. At the very basic
level, of course, the participants involved are adults, that is, they have attained the
legal and chronological status of adult- hood. Second, they are engaged in a
purposeful exploration of a field of knowledge, or set of skills or in a collective
reflection upon common experiences. - Third, these explorations of knowledge, skills
and experiences take place in a group setting. Fourth, the participants in these
explorations bring to the encounter a collection of experiences, skills and knowledge
that are going to influence how new ideas are received, how new skills are acquired
and how the experiences of others are interpreted.

Gange (1973) has observed, every adult's stock of prior learning and
experience coheres into a unique idiosyncratic mediatory mechanism through which
new experiences and knowledge are filtered. hence, as educators we can never
predict with total certainty how one adult will respond to being presented with new
ideas, interpretations, skills sets, experiences, or materials. Fifth, such prior leaming
and experience also comprise valuable curricular resources.

In the examples of the teaching-learning transactions mentioned above the
topics discussed, themes explored, experiences interpreted, skills acquired and
knowledge investigated will be influenced by and will draw upon, this prior learning
and experience. The tenants, school headmaster, project manager, shop keepers,
parents and non-readers will identify common problems, voice common concerns.
specify skills in which they feel that they are deficient, and provide experiences upon
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which others in the group can reflect. Finally, the transactions in these groups will be
characterised by a respect for individual members that will be manifested in the
procedures used. These groups will probably use discussion methods that will allow
individual member's contributions to be jointly interpreted and explored. In case the
group leader is acting as a good facilitator no one member will be cajoled, insulted or
intimidated by the pressure of majority opinion.

On the other hand, according to Simpson (1987). 'The two distinguishing
characteristics of adult learning most frequently advanced by theorists are the adult's
autonomy of direction in the act of learning and the use of personal experience as a
learning resources. There are many individuals who are chronologically adults but
who show a marked disinclination to behave in any thing approaching a self-directed
manner in many areas of their lives, Self-directedness is rather being advanced as a
prescriptively defining. characteristically adult, it will have to exhibit some aspect of
self-directedness.

Leaving aside the nature and form of self-directedness, it is necessary to
consider the range of theoretical perspectives that have been elaborated with regard
to adult learning. to specify generic principles of learning is an activity full of
intellectual pitfalls. James (1983, p. 132) devised the following set of basic principles
of adult learning:

i Adults maintain the ability to learn.

i Adults are a highly diversified group of individuals with widely
ditfertng preferences, needs, backgrounds and skills.

a2

Adults experience a gradual decline in physical/sensory capabilities.

4, Experience of the learner is a major resource in learning situations,

3 Self-concept moves from dependence to independence as individuals
grow in responsibilities, experience and confidence,

6. Adults tend to be life-centred in their orientation to learning,

7 Adults are motivated to learn by a variety of factors.

8 Active learner participation in the learning process contributes to

learning.

9 A comfortable supportive environment is a key to successful learning.

In order to comprehend the topic Adult Development and Learning, please
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read the below referred material.

Gordon G. Darkenwald | Adult Education:  Foundations _of
& Sharan B. Merriam Practice., New York, Harper & Row. 23
(1982) Publishers, pp.200-227

2.6 ACTIVITIES

1. Please prepare a list/chart of Gagne's conditions of learning.

2 Discuss basic assumptions of learning with any expert of your area and
prepare a report of the outcome of your discussion.

3. Please prepare a chart indicating the principles of learning.

4. List below the basic information about learner as required by the aduit

educator.

2.7 EXERCISE

Q.No.1 Critically examine the learning theories.

QNo.2 What do you understand by Hull's model of learning? How is this
model applicable in Pakistan?

Q.No3 Critically examine the varieties of learning as highlighted by Gagne,
R M. (1977)?

Q.No .4 Discuss the information-processing model. To what extent this model

is effective in learning?

Q.No.5 The basis of learning is an association between sense impressions and
impulses to action. Discuss the statement with reference to B.L:
Thorndike's learning theory?

Q.No.6 Premack (1965) focuses attention on activities rather than on

stimulation. Evaluate his theory of re-inforcement for effective
learning. :
QNo?7 Explain the assumptions of pedagogy and andragogy? Also discuss

the implications of the assumptions for practice.
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Q.Nu.8 Which are the three additional assumptions about learng and teaching
particularly when, in any adult education programme, a teacher comes -
face-to-face with a group of learners?

QNo?9 What do you understand by the term Andragogy? Discuss the
technological implications for the technology of andragogy.

N No.10 Write short notes on:

il oo B g

Cognitive learning theories
The coordination of behaviour
Conditioning (Behaviourism)
Gestalt Psychology

Ge