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ZRAT MUHMMAD of Trust/ Self-discipline Summary of Text
St se)
2 Responsibilities of Youth | Practicing Patriotism Comprehension Questions/
Choose the Correct Option
3 The Echoing Green Environment Matters Comprehension Questions/
(Poem) Choose the Correct Option
4 Team Moon Teamwork Comprehension Questions/
Choose the Correct Option/
5 A Bird Came Down the Connecting People and Comprehension Questions/
Walk (Poem) Nature Plot Development Review
6 Climate Action: Impact Climate Action (Effects of Comprehension Questions/
of Global Warming on Global Warming on Summary Ya\!
Pakistan Pakistan) ,(/:\'\ ,r\,r; (O \\\\‘ U
7 WHAT YOU DO IS WHAT ”‘\ K‘” / (0 o2
YOU ARE r\( \\ \Ji
~, \ 1 '\
8 To Peace (Poemj — \ 0 f[\ qat}uz@}& Po/”try/ War Comprehension Questions/
\ J Peace Paragraph Writing/
r)\- Pronunciation/ Organizational
Patterns in a Text
9 TI‘IJe Importance of SDG-Millenium Comprehension Questions/
Clean Water Development Goals/ Clean Characters Evaluation
water & sanitation/
affordable and clean
energy/ decent work and
economic growth
10 George Meredith 1828 Soft Skills/ Decision Making | Comprehension Questions/
11 Those Winter Sundays Human Relationships Comprehension Questions/
(Poem) Choose the Correct Option
12 Artificial Intelligence Digital Media Comprehension Questions
13 The World is Too Much Industrial Revolution Comprehension Questions/
with Us (Poem) Summary
14 The End of beginning Literature & Poetry/ Human | Comprehension Questions/

Relationships Plot DevelopmenL.ngew
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Respond to Oral
Discussion & Short
Stories/ Role-play/
Community Meeting/
Discussion

Writing Draft/ Editing a
Draft/ Proofreading

Consult Thesaurus/ Nouns to

Respond to Oral

Writing and Reviewing

Adjectives/ Conjunctions/ Transition Discussion Story/ Creative ertkr}(g/r\\
Words/ Devices ,(”f:\ "‘“’f(‘\\\\'\\ |
Figurative Language/ Conjunctions Dnalogues('\ ﬁ%{la bfr@s&gﬁ@?hrﬁmary

and Transitional Devices

nA@

g~

T\
AR \"f
R

\ NS~

Anag ram/ S%te\ﬂxé\[f@-rpgﬁu}!y a

Mind-map/ Dialogues

Precis Writing

Using ch'{lonary and Thesaurus/
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Discussion/ Enact the
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Discussion & Short
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Writing a Book Review
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Discussion
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W T‘W ‘Inspiring Life of

FN# Hazrat Muhammad @z

mearning Outcomes: ™
By the end of this unit, the student will be able to:

¢ respond to texts through arguments and discussions.

e read with correct pronunciation, appropriate pitch and voice variation suitable for fictional
and nonfictional texts.

e read, view and analyse a variety of readings grade-appropriate and high-interest books and
texts from print and non-print sources: personal recounts (e.g., diary entries, biographies)

e distinguish between the connotative and denotative meanings of words both similar and

dissimilar denotations and their appropriate use in a variety ofwn _ V\

e write informative/explanatory texts to exami and C cepts and
information clearly and accurately throu s t| anlzatzon and analysis
of content.

e introduce a topic, or TS concepts and information so that each new
element build "tﬁ t cedes it to create a unified whole; include formatting (e.g.,
headi e. g figures, tables), and multimedia when useful to aid comprehension.

e develop the toplc thoroughly by selecting the most significant and relevant facts, extended
definitions, concrete details, quotations, or other information and examples appropriate to
the audience's knowledge of the topic.

¢ use appropriate and varied transitions and syntax to link the major sections of the text, create
cohesion, and clarify the relationships among complex ideas and concepts.

e use precise language, domain-specific vocabulary, and techniques such as metaphor, simile,
and analogy to manage the complexity of the topic.

e establish and maintain a formal style and objective tone while attending to the norms and
conventions of the discipline in which they are writing.

e provide a concluding statement or section that follows from and supports the information or
explanation presented (e.g., articulating implications or the significance of the topic).
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e Which personality has inspired you the m

e What do you know ab@\‘t{‘ne li hammad (abianm)?
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1.In the south western i;qrﬁer a’ﬁghi\ among the barren hills, lies the city of Mecca, the

birth placg?{qkqéﬂa@t ﬁ@sooT of Allah Hazrat Muhammad (5% s0). Bornin 570 A.D. into

the nobl“echan of Quraish, his arrival coincided with the famed "Year of the Elephant,”
when the Abyssinian ruler of Yemen, Abraha, attacked Mecca. The Benefactor of
Humanity appeared at a time when the world was wrapped in darkness. Savagery,
idolatry and injustice ruled the day. Humanity remained dormant in the slumber of
ignorance, waiting for the dawn of true civilization.

2. Mecca had long been dependant on trade as its main source of livelihood. The
Quraishites were skilled merchants. They anchored Mecca's thriving economy .Their
caravans navigated through deserts, turning their city into a hub of wealth and cultural

exchange. This mercantile environment played a key role in shaping Hazrat
Muhammad's (s 042) understanding of justice, diplomacy and human dignity.
3. Even before The Call, Hazrat Muhammad (*:%z02) was famous in Mecca for his

honesty and trustworthiness .Two important events in his early. eaﬂg ﬂome to

define his character. The first was his mvolver{:lgnt g ﬁ?@@ ée of Meccan
H

tribes to uphold justice for the o ﬁ;jj:_w,) pledged to
help the weak, and Ia@‘ﬁ‘s&a F\w\i @yin‘g/ﬁse would not trade it for the finest
camelsin Arabia. .

4. The sec W fratlon in the dispute among different clans of Mecca over the
placem i\é) he Hajr e-Aswad (Black Stone) in the Ka'ba. His wisdom and diplomacy

resolved the conflict and saved Mecca from bloodshed.

5. A defining relationship in Hazrat Muhammad's (G%%5«040) life was with his first wife,
Khadijah bint Khuwaylid (#«\s°,), a woman of exceptional nobility and moral character.
Having inherited and skilfully expanded her father's mercantile enterprise, she became
one of the wealthiest and most respected entrepreneur in pre-Islamic Arabia. Despite
having been widowed twice, Hazrat Khadijah (#als®,) sailed both personal and
professional spheres with remarkable dignity.

6. In those days Hazrat Khadija (\*<iis°.) was in search of a dependable man to perform
commercial duties of carrying her merchandise to the Syrian markets. Known for his
honesty and integrity, Hazrat Muhammad (¢*:%~..4) had earned the title al Amin-the

hsiaaaliall

trustworthy. This reputation reached Hazrat Khaduah (Wwo‘-’u), ,who ﬁriffﬂs‘tbd ‘h|m with

this responsibility. Impressed by h|sgenrtlp r[mmrrer‘s a\naJué\t qondtjtf in busmess Hazrat
Khadijah (=45 ) took the un reegder(ed |mt|at1m<b“f proptjsmg marriage through the
house of Abu Talib In dbmg\;b\she subverted the gender norms of her time by asserting
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control over her destmy\ql?ésl ﬁfeﬁeﬁted a compelllng antithesis to traditional Arab
patrlarchy ]@l md!p hagé’proved to be a great partnership, characterized by mutual
respect, é hal ¢ support, and shared spiritual purpose.

7. By the time Hazrat Muhammad (%224 s04)reached the age of forty (40), he began to
feel a deep sense of unease about the world around him. One night, during the month of

Ramadan, while meditating in the cave of Hira, he (ﬁﬁﬁ@u,u) was visited by the Angel

Jibraeel (Gabriel), who asked him to "Read!" Hazrat Muhammad (ﬁ::jtl‘w,u) responded,
"l cannot read." The angel reiterated the revealation:

“ Read in the name of thy Lord Who created; created man from a clot
(of congealed blood): Read and thy Lord is the Most Bountiful, Who
taught (the use of) the pen, taught man that which he knew not."
(Quran, 96:1-5)

8. This was the first revelation from Allah (JL_s338L_2%), and |tmarkegp@‘€efﬁmmg of

Hazrat Muhammad's ( j_jﬁj,:'u@;,u) mlssfign §s~\ g m A\?é\mhelmed by the
net

experience, Hazrat Mu ma (m}vs}'}e azrat Khadijah (@sduails’s),
and shared the detailsmﬁ waa.uU% comforted him and reassured that he
(*“‘*‘W ‘Eh‘é Chosen Rasool of Allah (1ls5:4844) and He ((53d&=)would not
leave hi ):}Vxe Hazrat Khadijah (.#{vais®.) became the first person to embrace Islam,

and stood by hisside as he (£%%5su) began to preach Islam.
9. The first revelation had deep impact on Hazrat Muhammad (4542, but the
encouragement of his understanding wife Hazrat Khadija(=«/s°) and assurance of her

cousin, Warga bin Naufal comforted him.

10. The first revelation marked a turning point in the religious and socio-political fabric
of Arabian society. It was a complete transformation from the polytheistic practices to a
strict monotheistic code centered on Tauhid i.e. Oneness of Allah. It was the initiation of a
social order based on just morals, equality and accountability under the Divine guidance.

The revelation completely changed the life of the Rasool Allah (%4405, The very

Quraish who once held him in the highest esteem quickly turned into his fiercest
opponents and of those who believed in him. The revelatmnﬂﬁak@éd:thé\léédershlp
of Quraish in religious, social political aﬂ)d eton rfi‘ié; aﬁé?rf {Tﬁe’nfs?-: of Islam in Mecca
was the conflict between two w.alys\o\fjlfq aﬁ@‘iﬁ@@bt)ohé Belief and the other of Non-
belief. This was |ntolerat%d;e\ﬁt5’l;them, T\h\@cﬂ*af’ced persecuting the believers and tried to
stop them accepting Isla\m\ When they failed, they tried to pressurize Rasool Allah

3
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(i) from preachmg _Bu,t Ra*st\jol Allah (i%e0e0) stood against all odds and

remamedﬂ"me}%”h‘[\nfs mission. At last Allah ordered His Rasool (344%;5.5) to migrate to

Medina v‘\nth his followers.

11. It is called Hijrah which opened a new era in the Islamic history. It was an era of
consolidation and expansion of Islam as a religion, society and state. With the Hijrah the
Islamic calendar began and the foundation of a constitutional state was laid. The Charter
of Medina was drafted proclaiming the principles of civic equality, rule of law, freedom of
worship and religious tolerance. It established a political unity —a peaceful state headed
by Rasool Allah (2%%4) under the sovereignty of Allah. It united all Muslims together
regardless of clan or tribe to which they belonged; it guaranteed protection to all citizens
of Medina irrespective of colour, creed or faith. This charter brought about a revolution
in Arabia that was much despised by the Quraish who never forgot their defeat.

12. This led to the series of battles between the newly founded state of Medina and the
Quraishites of Mecca. The series ultimately culminated into the Conques} m@\ga inthe

8" Hijrah. The Muslims victoriously entered t cnty o) Me% ars of exile. A
’ @‘f fthem even for those

general amnesty was declared by
\e’re speechless It was not the conquest

who inflicted personal ga

of Mecca but the conguest ar@add’souls
13, Thus r{\{ﬂﬁ%@n yéar of Hijra. The Arabian land had submitted to Islam by that

time; the @sgge of Islam was disseminated to foreign lands. Rasool Allah announced
the pilgrimage in that year. People from all over Arabia gathered to accompany Hazrat

Muhammad (#5557s0s0) - the last Rasool (54%705) of Allah in this holy journey towards
Mecca. On this occasion thousands were accompanying the Rasool Allah (%44 .04) and

neither of them was an idolator. Here the Rasool Allah (Z%sus) gave his farewell

address; every word of which stressed the importance of being just, kind, compassionate
and truthful to fellow human beings. He said:

“O people! Listen to what | say and take it to your heart. You must know that every
Muslim is the brother of another Muslim. All of you are as equal as the fingers of a hand.

@ For the Teacherm

Model reading and demonstrate how to use proper stress and mEonaicro 1o:hag{hf\ght key
points and convey the text's tone and meanmg’?ho {‘\ ’t@x\phygé pbtnématlon marks,
emphasize important words, and U‘{:’E ng ryg, reﬂej,ct e writers emotions and
viewpoints. This approa@i\’F\eIQ&th\es& d d\td‘u ta’nd how to engage with the text more
deeply and accuratelymﬁ’pf‘étﬁS%‘;ﬁQMt eanlngs and central ideas.

4
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It is not lawful for any,n’iam% ﬁal& ahy}hlng of h|s brother except what is given with one's
own free wilk qu@}é 're donot do injustice to one another. Remember one day you will
meet A I‘l' érgd answer your deeds. So beware: do not stray from the path of
rg hteousness afterlam gone.”

14. Thus, Rasool Allah (2:5s0:) mission was fulfilled .His life and teachings provide
guidance to entire humanity and offer lessons that are beyond time and space.

Kﬁlossaryz \

Words Meanings
benefactor someone who helps a person, organization or society, usually without
expecting anything back in return
livelihood a mean of securing the essentials of life
arbitration the process of solving a dispute between people by helping them
agreeing to an acceptable solution

entrepreneur |a person who sets up a business or busmw@ @@m‘al risks
Q

in the hope of proﬂt

antithesis d|rect0p OSlteof
revelation the d| dos ans of something relating to human

fiissenww dDW|deiy ]
KReadmg and Critical Thmkmgm

Answer the following questions:

1. What was the world like when Hazrat Muhammad (3447 s05¢) was born, and how
did his teachings change society?

2. Who brought up Hazrat Muhammad (3::5:02) after his parents had passed
away, and how did they influence him?

3. Whatrole did Hazrat Khadijah (,#}vitis®.) play in Hazrat Muhammad's (345 a0x)
life and the early days of Islam?

4. What was the significance of the first revelation in the Cave of Hira, and how did
itshape Islam?

5. How did the Makkan leaders react to Islam, and what challenges dld early

Muslims face? PR =~
6. Why was the Hijrah to Madinah |mpoqtant a{nd t@w tﬁ%ﬁg dl‘\a)ﬁe {he Islamic
hiStOl'y? e\ \ \ ,\ () \?

7. How did Hazrat Muhamm)ad Q{
™

returnto Makka \\Tf
~ 18

*.@‘@;Ek‘ﬁowjmtlcé and forgiveness on his

\‘\‘L

\ L M

~ [l \ "‘
T 1

5



O\J‘\\ /“\/_:\‘\.\\ \u'( / \ \‘_\_-F.j"‘—“’ e
8. What were the ey @e@s\ég@.@%’é Final Sermon, and why are they still relevant
today?- N A\
B. Ma t choice of the following words in italics:

1.The word thrive in they anchored Mecca's thriving economy is closest in
meaning to:

(a) declining (b) flourishing (c) temporary (d) scarce
2. The Benefactor of humanity appeared at a time when the world was wrapped in
darkness.
(a) decorated (b) hidden (c) covered (d) protected
3. Humanity remained dormant in the slumber of ignorance.
(a) depth (b) sleep (c) spirit (d) world

4. She subverted the gender norms of her time by asserting control over her
destiny.

(a) avoiding (b) rejecting (c) declaring (d) doubting
5. Therise of Islam in Mecca was the conflict between two ways of |I ught
(a) friendship (b) struggle ¢) celebrati @ @
KVocabulary and Gra @
Contextual Clues: ¢
A. Read eac y Based on the context, infer the meaning of

W bold letters. Write your inferred meanings and then look up
ords in a dictionary to compare or match with your guess.

Sentence Inferred Dictionary | Match?
Meaning Meaning

Khalid helped a struggling student and his
compassion helped the student to
understand his potential, not just his
current limitations.

Zeeshan and Talha are friends and his
consistent trustworthiness was the
foundation of their long-lasting
friendship.

He sent a proposal to the family, which got
accepted and they married.

When he listened to the great news, he was _
overwhelmed with joy and started running . @
to share the information with his parents. | r\m(f\\! | (oo

He remains steadfast throu ‘qﬁé& k}i\\ﬁ B ?J
challenges. A0t
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Sohail's personal st
adversit se ;‘)&o\ﬁate deeply with

the a ht r aTlng a powerful
mome ofshared understanding.

B. Word Change Patterns
Write different forms of the given words, such as nouns, verbs, adjectives,
etc. Then, use each form in a sentence to understand the shift in meaning.

Word Noun | Verb Adjective | Sentence | Sentence Sentence
Form Form Form (Noun) (Verb) (Adjective)
Advocate
Analyse
Create
Educate
Using Reference Materials " .;, . f:/‘\\ (\r“\\)
Use dictionaries, glossaries, or online resc{urce \:% {t‘eff\ié definitions,
pronunciations, and parts of speé\’c\{l/n eg Y\

Word efin Wfatlon Part of Sentence
. m\[\ﬂ % Speech
Patriotidp! [ V1Y

Decaying

Litter

Excitement

Gestures

@ For the Teacherm .

e Explain to the students when they encounter an unfamiliar word while reading, use these
sentences to infer their meanings. Look at how the word is used and what clues the rest of the
text provides. After making your guess, check a dictionary to confirm the definition.

e Make students understand how word changes forms helps you grasp their different
meanings and uses. For example, “analyze” (verb) can become “analysis” (noun) and

“analytical” (adjective). Practise identifying these patterns and use each form in aﬁe\ﬁgence to
see how their meanings differ. (1< 2\ (C Pl;u

e Advise students to consult dictionaries (gloséaiﬂl pnontlh \' QW@annd the correct
pronunciation, deflnltlon, and par‘s\ «i)/spé c \f "r\uhﬁamlhér ords. This will help you to
understand thelrmea@f g’r Ihey;?r \,Lsedln different contexts. Don' tforget to check

| theword's etymology fo kaél bﬂ.ﬁl, hélg J
7
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Connotation Qh \ﬁ&h

DenotthJWE The literal or primary meaning of a word; the dictionary
definition.’

Connotative Meaning: The emotional or cultural association with a word; the implied
or suggested meaning.

Word Denotative Meaning | Connotative Meaning
A reptile with a long, slender| Something dangerous or
Snake
body. untrustworthy.
Home |A place where one lives. A place of comfort, warmth, and safety.
Childish|Behaving like a child. Immature or silly behavior.
Bold Showing a willingness to take| Confident, but possibly reckless or
risks. arrogant.

Examples in sentences:

Snake ( \K(\“:F\\)
Denotative: The snake slithered across the p CO A" ‘ N/
Connotative: He acted like a snake, i O m

Home ® g
Denotative: We finally a&nﬂg@% ng day sjourney.

Connotatlve ?@ﬂﬁq sts to feel at home.
Childis

Denotati HIS childish giggle reminded me of a toddler.

Connotative: Her childish argument made everyone in the room uncomfortable.

Bold

Denotative: The bold colors of the painting caught everyone's eye.

Connotative: She was bold enough to speak her mind, even when others disagreed.
Choose any four words of your own choice and write each word in two
sentences—one showing its denotative meaning and the other showing its
connotative meaning.

Applying Grammar in Context

Parts of Speech

Identify and label each part of speech in the given paragraph. Use notebooks if
required. \w.

“The young boxer trained intensely in the local gym. Hlsr ul par n\c.he i}uck the
heavy bag with precision. As the determmejj\ ﬁm—szy (tﬁrédﬁﬁ the exhausting
routine, he remained foc ed on ms\ggal‘ |§ d‘\ dedication paid off, as he

contmuedtmmprove&d\ \’g‘“(\ \ \\
N
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evision ofTens \ \\ U
Correct t| \(ﬂ?}h followmg sentences according to the tense and write the
correct ol EJ
1. Yesterday, she walked (walk) to the store, and she buys (buy) some fruit.
Corrected Sentence:
2. If he will finish (finish) his homework, he could play (play) video games.
Corrected Sentence:
3. The teacher explains (explain) the lesson, and then the students
practised (practise) the exercises.
Corrected Sentence:
4. Hestudies (study) first, then went(go) to play.
Corrected Sentence:
5. The mother was cooking (cook) meal and the children are(be) playing
football.

Corrected Sentence: — \ g\)
Sentence Structure @ O@ i
Rewrite the followmg sentenc r%\%&m style by changing the
sentence structure.

1. Hewentto the Ellﬁg\ugs“mnlk

2. as mterestmg Ireaditall night.
!mproved Sentence:

3. Shewastired.She took anap.

Improved Sentence:

4. Aliwas waiting near the shop. Itisraining.

Improved Sentence:

5. lamtired. | will do my work.

Improved Sentence:

For the Teacherm A=) W\

Highlight the importance of the c %g{é r\m ?Jto use the connotative or
denotative meaning ofa éﬂ éim ts to consider their audience when
choosing words in wrltlnﬁ’g i;

' : »

\HL\
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A. &Me following dialogue and practices in pairs.

Alia: Aslam’srefusal to fightin the Vietnam War shows his commitment to justice.

Akbar:But didn't his decision cost him his career temporarily? How do we balance
beliefs with responsibilities?

Alia:  True, but his sacrifice highlights his dedication to his principles.

Sara: And his comeback shows resilience. Does this change how we view his decision?

Alia:  Yes, his success after returning demonstrates that staying true to your values can
lead to great achievements.

Alkbar: So, his story shows how personal values can inspire and impact others.

Scenario assignment

A teacher and a student talking about a school project. {S\\J

» Teacher:
Good morning, Sarah! How's @\j

e Student: Xﬁ@
Good morning, Slr% S Wn t I'm a little stuck on how to organize it. I'm
focusin sopotam|a but I'm unsure about what to include.

« Teachiery! |

That sounds good. Stick to key points like achievements and social structure.
Don't include too much detail, just the most important facts.
« Student:
Okay, and should | add pictures?
» Teacher:
Yes, visuals will help! Just make sure they're relevant and labelled.
e Student:
Thanks, I'll work on that!
» Teacher:
Great! Let me know if you need more help.

N O ’a\—/
)\(%&mé/ ing meaning and style in

h”’ | rules consistently across different




confident speaking. After the role play, reflect on the experience and discuss how the
scenario unfolded and what was learned.

X writing skills 2§

A. Choose atopic to write any biography of any Islamic hero.

List the main themes or points you want to include:

1.

Nravcoll

2. O aCtaN

Add supporting details for each theme/point:
Theme/Point 1:

For the Teacherm

Ensure the students listen attentively and respond thoughtfull they
understand different viewpoints. Teach the stud

S tsto espectfully
ach Q ts o speak clearly and
fecti ve eir ideas. Emphasize the

confidently, using apps riat
importance of taking tu mﬁﬁﬁﬁv@@ ns to:ensure everyone has a chance to contribute.

\\)u
%1_




Themeﬁow i&m

a N\
A

Theme/Point 3:

or each aspect,
evant information. Use

B. Drawamind map using the above given informati o@mm

For the Teacherl

s
| GO
This activity helps the students to visualize nd ofga 'q ation, ensuring they
sizRaaltale

servesas a guide to keep theirwriting
fororganizing biographical and expository

o
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uﬂésﬁonélbllltles of Youth

&w
(Excerpts from the speech of Quaid-e-Azam delivered at
UN|'|' the Dhaka University Convocation on 24th March, 1948)

m.earning Outcomes: &

By the end of this unit, the students will be able to:
e speak confidently and fluently in a wide range of contexts, for example, (conflict resolution,
panel discussion, role-play, dialogue etc.) to fulfil different purposes (exposition,

argumentation etc.).
e ask and answer higher-order questions to guide/assess reading (e.g., why is the author

saying this right now? why did the author choose this word? how is this different from what i

read somewhere else? what would have happened if...? what would i/you do if...?
e distinguish cause from effect, fact from opinion (e.g., by noting outcomes personal

comments, beliefs and biases), and generalized statemen%iop based

information with specific reference to informational texts
interest books and

e read, view and analyse a variety of readlqgﬁ gr

texts from print and non- print so r@i , historical fiction, science
fiction, legends) '\l

e usealltypes oftenselc%\ﬁ Ig\{w}; han dwrttmg

e usegeru ' partlmpies

ftime correctly in speech and writing.

arratives to develop real or imagined experiences or events using effective
techniques, well-chosen details, and well-structured event sequences.

e engage and orient the reader by setting out a problem, situation, or observation and its
significance, establishing one or multiple point(s) of view, and introducing a narrator and/or

characters; create a smooth progression of experiences or events.
e use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot

lines, to develop experiences, events, and/or characters.

e use a variety of techniques to sequence events so that they build on one another to create a
coherent whole and build toward a particular tone and outcome (e.g., a sense of mystery,
suspense, growth, or resolution).

e use precise words and phrases, telling details, and sensory language to convey a vivid picture
of the experiences, events, setting, and/or characters.

e provide a conclusion that follows from and reflects on what is experienced, observed, or
resolved over the course of the narrative.

e produce clear and coherent writing in which the developmgnti?uf r& ri),é\'}d Qéyle are
appropriate to the task, purpose, and au li nce{\ A ?a o

e develop and strengthen writing by Ia NG @s&\ eCc} rewntlng, or trying a hew

| Is e t\g’gmf' cant for a specific purpose and

- 3
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e Wha ow about the role of youth in the establishment of Pakistan?
e What is the colonial-era mindset of seeking only government jobs?

1. “Mr. Chancellor, Ladies and Gentlemen, When | was approached by the Vice-
Chancellor with a request to deliver the Convocation Address, | made it clear to him that
there were so many calls on me that | could not possibly prepare a formal Convocation
Address on an academic level with regard to the great subjects: with which University
deals, such as arts, history, philosophy, science, law and so on. | did, however, promise to
say a few words to the students on this occasion, and it is in fulfillment of that promise
that | will address you now.

2. First of all, let me thank the Vice-Chancellor for the flattering terms in which he
referred to me. Mr. Vice-Chancellor, whatever | am, and whatever | have been able to do,
| have done it merely as a measure of duty which is incumbent upon every \ M&;@alman to
serve his people honestly and selflessly.

3. In addressing you | am not here ealgmgio\ 5&3 Hké\d\of ée‘é’t’ate but as a friend,
and as one who has al qys he,d #'you have today got your
diplomas and degrees q; y(‘jﬁust as you have won the laurels in your
University and e&i* autb‘e{ves “so | wish you all success in the wider and larger
world %ﬁ] ﬁ/ fer Many of you have come to the end of your scholastic career
and stand at the threshold of life. Unlike your predecessors, you fortunately leave this
University to enter life under a sovereign, Independent
State of your own. It is necessary that you and your other
fellow students fully understand the implications of the
revolutionary change that took place on the birth of
Pakistan. We have broken the shackles of slavery; we are
now a free people. Our State is our own State. Our Government is our own Government,
of the people, responsible to the people of the State and working for the good of the
State. Freedom, however, does not mean license. It does not mean that you can now
behave just as you please and do what you like, irrespective of the interests of other
people or of the State. A great responsibility rests on you and, on the contrary, now more
than ever, it is necessary for us to work as a united and disciplined nation. What is now
required of us all is constructive spirit and not the militant sp,ntxof medéysrwhen we
were fighting for our freedom. It is far more mfﬁcuILtmeqSUuetthgnwiﬁave a militant
spirit for the attainment of freedorp It |&lea;»s;entq go m 1a1| ipH f|g‘ﬁt for freedom than to
run a Government. Let(me\ tell- yQU\SOfnetl'kmgbf the difficulties that we have overcome

'.‘."l M\

While-reading
What expectations does
Quaid-e-Azam have from the
youth after independence?




\

D\~ YO\ NI
and of the dangers tﬁﬁt“ fﬂ‘l «Ite\‘ahéd’ Thwarted in their desire to prevent the
estabhshmen}kﬂfxlléklrstan olr enemies turned their attention to finding ways and
means ‘r\ﬁpﬂ(éa en and destroy us. Thus, hardly had the new State come into being when
came the Punjab and Delhi holocaust. Thousands of men, women and children were
mercilessly butchered and millions were uprooted from their homes. Over fifty lakhs of
these arrived in the Punjab within a matter of weeks. The care and rehabilitation of these
unfortunate refugees, stricken in body and in soul, presented problems, which might
well have destroyed many a well-established State. But those of our enemies who had
hoped to kill Pakistan at its very inception by these means were disappointed. Not only
has Pakistan survived the shock of that upheaval, but also it has emerged stronger, more
chastened and better equipped than ever.

4. There followed in rapid succession other difficulties,
such as withholding by India of our cash balances, of our
share of military equipment and Igtely, theinstitutionof | . 1o ¢ staying focused on
an almost complete economic blockade of your the:r,studle;,:)/;;\r(\\
Province. | have no doubt that all right-thinking men |1L A =2

the Indian Dominion deplore thes p@er}u}u_:)g \' %he‘ attltude of the mind
that has been responsi fcl)rftpe mwi l is es ntlal that you should take
note of these deveiopm {F{!\fe\(“ riééa‘ 3 |mportance of continued vigilance on our

While-reading
Why does Quaid-e-Azam
stress the importance of

part ... Your up@h ) should be in fairness to yourselves, in fairness to your
parents\l\ﬁkj& |n fairness to the State, to devote your attention solely to your
studies. It'is only thus that you can equip yourselves for the battle of life that lies ahead of

you. Only thus will you be an asset and a source of strength and of pride to your State.
Only thus, can you assist it in solving the great social and economic problems that
confront it and enable it to reach its destined goal among the most progressive and
strongest nations of the world.

5. My young friends, | would, therefore, like to tell you a few points about which you
should be vigilant and beware. Firstly, beware of the fifth columnists among ourselves.
Secondly, guard against and weed out selfish people who only wish to exploit you so
that they may swim. Thirdly, learn to judge who are really true and really honest and
unselfish servants of the State who wish to serve the people with heart and soul and
supportthem....

6. There is another matter that | would like to refer to. My young friends, hitherto, you
have been following the rut. You get your degrees and when you-are, t;brawﬁ \Out of this
University in thousands, all that you think andhanker for “&vaemmeht service. As your
Vice-Chancellor has rightly statedithe m%m al:yet:t* q’f the, o]d system of education and
the system of Govermﬁehtvems'\tlnghh\therto, was really to have well-trained, well-
equipped clerks Of c:oplrSt—:«§ S\omé 'of them went higher and found their level, but the
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whole idea was to get weﬂ Q\uahfqed de%s “Civil Service was mainly staffed by the Britons
and the Indian, mbnt‘\was 1ﬁtroduced later on and it went up progressively Well, the
whole pﬁp@plbwas to create a mentality, a psychology, and a state of mind that an
average man, when he passed his B.A. or M.A. was to look for some job in Government. If
he had it, he thought he had reached his height | know and you all know what has been
really the result of this. Our experience has shown that an M.A. earns less than a taxi
driver, and most of the so-called Government servants are living in a more miserable
mannerthan many menial servants who are employed by well to do people.

7. Government cannot absorb thousand - impossible. But in the competition to get
Government service most of you will be demoralized. Government can take only a
certain number and the rest cannot settle down to anything else and being disgruntled
are always ready to be exploited by persons who have their own axes to grind. Now |
want that you must divert your mind, your attention, your aims and ambition to other
channels and other avenues and fields that are open to you and will increasingly become
so. There is no shame in doing manual work and labour. There is an mmensﬁi\gcope in
technical education for we want technically qualffledrpeap\ijz %ﬁ@/\ al can learn
banking, commerce, trade, law, etc.ﬁwh[’h P&)\(@efs ri‘u beff‘t’unltles now. Already
you find that new ind ies a areb %qt (feﬁ,\ng-v ‘én ew insurance companies,
new commercial firmséig pq i g nickthey will grow as

you go on. N $e ﬁkb, v%hues and fields open to
you. Thi F\Jjo%! ‘and divert your attention to them,
and believe me, you will there benefit yourselves more
than by merely going in for Government service and
remaining there, in what | should say, a circle of clerkship, working there from morning
till evening, in most dingy and uncomfortable conditions. You will be far more happy and
far more- prosperous with far more opportunities to rise if you take to commerce and
industry and will thus be helping not only yourselves but also your State. | can give you
one instance. | know a young man who was in Government service. Four years ago he
went into a banking corporation on two hundred rupees, because he had studied the
subject of banking and today he is Manager in one of their firms and drawing fifteen
hundred rupees a month in just four years. These are the opportunities to have and | do
impress upon you now to thinkin these terms ... "

m‘ulossary: =

AT
Words Meam ( ’ II&/‘; \ ﬁ(c}’{_; \\\‘J
4 ', r’“‘\ \ J
affection agentle feeling offe [@ssfr ; 9 \ \\\ N A
avenues poss;b}e \way}\oﬁp\a é:f ra ievn’rg somethmg, especially career
Dpportumﬂ\ésxi \ \\ \L D N
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While-reading
What mindset does Quaid-e-
Azam want students to
abandon and why?
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Words _ o \”\\H

deplore to feel or express strong disapproval of something.

destined certain to meet a particular fate or outcome.

disciplined | showing controlled behaviour or self-control.

exploit to make use of a situation or person in an unfair or selfish way.

mentality a particular way of thinking or the characteristic attitude of a person
or group.

miserable very unhappy or uncomfortable.
occupation | thework or profession a person engagesin.

selflessly doing something without concern for one's OW%Q ”\S\l

vigilance the action or state of keep car gfgp anger or
dlfﬁcultles &" /’-Sg\S

disgruntled | feelin aallyw en something doesn't

incum%eggltr
holocaust!) a huge and tragic loss of life, often involving mass killings or

\ \\x\ i\x\f\ Y )'\3 s ~
\ \ A= Meanings
blocka‘db\J % an act of sealing off a place to prevent goods or people from entering
or leaving.
chancellor | aseniorstate or legal official, or the ceremonial head of a university.
constructive | having or intended to have a useful or positive effect.

{\f\\u

go 0
Bl ity or duty that someone is expected to fulfill.

destruction.

[Reading and Critical Thinkingm

A.
s

Answer the following questions:

What major challenges did Pakistan face immediately after its independence,
as highlighted by Quaid-e-Azam?

According to the Quaid, what is the difference between freedom and license?
Why does Quaid-e-Azam emphasize the need for technical education in
Pakistan?

How does Quaid-e-Azam differentiate between the struggle for freedom and

-u’ “’ \

the responsibility of nation-building? 0O) I\
Explain the significance of self- rellanee anddwemf{tétfqn ~0f tareers in Qua|d-

\'.'.'\“\\|“~

e-Azam's message to the youthf () WW\W )

| ]

What does Quauﬂ—e,&zam suggest;é hore’ challenglng than attaining

2\
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freedom? Why? \ R\ \‘ \\ AW



speechiir | ur career ch0|ces?

e rejection of the “clerk mentality” important for a newly
independent state, as per Quaid's vision?

In today's context, how relevant is Quaid-e-Azam's advice regarding choosing
fields like banking, industry, or commerce over government jobs?

10. Interpret and analyze the following statements from the speech:

a. “Freedom, however, does not mean license. It does not mean that you can now
behave just as you please and do what you like, irrespective of the interests of
other people or of the State.”

b. “It is far more difficult to construct than to have a militant spirit for the
attainment of freedom.”

c. “There is no shame in doing manual work and labour. There is an immense
scope In technical education for we want technically qualiﬁed people very
badly”

@ O
B. Multiple Choice Question \@W@

. What does Q@ te the students for?

a) Startlng a busi b) Winning a competition
Ir educat|0n d) Joining the army

hat major historical event is referred to as a revolutionary change in
the speech?

a) The formation of the UN b) The end of World War |l

¢) The birth of Pakistan d) The independence of India
. According to Quaid-e-Azam, what is true freedom not?

a) Obeying the law b) License to do anything

¢) National pride d) Unity
. What spirit does Quaid say is needed now more than before?

a) Militant b) Adventurous

c) Constructive d) Rebellious

. What, according to Quaid-e-Azam, is harder than fighting for freedom’

a) Studying history b) Protes = \S‘\‘j
i 0
¢) Constructing a nation /} g@és \S
. What tragedy is mentlo U tb’lggles of Pakistan?
'\

a) Bengal fami \ ,\ b) Partition riots in Punjab and Delhi
¢) War with Afgh &t\mk d) Earthquake in Karachi




N\ ~~ { \ -
7. How did Pakis %\n&\e Hb &\e early challenges it faced?
W‘[ﬁ@\ﬂ b) With foreign help

|V|ng and becoming stronger d) By forming new provinces
8. Why does Quaid-e-Azam emphasize continued student focus on studies?
a) To beat other nations in exams b) To maintain university rankings

¢) To prepare for the real challenges of life  d) To impress the Vice-Chancellor
9. What kind of people does Quaid-e-Azam warn students about?

a) Scientists b) Fifth columnists and selfish exploiters
c) Teachers d) Businessmen
10. What job sector does Quaid-e-Azam criticize the students for pursuing
blindly?
a) Teaching b) Government service
¢) Farming d) Media

[Vocabulary and Grammarm

Contextual Clues:
A. Read the given passage

AWMeollh

mﬂlar words by using co-

nces using the new words in your

text to infer the
notebooks. 2
"There s 1 t1would like to refer to. My young friends, hitherto, you have

been f ing the rut. You get your degrees and when you are thrown out of this
University in thousands, all that you think and hanker for is Government service. As your
Vice-Chancellor has rightly stated the main object of the old system of education and
the system of Government existing, hitherto, was really to have well-trained, well-
equipped clerks. Of course, some of them went higher and found their level, but the
whole idea was to get well-qualified clerks. Civil Service was mainly staffed by the Britons
and the Indian element was introduced later on and it went up progressively."

Words Meanings

2\ 20 )@3
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Word Pattern. : ‘\ \H "~_"\ \" AL
Some wor. gj I %gr} form to convey different meanings or functions. In other words,

changn\di
Example:
e Inform (verb): To give someone facts or information. They inform us about the
competition.
e Information (noun): Facts or details about something. | need more
information before making a decision.
o Informative (adjective): Providing useful or interesting information. The
brochure was very informative.
« Informatively (adverb): In a way that provides a lot of useful information. My
new colleagues explained to me informatively how the process works.

orm of aword changes its meaning and function in a sentence.

A. Fillinthe blanks using the correct forms of the words in the brackets.
1. Quaid-e-Azam emphasized the need fora ___ and m—i{ﬁ\ nation.
(discipline /disciplined / dzsap{mary) O

2. After independence, Pakistan hgid rﬁh\%\\?}wﬂ - challenges.
(economy/econq 1c/ec W \U
3. Students sho y limited job options in government.

(demor@ﬁf demora{tzed)
Pak|stan was a moment in history. (revolution /

4.
\gvolutton ary /revolutionized)

Itisimportant to stay to the developments around the State. (vigilant /
vigilance / vigilantly)

&

Use of adictionary or a thesaurus

A dictionary (either print or digital) is used to explore the different aspects of a word
from the story. It helps to understand and deepen your knowledge of language. A
thesaurus (either print or digital) is used to find synonyms and antonyms for a word. It

helps to expand your vocabulary and find the most appropriate word for different
contexts.
e Word: Dingy

¢ Pronunciation:/ din.dzi/

e Meaning: Dark and dirty, lacking brightness or freshness .
« Partof Speech: Adjective ~  ~ANN N
« Synonyms:dull, shabby, grimy, filthy .~ A J"‘:'z \ T 2

Antonyms: bright, clean, tidy, sp(ajk i ”f \'_\\‘ r‘\ \\ [ ~*

B. Usea dlctlonar(y er thesaul\u\d tb\é*plbl*t\ﬂ:hé ¥6I|6wing aspects of the words.
| \I '\ "'. \'\ \A\HI " "\ \\ A




Word Prono;,ldciéqtibﬁ Meaning |Part of Speech| Synonyms | Antonyms
lncumben\tﬁr\\f\] [‘\\N o\

Implica -

Predecessors
Thwarted
Rehabilitation

C. Write sentences using the above given words in your notebooks.

Parts of Speech
Identify and label each part of speech (noun, verb, adjective, adverb, preposition,
conjunction, interjection) in the given paragraph. Use notebooks if required.

"Government cannot absorb thousands - impossible. But in the competition to get
Government service, most of you will be demoralized. Government can take only a

certain number, and the rest cannot settle down to anything els untled
are always ready to be exploited by perso ns S/W@

Revision of Tenses Q
Revise all tenses an ma passage into simple past tense or the

tense of your on
‘\hﬂ mate change every day. She collects data and looks at how rising
tures affect different environments. Each morning, she checks satellite images
and climate models to find any changes. In her meetings, she shares her findings and
talks about solutions with her team. Dr. Ahmed also works with experts from around the
world to understand global trends and find ways to protect the environment. In the
evenings, she writes reports and gets ready for talks at conferences. Her work helps us
understand climate change and make better decisions for the future.

Pair students and have them take turns asking each other about their daily
routines using different tenses. For example, one student asks, "What did you do
yesterday morning?"” and the other responds using the past tense, etc.

Gerund, Participle and Infinitive

Gerund: A gerund is a verb form that ends in -ing and functions as a noun in a sentence.
Participle: A participle is a verb form that can function as an adjective. Thﬁ;@ are two
types of participles: 5{" C\&l\\\i

e Present Participle: Ends in -ing a fr?‘\iéi\g\ c?ngmhg action (e.g., "The

running water q&cw VAl
. PastPartlupI;P;Lﬂwi\c I)ib ;:Ij\i\:\ed "=d, -t, -en, or -n and describes a completed

21
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action ora state (&g A\ h‘ewa’eken vase was expensive.").
\

Infinitive: An tqﬁmpUe lsthe ba se form of a verb, often preceded by the word "to." It can
functlohJa no‘Un an adjective, or an adverb in a sentence.
Examples

Reading is my favourite hobby.(Gerund)
Shewants tolearn how to swim. (Infinitive)
Running late, | quickly grabbed my bag. (Participle)

She avoided §

1.
1
2.
3
4
5.
6.
7
8.
2.

Fillin the blanks with a gerund, an infinitive, or a participle.
| enjoy (to play/play/playing) football after school.
He hopes (towin/win/winning) the match tomorrow.

(Having finished/To finish/Finishing) his homework, he went out to play.

Theydecided ____ (to take/takmg/take )awalkin the evemng m

oot

ound) a solution to the problem was not easy.

esentences using a mix of gerunds, infinitives, and participles in your
notebooks.

K:Oral Communicationm

Context: A group of students is discussing the responsibilities of youth in the class
room. The topic is what should be "The Role of Youth in Nation-Building after

Independence”
Characters: Farrukh, Reyan and Sana

Farrukh: | think the youth play the most important role in nation-building. We are the

Reyan:

Sana:

future of our country, and we must act responsibly.

\\\\\

That's true, Taha. Quaid-e-Azam also said that free;dom G@a@h‘t mdrfwe can
dowhatever we like. We have tg be drsa pf'ned and umted’

o .' |

Yes, and he qlso ‘advmedus tqstay ﬁo;usedon our studies. Education is the key
to solvmg our qpun‘u’y sprob}ems




O'\ ,‘t‘ |L.-)
Farrukh: Exactiy' If a>\é Weil\té cated we can serve the country better in fields like
& I{{&: ,and business.

M

Reyan: "And we should also move away from the old mindset of only seeking
government jobs. There are so many new opportunities now.

Sana: | agree. We should think about starting businesses or working in industries.
Thatway, we also create jobs for others.

Farrukh: Youth must also stand against corruption and support honest leaders. That's
part of building a strong nation.

Reyan: Yes, we need to be active, not just in studies, but also in helping the
community. Even small efforts matter.

Sana: If every young person becomes sincere and hardworking, then no one can
stop our country from progressing.

W ;’

e
Role-play the dialogue in gro Iear pronunciation and
confident speaking. how dmding tasks and taking turns to

speak can help pFOJeC'[ effectwely, and share your own ideas for
organ@;@W@qect.
KWriting Skillsm

1. Choose a Scenario: Select one of the following scenarios to base your narrative on:
e Asurprising encounter with a stranger that changes your perspective.
e Achallenging adventure that leads to unexpected discoveries.
e Anordinary day that turns extraordinary because of a unique event.

For the Teacherm

Ask the students to create poems using correct spelling, punctuation, and grammar. This will
help them express their ideas clearly and effectively. Instruct them to pracns\e;f riting
poems in their own words while maintaining the ongmalﬂg\ kl[m'{ emto
understand and convey the essence of the text\ ic’:Té th brief and objectlve

summarlesofthepoemstw h/tljé ant e afpd alls This will improve their

ability to capture and cém €0 message e of atext.

a4 N\ YA H,\
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2. OutlineYour Narlraéwe \\ _.\.-‘
@ Intrgﬂfglbn" Begm By setting up the problem, situation, or observation.
th

J‘L]} e main characters and establish the point(s) of view.
t Development: Use narrative techniques like dialogue, pacing, and

description. Include a variety of events that build on each other.
e Details: Incorporate sensory language to convey vivid images. Use precise

words and phrases to bring scenes to life.
¢ Resolution: Provide a conclusion that reflects on the experiences and resolves

the narrative. Ensure that it follows logically from the events and provides

closure.
3. Writing Process:
o Draft: Write the first draft of your narrative, focusing on the smooth

progression of events and clear development of characters.
e Revise: Review your draft for clarity, coherence, and engagement. Make sure

the narrative flows smoothly and is well-organized.
e Edit: Check for grammatical accuracy, spelling, and punctuatlon,Enﬁljre that
N\

the narrative is polished and readyfor presentat 1[/ \ &90
J8%e)

4. Submission: @ﬁlq gbg\?&}mq/

e Write your final narrativeyi nsure it meets the length
acher or shareit with your peers for feedback.

requwement@

e Submit your narr E %A

Assessment
\[Fq Does the narrative capture the reader's interest? Is the problem
b

S|tuat|0n clearly presented?
e Technique: Are narrative techniques such as dialogue, description, and

reflection used effectively?
e Sequencing: Are the events organized in a logical sequence that builds

toward a meaningful conclusion?
» Language: Is the writing vivid and descriptive? Are sensory details and precise

words used to enhance the narrative?
e Conclusion: Does the ending provide a satisfying resolution and reflect on the

experiences or changes in perspective?

For the Teacherm

Ask the students to create poems using correct spelling, punctuation, and grammar. This will
help them express their ideas clearly and effectively. Instruct them to practise J;gwrltlng

poems in their own words while maintaining the original meanlni E//s ﬁqfﬁ:\ﬂnem to
understand and convey the essence of the te bhe’F and objective
summaries of the poems by focusnng ﬂﬁg‘\j;:s ahd kby ale}alls This will improve their
ability to capture and cqﬁrﬁ‘!{ﬂu mgaig‘t ofa text

r" x ‘1 4

Y ‘I\I\\,—
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IX Learning Outcomes: N

By the end of this unit, the student will be able to:

¢ askand answer questions for a range of communicative purposes.

¢ evaluate how authors use language, including figurative language, considering the impact
onthereader. discuss others' reading critically, taking account of their views.

e critiquereading interpretations.

e analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production
of a play orrecorded novel or poetry), evaluating how each version interprets the source text.

e demonstrate understanding of figurative language, word relationships, an ﬁ@ inword

meanings.
e interpret figures of speech (e.g., eupem(_f.)n r@ ganalyse their role in
the text. “\

e analyse nuancesinthe ilar denotations.

® use paraphrasingns}c{lhst )
N[NNI
Pr ng:

e What images or feelings come to your mind when you think of a green field or a park?
e What activities do you associate with springtime, and why do you think spring is often seen
asajoyful season?

The sun does arise,

And make happy the skies.
The merry bells ring

To welcome the Spring.

The sky-lark and thrush,

The birds of the bush,

Sing louder around,

To the bells' cheerful sound.
While our sports shall be seen
On the Ecchoing Green.

l
Old John, with white ha@%@

| Notice how the birds |~
and bells create a
joyful moo

Does laugh

W




Among the old foi
They [auqﬁ a‘tlébr p1ay,
And soon they all say.

While-reading
Observe how the poem
shows time passing from
morning to evening.

'Such, such were the joys.
When we all girls & boys,

In our youth-time were seen,
On the Ecchoing Green.'

Till the little ones weary

No more can be merry

The sun does descend,

And our sports have an end:
Round the laps of their
mothers,

Many sisters and brothers,

Like birds in their nesﬂ)‘\\ -‘.\--«( ;“/ ;\ \ N
Are ready for rest A LW\ \S =
And spo !J Isl. N,
On the dé‘rkéhmg Green
William Blake

About the poet

William Blake (1757-1827) was an English poet and painter, known for his unique and
visionary work. He wrote "The Echoing Green," a poem that reflects themes of innocence,
nature, and the cycles of life. In this poem, he expresses the joy and innocence of children's
early life experiences and appreciates nature in simple words. Blake often combined his
poetry with illustrations, creating a blend of visual and literary art.

For the TeacherI

Tell students that the text they are reading is a poem. A poem| isa :p'rece of wrltmg mwhlch the
words are chosen for their beauty and sound and, afefc*a‘refully\arrange& often in short lines
which rhyme with certain rhymlng sqheme Asl(\students toread the title of the poem and
discuss the theme of ‘The! EchfmgﬁrEen‘\Havefhem share their ideas that how they enjoy
nature. Ask short questtoné‘, like | Why ‘are trees important for the environment?' ‘How do
seasons chame épél M\a‘tcauses these changes?', etc.
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Central Idea of t UUU

The cent am Blakes poem "The Echoing Green" is the joyful and
harmon lationship between nature and human life. The poem celebrates the

happiness of children playing and the wisdom of the elderly, all within the peaceful
setting of a green field. The progression of the day is reflected through the cycle of
life. The passage of time is symbolized in the bright morning which is giving way to a
calm evening.

KGIossary: \

Words Meanings

thrush a type of songbird

cheerful feeling or showing happiness orjoy

folk peopleingeneral

descend to move orgo down

youth the period of life when a person is youn &@me time
before adulthood / @ﬁ

weary feeling v tlre;j S| c\(a %rk g hard or experiencing
somet Bﬁi&@

oy; often associated with lively and cheerful behavior

merry NW
\ \'\lﬂﬁm A J

ANVAY Ee

m(eading and Critical Thinkingm

A.

1.

o

Answer the following questions:
What pattern of rhyming do you see in the poem, and how does it affect the
mood?
Can you find examples of figurative language in the poem? If yes, what do they
add to the meaning?
Which words or phrases shape your understanding of the poem?
What can you infer about the relationships or messages in the poem from the
way the characters or elements are described?
What new ideas or facts did you learn, and how do they relatem What you
already know? ~V 2 \ “i_l,\"\;;-'
How would you put the malnLdeébf;heﬂﬁqqmlntqyouﬁoWn words?
Based on the dgi;qr{sw what Cah)you, ess about the deeper themes or
messagesmthe p’:qém A\ \'\ LN
\ [ lll \
W W

\\
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Vocabulg}‘y Ach|S|tlon
Choose three new words from "The Echoing Green" that were unfamiliar to you. For each
word, provide the following information:
1. Word:
o Definition:

e Sentence:
2. Word:

e Definition:

e« Sentence:
3. Word:

e Definition:

e Sentence: @OTL@

Nuances in Words Meanings
Compare the meanings of the word m rlte down the different

connotations or nuancesj

1. Words: "Mer \:f\i
mﬂ“‘f@ i
\NJ\J oyful:

2. Words: "Weary" vs. "Tired"

o Weary:
e Tired:

3. Words: "Echoing" vs. "Resounding"
e Echoing:

e Resounding:

Oxymoron and Euphemism

Oxymorons

An oxymoron is a figure of speech where two opposite or contradictory terms are

combined to create a unique expression. For example, "deafenin%_sﬂence or
W\

= ri(fﬁ'\ f{r-)\O\l
For the Teacherm m L

-‘ /
Have students reflect on hew un X Wor s dek—.'bens their appreciation of
the poem's meaning an dents to rewrite a stanza from the poem,

substituting SImllq{\r\g f erent nuances, and discuss how the changes affect the

overall 'Q\Ff\\(ﬁ?\}
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"bittersweet."

Euphem{i@\d |\(F\ ‘\“I
A euphemism is a mild or polite term used to replace a harsh, blunt, or offensive one. For
example, saying "passed away" instead of "died."
Identify the oxymoron in each sentence below and explain what it means.
e She looked at him with a cold fire in her eyes.

Oxymoron:
Meaning:

e His explanation was a definite maybe.
Oxymoron:
Meaning:

e The cake was a bittersweet reminder of old memories.
Oxymoron:
Meaning: . )

e The living dead roamed the city in th; horro; ggi)@o@;@f@
Oxymoron
Meaning: \

Replace the underlm }i}\s)entence with a more polite euphemism.
y em ployees last month.

® The old man died peacefully in his sleep.

Euphemism:

e She's always been a bit lazy when it comes to housework.
Euphemism:

e They live in a poor neighborhood on the outskirts of the city.
Euphemism:

Compound Prepositions and Prepositional Phrases

Fill in the blanks with appropriate compound prepositions.

(in front of, because of, due to, on top of, next to, by means of, in spite of, with regard to,
along with, in addition to)

1. Thechildren gathered the teacher tolisten to the story.

2. Theeventwas canceled the heavy snowfall. \i\g\\

3. Theflightwas delayed he technicali sgue;\mv\:)

4. Thecatsat Cﬁ \n the sunlight.

5. Thenew cafeopened _. :l f: (\ ‘,& ooksfore

6. Shesolvedthe p%g%n@ LW 3 detailed analysis of the data.

7. ~ ] the-hew | policy, all the employees are required to attend the

trai M\&’,Egﬂm
—29_



s
Vi .f:’f’\\ \ \j\"

] \
e A ~N\ \.‘_| f // \ A\
{ X = T N\ 2 \O

r"‘ ‘.

I\ \ \ \ \\ Y\ \\\
8. Thepackage vyas qgl\vereﬂ a note of apology.
]\\ _

KOra%%gmmuﬁlcatlon

A. Read aloud the given dialogue and practice in groups.

Student A: What do you think the birds in the poem represent? | noticed they're
mentioned a lot.

Student B: |think the birds symbolize the joy and freedom of spring. The way they sing
seems to reflect the happiness of the people on the Green.

Student C: That makes sense! | also noticed how the bells, ringing add to that cheerful
atmosphere. Do you think the time of day is important too?

Student A: Yes, definitely. The sun's rising and setting seems to show the passage of
time, from youth to old age.

StudentB: So, the poem might be comparing the happiness of chlldrl;Lon to the
A\

peacefulness of old age, right? ~ 1) (GK
Student C: Exactly! And the way the %ne ﬂqﬁq“ﬁ ‘ih Fé%* @faﬁia really shows that
change. \/7 \( 3 RS WY )

\_\‘H_

N T m \U\Nﬁ\\

sinto smal] groups. Assign each group a role related to the poem. Each

group will read the poem together and discuss their assigned role. They should

consider how their roles contribute to the poem's meaning. Encourage them to use

standard pronunciation and intonation. Roles can include:

e Narrator/Poet explain the overall message of the poem.

e OldJohnrepresents the older generation reflecting on their youth.

e AChild onthe Green describes the joy of playing on the Green.

e Birds (as a collective role) express the symbolism and importance of
nature in the poem.

e Time (represented by the Sun) indicates the passage of time and its
impact on the events in the poem.

For the Teacherm Kt n\
e [ (—’)\‘ \ \'\——)'.'v\\

Set up group norms where each student t@:e uﬁm \}vhNe \Ikmg.(fl’e\ach them to build on
each other's ideas (e. g | ag)ree with )}\dq'an ( gt 0.add.. "5 and to respectfully challenge
differing viewpoints (e } \@@ (Heu I mterpreted it differently because...”).

Encourage them toma ke\é eae;dn\'ggctt, néd’to show they are following, and wait for their turn
to speak. R hém\ o listen attentively before responding, which ensures they

understemqﬁh s made by their peers.
30




Read the 0

ptﬁem Ensure your summary is concise and objective, avoiding
pe\t; |nterpretat|ons
Read the poem "The Echoing Green" carefully. Paraphrase each line or stanza of
the poem, maintaining the essence and tone of the original text in your
notebooks.
Use the provided outline to write an objective summary of "The Echoing Green" in
your notebooks. Include all the major themes and events according to the
outline.

Outline:

Introduction (Setting and Characters)

Main Events (Sequence)

Themes (Main Ideas) )m

i

Conclusion (S
onclusion (Summary) O(X
ﬂ“ Q



This story is an adaptation inspired by 'Team Moon: How 400,000 People Landed Apoll
on the Moon' by Catherine Thimmesh. It summarises and reimagines the collabor
efforts behind the Apollo 11 mission, as depicted in Thimmesh's book. a

m_earning Outcomes:

By the end of this unit, the student will be able to:

e use complex questions for arange of audiences.
¢ analyse how an author's choices concerning how to structure

choice of where to begin or end a story, the chaid @
e
AR X

p@m (e.g., the

edit or tragic resolution)

and-analyse their development over the course of

texts.
¢ transferthewritten textto atable, diagram, flowchart or work plan.
e write abookreview.
e write multiple paragraphs of free writing for fluency, creativity, brainstorming or pleasure.
proofread and edit texts for errors in:
e sentencestructure.
e subject/verb agreement.
e noun/pronoun agreement.
e reference words, connectives/transitional devices.
e punctuation and spelling.

& F,
~~0\
F{ Pre-reading: AN
N 10
K-W-L Chart
Before Reading: Use th w) columns to set the stage for your

®
reading. Predict what you %

e K Column: Wri vhat-you know about teamwork. Think about examples from your
own Stories you've heard where people worked together to achieve
big

someth

— €&»




e What are you curious to know about when it comes to how people work together,
especially in a high-stakes mission like Apollo 117
After Reading: After reading "Team Moon," write down what you learned about teamwork.
e L Column: Reflect on:
e How the people working on the Apollo 11 mission demonstrated teamwork.
e The specific challenges they faced as a team and how they solved them.
e The key elements that made their teamwork successful.

K (Know) W (Want to Know) L (Learned)

Evaluate Your Predictions: Review your predictions from the W column. Reflect on whether
they were accurate or if they should be modified based on what you learned in "Team Moon."

Use the questions below to guide your reflection.
¢ Were your predictions about teamwork acc

ate? W @ @
e Should any of your predictions he é vise them based on the

text?
¢ What specific exam ave provided new information or insights
about teamw
e Howdi 'Team Moon" differ from your initial thoughts on teamwork? Why
L isiti ant torevise your predictions as you learn more? )

@ For the Teacherm N\

e Explain to students that a K-W-L chart helps you organise what you know (K), what you
want to know (W), and whatyou have learned (L) about a topic.

e Explain to completete the first two columns of the chart before reading the text. After
reading, fill in the last column.

¢ To help students integrate new information with what they already know, enhancing their
understanding and retention of the material on patriotism.

e Facilitate aclass discussion where students can share new facts they have learned and how
these relate to what they already knew. Encourage them to make connections between
the new concepts and their prior knowledge.

e Acceptable Predictions: Explain that predlctlons are acce;ptaﬁle i bU\aPe ‘Based on

logical reasoning and prlorknowledge Tk o r’”\ \' 2,10
* Modified Predictions: Explaln \fh toh{é T‘F\ e “to be modified if new
information does no ‘ tt is is a valuable part of the learning

process, as it shows tha i in s rYé engaglng with the text and adjusting their

understandln as@doh ntormatlon

J
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While-reading
What was significant
about Neil Armstrong's
first steps onthe Moon?

1. In the summer of 1969 m‘ﬂldphs é%b%d the world held their
breath as_ qu Hg descended the ladder of the lunar
module, b\eeL ming the first human to step onto the Moon. His
words, "That's one small step for man, one giant leap for
mankind," echoed across televisions and radios, becoming a
symbol of human achievement. But behind this monumental moment were not just the
three astronauts aboard Apollo 11, but a vast, hidden army of 400,000 people working
together—each contributing their expertise, determination, and heart to one of the
greatest feats in history.

The Seamstresses Who Stitched for the Stars

2. In a quiet workshop far from the launch pads of Cape
Canaveral, ateam of seamstresses at Playtex were busy with Why was the job of the
a task unlike any they had faced before. They were

responsible for crafting the spacesuits that would protect

the astronauts in the harsh environment o :

seamstresses at Playtex so
am@e Apollo
suits had to be perfect: flexible en ent
strong enough to WItKB a space One
o

misplaced stitch cou rklng with a blend of meticulous care and quiet
pride, thew 15& ed layer upon layer of specialised fabric, knowing that their
work was [iterally a matter of life and death. Each seam, each stitch, was a thread in the
tapestry of the Apollo 11 mission.

The Engineers Who Reached for the Stars

3. Across the country, engineers at NASA were tackling
problems that no one had ever solved before. The Saturn V
rocket, a towering behemoth of engineering, had to
function flawlessly to carry its precious cargo to the Moon.
The engineers ran countless tests, simulations, and
calculations, refining their designs again and again. They
dealt with challenges that seemed insurmountable: how to keep the rocket stable, how
to navigate through space with precision, and how to bring the astronauts home safely.
These engineers knew that the success of the mission depended on. thew collective
efforts, and they worked tirelessly, often late mto the r;Lg \dr‘ryeﬁ b@)he)déﬁef that they

f." 'y \\ \

For the TeacB@,A \‘,\\/ 7 \; SR\ 1Y)
%
M

Start by read|® &e‘\ab the class. Model correct pronunciation, appropriate

pitch, a e@@\ . Demonstrate how to read expressively and help students
unders W voice can convey meaning.

34_

While-reading

While-reading
What kind of problems
were the NASA engineers

trying to solve with the
SaturnVrocket?




e‘r\tha rﬁhemselves

were part of somethmﬁ blg’ )€
Mission Gg,ﬁl\dl\fl'\he Nerve Centre of Apollo 11

4. At NASA's Mission Control in Houston, a team of young
flight controllers was preparing for the mission with military
precision. Each member of the team, from the Flight
Director to the communications officer, had a critical role to

Why was it important for
each member of the
Mission Control team to
have a specific role during

play. They practised every possible scenario, from
equipment failures to emergency aborts, preparing for
every potential problem. When the day of the lunar landing finally arrived, tension filled
the room. As the lunar module, "Eagle," descended towards the Moon, alarms suddenly
blared—error codes no one had expected. Mission Control quickly sprang into action.
Flight controllers scanned their screens, consulted their manuals, and conferred with
each other. In mere seconds, they realised the alarms were not m ?ﬁﬁrtlcal' the
guidance computer was simply overloaded ut st ﬁ)@ O@ Their swift
decision-making and calm under u Eem ﬁ/ While-reading
Armstrong and Aldrin g} ®s¢ When | How did the team at
Armstrong's voice flnall r clri 3 ough the radio with | Mission Control prepare
the wordw ranquility Base here. The Eagle has | for unexpected problems
landed,” the\room erupted in applause. But there was no -
| mission?

during the Apollo 11
time for rest—the mission was far from over. /

_the mission?

J

Margaret Hamilton and the Software that Saved the Mission

While-reading
Who was Margaret
Hamilton, and what was
her role in the Apollo 11
mission?

5.0ne of the unsung heroes was Margaret Hamilton, a
software engineer who led the team that developed the
onboard flight software for the lunar module. In a time
when coding was done by hand, with punch cards and
endless lines of code, Hamilton and her team created
software that could prioritise the most critical tasks. This foresight proved invaluable
during the lunar landing, when the computer was overloaded with unnecessary data.
Thanks to Hamilton's code, the computer discarded less important tasks and focused on
landing the spacecraft—an action that played acrucial role m’ghesuccefss o‘(vrhe mission.

The Unseen Heroes: A Tapestry of Tale{wt

6. The success of Apoll@ll was/a“syrhp@onyjcohducted by countless hands. From the
janitors who kept the labs CIean, to-the technicians who fuelled the rockets, to the
scientists Wb ‘ltp‘&’d the" traJectorles every person had a part to play. When the
astronaut ﬁ\ted the American flag on the Moon and collected samples of lunar rocks,

gy



Q\‘ \w“/f/\ \\\\ \\ \ _‘4
they were not just fu |Ih \théw own dreams, but the dreams of all those who had
"!9

worked tl@h@&% ind'the scenes,
The World Watches in Awe

7. As Armstrong and Aldrin explored the lunar surface, setting up experiments and
collecting samples, the world watched in awe. For the 400,000 people who had poured
their hearts into the mission, the Moon landing was a triumph of human ingenuity and
perseverance. It was the result of years of collaboration, countless late nights, moments
of doubt, and relentless problem-solving. It was a reminder that when people come
together, with a shared vision and unwavering dedication, even the sky is not the limit.

Bringing the Heroes Home

8. After spending just over 21 hours on the lunar surface, Armstrong and Aldrin rejoined
Collins in the command module for the journey back to Earth. As the-astronauts

splashed down safely in the Pacific Ocean, the missi f'-@ ccess. The
triumph was not just NASAs butb onggd O eve @% ntlst seamstress, and
technician who had da ‘x than a mission; it was a
testament to what hum en we work together.

9.Inthee W sn't just about one small step on the Moon. It was about the
giant leaps/made by a team of 400,000 people who proved that through teamwork,

dedication, and a shared vision, we can achieve the impossible.

@
@ For the Teacherm .

e Reflect on Armstrong's words. Discuss its meaning, relevance and why it became so
famous.

¢ Encourage students to research and present additional information on the historical figures
mentioned.

¢ Show the recorded documentary or play the audio version of the Apollo 11 mission for the
class.

¢ Guide students to identify key differences in focus, tone, (a r@@m characters
between the recording and "Team Moon @ E‘?W

e Ask students to evaluate which | g/tjf& XL ective and provide reasons for
their choices. mvﬁg

¢ Have students refl s&&f\ﬁg/ t\;\es different interpretations affect their understanding

| of teamworlwmflh@ |

gy




P o
ThemeW

The theme of "Team Moon: How 400,000 People Landed Apollo 11 on the Moon" is the
power of teamwork and collaboration in achieving extraordinary goals. The book highlights
that the success of the Apollo 11 mission was not just due to the astronauts but also the
combined efforts of 400,000 people working behind the scenes. It emphasises that every
contribution matters, celebrates the collective effort, and illustrates how innovation,
problem-solving, and dedication are key to overcoming challenges and achieving success.
The story underscores that great achievements are made possible through the strength of
working together. ‘

m-ilossa ry: N

Words Meanmgs
abort to end or cause somethi @ n completed

behemoth somethi les ofgreat power and might
collaboration th % ing with another person or group of people to
W ateor produce something

foresighW\J\ the ability to predict what is likely to happen and to use this to
prepare for the future

insurmountable | (of difficulties, problems, etc.) that cannot be dealt with
successfully

monumental very important and having a great influence, especially as the
result of years of work

perseverance the quality of continuing to try to achieve a particular aim despite
difficulties

precision the quality of being exact, accurate and careful

simulations a situation in which a particular set of conditions is created

artificially in order to study or experience something that could
existin reality

W\
testament a legal document that says wha/t tp(&ﬁabip@@\%};%ebody's

money and pro ert)(aft l\e \ \
trajectory the Y at I#aé’been fired, hit or thrown

|nto mﬁ\%pa \ \ =

%
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m!eadlr?g«m}ﬂ@ \Xcaﬁ Thlnklngm

10.

11.

Answer the following questions:

Why does the author choose to focus on the seamstresses at Playtex (Section 2)
when discussing the Apollo 11 mission? What significance do their contributions
hold in the broader context of the mission?

How does the setting of Mission Control (Section 4) shape the actions and
decisions of the flight controllers? In what ways does the environment contribute
to the tension and resolution of key moments in the plot?

What impact do the words like “tension,” “critical,” and “overloaded” (Section 4)
have on the tone of the narrative? How does the author's choice of language
enhance the urgency and drama of the events?

What are the central ideas of teamwork and perseverance int W? How do
these ideas interact and build upon each othe 5@@1 o provide a
complexanalysis of the Apollo 11ini ?{w

How does the i ork\e m-the ifitial focus on the individual
contributions of d’engmeers to the final collective celebration
(Secti F@{é ¢ ow does this development enhance the overall message
of t

How might the portrayal of Apollo 11 in a documentary differ from the narrative
presented in "Team Moon"? Why might these differences exist, and how do they
affect the viewer's or reader's understanding of the mission?

What would be the impact if "Team Moon" had focused solely on the astronauts'
perspectives instead of highlighting the contributions of all 400,000 people
involved? How would this change the narrative's message?

In what ways does the portrayal of Margaret Hamilton (Section 5) as a complex
character with foresight and technical expertise advance the theme of
innovation and teamwork? How does her development interact with the other
characters' stories?

What is the author's purpose in highlighting the lesser-known contrlbutors to
Apollo 11 (Section 6)? How does this focus challenge‘the\traﬁlf@halharratlve of
space missions that often centreis,oleTy onastron\ag{s?/c \o=

What might have heppened ifthe, eﬁg ineers at' NASA had failed to solve a key
problem with thé)Sa‘tum V rockég(Secf“on 3)? How would this have affected the
outcome oft e‘Apodlo 1+mission?

If WQJW& eVh- Margaret Hamilton's position, developing the software for the

oo
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lunar module\g ec\;lpn S)r\/vhat dec15|ons would you make differently, and why?
th0|ces have impacted the mission?

H;m an you summarise the main points of "Team Moon" in a way that captures

the essence of the teamwork and collaboration without losing key details?

13. How would you create a diagram, a flowchart, or a mind-map to visually
represent the key ideas of teamwork, innovation, and perseverance from "Team
Moon"? What elements would you include to ensure it reflects the text
accurately?

B. Read the passage and answer the questions to explore how the setting of
the Apollo 11 mission shapes the characters and plot of "Team Moon."

Passage:

In Mission Control, every screen flickered with data, every person was on edge, their eyes

glued to the monitors tracking the lunar module. The room was filled with tenSLon and the

hum of machinery, a space where every decision ha @@V reaching

consequences. %i’

Questions:

1. Impact of Setting does the setting of Mission Control
influence the acti deasuons of the characters working there?

2, Influelﬁﬁﬂﬁﬁgﬁ& How does the high-stakes environment of Mission Control
drive the’plot forward? Consider how the setting impacts the tension and decision-
making in the story.

3. Historical Context: How does the historical setting of the space race influence the
motivations of the characters and the urgency of the mission?

C. Break down the stages of plot development in “"Team Moon" using the
prompts below.

Exposition:

a. Identify: What key information does the author provide at the beginning to set up
the story?

b. Evaluate: How does the exposition engage the reader and establish the context for
the mission?

Rising Action: v“’“ A\ \

a. ldentify: What events or challenges build tenpsion and ﬁ tg’%to Qb&

b. Evaluate: How do these moments\de\@lqp‘th‘ethéh%q eahﬁ/orkand preparatnon?

Climax: 0\ o~ VA \Jfg\—

a. Identify: Describe th\e pi\xotal mbﬁﬂent when the outcome of the mission is most
uncertam \J N \“

b. Evalua\t\é %% does the author build suspense at this critical point?

gy
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Falling Actionand R olutlbn:‘"'vk Ao
a. Identl&h hﬁbpens after the climax? How is the mission resolved?
ow

b. Evalua does the resolution highlight the contributions of the entire team?

Critique of Plot Development:

a. Evaluate: Consider the pacing and flow of the plot. How effectively does the author
transition between different stages? Are there any aspects of the plot that could be
improved?

D. Read the excerpts below and analyse how the author contrasts the points of
view of different characters or contributors.

Excerpt 1 (Astronauts' Perspective):

"As the world watched, the astronauts were not alone; they carried the hopes and dreams

of thousands who worked tirelessly to get them there.”

Excerpt 2 (Engineers' Perspective):

“For the engineers, every calculation was a step toward hist u@@@% into the
unknown. Their work was notjust technic —z:z W (D
AU

Questions: Q
1. Contrasting Points éb rspectives of the astronauts differ from

those of the eng s7
2. Effect a er How do these contrasting viewpoints affect your
understanding ofthe mission?

3. Developing the Theme: How do these differing perspectives contribute to the
theme of teamwork and collective effort?

E. Read the passages and identify whether the writing is descriptive,
argumentative, or persuasive. Examine the author's point of view and
critique how they distinguish their position from others.

Passage:

“Without the unsung heroes—the seamstresses, engineers, and flight controllers—the

Moon landing would have remained a dream. Their stories, often overshadowed, are what

truly define success in missions like Apollo 11

Questions:

1. Identify the Writing Style: Is this passage descriptive, argumentatlye, m‘pérsuaswe?

2. Examine Author’s Purpose: What is the author's py{gogeﬁpr’thls,@assage”? How does
the author distinguish their vrewpomﬁfrqm the malnstr\eafn\narratlve that focuses on

the astronauts? O\ ~~2\\ V{ "\'\ \ ;J\»f"

3. Critique the Effectlve‘ness\ Evaluate how effectively the author conveys their
pu rpose Drﬁ&ﬂ“\e Xt sticceedin shifting the reader's perspective?
that one of the structural elements in “Team Moon" is changed.

Predlct how this change would affect the narrative, its themes, and the
40



reader s expe\rlleme.w,lfse the scenarios below to guide your predictions and
Mbqﬁ Feﬁsdnses in the space provided.

1. Scenar\é Movmg the Climax

e Original: The tense moments of the lunar landing are described towards the climax
of the narrative, building suspense as the reader anticipates the outcome.

o Change: Predict how the story would change if these moments were described at the
beginning of the book.

e Prediction Prompt: How would this change affect the suspense and engagement of
the reader? Would the narrative feel more or less compelling? Write your prediction
below.

2. Scenario 2: Altering the Sequence of Perspectives

e Original: The story switches perspectives between different contributors, such as
engineers, seamstresses, and astronauts, throughout the book.

o Change: Predict how the narrative would be aﬁected if the- ry;m@@@from only
one perspective (e.g., so[elyfromthe tro g \;tiov

« Prediction Prompt: How woul m e theme of teamwork and

collective effort? W C%g \ ctlvely convey the contributions of all
involved? Write_ e ow.

3. Scenari \ucc?ng the Ending First

e Original: The story builds up to the success of the Apollo 11 mission, with the triumph
of landing on the Moon being the concluding event.

o Change: Predict how the story would change if the book began with the successful
landing on the Moon and then explored the efforts leading up to it.

o Prediction Prompt: Would this change affect the emotional impact or the reader's
understanding of the challenges faced by the team? Write your prediction below.

G. Read the selected excerpts from "Team Moon" and answer the questions
below each passage. Focus on how Catherine Thimmesh's word choices
create effects such as tension, excitement, or emphasis on teamwork.

Excerpt1:

“The seamstresses worked with meticulous care, knowing that each stitch could mean life

or death for the astronauts. They stitched layer upon layer, their hands mpvmg”v?zth ablend

of quiet pride and immense responsibility.” A e \-\“ \,’ ““;O \.‘ \v\ Y

Questions: A QO /5‘= OV \ et

1. Identify Words for Lj'fect,wmch’wgrdsgrmases in this excerpt emphasise the
importance of the searnstres§es work

2. Mood a @ law-do the words "meticulous care," "life or death," and "quiet
pride" édPiL\bWe to the mood of the passage? What tone do these words set?

— < 1



3. Author’s Intent: d\p\yoh\tl’nﬁk the author chose to describe the seamstresses’
work %jk] \1 é at effect does it have on the reader's perception of these
charac

Excerpt 2:

“In Mission Control, tension crackled in the air. As the lunar module descended, alarms

blared, screens flashed, and every second felt like a countdown to an unknown fate.”

Questions:

1. Imagery and Effect: Identify the imagery in this passage. How does it create a sense
of tension and urgency?

2. Impact of Word Choice: How do the phrases "tension crackled," "alarms blared," and
"countdown to an unknown fate" contribute to the reader's experience?

H. Read the passages below and answer the questions that follow. Focus on the
implied meanings, such as the author’'s viewpoint on teamwork the

relationships between characters, or the bro :r@@ onveyed
through the text.

Passage 1: ﬁ

“Margaret Hamilton's so ' mzss:on it was a testament to the often-

overlooked brilliance ofit inds behind Apollo 11. Her code, like the seams of the
spacesulit ing together.”

Questions:

1. Implied Meaning: What is the implied message about Margaret Hamilton's
contribution? How does the author view her role in the mission?

2. Author's Viewpoint: How does the comparison of Hamilton's code to the "seams of
the spacesuits" reflect the author's viewpoint on teamwork?

Passage 2:

“While the astronauts became the faces of Apollo 11, it was the unseen hands—the

engineers, seamstresses, programmers—whose work truly made the impossible, possible”

Questions:

1. Relationships and Roles: What does this passage imply about the relationship
between the astronauts and the other contributors to the mission?

2. Theme of Recognition: How does the passage suggest the au/thor\fEels about
recognising the efforts of those behind the sc enes?W\Q%h ‘l;h;g I\ rﬁessage?
. Match each instance front “Te@w?jl\g\ "\ fh ‘theme or effect it most

V i \ééjlect one pair and write a brief
ﬂl@ in ﬁce enhances the chosen theme or effect in

effectively supeﬂ’l\\ts
explanatlon of h W(

thet Wl\
N
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The story of t
craftedt ?\ls}b@
Including quotes from flight controllers
during the tense lunar landing
Describing the problem-solving process
when the lunar module's computer
overloaded

Narrating the challenges faced by
engineers working on the Saturn V
rocket

Highlighting the teamwork at NASA's
Mission Control during critical moments
The depiction of Margaret Hamilton's
software development and its crucial

gﬁ\§eam§tr\e§ses who

role
Detailing the pre
simulations done b

before the lau
Sharin
contributed,

e

ones of those who
llke seamstresses and

technicians
Using visuals, such as photos and
diagrams, to explain complex aspects of
the mission
Switching perspectives between
different contributors to the mission

Emphasises the importance of
teamwork and collective effort

Engages the reader by providing real
voices and personal experiences

Builds suspense and excitement around
the mission's critical moments

lllustrates the complexity and technical
challenges of the Apollo 11 mission

Honours the contributions of unsung
heroes and lesser-known participants

Highlights the importance of problem-
solvin "@ o d
g aﬁ@ 'g” under
oo
ides-a clearer understanding of the
ission through visual aids

Shows the interconnectedness of all
contributors and their roles in the
mission

Creates a sense of realism and
immediacy through the inclusion of
direct quotes

Highlights the importance of problem-
solving and quick thinking under
pressure

KVocabuIary and Grammar}

A. Deduce the inferred meaning of these words umfngﬂ nt/egpt;cfgé‘s\from the
text. AT \\"\' [ (o) o
Word Corﬂgﬁ\@@\ \\\) X\j U U Inferred Meaning
meticulous O \ NN
critical NI l“ e
msurmomﬁdb{é\' -
Ingenuity

gy




owmg information for each word.

O\~
B. Useadmtmnam&ﬁo\ﬁ&&t\&*o

| [\Dictionar .. Part of
WOW Mea ningy Pronounciation ¢ ., Etymology

meticulous

critical

insurmountable

Ingenuity

C. Compare the dictionary definitions with your inferences.

D. Use adictionary to find and write the different word patterns for the word
"meticulous” and "dedicate”. Complete the chart below by identifying the
correct forms of the word "meticulous” and "dedicate” and its related

forms.

)
Base Words Noun Forms Ad ctive A@ﬂ?% O@L\r\‘ﬁ Forms

meticulous 7HG\K\B\L\\)U

dedicate «X\V/(\f(\\ T@

WW;\& each form of the word "meticulous”.

@ For the Teacherm

e Explain that the meaning of a word or phrase that is derived or concluded based on context
clues and surrounding information rather than direct definition. It involves using logical
reasoning and existing knowledge to understand the word within its context.

e Explain that context clues are hints found in the surrounding text that help deduce the
meaning of an unknown word.

¢ Use pair and group work to allow students to share and refine their inferences.

e Incorporate dictionary use into daily lessons to build students' skills gradually.

¢ Provide students with access to both print and digital dictionaries.

e Explain that pronunciation refers to the way in which a word is spoken. Dictionaries provide
phonetic transcriptions to guide correct pronunciation.

e Teach students how to read the phonetic transcription and-pr, r @ ingthe word
correctly. Demonstrate how to read ho tic transdriptions. W stress marks (e.g. )
indicate which syllable is [

e Explain that etymolo Q@ igin of words and how their meanings and

structures have ev 3
¢ Show i ies provide etymological information, often in brackets or a
| separate/section. Demonstrate how to read and interpret this information.

N\
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Adjectival, Preposi na Adverblal Phrases
1. Adject%T‘ﬁQ%\eE8

An adjectival phrase is a group of words that functions as an adjective, providing more
information about a noun in a sentence. These phrases describe, clarify, or give more
detail about the noun they modify.

Example: The seamstresses with expert precision crafted the spacesuits.

e Explanation: The phrase "with expert precision" describes "the seamstresses,"
telling us more about their skill level.

2. Prepositional Phrases

A prepositional phrase begins with a preposition and ends with a noun or pronoun,
called the object of the preposition. These phrases can function as adjectives or adverbs
in a sentence, modifying nouns, verbs, or other phrases by indicating location, time,
direction, or providing more detail.

Example: The engineers worked tirelessly through the nigh
¢ Explanation: The phrase "through th& ! W@&ase that tells us
when the engineers worked.
3.Adverbial Phrases ©
An adverbial phrase i r rds that functions as an adverb, modifying a verb, an
adjective,wm&erb by providing more information about how, when, where,
why, or to what extent something happens.
Example: The flight controllers reacted quickly during the emergency.
e Explanation: The phrase "during the emergency" modifies the verb "reacted," telling
us when the flight controllers reacted.
A. Read the following sentences and underline the adjectival, prepositional,
and adverbial phrases. Label each type of phrase correctly.
1. The engineers, with great precision, tested the Saturn V rocket repeatedly.
The seamstresses worked in a quiet workshop, far from the launch pads.
3. Driven by the belief that they were part of something bigger, the team
members stayed late into the night.
B. Write a short paragraph about teamwork using at least two adjectival
phrases, two prepositional phrases, and one adverbial p})( ighlight
each phrase in your paragraph 1) m OM )

@ XN | 0
u\\\ Ty e

[
[

Mo

O(\I \ \uf r\\ l\JJ
@ For the Teacli%xﬁ\ \\ )

Explaint Ui \Jt ing word patterns helps expand vocabulary and use words accurately
in various contexts.

gy




Compound Prepositipﬁ’ \

Compound repng itions afe preposmons that consist of two or more words, typically a

comblnat\ﬁh&&mple prepositions, adverbs, or other words that function together as a

single preposition to show the relationship between the elements in a sentence. They

are used to indicate location, time, direction, reason, or the relationship between
different parts of a sentence.

Examples of Compound Prepositions:

e According to: According to the engineers, the mission would be impossible without
teamwork.

e In front of: The flight controllers sat in front of the large screens monitoring the lunar
module.

¢ In addition to: In addition to the astronauts, thousands of people contributed to the
successof Apollo 71.

e Dueto: Due to the team's meticulous planning, the mission proceede g ly.

¢ Because of: The mission Wassuccessful bec seoj\t Ite @X m;zreteam

Key Characteristics: ai

e Multiple Words: Co tT Je up of multiple words that work
togethertoformasu% iti K7\1 umt

¢ Function: e same function as simple prepositions, showing the
relatio e ween nouns, pronouns, and otherwords in a sentence.

¢ Usage: They are commonly used in both formal and informal writing and can add
clarity and detail to the relationships between ideas.

How to Identify Compound Prepositions:

1. Look for Phrases: Compound prepositions are usually phrases rather than single
words.

2. Check Function: Ensure that the phrase shows a relationship of time, place, cause,
direction, or manner between different parts of the sentence.

3. Common Compound Prepositions: Be familiar with commonly used compound
prepositions such as "in spite of," "on behalf of," "in accordance with," and "apart
from."

C. Highlight the compound prepositions in the following sentences from

"Team Moon." N A YG /\ ‘, WU
1. In addition to the astronauts, the m15§|on depencfed G)\H .’tﬁéwsralrrds of people from
across the United States., ‘ ( \,) a'l.\xjg BR

2. In front of the mass?ve contr@l pem@s the flight controllers watched the screens
carefully \

3. Becau &he&éé}n S dedlcatlon Apollo 11 was a success.
r e three sentences using compound prepositions such as “in addition
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because of : ﬂfcmt Qf\' n behalf of,” etc. Make sure each sentence
clearlyq qn&\tm te‘thhe use of compound prepositions in context.
Complex%éﬁ@nces Using Main and Subordinate Clauses
A complex sentence is a sentence that combines one main (independent) clause with
one or more subordinate (dependent) clauses. The main clause can stand alone as a
complete sentence, while the subordinate clause cannot stand alone and depends on
the main clause to provide full meaning.
Components of a Complex Sentence:
1. Main Clause (Independent Clause):

e This is a complete thought that can stand alone as a sentence.

e Example: The astronauts landed on the Moon.
2. Subordinate Clause (Dependent Clause):

e This is an incomplete thought that cannot stand alone as a sentence and usually
begins with a subordinating conjunction (e.g., because, a[thoﬁg@men while,
since) or a relative pronoun (e.g., who, w |ch

o Example: because they had follow: ] m%

Combining Clauses to ; -
¢ Example Compl ?‘& eastronauts landed on the Moon because they had
followe t @ recisely.
g{@‘a’bﬁe The astronauts landed on the Moon.
¢ Subordinate Clause: because they had followed their training precisely.
Subordinating Conjunctions:
Subordinating conjunctions are words that introduce subordinate clauses and link them
to the main clause, showing the relationship between the two parts of the sentence (e.g.,
cause, contrast, condition, time).
Common Subordinating Conjunctions:
Cause and Effect: because, since, so that
Contrast: although, even though, whereas
e Condition: if, unless
e Time: when, while, after, before, until
Examples of Complex Sentences:

(“(\/\

1. Cause and Effect: AN EON e
e The mission was successful because- i;he teamy wo/rkeﬁ\fm&é;sly
= Main Clause: The mission Wp;s sqccgssful L
» Subordinate @ausé\ﬁecause\the team worked tirelessly.
2. Contrast: Jps
) Altlgg@fv\th@%g%t controllers were under immense pressure, they made quick and
accurate decisions
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* Main Clause é{é\ &As}ﬂ and accurate decisions.
. S se: Although the flight controllers were under immense

3. Time.
e When the lunar module descended, the engineers monitored every detail.
= Main Clause: The engineers monitored every detail
» Subordinate Clause: When the lunar module descended.
Purpose and Use:
e Adds Detail: Complex sentences add detail and depth to writing by explaining
reasons, conditions, contrasts, or time relationships.
e Varies Sentence Structure: Using complex sentences can make writing more
engaging and less repetitive.
e Clarifies Relationships: Helps to clearly show the relationship between

differentideas within the sentence. m
A. Combine the following pairs of sentence @ ences using
main and subordmate cl seQL‘ sitional devices and

punctuation.

e The flight contr red for every scenario. They practised every
possi

e Margare amnlton wrote the software by hand. It prioritised critical tasks during
the landing.

B. Write a paragraph about the teamwork involved in the Apollo 11 mission,
using a mix of complex sentences with main and subordinate clauses.
Incorporate transitional words like "although,"” "because," "since," "while,"
and "however" to link your ideas smoothly.

KOraI Communication)

A. Read aloud the given dialogue and practice in groups.

i.  Organize yourselves into small groups, with each group being assigned a
specific section of the text (e.g., different parts of "Team Moon").
ii.  Within each group, discuss the assigned section and answerﬁgfollowmg

questions: ”’% 2 I
e Whatisthemainidea ofyou\sec@) f\ \ S0

e What supportln@ﬁeul&a%\e\u@\x tﬁa hlghlidht the importance of this
section? \Sr S{
ii. Prese p'sfindings to the class.

iv. ﬁJ l\ai\ermawhole class discussion based on the groups' presentations.

gy
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B. Respond to the text by telling sho

i.  Researchahistorical flgu re theme of teamwork.
ii.  Narrate a short sto

s from this figure's life, explaining their
ignifi

contributions % canee.
iii. Inwngﬁ oups, perform key moments from this figure's life, explaining
their'contributions and significance.

i writing skills

A. Write an essay explaining ‘'The Importance of Teamwork in Achieving Great
Feats'. How does teamwork contribute to success in challenging situations,
such as the Apollo 11 mission described in “Team Moon"?

B. Imagine you are a member of the Apollo 11 mission team. Write a short
story that brings to life your role in the mission, incorporating dialogue,
descriptive details, and a clear storyline.

C. Write a book review of the novel ‘Team Moon: How 400,000 People Landed

Apollo 11 on the Moon' by Catherine Thim @@ udes an
introduction, discussion of key ther es %ﬁ; e book, and a
recommendation. d
D. Write an essay@ ortance of teamwork, using examples

from ‘Team er real-world scenarios. Ensure your writing is
w and tailored to your audience.

@ For the Teacherm

eFoster a supportive classroom atmosphere where students feel safe to express their
thoughts without judgment.

eDemonstrate clear pronunciation, appropriate intonation, and expressiveness in your
speech.

e Give specific, positive feedback on cIarlty, volume, pacmg,and exp sm@@@
: eers.

rts using gestures and

eye contact. o0\ ~~2\
e

o
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\Mﬁ ;\, Birc Ca me Down
N the Walk

m.earning Outcomes: \

By the end of this unit, the student will be able to:

e askand answer questions for arange of communicative purposes.

e provide an objective summary of a range of texts including fiction, non-fiction and other
types of text.

e read, view and analyse a variety of readings grade-appropriate and high-interest books and
texts from print and non-print sources: poetry (free verse, narrative and rhythmic)

e cite strong and thorough textual evidence to support analysis of what the text says explicitly
as well as give inferences drawn from the text.

e acquire and use appropriate words and phrases for reading, writi
independently gather vocabulary when corsidering
comprehension or expression. Q

e identify and use comp r {tiong ant sitfonal phrases in writing.

e use summary skills to

OUUV
KW ,

A.Read the title of the poem.

Group Discussion:

e Organise yourselves into small groups, with 3 to 4 students in each group.

Significance of the Title:

e What is your initial reaction to the title "A Bird Came Down the Walk"? Does it evoke any
specificimagery oremotions?

e What does the title suggest about the subject of the poem? Is it straightforward, or does it
hint at something deeper?

e Based on the title, what do you think the poem might focus on? Is it likely to be a simple
observation of nature, or could it explore more profound themes?

e How does the title set the tone for the poem? Is it casual, formal, or something else?

e How does the simplicity of the title contrast with the possible complexity of the poem's
themes? Consider how a seemingly simple observation could lead to deeper reflections.

istening;
portant for

Class Discussion:

After your group discussiops, com
the guided questions, an ﬁm

\ \‘\ \’_\ L,

raged to add their thoughts or ask questions.
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A Bird came down t
He did n
He bit a eworm in halves
And ate the fellow, raw,

While-reading

* What does the bird do after
it comes down the walk?

* How does the speaker

And then he drank a Dew interact with the bird?

From a convenient Grass— * Identify the rhyme scheme

And then hopped sidewise to the Wall in each stan:]a. :
To let a Beetle pass— * Howdoest e ryme
scheme contribute to the

He glanced with rapid eyes overall flow and rhythm of
That hurried all around— the poem?
They looked like frightened Beads, | thought—
He stirred his Velvet Head

Like one in danger, Cautious,
| offered him a Crumb

And he unrolled his feathers O
And rowed him softerge—

Than Oars divide the
Too silver f

Or Butt S, Banks of Noon
Leap, plashless as they swim.

NE
b

There are five stanzas in 'A Bird, came down the Walk'. The stanzas are quatrains, as
each stanza is comprised of four lines.

For the Teacherm

e Assign students to research Emily Dickinson's life, focusing on how her reclusiveness, the era
in which she lived, and her philosophical outlook on life influenced her poetry. This will give
students a foundation to understand her perspective.

e Discuss the 19th-century attitudes towards nature and the transcendentalist ement,

which often influenced poets like Dickinson. This background t@@ ow the

poem fits within or reacts against these |d
e Introduce common motifs in Dickins

psyche. Encourage stu@ﬁpppeﬂ‘lg
NSk

re, death and the human
i "A Bird Came Down the Walk.”




M\

N \\UU U l:‘terary Devices

Caesu@}%&@n&a line of poetry that can be created using punctuation such as a
comma (,), full stop (.), ora dash (-).

Enjambment: when one line of poetry continues into the next line without a pause to
carry forward a point or idea.

Alliteration: the repetition of the same letter or sound at the start of words that are
adjacent or close together.

Juxtaposition is a literary device where two or more ideas, characters, actions,
settings, or phrases are placed side by side in a narrative or a poem to highlight their
contrasts or differences. The purpose of juxtaposition is often to create a more
nuanced understanding of each element or to emphasise particular qualities or themes
by comparing them directly.

Background to the Poem "A Bird Came Down the Walk"
"A Bird Came Down the Walk" is one of Emlllgg chk

@@@ammes

ntury, during a time

F heT i\v
or the eaﬁ@su .

oConduct ing of the poem, encouraging students to analyse the use of
Iangu and mood. Discuss how Dickinson's word choices and syntax contribute to
the poem's meaning and emotional impact.
e As students read, have them identify and annotate examples of poetic devices. Discuss how
these devices contribute to the layered meanings in the poem.
e Briefly explain the differences between free verse, narrative, and rhythmic poetry.
¢ Provide examples of each type:
e FreeVerse: "The Red Wheelbarrow" by William Carlos Williams
o Narrative: “The Raven” by Edgar Allan Poe
e Rhythmic: "Daffodils” by William Wordsworth
eShow video performances or readings of the poems. Use sources like YouTube or
educational websites that offer high-quality poetry recitations.
e Encourage students to create a cozy reading nook athome or in the classroom.
e Offer a diverse selection of fiction and poetry that students can relate to and find
interesting.
e Form literature circles or book clubs to foster discussion and shar g/exper@n @9
eEncourage students to connect themes aﬁd\ \ﬁe r @w their own

nature in a detailed and intimate man

experiences.
e Integrate multimedia r Xhafl ( experlence
oo

_* Encourage creative wrlf’i\l\g nap Ecnatlon for literature. )
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when nature was, a\ om‘m® subject In Ilterature Dickinson's approach to nature is
dlstmct\m\{q&\qwge' Servation and subtle complexity. Unlike the more romanticised
views ofWa&u re by her contemporaries, Dickinson often presents nature with a blend of
beauty and raw reality, capturing both its grace and its underlying brutality.

About the Poet: Emily Dickinson

Emily Dickinson (1830-1886) was an American poet known for her unique and
unconventional style. Much of her poetry explores themes of nature, life, death, and the
human experience, often through a deeply introspective and reflective lens.

Like many of Dickinson's poems, "A Bird Came Down the Walk" was not published
during her lifetime. It was only after her death that her work was brought to the public,
and even then, it was often edited to fit more conventional poetic norms of the time.
Today, Dickinson is celebrated for her original voice and her contributions to American
poetry.

’ Theme @ @@\&@
A Bird Came Down the Walk, by Emily Dicki interconnected
themes:
1. Nature's Bala S e beauty and brutality of nature, showing

how th ents coexist harmomously The bird's actions, such as eating a
r?gracefully avoiding a beetle, highlight this delicate balance.
2. man Interaction with Nature: The poem explores the distance between

humans and the natural world. The speaker observes the bird and offers a crumb,
but the bird's decision to fly away underscores nature's independence and the
boundary between human interaction and natural autonomy.

3. Freedom and Independence: The bird symbolises freedom and self-reliance. Its
refusal of the crumb and its graceful flight reflect the theme of natural
independence and the desire to remain untamed by human influence.

4. Innocence and Danger: The poem subtly contrasts innocence with the
potential for danger. The bird's cautious behaviour, especially in the line "Like

one in danger, Cautious," suggests an underlying awareness of the threats ‘

present even in peaceful moments.

m;'ulossa ry:

o f‘\\
Words Meanings /Nr N\ /:H(\ W\
angleworm | another term for an earthwerm, comm bJ\ousé@i lmth@“t“étﬁ century.
beads a small piece of gtassﬁdood, Qté \th hole through it, that can be

put qg a \SH%WIIH é\hexs\éf the’ same type and worn as jewellery,
etc. \ \ \
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/\\ rﬁgk&efu Ebout what you say or do, especially to avoid danger or

cautiW\J istakes; not taking any risks

useful, easy or quick to do; not causing problems
convenient the very small drops of water that form on the ground, etc. during
dew the night

along pole with a flat part at one end that is used for rowing a boat
oars an old-fashioned word meaning without splashing, used to describe
plashless the silent, graceful movement of the bird in flight.

a line along which two edges of cloth, etc. are joined or sewn
seam together

a type of cloth made from silk, cotton or nylon, with a thick, soft
velvet surface.

A.
1.

i

10.

11.

m!eadmg and Critical Thmkmg) r(éx @@Y@

Answer the following questions

Identify an exam 1& n Me poem. How does this device

enhance youru ﬁﬁ ird?

DISCUSS @\p or-n the final stanza, where the bird’s flight is compared to
w he Ocean." What effect does this comparison create?

Fmd a similein the poem and explainits significance in the overall imagery.

How does Dickinson use visual imagery to describe the bird's actions? Provide

examples.

What is the effect of the tactile imagery in the phrase "He stirred his Velvet

Head"? How does it contribute to the tone of the poem?

How does the mood shift from the beginning to the end of the poem? What

words or phrases help create this shift?

What do you think Dickinson is trying to convey about the relationship between

humans and nature? Support your answer with evidence from the poem.

How does the bird's decision to fly away rather than accept the crumb reflect

broaderthemes offreedom and independence?

vulnerabllltyorfear VOV Y (88
How does the poem expl@reﬁ;/%e concepi df natuﬁal beauty versus natural
brutality? Give sfaet:lflc e’i(amplesﬁomtﬁe text

What i is the s mfmahdeof ‘the speaker observmg the bird without the bird's
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knowledge? Ho tone of the poem?
offered by the speaker symbolise? Why does the bird

12. What mi { e ise?
"row him softer home" instead of accepting the crumb?

B. Choose the correct option for each question.
1. What is the bird's initial action when it comes down the walk?

a. It drinks from a puddle. b. It bites an angleworm in half.
c. It flies away. d. It hops to a wall
2. How does the speaker describe the bird's eyes?
a. Bright as the sun. b. Like sparkling jewels.
c. Like frightened Beads. d. Ascalm and serene.
3. What does the bird do after the speaker offers it a crumb?
a. Eats the crumb. b. Flies away.
c. Sings asong. d. Hops closer to the speaker.
4. The bird's flight is compared to:
a. Leaves falling from a tree. Waves cras on th
c. Oars dividing the ocean. W'L\jﬁﬁ’b rees
5. What is the tone of the poem
a. Joyful and cele e and suspenseful.
c. Calm and refle d Angry and resentful.
C. Re-r o mson s poem "A Bird Came Down the Walk." Pay
to the central actions, the imagery used, and the overall
structure of the poem.

e Write a concise, 3-4 sentence summary of the poem. Your summary should:
e Focusonthe mainevents describedin the poem.
e Highlight the key actions of the bird and the narrator's interaction with it.
e Avoidincluding personal interpretations or analysis.

D. Read the following sentences and identify the cause and effect.
1. The bird hopped sideways to the wall to let the Beetle pass.

¢ Cause:

o Effect:
2. The speaker offered a Crumb to the bird.

e Cause:

o Effect:

E. Read the following statements and identif @@m or an
opinion.

1. The bird's eyes Ioo% |ke - E/@
e Fact Opinion




R
2. The bird's fllght w m eautiful.
e Fact ’\ e Opinion

M owing sentences and identify whether each is a generalized
statement or evidence-based information.

1. The bird moved cautiously, as if in danger.

e Generalized Statement e Evidence-Based Information
2. The bird "bit an Angleworm in halves and ate the fellow, raw.”
e Generalized Statement e Evidence-Based Information

G. Identify the Type of Imagery in the Following Phrases.
1. "He bit an Angleworm in halves."

e Visual Imagery

¢ Auditory Imagery

e Tactile Imagery
2. "And then hopped sidewise to the Wall."

e Visual Imagery

e Auditory Imagery

e Tactile Imagery O X{:/
H. Identify the Type of Imam ases.

1. "He stirred his Velve

2. Butterflles off Banks of Noon / Leap, plashless as they swim.'
e Metaphor
e Personification
e Simile
. Read the following statements and identify the explicit textual
evidence from the poem that supports each one.
1. The bird ate an Angleworm raw.
* Textual Evidence:

For the Teacherm

e Explain that understanding cause and effect helps us see the relatlonshlp between-events.
The cause is why something happens, and the effect is what 1ap ﬁﬁ
judgments. ; i

or fa
e Explain that generall out specific evidence. Evidence-

a
based information inclu m examples or data.

iﬁ ii\\u
6

eExplain that facts can be proven true nal beliefs or
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2. The bird's%yé\%ga@&ﬁigﬁtened.

. Tww@\eﬁé e
J. Iﬁ% ollowing inferences drawn from the poem. Cite the specific
line(s) from the poem that support each inference.
1. The bird is cautious around the speaker.
* Supporting Evidence:
2. The bird prefers natural freedom to human interaction.
* Supporting Evidence:
K. Explain how the textual evidence supports each inference.
1. Cautious Bird:
* Explanation:
2. Natural Freedom:
* Explanation:
L. Read the provided excerpt from the poem “A Bird Came Down the Walk"

and the following analysis:
Excerpt: "And then hopped sidewise to the Wall / To let a Beetle pass—" @ﬁ@
Analysis: This moment in the poem reflects the bird's-a reaturesin its

environment and its instinctive be
1. Paraphrase the analysis. i
transitional devices S@
concise. WW o
. YouWase:
2. Make Inferences to Draw Conclusions:

Contextual Information:
What can be inferred about the bird's environment based on its actions in the

For the Teacherm .

e Explain that a metaphor directly compares two things, as seen in the poem when the bird's
flight is described as "Oars divide the Ocean," giving us a sense of smooth, graceful
movement.

n. Focus on making the explanation clear and

e Highlight how Dickinson gives the bird human-like qualities, such as in "He stirred his Velvet
Head," which makes the bird morerelatable and vivid.

e Point out that similes compare two things using "like" or "as," s t};@@being
[ an
a

compared to "frightened Beads," which emphasizes t ousness.
eDiscuss how visual imagery helps Eze%\ ﬁ%@@; ry lets us feel the

textures described, and,he¢ “i éoég in the poem creates a quiet, reflective
A

\ \\ \\ ‘\ \,_~\ —
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e Infer f \\\ \\\

W JMIJ ng%vxdence.
iter's Viewpoint:

How does Emily Dickinson seem to view the relationship between humans
and nature based on the poem?

* Inference:

 Supporting Evidence:
Implied Information:
What might the bird's refusal to accept the crumb from the speaker imply
about its preference for natural freedom?

* Inference:

* Supporting Evidence:

Individual Analysis
A. Answer the following questlons individually, focusmg on I@ kinson

images hel uvis ‘@ ha ions do they evoke?
. Example1 % : \@

\e'\z’o“

e How these images impact the reader:

For the Teacherm .

e Explain to students the importance of citing strong and thorough textual evidence when
analyzing a poem. Emphasize that they need to support their interpretations and inferences
with specific lines from the text.

¢ Guide students to first identify what the poem explicitly states. Use the examples provided
to demonstrate how they can locate direct statements in the text.

Example:
eWor ‘II
|ng of the text and
require reading betw thlnk about the emotions, actions,

Statement: The bird ate an Angleworm raw.
he
or themes suggested @\ en 't epr|C|tIy stated but can be deduced.

Expected Student Response: "He bit an Ang|
\ \ 3

eDiscuss with students how mferen
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2. Finda met%hqﬁ% s@ﬁmﬁz poem. Explain what it is comparing
qnd@'ﬁﬁ{{#g how'this comparison enhances the overall meaning of the
e

¢ Metaphor/Simile:

e Explanation of Comparison:

e Impact on the reader:

3. How does Dickinson personify the bird in the poem? What effect does
this have on your understanding of the bird's behaviour and the overall
theme?

e Example of Personification:
¢ Effectonthereader:

oA/
TANGEON

: : N0
4. Ildentify a moment the Eﬁ\%\tﬂl} son contrasts two
elements 8 .. be %ﬁ rut . How" does this juxtaposition
ear >

influence y of the poem?

e Cont
rpretation:
Group Discussion

B. In small groups, discuss your answers to the individual analysis. Consider
the following questions as you share your thoughts:

1.  Howdid different group members interpret the poem's imagery, metaphors, and
personification? Were there any differing opinions?

2. Discuss the various emotions that the poem evoked in your group. How did the
use of language contribute to these emotions?

3. Consider theimpact of juxtaposition in the poem. Did anyone in your group see a
different significance in the contrasts presented?

Critical Reflection

C. After your group discussion, reflect on how the conversation-influenced

— NN
your understanding of the poem. Write a brie Iﬁirégr\gp@é@\:é‘séfng the
following: - O /r \ \f\’- T“\‘\I (\\\\\. [ (230
1. How did di&i@\ssigg,%ﬁ\é\, /”d\é'('\{w(}v\\lth/e\fﬁe"rfé "C‘wange or deepen your

3 = A ' g \ ( '\‘n N
lnterpretatl»pr-’{. \\ \\,\(\ \ \\ AU
# B
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2. Were there a

o il

\
?\1@ our peers that helped you see the poem in a

es the use of language in the poem affect its overall meaning and
impactonthe reader?

K\Iocabulary and Grammafm

A. Find the connotative and denotative meanings of these words.

Word Denotative Meaning Connotative Meaning

velvet

cautious

glanced

stirred

oars

plashless

B. Identify whether each word dy

X\
(Ouu™
or a negative
a here these connotations

connotation and provides e
might apply. Oﬁ
ghtapply. O @
Word @&hﬁ Negative Example
N otation Connotation
glance” ~
glide
feathers

A. Compare each pair of words that have similar basic definitions but evoke
different feelings or ideas. Discuss the different nuances each word carries
and how these nuances affect the tone and interpretation when used in
various contexts.

1. glancevs.stare
glance:

stare:
nuance in meaning:

2. glidevs.slide X\&\W@w\/\ U

glide: Q\ a (0 :

\\\/\\)\)“




slide: /QT@ N
i

&Nautlous vs. paranoid
cautious:

paranoid:

nuance in meaning:

B. Read the following sentences from the poem, use the context provided in
the sentence and the surrounding lines to infer the meaning of the
underlined word or phrase.

1. "He stirred his Velvet Head."
contextual clue:

: — K\ﬁ m
inferred meaning: A;\ﬂ‘\@%/d

2. "And thenhop -_;_.ﬁ[_ - 'Wall To let a Beetle pass—"
contextual
uAN|

W\ﬂe\{'ed meamng

For the Teacherm .

eExplain that:
Denotation: The literal or primary meaning of a word, the dictionary definition.
Connotation: The ideas or feelings that a word invokes in addition to its literal or primary
meaning.

eHelp students understand how words with similar denotations can have different
connotations and nuances, affecting the tone and meaning of a text.

e Ensure students understand the basic dictionary definitions (denotations) of each word.

e Explain how authors use specific words to convey particular tones or themes.

e Explain that nuance refers to a subtle or slight difference in meaning, expression, tone, or
feeling. When we talk about nuances in language, we are con i g es of

meaning that distinguish similar words or r ifferences can
% hension, improve vocabulary, and

significantly impact the tone, mood;or i
aid in understanding tt@ n a@gs f\imeaning in both written and spoken language.

eRecognizing these releﬂ ship
AR J
W‘“_

aerin
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|V \ \ \ P\ A -
¢ How did tHelcQﬂtexfp‘f %b._éenfénce help you determine the meaning
ofthe r'd orphrase”
, pbll }t Important to consider a word's position or function in a

‘
\ '\sentence when trying to understand its meaning?

Figurative Language in the Poem
A. Simile:
¢ Definition: A figure of speech that compares two different things using "like"
or"as."
e Example from the Poem:
"They looked like frightened Beads, | thought—"
» Explanation: The poet compares his loneliness to a cloud drifting in the
sky, emphasizing his sense of isolation and aimlessness.
B. Personification:
eDefinition: A figure of speech that gives human qualities to animals, objects, or
ideas.
sExample from the Poem: "He stirred his Velvet
= Explanation: The bird's he@d isidg W glvmg ita human-
like softness and ) a ense of gentleness and
tenderne ii\m @%&As
C. Imager \
W‘ﬁm Descriptive language that appeals to the senses and creates
mental images.
e Example from the Poem:
"He bit an Angleworm in halves
And ate the fellow, raw,"
= Explanation: This vivid visual imagery allows readers to picture the bird's
actions clearly, illustrating the raw, unfiltered aspect of nature.
D. Symbolism:
e Definition: A literary device where an object, person, or situation represents
something beyond its literal meaning.
e Example from the Poem: The bird's flight at the end of the poem.
= Explanation: The bird's graceful, untroubled flight symbolizes freedom
and the seamless, natural world, contrasting with the human\ world's
boundaries and limitations. ,(;\ /r © AUV
Euphemism in Context: o Nan {\ N\ [ ()0
Dickinson does not use euphemism in l‘P}eﬂ \poem Her| Jdescrlptfons of the bird's
actions, such as "He bltam An@]éworm/?\hahfe@/ And ate the fellow, raw," are direct and
do not soften the re Iit Qf natwres brutality. Instead, she portrays the scene with raw
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honesty, W[thOUt reﬁ ti kjt‘dyéuphemstlc !anguage
Oxym XE

|7
There wa\clear use of oxymoron in the poem. The language Dickinson uses is more
straightforward, focusing on the contrast between the bird's delicate actions and the
harsh realities of nature, but not by combining contradictory terms in a single phrase.

Instead, she uses other literary devices such as simile, metaphor, and personification to
convey her themes.

Phrasal Prepositions
Phrasal prepositions are phrases consisting of more than one word that function
together as a single preposition. They often include words like "in," "on," "at," "for," "to,"
"of," "with," and others combined with another word or phrase.
Examples and Usage:

1. According to: This means "as stated by."

e Example: According to the schedule, the meetr r@({@

2. Dueto: Thismeans becauseof

¢ Example: Thefllgh | a issues.
3. Infrontof: Thl methmg
. For th .
oEpral students that Em|Iy Dickinson's poem "A Bird Came Down the Walk" primarily

focuses on vivid imagery and emotional expression through similes, metaphors, and
personification. However, it does not prominently feature euphemisms or oxymorons.
Emphasize how Dickinson's direct and unfiltered language choices enhance the realistic
portrayal of nature.

eInstruct students to create a chart that compares different figures of speech. The chart
should include similes, metaphors, personification, hyperbole, euphemisms, and
OXymorons.

eHave students list examples from the poem where applicable (e.g., simile, metaphor,
personification). For figures of speech not present in the poem (e.g., euphemism,
oxymoron), ask students to hypothesize how their inclusion might change the poem's tone
orimpact.

e Lead a discussion on why Dickinson might have chosen to use specific figures of speech like
similes and metaphors while avoiding others like euphemisms and oxymorons. urage
students to consider how these choices affect the poem 'stone, oVe sage.

e Ask students to rewrite a line from the %e {nse

discuss how this alters the mean

understand the significanc
L emotional |mpactand e li

\ \\,

I text. This will help them
choices in maintaining the poem's

J
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@ For the Teacherm

Phrasal Prepositions Usage Tips:

. Examp Ega nfront of the ice cream truck.
On bewg\ﬁ\g \3 ‘representing someone."
N#\J ple: The lawyer spoke on behalf of his client during the trial.
eriaddltlon to: This means "along with."
¢ Example: In addition to her full-time job, she volunteers at a local
shelter.
In spite of: This means "despite."
e Example:In spite of hisinjury, he finished the marathon.

. Use the given phrasal prepositions to create your own sentences.

According to:
In front of:
On behalf of:
Due to:
Inaddition to:

In spite of: SN m
Complete the sentences usingcajn a =- ropri @gﬂéﬁi}on from the

word bank below

addition to, on behalf of, in spite of
the bad weather.
she also works a part-time job.

ewas placed the museum entrance.
He delivered the speech the organization.
The play continued the technical difficulties.

___thereport, the company's profits increased last quarter.
Rewrite each sentence, replacing the underlined simple preposition with a
phrasal preposition. Ensure that the new sentence makes sense and retains
the original meaning.
The manager spoke for the entire team.
The athlete trained every day despite the injury.

Context: Use phrasal prepositions to provide clear and precise rmshlps

between different parts of a sentence.
Clarity: Ensure the preposmonalgeat d if%/ |on enhances the
clarity of the sentence

Avoid Redun
can make the;;:e

hrasal prepositions unnecessarily, which

)

—

\
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3. Thebookonthﬁ/&;&;s@ tsINS-
4. Thepr a\ss\,l tt’fed by the student.
5. W sdelayedbecauseofthestorm.

Prepositional Phrases
A prepositional phrase consists of a preposition followed by a noun, pronoun, or noun
phrase (the object of the preposition), which provides additional information about the
time, location, direction, cause, manner, or condition.
Structure:
o Preposition + Object of the Preposition
Examples:
1. Time:
* Before the meeting - We should discuss the plan before the meeting.
* During the summer - She likes to travel during the summer.

2. Location: W@ O@©m

* Inthepark - They had a picnicin the park-
Te ntam They walked towards the mountain.

* Onthetable-Thekeys areo u
3. Direction: m
e To thes store

* Because of the rain - The game was postponed because of the rain.
* Dueto his illness - He was absent due to hisillness.
5. Manner:
* Withasmile-She greeted him with asmile.
* Byhand-Theinvitation was delivered by hand.
6. Condition:
* Incaseoffire-In case of fire, use the emergency exit.
* Intheeventofanemergency - In the event of an emergency, call 1122,
Usagein Sentences
Adjective Phrase: These prepositional phrases describe nouns.
e Thebookonthe shelfis interesting.

e Theboy with the red hatis my brother. =N
Adverb Phrase: These prepositional phrases describe vg{& t:yﬁ@ﬁb\r other
adverbs. \ \(_ (_\\ A\ \ f ( O O\~/ —

A\

e Shesangwith joy. Y ( ( \) \\J \B

o Hearrived aftelcsk\(ww \ \\&
\ \\/ \\

\
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CommonErrors: | \\\ \\ \l § B
1. Misg ?qﬁﬂ IRHeﬁésﬁlﬁnal Phrases: Ensure the prepositional phrase is close to
/’\ . . e . .
WQL it modifies to avoid confusion.
* Incorrect: She found the bookthat! lost in the park.
* Correct: She found the book in the park that I lost.
2. Overuse: Avoid overloading sentences with too many prepositional phrases as it
can make the sentence cumbersome.
* Cumbersome: He went to the store on the corner near the park with the
big fountain.

* Improved: He went to the store near the park with the big fountain.

\ Y \ _4
O\ W L N -
A\ )

A. Read each sentence and underline the prepositional phrase. Then, write
whetherit is an adjective phrase (Adj) or an adverb phrase (Adv).
The cookies in the jar are delicious. ( )

She spoke with confidence during the presentation

ain. (_ = )
Theflo w are blooming. ( )

. Ww f;r%;:positional phrases to create your own sentences.
ng the meeting:

Beside the couch:
Without a doubt:
Before the concert:
Near theriver:
Over the hill:

For the Teacherm

Prepositional Phrases Usage Tips:
e Placement: Prepositional phrases can be placed at the beginning, middle, or end of

asentence. Ensure their placement does not disrupt the flow-o he@n@
e Multiple Phrases: You can use multi re Oi"i‘i’w d \S ntence, but
@l ives (

P
ensure they don't confuse theteader.
¢ Modifiers: Pre@ itional sels/c @a modifying nouns) or adverbs
(modifyingverl:\s,\ @\w\e r adverbs).

\B1ZA
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to the text through oral discussion.

i. Organize the students into small groups, with each group being
assigned a specific stanza of the poem.

ii. Appoint a group leader to guide the discussion and a note-taker to
record key points. Discuss the assigned stanza and answer the
following questions:

¢ What is the main idea of the stanza?
¢ Whatimagery orfigurative language is used to convey this idea?
¢ How does the stanza contribute to the overall meaning of the poem?

iii. Present your group's findings to the class.

(Spend about 10-15 minutes discussing the stanza before moving onto
prepare your presentation.)

iv.Participate in a whole- cIa is W@C@@\e groups'
presentations. K\f
For the Tea G\ "

Tips for Att iIIs
i ye Contact: Show engagement.
se Affirmative Gestures: Nod or smile.
¢ Avoid Interrupting: Let the speaker finish.
¢ Focus: Eliminate distractions.
¢ Reflectand Paraphrase: Confirm understanding.
o AskClarifying Questions: Seek clarity.
¢ Provide Feedback: Offer constructive comments.
¢ BeOpen-Minded: Listen withoutjudging.
Tips for Students’ Responses
¢ Pronunciation: Encourage the students to pronounce words clearly and correctly.
Remind them to pay attention to any unfamiliar words related to the poem or
Wordsworth's life.
¢ Intonation: Advise the students to use appropriate intonation to express interest, ask
questions, and provide feedback. Emphasise varying pitch to convey dn‘ferent emotions

and emphasis.
e Engagement: Instruct the students to show that t @ !@;& y making
in o)

eye contact with the speak n ughtful responses.

at
¢ Feedback: Encour t(u/dy:ts\ : ‘ang COI’ISt#’UCtIVE feedback. Highlight
what they found |$§é\tlw‘g&\{ e, and ask questions to learn more.




O\ E LN
B. Respond tfo,fh\\ ?\é\X*\ by telting short stories and role play.
L\Eiﬁﬁ@y&h mity Dickinson, focusing on her life, her reclusive nature, and
how her observations of the natural world influenced her poetry,
particularly "A Bird Came Down the Walk.”

ii. Based on your research, create and share a short story that reflects
Dickinson's experiences with nature. Consider how these experiences
might have inspired the imagery and themes in the poem.

iii. Perform key moments from Dickinson's life or scenes inspired by the
poem. Use the following prompts:

e Enactascenewhere Dickinson observes a bird in her garden.

e Role-play a conversation where Dickinson describes her inspiration
for the poem.

e Create a scene showing Dickinson writing the poem, focusing on her

thought process.

) e
W writing Skills M&@@@@w

Paraphrasing
ParaphW@U& re-writing a poet's expressions or ideas in one's own
words without changing the original meaning. Each stanza should be
transformed into prose form while maintaining the same length, as the goal is to
rephrase without adding unnecessary details. This technique helps to ensure
comprehension and retention of the original material.

A. Paraphrase the last stanza of the poem.

o Identify the mainideas and themes within the stanza.

e Rewrite the stanza using simpler language and sentence structure.

o Ensure that the paraphrase conveys the same message as the original

stanza.
Summary Writing
A summary is a concise version of an oral, visual, or written text. Below are four
basic steps to prepare a summary, providing a logical and gtggni%gdgq@ﬁ@ach to
the process of summary writing. A r{:{\'\ﬂ&,% 'j&@\'eﬁ\kf'" o
\ \ ¢ \ \ \ \ \ \\ \\ ",' N

1. Reading: A 2 A

AVZARY

- —~\ i/ L\ \ \, \v-,_l\'»-"‘ L . o
To write a good sum@aM“}h/beyg l‘:@éﬂ&fﬂ@%hd understanding of the original

text are essential. P la’ﬁ\f'c.\é“ﬁ:c_@drﬁ to the main ideas, themes, and significant details.

68 I




2. Outlining: a \\ O L
Outlmlng in g\ akismg Totes that may help in composing a summary. Focus
on noti %\ej or's purpose, the main topic sentence, key supporting details,
and the central |dea ofthe text.

3. Drafting:

Begin drafting the summary by combining your notes into coherent sentences
and paragraphs. Ensure the summary is brief and covers only the essential points
without personal opinions or unnecessary details.

For the Teacherm -

e Define paraphrasing and its purpose. Explain that it involves re-writing a text in one's own

words while maintaining the original meaning.
e Work with students to identify the key ideas and themes in each stanza of the poem

Highlight specific lines that encapsulate the main points.
¢ Demonstrate the process of paraphrasing by worklng thro g oem
together. Show how to change the wording wh @a ing |ntact
e Assist students in developing para ught groups in the stanza
and then restating the %ij& acing poetlc words with simpler ones.
a

Encourage students to ‘ ' tone and meaning of the stanza.
e Selec ether to identify key ideas and rephrase them in simpler

t a sta
Iangtwmw different word choices can change the meaning and tone.
* Provide'students with a checklist to guide their paraphrasing:

*  Change the wording but keep the original meaning.
*  Usesimpler or more familiar language.
*  Maintain the original length and tone.
¢ Avoid adding personal opinions or interpretations.
e Clarify what an objective summary is and its purpose. Emphasize that it should capture the
main ideas and essential details without including personal opinions or interpretations.
¢ Guide students in understanding and applying summary writing skills to write a summary of
the poem. Provide clear instructions on identifying main ideas and supporting details.
¢ Demonstrate how to write an objective summary by working through a different poem or
text together. Show how to extract the main ideas and condense them into a brief summary.
e Provide a short text or poem and ask students to outline the main ideas. Then, have them
write a summary, followed by peer review sessions to give and receive feedback.
¢ Give students a checklist to ensure they include all necessary elements in their summaries:
*+  Mainidea

«  Keypoints or events @ @Om
+  Importantimagery \K/\X

+  Emotional |mpact 7 @ {//

+ C(Clearand co % K\

*+ No personal

J
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4. Reviewing: O %&“
Review your summa e accuracy and completeness. Check for any
omitte%ﬁ@@[@ﬁ refine the language for clarity and conciseness.
A. Write an objective summary of Emily Dickinson's poem "A Bird Came
Down the Walk." Include the main idea, key imagery, and the
emotional tone of the poem as it portrays the interaction between

the speaker and the bird. Focus on conveying the essence of the
poem without including personal opinions or interpretations.
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N W,@ﬁm e Action: Impact of
-z Global Warming on Pakistan

m.earning Outcomes: N

By the end of this unit, the students will be able to:

e perform a drama/ role play/play script showing different roles and scenarios through
deliberate choice of dialogues/ speech preferably on sdgs.

e interpret and integrate information from a variety of sources for comprehension (e.g., maps,
graphs, charts, diagrams).

e read, view and analyse a variety of readings grade-appropriate and high-interest books

and texts from print and non-print sources: expositions (e.g., reviews, argum
e identify and use adjectival, prepositional, and adverblalphr ing tasks.

in speech and writing

e examine and interpret the use of conj unc@o -
for effective communlcatl n.
e recognize and use s c ons to connect independent clause/s to

dependent claus not attend the meeting because he was sick.

. recogrvww;@@orrelatwe conjunctions including pairs such as both/and, either/or,
neither/nor, not/but and not only/butalso, etc.

e write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

e introduce precise, knowledgeable claim(s), establish the significance of the claim(s),
distinguish the claim(s) from alternate or opposing claims, and create an organization that
logically sequences claim(s), counterclaims, reasons, and evidence.

e develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant
evidence for each while pointing out the strengths and limitations of both in a manner that
anticipates the audience's knowledge level, concerns, values, and possible biases.

¢ use words, phrases, and clauses as well as varied syntax to link the major sections of the text,
create cohesion, and clarify the relationships between claim(s) and reasons, between
reasons and evidence, and between claim(s) and counterclaims.

¢ establish and maintain a formal style and objective tone while att @@ﬁ@rms and

conventions of the discipline in which they are writing. xf
e provide a concluding statement or ectl ME

presented.
N Al\can)

W \\\\\”/
W\N\J\

n supports the argument
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Pre-readin

K-W-L W \J%—) O
Before Reading

K Column (Know): Before you read the text, take a moment to consider what you already
know about the impact of global warming on Pakistan. Think about:

e Prior Knowledge: What do you already understand about climate change and its
effects, particularly in Pakistan?

e Biases and Opinions: Do you have any preconceived notions or opinions about
global warming and its impact on Pakistan? Are there common biases or opinions in
media that might shape your understanding?

e Critical Terms: Are there any key terms or concepts related to global warming that
you are already familiar with?

Write down your existing knowledge in the K Column. This will help you to activate your
prior understanding and prepare you for new information.

W Column (Want to Know): Now, consider what you want to I%rn fr@i t. What

guestions do you have about how global warming speeifical n? Use the
following prompts to guide your questions{_ @
e Layered Meanings; What-degper I3 ning-are you curious about? For

example, how ®s m e implicit consequences of climate change
beyond t o‘ Cts?

s Waeductiom What are you hoping to infer from the text? Are there
particular details you plan to look for that might indicate biases, opinions, or the
writer's viewpoint?

e Word Choice and Effect: Are you interested in how the writer uses language to
convey the seriousness of global warming? What specific words or phrases might be
chosen for effect?

e Specific Risks: Are there particular risks that global warming poses to Pakistan's
diverse geography?

e Impact on Cities: How might rapid urbanization in cities like Karachi and Lahore be
influencing the effects of global warming?

¢ Mitigation Efforts: What actions is Pakistan taking under SDG 13 to combat these
effects?

List your questions in the W Column. This will help you focus on the key areas of interest
asyouread.

were addressed. Consider the followi
¢ New Connecti
connect toyour

e Impli

\_ QL

After Reading @@@
L Column (Learned): After reading the text, revisit the @m@e W your questions
OUTIHO u
: S, ‘

cepts did you learn, and how do they
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did the writer! kﬁ@@i@s\i%hﬁ;ceyourunderstanding of the issues?

o W t: What can you infer about the writer's viewpoint on global

ing and its impact on Pakistan? Did the text present any biases or opinions, and
how did these shape the overall message?

e Critical Reflection: Reflect on how your understanding has evolved. Did the text
challenge your preconceived notions, or did it reinforce them? How will this new
understanding impact your view of global warming in the future?

e New Insights: What new information did you discover about the specific effects of
global warming on Pakistan's glaciers, agriculture, and urban areas?

e Answers to Questions: Were your questions answered? How did the text address the
issues related to Pakistan's vulnerability and the measures being taken to mitigate
these challenges?

e Comparisons: Did the text confirm or challenge what you already knew? How has

your understanding of the situation evolved?

NIV @

\, (T I NI A J

1. The Sustainab v@;ﬁg@w\ééls (SDGs), established by the United Nations in
al objectives aimed at fostering a better and more sustainable
future. Among these, SDG 13: Climate Action is particularly relevant for Pakistan, a
country that is highly susceptible to the impacts of global warming. Pakistan's
vulnerability is largely due to its diverse geography, which includes high mountain

@ For the Teacherm

e Explain to students that a K-W-L chart helps you organise what you know (K), what you want
to know (W), and what you have learned (L) about a topic.

¢ Explain to complete the first two columns of the chart before reading the text. After reading,
fillin the last column.

e Facilitate a class discussion where students can share new facts they have learned and how
these relate to what they already knew. Encourage them to based on new concepts and their
prior knowledge.

¢ Acceptable Predictions: Explain that predictions are acceptable if they @n logical

reasoning and prior knowledge. Confirmed predicti %ﬁf@& tudents are
effectively using their background knowléd ici tent:

« Modified Predictions; Explain t %ﬁ\i iohs eed t6'be modified if new
information does not %m itial ptions. This is a valuable part of the learning
process, as it sh a nts are actively engaging with the text and adjusting their

O
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While-reading
Why is Pakistan particularly
vulnerable to the impacts of
global warming?

ranges, vast plalns and ,n(\' ektems\lve" coastlme This
geographrc\fi\e\c}q}w nakesthe cou ntry particularly prone
toa wnde\ra of climate-related risks, including glacial
melt, extreme heat, and sea-level rise. Moreover,
Pakistan's heavy dependence on agriculture, a sector highly sensitive to changes in
temperature and precipitation, exacerbates the country's vulnerability to climate
change. The rapid urbanization of cities like Karachi and Lahore, coupled with
inadequate infrastructure, further increases the risk of climate-induced disasters such
as heatwaves and flooding. Compounding these challenges is the country's limited
financial and technical resources, which hinder its ability to effectively mitigate and
adapt to climate change. Finally, with a population exceeding 220 million, Pakistan faces
immense pressure on its resources and infrastructure, particularly in the face of ongoing
climate changes. These factors collectively intensify the effects of global warming in
Pakistan, which are explored in detail below.

2. Rising Temperatures and Heatwaves — Given Pak|st fgm \imrsny and

rapid urbanization, the country has Ts<eer@ signif f}g & \}erage temperatures over
the past few decades. T s\trefqd \s\xﬁy‘\*gé ilg creased global greenhouse gas
el

emissions, which trap ﬁ h's atmosphere. As a result, Pakistan is
experiencing marwq\m L;\ﬂ intense heatwaves, particularly in urban areas like
Karachl rowth has outpaced infrastructure development. These rising
temperatures are not just a product of global patterns but are exacerbated by local
factors such as urban heat islands, where densely built-up areas retain more heat.

Table 1: Average Temperature Increase in Pakistan (1907-2020)

Year Average Temperature Increase (°C)
1901-1950 +0.2
1951-2000 +0.3
2001-2020 +0.6

Data Source: Asian Development Bank, 2021

In 2022, Jacobabad recorded a temperature of 51°C (124°F), among the mghest in the

world (Dawn, 2022). Such extreme heat poses severe/healtﬁ r)/53<s a&ewdenced by the

heatwave in Karachiin 2015, which; resuftEdm OVET'] éOO aeaths (BBC News, 2015). The

primary cause of these geﬁa\twamesws thiem\mcedgreenhouse effect due to increased

concentrations of g reenheuse gaSes

To combe\t_th ejeiqq\eﬁges Pakistan has introduced the Heatwave Management Plan,
\J
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including early warnmg syStemvs éhd public awareness
campalgns,\ séﬁ‘ortsto alignwith SDG 13.

3. Meltm aaers and Water Scarcity — The effects of
global warming extend beyond urban heatwaves to the
melting of glaciers in Pakistan, particularly those in the
Himalayas and Karakoram ranges. These glaciers, crucial for feeding the Indus River, are
melting at an accelerated rate due to rising temperatures. The melting of these glaciers
initially increases water flow, leading to floods, but over time, it results in reduced water
availability, threatening agriculture and drinking water supplies. This problem is
particularly acute in Pakistan, where agriculture is heavily dependent on the Indus River,
making the country vulnerable to shifts in water availability.

Table 2: Glacier Melting and Its Impact on the Indus River Flow

While-reading
What long term impact does
the accelerated melting of
glaciers have on water
availability in Pakistan?

Glacier Status | Percentage Melted (%)  ImpactonWaterFlow

1980s 10% Slightimpact ﬁ?\

2000s 20% : d@@i

2020s 30% V\(\T ﬁ?f aduction

Data Soﬂﬁk&ak‘“!é\:é( I‘@\t&lﬁl&bﬁal Department, 2022

Over 30% of &\s\an 's glaciers has already melted, leading to reduced river
flows (Th S Tnbune, 2020). The primary reason for this rapid melting is global
warming, which increases temperatures, causing glaciers to shrink faster than they can
regenerate.

To address these challenges, Pakistan has implemented the Glacial Lake Outburst
Flood (GLOF) project under SDG 13, focusing on building early warning systems and
constructing protective infrastructure to mitigate the risks associated with glacial melt.

4. Increased Frequency of Extreme Weather Events — As the effects of global warming
intensify, Pakistan is also witnessing an increase in the frequency and severity of extreme
weather events, such as floods, droughts, and cyclones. The geographical diversity of
Pakistan, combined with the pressures of rapid urbanization and population growth,
makes the country particularly susceptible to these climate-induced disasters. The
changing climate has disrupted weather patterns globally, leading to more intense

N /: \“/'T.:v\‘l\l
|\ b /—7 \; J‘, S
For the Teacher: J\| el r“/ Lol
\ \\

. EXp|aIn the importance of orrectp\?ohp’ éh\\a&w}ﬁ/ e varlatlon for reading both
fictional and non- flCtIO@.W \ \\/’

¢ Have students read gal UCl n&laﬁré %r r small groups, focusing on pronunciation, pitch, and
voiceva rla\pR{]N {\U\J -
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rainfall and prolonged }(

\
ChaWWbel\b} ( me Weather Events in Pakistan (2000-2020)
W Number of Extreme Weather Events in Pakistan (2000-2020)
a5t

40r

w
o
T

Number of Events
N
w

&1 o
For instamw& affected over 20 million people and caused economic

losses es at $10 billion (World Bank, 2010). Resultantly, regions like Tharparkar
have been experiencing more frequent droughts, which have exacerbated water
shortages and food insecurity. The increased frequency of these extreme weather events
is largely due to changes in atmospheric conditions caused by global warming.

In response, Pakistan has developed the National Disaster Risk Management
Framework as part of its commitment to SDG 13. This framework enhances disaster
preparedness and response mechanisms, aiming to build resilience in vulnerable
communities.

5. Impact on Agriculture and Food Security: The effects of global warming on
Pakistan's agriculture sector are particularly troubling because of the country's heavy
reliance on this sector for both food security and employment. Changes in temperature,

precipitation, and the increased frequency of extreme we% mve made

agriculture more unpredictable and Iess Et\ \f\%kﬁ being highly

sensitive to these climate varlatlon R} fa @\én ficant challenges.
G0
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Table 3: Profg&e%i Deﬁﬁﬁéin Wheat Yield Due to Climate Change

U\J\ J \(E\é Projected Wheat Yield Decline (%)
2020 0%
2030 3%
2050 6-8%

Data Source: IFPRI, 2021

Wheat yields, for example, are estimated to decline by 6-8% by 2050 due to changing
climate conditions (IFPRI, 2021). Furthermore, the 2020 locust attack, driven by unusual
weather patterns, caused crop losses worth $2.2 billion, highlighting the vulnerability of
Pakistan's food security to climate change (FAQ, 2020). The reason for these agricultural
challenges lies in the direct impact of higher temperatures and unpredlctable rainfall on

crop growth and productivity.

To mitigate these risks, Pakistan is promo in e practlces as
part of its SDG 13 initiatives. Th & Iopmg drought resistant
crops, optimizing wateruse, ar ( anagement techniques.

6. Coastal Erosion % evel Rise — Global warming's impact on Pakistan is not
limited tW{R@ also significantly affects the country's coastal regions. Rising
sealevels coastal erosion, driven by global temperature increases, are major threats
to the coastline of Sindh and Balochistan. These changes threaten to displace coastal

communities, damage infrastructure, and inundate agricultural lands.
Table 4: Sea-Level Rise Projections for Pakistan's Coastline

Year Sea-Level Rise (meters) Population Displacement (millions)
2020 0.1 0.2
2050 0.3 2.0
2100 0.6 SHE

Data Source: World Bank, 2021
By 2100, sea levels along Pakistan's coast could rise by 0.6 meters, potentially displacing
up to 5 million people (IUCN, 2022). The primary reason for this sea- IeyeHlse is the
thermal expansion of seawater and the meltmg of polar | ap&bbt whichére direct
consequences of rising globaltemperat@es \ 1\ '{“f "WCN o~
In response, Pakistan has Iauncpeof t\hf qugroyé ehablﬁtatlon Project under SDG
13, which aims to resto% rr\kamgrxavé\ forests” that act as natural barriers against coastal

erosion and Se@ﬂﬁw
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7. Threats to B|od1v¢r\$lty\ ahd‘ Ecosystems - Pakistan's rich biodiversity and
ecosystem: rﬁd 'Slgm’r"cant threat from global warming. Changes in temperature
and prec 5gﬁ#on patterns are disrupting natural habitats, leading to the decline of
species and the degradation of ecosystems. This is particularly concerning for a country
like Pakistan, which relies heavily on its natural resources for livelihood and economic
activities.

Table 5: Forest Cover Loss in Pakistan (2000-2020)

Year Forest Cover Loss (hectares)
2000 | 20,000
2010 | 30,000
2020 | 43,000
Data Source: Global Forest Watch, 2022
For example, key species such as the snow leopard and the Indus Riverd re losing
their habitats due to changing climate conditjons (W rthermore,
Pakistanis losing apprOXImately 43,000 @c A y, WhICh contrlbutes to
r Theme
The theww is cllmate change and its multifaceted effects on a vulnerable
nation. Specifically, it explores how global warming, driven by human activities, impacts

Pakistan's environment, economy, and society, emphasizing the urgent need for climate
action as outlined in SDG 13 (Climate Action). The unit addresses various challenges such as
rising temperatures, glacier melting, extreme weather events, agricultural decline, coastal
erosion, and threats to biodiversity, highlighting the complex and interconnected nature of .
theseissues. J

@ For the Teacherm

¢ Ask students to read selected chapters or sections from "The Uninhabitable Earth: Life
After Warming" by David Wallace-Wells.

¢ Have students watch the documentary "Before the Flood" directed by Fisher Stev

e Lead a brief discussion on the key themes related to cllmate gl I'@!é nted in
both the book and the documentary. F@ t ém actlon and the
IR

different ways the crisis is depicted. Rﬁf

e Instruct students to ¢ ken by the book and the documentary.
Encourage them to c nig \N source presents the climate crisis and which aspects
emaheﬁr%&‘ﬁﬂmg
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Word%d\ Meanings

biodiversity the existence of a large number of different kinds of animals and
plants which make a balanced environment

diversity a range of many people or things that are very different from each
other

ecosystem all the plants and living creatures in a particular area considered in
relation to their physical environment

glacial caused or made by a slow-moving mass or river of ice, formed from
snow on mountains or near the North Pole or South
Pole

habitat the place where a particular type of animal or plant is normally
found

infrastructure | the basic systems and services thatar mWoran
organization to run smoot mgs transport and
water and powe \&

mitigate tom armful, serious, etc.

precipitation Wg \etc that falls; the amount of this that falls

projecti estimate or a statement of what figures, amounts, or events will
be in the future, or what they were in the past, based on what is
happening now

scarcity thereis notenough of itand itis difficult to obtain it

susceptible very likely to be influenced, harmed or affected by something

sustainable involving the use of natural products and energy in a way that does
not harm the environment

urbanization | the process in which towns, streets, factories, etc. are built where
there was once countryside

\vulnerability the fact of being weak and easily hurt physically or emotionally

I Reading and Critical Thinking

A. Answer the following questions:

I \’m\
N /—D/‘— ,‘ \‘ ‘l._;'

"\ \.
( \ 2 \ LA\

1. What makes Pakistan partlcularI@vu/néFabTé w“thalrhpactst of/global

warming?

\ \- \) \ /“ b

2. How does rising; fﬁrﬁpﬂahﬁé af c{ urban areas like Karachi?
3. Whatis }{re\ﬁzqnnecuon between glacial melting and water scarcity in

Pagsian’”
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Why are extrem
H

&%ﬂ sbecoming more frequent in Pakistan?

ing impact Pakistan's agriculture sector?
portant for Pakistan to implement the Heatwave Management Plan
under SDG 137

What might happen to Pakistan's coastal regions if the sea-level rise projections
cometrue?

How do the various impacts of global warming on Pakistan interconnect and
compound each other?

What role does Pakistan's reliance on agriculture play in its vulnerability to
climate change?

How might limited financial and technical resources hinder Pakistan's ability to
adapt to climate change?

Choose the correct option for each question.

. Which of the following is a primary reason for Pakistan's vulmbility to

climate change?
Lack of technology
High literacy rate m trial rowth

What is one m elting in Pakistan as mentioned in the

text?
I ICU|tU ral productlwty b. Decreasedsealevels
Reduced water availability d. Morefrequent earthquakes

Which city in Pakistan is particularly affected by rising temperatures and
heatwaves?

Islamabad b. Karachi

Lahore d. Peshawar

What initiative has Pakistan implemented to address the risks of glacial
melting?

Renewable Energy Development Program

Urban Heat Island Reduction Plan

Glacial Lake Outburst Flood (GLOF) Project

Coastal Erosion Prevention Program

Which areas are being threatened by the rising sea- Ievels in i n?

Desert regions b. Mou W|
t key points and their

Coastal regions QO

Create a min ap t i

relationships tral |dea ‘Impact of Global Warming on

Paklsta out to subtopics such as "Rising Temperatures,”
ting," "Extreme Weather Events,” "Agricultural Impact,” and
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"Coastal Erosio \\%Q\u}i \ cfeta|ls and examples from the text in your
\WI

min NNAS

D. VW/&% oncise, objective summary of the text. Your summary should
capture the main ideas and key points, focusing on how global warming
impacts different sectors in Pakistan. Limit your summary to 150-200
words.

E. Usetheinformation from yoursummary tofill in the table below. The table
will help you organize the key aspects, describe their impacts, provide
specific data or examples, and link each aspect to the relevant SDG 13
initiatives.

Key Aspect Description of Specific SDG 13
Impact Example Initiative

Rising Temperatures

Glacier Melting oL r\mw(@/lo YO
Extreme Weather Event ks SA\RARRD
U

Coas 6 ea-
level r

Threats to Biodiversity

F. Answerthefollowing questions based on the figures and the chart.

Table 1: Average Temperature Increase in Pakistan (1901-2020):

a. What trend do you observe in the temperature increase over the years?

b.How might this trend affect urban areas like Karachi?

Table 2: Glacier Melting and Its Impact on the Indus River Flow:

a. How does the melting percentage of glaciers correlate with the changes in the
Indus River flow?

b. What are the potential consequences of the reduced water availability for
agriculture?

Chart: Number of ExtremeWeather ven gw( Q@\%\;O)
a. What does the trend in th\e- f&ﬁfﬁ%\% i\iei‘é yts over the years suggest

about the cIm@ E\Wasz
b How mi En ase “the extreme weather events affect the country's
Zs bijeoa de

economy?

—s »
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Table 4: Sea- Le\fel R!SéPi‘ojeCt\ns for Paklstan s Coastline:
a. Wh qP\r&jé ﬂrbjecttons for the sea-level rise indicate about the future of

@;ﬁﬁﬁ@a\\ s coastal areas?

b. How many people are estimated to be displaced by 2100, and what are the
implications for the coastal communities?

KVocabuIary and Grammar)

A. Read the following passage:

Pakistan's vulnerability to climate change is exacerbated by its geographic diversity. This
susceptibility is further compounded by its dependence on agriculture, which is highly
sensitive to fluctuations in temperature and precipitation.
Use context clues to infer the meaning of each word. Write down what you think
each word means based onits usage in the sentence.

e ¥

Word Context Clue |
e

Taoeeae
exacerbated e T\ f/ﬂ( (\\(\X V\\l\J
susceptibility \\ \\ Q\&\\ K\

]
fluctuation I\ NN
N

C. Us\eja dictionary to find the following information for each word.

Word Dictionary Pronounciation Part of Etymology
meaning Speech

exacerbated

susceptibility

fluctuations

For the Teacherm

e Explain that the meaning of a word or a phrase that is derived ogconclgdé@ basﬁ on the
context clues and co-text rather than direct dEfInItIQn"fﬁ b] as mgik) |caI reasoning
and existing knowledge to understandt r(el \Aﬂn 1{;5\cb

e Explain that context c m\ts\\f% Jlrrtﬁe surroundlng text that help deduce the
meaning of an unk wn\wb

e Use pair a@%’@&ﬁwﬁk to aIIow students to share and refine their inferences.
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D. Compare your mf \rt\éd \rﬁeé%ngs with the dictionary definitions. Were
your §§ leorrtrct" Write down the dictionary definitions next to your

eanmgs

E. Usea dictionary to find and write the different word patterns for the
word “climate”. Complete the chart below by identifying the correct
forms of the word "climate"” and its related forms.

Base Word Noun Form Adjective form Adverb Form

Climate

F. Write sentences using each form of the word "“climate”.

Idioms and Proverbs
A. Match eachidiom or proverb with its correct meaning.

-
Idiom/Proverb Meaning fﬁ@\&\w

a. Hit the nail on the head | 1. Te express precisely' what-the situation is

éth at seefrls bad at first but ends

being beneficial
c. The ball tg\r\yo\ﬁ\\cb\u}t) " 3. To take on a difficult or unpleasant task

b. Bite the bullet O

q N \.J\Jd&.) : 4. What you do is more significant than what
. ssing in disguise you say
e. Actions speak louder | 5. It's your responsibility to make the next
than words decision or take action

@ For the Teacherm .

e Incorporate a dictionary use into daily lessons to build students' skills gradually.

e Provide students with access to both print and digital dictionaries.

e Explain that pronunciation refers to the way in which a word is spoken. Dictionaries provide
phonetic transcriptions to guide correct pronunciation.

e Teach the students how to read the phonetic transcription and practice pronouncing the
word correctly. Demonstrate how to read phonetic transcriptions. Show how stress marks
(e.g. ') indicate which syllable is emphasized.

ol
e Explain that etymology is the study of the origin of word t@@ gg%gs and
A 3

i

structures have evolved.

e Show how dictionaries vnde Ql(bf n brackets or a separate
section. Demonstrate p et this mformatlon
eExplain that und r}sllpatterns helps expand vocabulary and use words

| accura@lmi\ 8ntexts |
—83
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B. Fillinthebl rrectidiom or proverb.
1%&% lyzed the data perfectly; you really :
2. hen faced with a tough decision, sometimesyou justhaveto .
3. Atfirst, failing the test was disappointing, but it turned out to be .
C. Use each of the following idioms or proverbs in sentences of your own.
1. Theballisinyourcourt
2. Actionsspeaklouder than words
3. Hitthenail onthe head
D. Read the following passage. List the idioms and proverbs used in the
passage and explain their meanings in the context provided.
After weeks of planning, the team realized that they had to bite the bullet and make the
final call on the project. It wasn't easy, but as the saying goes, actions speak louder than

words. Their decision led to a successful outcome, a true blessing in disquise given the
(nitial challenges.

E. Identify the type of phrase (adjectival, rW@%@@m in each
sentence. Underline the phras @
The book opfhe she '%@
Shearrived \o 5 'Q- e traffic.

iL.
2,
3. th'the blue jacketis my brother.
4.
5.

e'ran quickly to the store.
The cake inthe oven smells delicious.
F. Add an adjectival, prepositional, or adverbial phrase to complete each
sentence
1. Thecat is very playful.
2. Shewalked to the park.
3. Theflowers are blooming beautifully.
4. Theystudied___ forthetest.
5. Thecar belongs to my neighbor.
G. Underline the phrasal prepositions in the following sentences.
1. The meeting was postponed due to the weather.
2. Hecompleted the task in spite of the challenges.
3
4
5

She was late because of the trafficjam. , @@
They won the game in addition to-playi Wg@o@
According to the report; the, @ |

H. Usethephrasa ! elow to complete each sentence.

in front of, al [ of, instead of, because of
1. ethebooks the bookshelf.
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2. She brought\?ﬂa&@t \ \. Qﬁld\}veather.

3. red.a sal ad -~ asandwnch
4\N ttended the meeting their colleagues.
5. The picnic was cancelled therain.

Examine the following passage and underline the conjunctions and the
transitional devices used.

She studied hard because she wanted to pass the exam. Although it was difficult, she
managed to get a good grade. Moreover, she was able to help her friends who were
struggling. Not only did she excel in her studies, but also she participated in various
extracurricular activities. As a result, she became one of the top students in her class.

H.

For each conjunction and transitional device you underlined, identify its
function in the sentence. Write your answers in the table below.

Conjunction/Transitional Device Function
L~ )\ GO
a O AWNNY [~
\/ U W2

Use the subo \c\t to combine the following pairs of

sentences. Writ irinto a new sentence.
1 d. He stayed up late to finish his project.
2. Shewill go to the party. She has to finish her homework first.

3. Imissed the bus.|woke up late.
Write two sentences using each of the following subordinating
conjunctions: although, since, because, unless, when.

KOraI Communlcatlonm

.

Respond to the text through oral discussion.

Make small groups. Each group will focus on a specific section of the text
assigned toyou.

Discuss the assigned section within your group and answer the following:

e Whatisthemainidea?

e Whatsupporting details are provided?

e How does this section connect to the overallt ﬁherfé ~ J\ bU

Present your group's findings to5h la fo uSIN (/e, |n5|ghts and how
they contribute to understaﬁ& @’T ? j\B

Participate in aC@I\assw@@e\kjIs;gG< vhere groups share their insights and
debate differi g\ l\n\te\.\(prei ons. Use complex questions to probe deeper into

th\%{@w& H ngeorsupportothers viewpoints.

- gy
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B. Respondto e&\bm}l}ng short stories.

I. W e ﬁarls Agreement on climate change or the development of
le energy technologies. Focus on how this event has impacted global
efforts toward achieving SDG goals. Narrate a short story highlighting key

moments from this event, explaining its contributions and significance.
C. RolePlay.
i.  Role-play key moments discussions and agreements made during the Paris

Climate Conference. Forinstance, you could reenact a scene where world leaders
debate the terms of the agreement, focusing on their dialogue and decisions.
Highlight how these moments contribute to global efforts in combating climate

change and their connection to SDG 13 (Climate Action).
D. Debate on “The Role of Youth in Achieving the Sustainable Development

Goals.”
i.  Prepare arguments that reflect different viewpoints and be ready t%u\‘ﬁen toand

respond to others' perspectives.
ii.  During the debate, focus on cleér onuncuatlon and
NO mcmgly

a
% rng others viewpoints and presenting

effective use oflntonatlon 10 €O
ili.  Engagein exte eHScuss

Ourown WI 3
waﬁﬁﬁm

A. Write a clear, well-organized, and persuasive essay that is appropriate for
the task, purpose, and audience. Use correct writing mechanics, support
your claims with evidence, and maintain a formal style.

Essay Topic: "The Importance of Climate Action in Addressing Global Warming™
Essay Structure:
Plan Your Essay:
e Think about your audience and the purpose of your essay. Your goal is to
S P )

For the Teacherm

e Foster a supportive classroom atmosphere where students feel safe to express their

thoughts without judgment.

e Demonstrate clear pronunciation, appropriate |ntonat|o rn your
speech.

» Give specific, posmvefeedbackonca i ( é pressmn

e Teach the students how@ %@ ctful, constructive feedback from peers.

e Allow time for the st and rehearse their speaking parts, using gestures
and eye W
NININ
\'J\J
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persuad Q&\}, urgent need for climate action to combat global
NI ] |
. utllne your main claim or argument, and plan how you will structure your

essay to supportit.
Write Your Essay:

1. Introduction:
e Introduce the topic of climate action and state your main claim clearly.
Explain why addressing global warming is crucial for the future of the planet.
2. BodyParagraphs:
e Presentyourclaimsin support of climate action, using relevant evidence and
examples.
e Include a counterclaim that opposes your argument, and refute it with valid
reasoning and evidence.
e Use transitional phrases to link your ideas and create.a It@ @between

paragraphs
3. Conclusion: (ij
e Summarize(y emforce the importance of taking

immediat global warming. End with a strong concluding
W eavesa Iastlng impact on the reader.
Review

Afterwriting your essay, review it for clarity, coherence, and formal style.

e Checkthat your essay is well-organized and that your arguments are supported
by sufficient evidence.

e Make sure your writing is free of grammatical errors and that you have used
correct punctuation and spelling.




IS WHAT YOU ARE

(By Nickie McWhirter)
KLearning Outcomes: N\

By the end of this unit, the students will be able to:

e engage in extended discussions and critiques considering other speakers' viewpoints and
presenting one's own with clarity.

e give an informed personal and analytical response to a text and provide some supporting
textual references.

e read, view and analyse a variety of readings grade-appropriate and high-interest books and
texts from print and non-print sources: information reports (e.g., project reports, fact sheets,

brochures) @

e apply knowledge of parts of speech, tenses sentence,s\ atures of
grammar and vocabulary to unders and@ m erent contexts and
make effective choices fo meanln g and writing.

e write and critique (se 6‘- aft after editing and proofreading. ensure
that the top[c senten e S t par graph contains the main idea of the essay/piece of
wntm paragraph develops the idea of its topic sentence. use the
tech o} andlead insentencesto develop the flow of thought.

. J

Pre-reading:

e Whatare our cultural values regarding other people's rights?
e How doyou or people around you define others based on their jobs?

1. We, unlike people almost everywhere else in the world, tend to define and judge
everybody in term of the work they do, especially work performed for pay. Charlie is a
doctor; Sam is a carpenter; Mary Ellen is a copywriter at a small ad agency. It is as if by
defining how a person earns his or her rent money, we validate or reject that person's
existence. Through the work and job title, we evaluate the worth of the life attached.
Larry is a laid-off auto worker; Tony is a retired teacher; Sally is a former show girl and
blackjack dealer from Vegas. It is as if by learning that a | While-reading
person currently earns no money at job --- and ma;,ql;;e’ }d% t!“ society use job

hasn't earned any moneyatajobﬂ?nyeé% a\sgg‘n tit S;f tovalidate or reject’ a
that person to limbo, a’ﬁ ast,far‘rhg\p‘reiem W defrné

peﬁson s existence?
\ '\\ ( I‘\
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N\l ra
such non- empl0¥ed eté&n&ln*tenn of their past job history.

This se@mq ‘ép\u| mP‘EOTne People aren't cast in bronze because of the jobs they hold or
once heTé ‘Aretired teacher, for example, may spend a lot of volunteer time working with
handicapped children or raising money for the Loyal Order of Hibernating Hibiscus. That
apparently doesn't count. Who's Tony? A retired teacher. A laid-off auto worker may
pump gas at his cousin's gas station or sell encyclopedia on weekends. But who's Larry?
Until and unless he begins to work steadily again, he is laid-off auto worker. This is the
same as saying he is nothing now, but he used to be something: an auto worker.

2. There is a whole category of other people who are "just” something. To be "just"
anything is the worst. Itis not to be recognized by society as having much value at all, not
now and probably not in the past either. To be “just” anything is to be totally discounted,
at least for the present. There are lots of people who are “just" something. "Just” a
housewife immediately and painfully comes to mind.

3. We still hear it all the time. Sometimes women who have kept a house and r ared SIX
children refer to themselves as "'just' a housewife.” "Just" a,bum,\ J (st@ uJust a
drunk, bag lady, old man, student, punk are sqm thé‘s q aﬂpﬁtstb'a y add to the
list. The “just” category contalns \ba?& S ple who have no past job
history highly valued by'soci yﬂa td \p S‘e’“presentjobs are on the low-end of
pay and prest|ge scalegs\\A\ efs \n,E n e "just" a cab driver, for example, or "just" a
janitor. No ¢ ke t”’a vice-president, however.

We're \ to be a classless society, but we are not. We don't recognize a titled
nobility. We refuse to acknowledge dynastic privilege. But we certainly separate the
valued from the valueless, and it has a lot to do with jobs and the importance or prestige
we attach to them.

4. Itis no use arguing whether any of this is correct or proper. Rationally it is silly. That's
our system, however, and we should not only keep it in mind we should teach our
children how it works. It is perfectly swell to want to grow up to be a cowboy or a nurse.
Kids should know, however, that quite apart from earnings potential, the cattle breeder
is much more respected than the hired hand. The doctor gets a lot more respect and

privilege than the nurse.
5. | think some anthropologist ought to study our uncatalogued system of awarding

For the Teacherm

-Explaln the importance of correct pronunuatmn pitch, and vouﬁeagar’“athrﬂbr‘ﬂé\gdh}»g both
fictional and non-fictional texts. [ (S

C |.‘-\-_

j“"‘

89

voice variation. (“. f\ ,«—v

e Have students read aloud in pairs\dr Wl@?qpi\)‘qq&smﬁj })H\ pronunciation, pitch, and




hold. Whered ﬁg

fit in? K% Bt‘jbe

public consciousness, or unconsciousness? Writers |not.” How do jobs create an
earn diddly dot, but | suspect they are held in higher [unspoken class system? What
esteem than wealthy rock musicians---that is, if (contradictions does this reveal?

=\ Ve \ ,'"

O\ \ ¢ (\ Y ) '
respect and deference Iq\each uo‘théhb%ed on JObS we

FIWFG— resident-- product planning | “We're supposed to be a

r'than vice-president--sales in the |classless society, but we are

\ J

everybody older than 40 gets to vote.

6. How do we decide which jobs have great value and, therefore, the job-holders are
wonderful people? Why is someone who builds shopping centres called an
entrepreneur while someone who builds freeways is called a contractor? | have no
answers to any of this, but we might think about the phenomenon the next time we are
tempted to fawn over some stranger because we find out he happens to be a judge, or
the next time we catch ourselves discounting the personal worth of the garbage

collector.

KGIossary:

Words
validate

limbo
cast in bronze

discount
classless
society
dynastic
privilege
deference
diddly dot
entrepreneur

fawn over
justa.."

uncatalogued
system
prestige scale

flxe %
\\
(meta N\N o\
pecuw

N

| | Meanings ,B ( @ |
to confirm or recognize t WOS T?“@/‘ )/someone; to give
Q

ofﬁcial approvak
;a state of neglect or irrelevance.
le to change orevolve.

strange or unusual; specific to a particular group.
to disregard or underestimate the value of someone/something.
a society without formal social hierarchies

advantages inherited through family lineage (e.g., wealth or status
passed down generations).

respect or submission to someone's authority or status.

a trivial or very small amount (often referring to money).

someone who starts and runs a business, often with innovation and
risk-taking.

to excessively praise or show admiration, often insincerely.

a dismissive phrase that diminishes the value of a person's role (e.g.,
"just a janitor").

an unofficial or unacknowledged way of c?J/:ggonzu?g/E?e&i@Mhere

based on jobs). ( \r_ﬁ O\ f.“\\ }] (O \c
the hlerarchy of”ﬁes d\st@; s aéslg éd to different
professions | e )
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r the following questions:

How does society view people who are currently unemployed, according to the
text?

2. What does the author mean when she says people are "cast in bronze" because
of theirjobs?

3. What does the word "just" imply when used before job titles like "just a
housewife"?

4. Why does the author think anthropologists should study how we value different
jobs?

5. Why does the author repeatedly use the phrase "just a..." followed by various
occupations? How does this repetition strengthen herargument?

6. How does McWhirter's use of words like "peculiar,” "silly," and "painfully" reveal
her attitude toward society's work-based valuation system?

7. What should we teach our children about the S mstance
man from man?

8. The author notes,t<npa|d W(: oesn't count." What does this
reveal abouth VSL ape ourvalues?
Choose the bes question:
1 thtése ‘castin bronze" suggest about job identities?
(a)J provide financial security

(b) Occupational identities are permanent
(c) Certain jobs are more difficult
(d) Work defines physical appearance
2. Which of these examples does the author use to show society's devaluation?
(a) "Just a doctor" (b) "Just a vice-president"
(c) "Just a housewife" (d) "Justa CEQ"
3. According to the text, why is our not truly classless?
(a) Because of racial discrimination
(b) Due to job-based hierarchies
(c) Educational differences create divisions
(d) Wealth inequality is too extreme

4. What does the author suggest about volunteer work? A0
(a) It's more valuable than paid work - f<?“x (P(O}ng \
. \ﬂf«’i—x‘\\\ /@gc)tp\gx

0\ W\
\® 0\ L/)j\l \) \u
91 )

(b) Society doesn't properly valu{e itO

(c)OnIyrehreessth{I dout \ rﬁé,

(d) It should replac m




5. Which profession ever preceded by "just”?
(a) Teacher i

sident (c) Nurse (d) Carpenter
6. WhW&lce dominates the "justa..." examples?
(a) Simile (b) Alliteration (c) Repetition (d) Metaphor

7. Which group does the society value least?

(a) Retired professionals (b) Unpaid caregivers
(c) Part-time students (d) Wealthy investors
8. Whatis the author's primary criticism of the society?
(a) Its education system (b) Its work-based value system
(c) Its political structure (d) Its entertainment industry

9. How does the author view the common practice of identifying people by their
jobs?

(a) As necessary for social organization (b) As harmless small talk

(c) As problematic and limiting (d) As useful for economic analysis
10. What final advice does the author give readers?

(a) To pursue prestigious careers ©©m
(b) Toreflect on their job-based judgme W@o

n
(c) Toignore people's occupations Q @@@
(d) To protest worl@l% i %@
WW C&X
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William Wordsworth (1770-1850)

KLearning Outcomes: w

By the end of this unit, the students will be able to:

e evaluate how authors use language, including figurative language, considering the impact
on thereader. Discuss others' reading critically, taking account of their views.

e |dentify rhyme schemes and figurative language in poems.

e Read, view and analyse a variety of readings grade-appropriate and high-interest books and
texts from print and non-print sources: Poetry (free verse, narrative and rhythmic)

e |dentify and use compound prepositions and prepositional phrases-l{\w \ m

e Use summary skills to write an objective summj K\W

'\/\ ’\. /
\\\./v’ -

Pre-reading: \# L Q\ ’\ \\)
What do \X?\Wlt& @) Peace suggests about the theme of the poem?

A B

J

While-reading
How does the poet describe the
natural surroundings, and what effect
do these descriptions have on the
mood of the poem?

Calm is all nature as a resting wheel,

The kine are couched upon the dewy grass;

The horse alone, seen dimly as | pass,

Is cropping audibly his later meal:

Dark is the ground; a slumber seems to steal

O'er vale, and mountain, and the starless sky.

Now, in this blank of things, a harmony

Home-felt, and home-created, seems to heal

That grief for which the senses still supply

Fresh food; for only then, when memory

Is hushed, am | at rest. My Friends! restrain

Those busy cares that would allay my pain; -
Oh! Ieave me to myself, nor let me f\eeIQ f"‘- \

o




[GIOSQWN \\\ \i\ X\\:)\ 3 \

Worcﬁ@\j Meanings
hushed quieted; made silent
vale avalley
slumber sleep; a state of rest
audibly inaway that can be heard
cropping grazing or feeding on grass
dimly not clearly; faintly
dewy covered with dew, which is the moisture that forms on surfaces
overnight
couched lying down or resting
kine old or poetic term for cows
Lharmc:any a pleasing combination or arrangement of dlfffe\mthlngs

J{ Reading and ¢ @i\f@@@mﬁj o

A. Answ uestions:

1L the poet mean by describing nature as a "resting wheel"?

2. How does the poet describe the behavior of the animals (the kine and the horse)
inthe poem?

3.  What does the phrase "a slumber seems to steal / O'er vale, and mountain, and
the starless sky" suggest about the setting of the poem?
4. How does the poet describe the relationship between memory and rest in the
poem?
5.  Why does the poet ask his friends to restrain from trying to alleviate his pain?
B. Multiple Choice Questions (Choose the Best Answer)
1. What is the primary mood conveyed by the poet in the poem?

a. Joyful b. Melancholic c. Anxious d. Peaceful
2.The phrase "Calmis all nature as a resting wheel" suggests that nature is:
a. Inmotion b. Atrest E. Chaotlc - M:\éﬂ(

3. What does the poet imply by the sta ‘r}}u /thew und a slumber
seems to steal"? \f;\‘ () \\

a. lItisdaytimeand syf«
b. Itisnight,and (ﬂvf:im B\Jg\pééceful

RN
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c. Thepoetis waIkMg‘tﬁ\kcg\udh aﬁdf
The sy rqghﬁlhg;éhﬁthe dayis ending.

4. The pdét\h ssolacein:

a. Thecompany of friends b. The noise of the city

c. Theharmonyofnature d. Recalling past memories
5. Why does the poet ask his friends to "restrain those busy cares"?

a. Hewantsthem tohelp him more.

b. Hefeelsbetter when they talk to him.

c. Heprefersto be leftalone to deal with his feelings.

d. Heneedstheiradviceto find peace.
Rhyme Scheme
A rhyming scheme in poetry is the pattern of rhymes at the end of each line in a poem or
song. It is usually described using letters of the alphabet to represent sounds, with each
different sound being assigned a different letter.

M \
For example: In a poem with the rhyme sch AABB(:\T @ c.L gllnes rhyme
with each other (A), and the third aer:i\f 2

éw acﬁ other (B).
Example:
Thesunis shmm@ /@\)

It fill “d\eﬁ m)
The W

s clear and blue (B)
A perfect day, it's true (B)
Here, "bright" and "delight" rhyme, so they are both marked as A. "Blue" and
"true" rhyme, so they are both marked as B. Thus, the rhyme scheme is AABB.

[Vocabulary and Grammarm

Nuances in the meaning

Analyzing nuances in the meaning of words with similar denotations involves exploring
the subtle differences in connotation, tone, and context that differentiate words that
may appear to have similar definitions.

Forexample, the words "happy" and "content" both describe a positive emotional state,
but "happy" often implies a more active, joyful feeling, while * contentnauggests a
calmer, more peaceful satisfaction. The difference in_ thell“ r—m‘\o{rmal ihtensny is a
nuance in meaning. O ‘j\\f(\\ \ ‘-.\- (AN [ (&€

Task: Read the poem T(QPeace e)éamtg\eé\fem)\w&'wnhmmllar denotations, analyze
their nuances and write. @he%\hasb\een\déhé foryou.

\ \\ \"\_,
107 )

,\J\“\]\I[ L




1. Calmyvs. Pea e?q] L \WAS

Denotaﬂqmﬁtﬁ “calm” and ' ‘peaceful” refer to a state of tranquility and absence of
d|sturbance

Nuance

Calm: Often implies a stillness or quietness that is the result of the absence of agitation.
It suggests a state that is achieved after something has been subdued or quieted. In the
poem, "Calm is all nature” suggests that nature has settled into a state of rest, possibly
after a period of activity.

Peaceful: While similar to "calm," "peaceful" carries a slightly more positive
connotation, often implying not just a lack of disturbance but a sense of contentment or
harmony. If Wordsworth had written "Peaceful is all nature," the emphasis might shift
slightly from the stillness to the harmonious state of nature, suggesting not just quiet

but also a deep sense of well-being.

Role in the Text: The choice of "calm" over "peaceful" under xﬂ 5%& stillness
in nature, emphasizing the stopplng of n&ovgj&e “@ﬁ,@ a broadersense

of harmony.
2. Resting vs. Sleepmg)
Denotation:

mr”\

Nuance\\J\

Rolein the Text:

3. Steal vs. Creep
Denotation:

Nuance Steal:




0
NININA

Role in the\'i'ext.

4. Hushed vs. Silenced
Denotation:

Nuance:
Hushed:

Silenced: . j\\/\ K\V\ﬁ
\’\K\\ ﬂh\g

Role in th

Patterns of Word Changes
A. lIdentify and correctly use patterns of word changes that indicate

different meanings or parts of speech.

W ;’
W

For each set of words below, identify the base word and its different forms. Identify
the part of speech for each word (e.g., noun, verb, adjective). Write a sentence using
each form of the base word to demonstrate its meaning and correct usage

1. Analyse (verb) ﬂq (P =
Forms: analysis (noun), analytlcal (@ilj,e%\ BHJ

Task: Write a sentence e\ad'v
R’\

'\_ \\_.—".

PINES ‘”
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2. Advocaire (nou n/verb)
Forms: advocacy (noun), advocated (verb, past), advocating (verb, present participle)
Task: Write a sentence for each form.

3. Create (verb)
Forms: creation (noun), creative (adjective), creatively (adverb)
Task: Write a sentence for each form.

C ’"\\u\.jj
ri/é/-jl @( \,

;,\__./
L

Divide te css into small groups of 4-5 students. Give discussion prompt to the
students, “Discuss how the poem reflects the poet's state of mind and emotions. How do
the natural elements in the poem contribute to this reflection?" Each group should
appoint a moderator, a timekeeper, and a note-taker. Students should
demonstrate attentive listening by responding directly to each other's points. Each
student should take turns to speak, ensuring clear pronunciation and appropriate
intonation. After the discussion, each group will select one member to ask a
question related to the poem to another group. The other group will respond to the
question, continuing the exchange to develop a deeper understanding of the poem's
themes.

I writng st J8 SR

Objective Summary N\anth WY [ (8o~
An objective summary is a concise, heutfal’a\(ej‘viéw Of"thelﬁnam points or themes of a
text, presented wﬁhoutéﬁabrsd&ai*ommms} mfe?pretaﬂons or unnecessary details. The
purpose of an obJec\t:}/ek sun\rharyﬂs to capture the essence of the text in a clear and

a N\ \__
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factual manner. RN\
Objectlve Su mmarl crf D]ﬁ"ﬁrhnt Types of Texts
Flcjttﬂq phlh bjectwe summary of a fiction text provides a brief overview of the
plot, main characters, setting, and central conflict, without delving into personal
interpretations or emotions.

2. Non-Fiction: An objective summary of a non-fiction text presents the key
arguments, facts, or findings in a straightforward and unbiased way,
summarizing the author's main points or thesis.

3. Poetry: An objective summary of a poem provides a brief explanation of the
poem's overall theme, tone, and message without analyzing the figurative
language or exploring deeper interpretations.

Task: Read the poem “To Peace” thoroughly and write an objective summary of it.
Remember to use transitional devices in your summary to make it interesting.
Transitional devices

Transitional devices (also known as transition words or phrases) are_wqﬁgfs@‘ phrases
that help connect ideas, sentences, and paEagraphMPﬁc)qtﬁI@}\ &\.‘Fjﬁﬁg They guide
readers through the text by showi ﬁj‘ﬂ}i \pg tje“[Ween different parts of the
content, such as addingirif gi r‘i 5 anfdeas showmg cause and effect, or

indicating time. Using. tr’\.‘al'\i:sl5 &ha |ces 5 effectively makes writing more coherent and
\\ W

easierto foll\iw \J\\J

Exampleg “furthermore, moreover, in addition, however, although, similarly,

therefore, first, finally.

Tasl: Recall the paraphrasing skills and paraphrase the stanzas of the poem “To
Peace” by William Wordsworth. Remember to use transitional devices to make
your writing more effective.
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> Clean Water_
UNIT :

= >
m.earning Outcomes: —
By the end of this unit, the students will be able to:

e perform a drama/ role play/play script showing different roles and scenarios through
deliberate choice of dialogues/ speech preferably on sdgs.

e examine how an author develops and contrasts the points of view of different characters or
narrators in a text. critique the plot development with respect to different aspects of the
story.

¢ readingto analyse descriptive/argumentative/ persuasive essays.

e evaluate different points of view (e.g., first-person, third-person narrative)

¢ examine an author's point of view or purpose in a text. @@

e critique how authors dlstlngwshthelrposltl o @

e demonstrate command ofthe conventién anda %a allzatlon punctuation,
and spelling when wnt@ ‘

e observe hyphenatlon
he correct spelling of the conventions of punctuation and
o

e produce legibl S i [ [
capital
e prod lear and coherent writing in which the development, organization, and style are

appropriate to the task, purpose, and audience (topics may be chosen from the list of
themes, sub-themes and text types). )

4

Pre-reading:

¢ Why do you think water is considered a fundamental resource for all forms of life?
e How can human activities influence the availability and quality of clean water resources?

1. Water is fundamental to all forms of life, as it constitutes about 60% of the human
body and plays a crucial role in maintaining various bodily functions. Water covers
roughly 70 percent of our planet. Almost everything we do involves the use of water,
and yet, only 3% of the earth's water is fresh water; and only one third of the freshwater
is readily available for use. This small fraction supports all life on land. We rely-gn clean
water to survive, but patterns of climate and human acti \ arethr @&g b\ér clean
resources of water. We are using water egf)a rate fas {a ar tha?*\ s to the ground.
We mistreat the small fraction of wat , ha W‘e h\ \Nbt- Orﬂ:} are human beings at risk,

but also the whole ecé%(\stq‘ xIS’SQU%erN\r 'Htrfﬁan patterns are drastically affecting the
AR\
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rate of climate cha ngie.j‘n.,‘C“-Jfgé'\nj’Wétéﬁ,"§pecificaIly, is vital
for drin\lgmg&\;‘:tf@kl%,“ééhitation. and hygiene. Access |How do human activities impact
to clean’ water is a cornerstone of public health, |theavailability of cleanwater?
environmental sustainability, and economic

development. Unfortunately, despite its critical importance, many regions around the
world still struggle with water scarcity and contamination. Understanding the
significance of clean water and the challenges associated with it can foster a greater
appreciation for this precious resource and inspire efforts to ensure its availability for all.
2. One of the most direct impacts of clean water is on human health. Contaminated
water can harbor harmful bacteria, viruses, parasites, and chemicals that can cause
waterborne diseases such as cholera, typhoid, dysentery, and hepatitis. These diseases
can have severe consequences, particularly for vulnerable populations such as
children, pregnant women, and the elderly people. According to the World Health
Organization (WHO), around 829,000 people die each year from diarrhea caused by

contaminated drinking water, sanitation, and hand hygiene:Acc L@\ﬂ\ water
significantly reduces the incidence obthafs‘ i $8s C tributes to longer,

healthier lives. \ A28 (o LB D
3.In addition to drinking, e‘er{i@&rfs\g\sg\&@wa}%ﬁuman survival, asitis necessary for
drinking, cooking, é\s qa\l,hg}ene. However, around 2.2 billion people worldwide
do not_QNWéMﬂay managed drinking water services, and 4.2 billion people
lack acc\ei\s{o safely managed sanitation services. In the areas where water is scarce or
contaminated, people are less likely to practise good hygiene, leading to higher rates of
illness and disease. Children are particularly vulnerable to these diseases, and many die
before their fifth birthday due to the Igck of access to
clean wgter énd proper sanitation. Regular Why is regular handwashing
handwashing wlth clgan water.and soap can prever)t important for public health?
the spread of infections and improve overall public
health.

4. The availability of clean water also has significant environmental and economic
implications. Clean water is crucial for maintaining ecosystems. Rivers, lakes, and
wetlands depend on clean water to support diverse wildlife and plant species. Pollution
from industrial activities, agricultural runoff, and improper waste disposal can degrade
and harm aquatic life, and disrupt delicate ecosystems, leading tggle\“c\}m/es in fish
populations and loss of habitat of other‘_/_§pecig%/;(\af@'f,ﬁj@?ijg@;ﬁbﬁd‘ ‘industrial
activities, agricultural practices, and ipé\dleqigal'tlle’\\‘wxvi‘tz%t,é'\h’?a”‘ﬁ”agement further
complicates the situatiop, Epjy,ta(‘\t‘s‘,,,*TLk?"a,ﬁ\\e@‘)@{\rﬁﬁﬁé%s‘, ‘chemicals, and pesticides can
accumulate in water bd@heg am,d}%d'*sé}i stohuman health and environment.
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While-reading
How does inadequate access to
clean water affect agricultural
productivity?

5. Clean water 45\ |ta[\-\;-.f¢;r" agncultural and food
producti ate access to clean water can
h[nderc\ab\’lcultural productivity and food security.
Farmers rely on water for irrigation, livestock watering,
and crop production.

6. Without access to clean water, farmers may struggle to grow crops and raise
livestock, leading to food shortage and economic hardships. This can lead to food
shortages and increased prices, affecting both local and global markets. Furthermore,
the economic burden of treating waterborne diseases and managing water pollution
can be substantial for governments and communities. Investing in clean water
infrastructure not only improves public health but also fosters economic stability and
growth.

7. Despite its importance, access to clean water is not universal. Many regions,
particularly in developing countries, face challenges related to water scarcity and
contamination. Factors such as population growth climate-chan @h\ llution
exacerbate these issues. In the arid a I- @g @ Psources are often
limited, making it difficult to me ing populations. Climate
change can alter prédi g( ing to droughts and reducing the
availability of freshwater ’

8. Addw éJéhaﬂenges requires a multifaceted approach that incorporates
sustain olution and community engagement. Governments, policymakers,
international organizations, and local communities must work together to improve
water infrastructure, implement effective waste management practices, and promote
sustainable water use. Community based initiatives, such
as rainwater harvesting, water conservation, and
watershed management, can also play a crucial role in
improving access to clean drinking water. Investments
in water purification technologies and research can
also help develop innovative solutions for water
treatment and management.

9. Education and awareness are key components of improving water access and quality.
Teaching communities about the importance of clean water, proper sanitation
practices, and pollution prevention can empower individuals to take action-and\protect
their water sources. Additionally, supporting initiatives . — [ While- -reading

that provide clean water to underservedgar}aas suqh a§ Nhy is ediication and awareness
building wells and watertﬁeatm;ntfaf' ltles, canhave a [impdrtant for improving water
profound impacton pu J\c Flefalth and afity of life. access and quality?

108

While-reading
Why is it important for various
groups, including governments
and local communities, to
collaborate onwater challenges?
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10. Clean water js akjfrmdamental resource that supports human health, environmental
SUSta'”\E‘”W @Hﬁ onomic development. Despite its importance, many regions still
facecha \1ges in accessing clean water due to scarcity, contamination, and inadequate
infrastructure. Addressing these challenges requires a collaborative effort to improve
water quality and accessibility. By investing in clean water infrastructure, promoting
sustainable practices, and raising awareness, we can work towards a future where
everyone has access to this essential resource. Ensuring clean water for all is not only a
matter of public health but also a critical step towards achieving global prosperity and
well-being.

Theme:
The lesson focuses on the critical importance of clean water for human health,

environmental sustainability, and economic development. It highlights the challenges
posed by water scarcity, contamination, and inadequate infrastruc pact
on public health and ecosystems. The text emphasize Q@@@;‘fons
including sustainable practices, m y ‘o . @ Investment in water
infrastructure, to ad the : '\ ‘-- ocates f mcreased education and
awareness to protect rﬁé Asure universal access to clean water, ultimately
contw and well-being.
Ko .

Words Meanings

constitute to be considered to be something

drastically in an extreme way that has a sudden, serious or violent effect on
something.

contamination| the process of making something dirty or poisonous

vulnerable weak and easily hurt physically or emotionally.

incidence the extent to which something happens or has an effect

scarcity ashortage or lack of something

hygiene the practice of keeping yourself and your living and working areas
clean

disrupt a situation in which it is difficult for something to continue in the
normal way /’“\T\?\)

accumulate to gradually get more and mare ojs %ewekg\pe doftime

inadequate not enough \m u \L

substantial Iarge@ @Hiowrt,valﬂ\ q ﬁ

\

u,,—'
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Words 0 wﬂ\l\l\j\)\)\)\ Meanings :

arid W g little or no rain; very dry.

drough along period of time when there is little or norain.
multifaceted | having many different aspects to be considered

innovative introducing or using new ideas, ways of doing something, etc.
profound very great

collaborative | involving, or done by, several people or groups of people working

together.

I Reading and Critical Thinking

A.

1.
2.

1.

a.

@ For the Teacher: J\| <? (6@@

themintheirwriting a@:{

Answer the following questions:
Why is water fundamental for all forms of life?

What percentage of the Earth's water IS freshwater,-and this is
readily available foruse?

What are some of the water ed in the text, and how do
they affect hunr@

What econ esult from food shortages caused by alack of clean
Mwnsequences of contaminants like heavy metals, chemicals, and
pesticides in water bodies?

How does the lack of clean water affect hygiene practices in the areas where
water is scarce or contaminated?

What are some community-based initiatives mentioned for improving access to
clean drinking water?

How can investing in clean water infrastructure contribute to global prosperity
and well-being?

Choose the correct option.

What does the word “fundamental” most likely mean in the context of the

sentence "Water is fundamental to all forms of life"?
Unimportant b. Essential c. Optional d. Dangerous

AT
e Encourage students to m ntaln arec @@n& s and regularly review and use
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have,"

2. Based on the s

eat the small fraction of water that we

reat” most likely mean?

b. Improve

c. Abuse d. Ignore

3. Inthe sentence "Clean water, specifically, is vital for drinking, cooking,
sanitation, and hygiene," what does the word "vital" most likely mean?

a. Unnecessary

b. Optional

c. Essential d. Harmful

4. What does the word "contaminated” most likely mean in the sentence
"Contaminated water can harbor harmful bacteria, viruses, parasites, and

chemicals"?
a. Purified

b. Polluted

c. Filtered d. Cleaned

5. In the sentence "Access to clean water significantly reduces the incidence
of these diseases," what does "incidence” most likely mean?

a. Cause

b. Decrease

c. Occurrence  d. Cure

6. Based on the sentence "Pollution from industrial activities, agricultural

runoff, and improper waste disposal can degrade harm aquatl
disrupt delicate ecosystems,"
a. Support
7. In the sentence

what does ' dls

and

l- ?
d. Create
. o has significant

environmenta catlons, what does "implications”

most lik e
b. Consequences . i d. Misunderstandings
at does the word "vulnerable” most likely mean in the sentence

c. Benefits
"Children are particularly vulnerable to these diseases"?
Resistant b. Unaffected c. Susceptible d. Protected
Infer the meaning of the difficult words from the lesson text based on the
context and write them in the column below. Then, consult a dictionary to
find the literal meanings of the words and fill in the corresponding column.

Word Deduced Meaning Dictionary Meaning
fraction
sustainability
diverse
hinder e\ AN
incorporate . O nfan/(elo
prosperty AV VAL NOAIRAER)
infrastructure AN
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P Maps |\

Maps a%)\n\h‘representatlons of the areas on the Earth, showing the relationships
between different elements such as locations, features, and boundaries. They often use
symbols and colors to convey specific information.

Purpose:

Maps help people understand the geography of a place, showing where things are
located and how they relate to each other.

2. Charts

Charts are visual tools used to represent data in a way that makes it easier to compare,
analyze, and interpret information. Common types of charts include bar charts, line
charts, and pie charts.

Purpose:

Charts make it easy to compare, analyze, and understand numerlcal data, shownng
trends and relationships.

3. Diagrams @
Diagrams are simplified drawmgs i @ @p ain how something works,

how parts are related to ess unfolds. Common types include
flowcharts, cycle dia ra : ‘ lagrams
O

Purpose

DiagraWdown complex ideas or processes into simpler visuals, making them
easier to understand and remember.

4. Graphs

A graph is a visual representation of data that shows the relationship between different
variables, typically using lines, bars, or points on a grid.

Purpose:

Graphs are used to display trends, patterns, and correlations in data over time or
between different categories, making it easier to analyze and interpret numerical
information.

D. Read areporton global deforestation that includes a map showing affected
regions, a bar chart depicting deforestation rates over time and a diagram
explaining the environmental impacts. Then write a summary or analysis
thatincorporates information fromall resources.

Global Deforestation Report 2000- 2023 <?\ @QV(\A
1.Introduction “F/ 1 \| e JO
Deforestatlon is the Iarge -scale re@g (@ré@éd,\ahdA aoften resulting in significant

/fﬁe past two decades, deforestation has
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accelerated due to vanqus factoks %ludmg agricultural expansion, logging, and

urbanization, T W\ pqrt \examines global deforestation trends from 2000 to 2023,

identifi WHA affected regions, and analyzes the environmental consequences.

Visual alds such as maps, bar charts, and diagrams are included to enhance

understanding.

2. Overview of Global Deforestation Trends (2000-2023)

From 2000 to 2023, deforestation has continued at an unprecedented rate, contributing

to biodiversity loss, climate change, and disruption of ecosystems. The most significant

trends observed during this period include:

e Agricultural Expansion: The conversion of forests into agricultural land,
particularly for the crops such as soy, palm oil, and cattle ranching, remains the
primary driver of deforestation.

e Logging: Both legal and illegal logging for timber and wood products have
resulted in vast swaths of forest being cleared.

e Urbanization: The expansion of urban areas and infrastructur cﬁ\@)pment
i @@ les

Bar Charts: Showing the annual di(ﬁrfe 023 across different

ntinents.
continents AT

ﬂk\ \ T \\)\y

N

Bar Chart image

3. Most Affected Regions
The regions most impacted by deforestation from 2000 to 2023 include:
e The Amazon Rainforest (South America): The Amazon has experienced the
highest rates of deforestation, primarily due to agncultwe and, ;zatﬂe (apchlng
This region, often referred to as the. "Iungs efmi\Ear/t@“‘ @asﬁe{t millions of
hectares of forestcover. ”. - \\ )
e The SoutheasbAﬁme’re\mu tnés{ﬂce IﬂdoneSIa and Malaysia have faced
extensive defore\sta’glén\due 'to” palm oil plantations. These activities have

113
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Sigmflcantly\f du@e\q M ‘réglons tropical rainforests, home to endangered

%rangutans andtigers.
mentral Africa: The Congo Basin, the world's second-largest rainforest, has
seen substantial forest loss due to logging, mining, and agricultural expansion.
The impacts are severe on local communities and biodiversity.
Map: lllustrating the global distribution of deforestation and highlighting the most
affected regions.

i o

)
AN OQ

4. Enviw\e%#al Consequences
The environmental consequences of deforestation over the past two decades have
been profound:

e Biodiversity Loss: Deforestation has led to the destruction of habitats,
endangering countless species of plants and animals. This loss of biodiversity
threatens the balance of ecosystems and the services they provide, such as
pollination, water purification, and carbon sequestration.

o Climate Change: Forests act as carbon sinks, absorbing CO2 from the
atmosphere. Their removal contributes to increased greenhouse gas emissions,
accelerating climate change. The loss of forest cover also disrupts local and
global weather patterns.

e Soil Degradation: The removal of trees and vegetation leads to soil erosion,
reducing the land's fertility and increasing the r|sk of la 5& s. This
degradation affects agricultural productlwty am%ﬁéfq @ e affected
regions.

Diagrams: Depicting theecJ!g/glc% é;q@r\&s\\g/o feforedtation, such as the impact
on carbon sequestratu%ahij {3{)%1 Wr%&)kbss
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5. Recommendations
To combat deforestation, the report recommendsthefollowmg actions:
¢ Strengthen international and national p ed t g forests,
including stricter regulatio on .\ g
to duce the need for land

e Promote sust e
clearance. S@
e Suppor and afforestation initiatives to restore lost forests and

cover.

o Increase public awareness and education about the importance of forests
and the impacts of deforestation.

Encourage corporate responsibility by promoting deforestation-free supply
chains in industries such as palm oil, soy, and timber.

6. Discussion and Conclusion

The report underscores that deforestation is not merely a local environmental issue but
a global one with far-reaching consequences. The data reveals alarming trends in forest
loss, with significant impacts on biodiversity, climate, and human livelihoods. Despite
international efforts to curb deforestation, challenges remain due to economic
pressures, inadequate enforcement of environmental laws, and the complex interplay
of localand global factors.

KVocabuIary and Grammarm
A. Use a dictionary to find the synonwn\s of t

their parts of speech. Additi @
pronunciation® \{
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i, persuade\\ \\

Nk

generate

V. magnificent

Vi. deteriorate

Vil. innovative

viii.  comprehend

iX. adversity
Idioms and Proverbs
Idioms

The Idioms are the phrases or expressions where the meaning cannot be understood
from the individual words alone. Instead, they convey a figurative meaning that is widely
understood by the native speakers.

Example

"Kick the bucket" means "to die." The literal meamn %& @@@g&nt

match the actual meaning of the idi
Proverbs
The Proverbs are sho@% ngs t hat express a truth or a piece of

advice based oncom ural experience.
Example
ons speak louder than words" means that what people do is more important
than what they say.
A. Match the meaning of each idiom.

Idioms Meanings
break theice to reveal a secret unintentionally
burn the midnight oil to start a conversationin a social setting
under the weather to work late at night
the ball isin your court to feelill or unwell
let the cat out of the bag the next move or decision is up toyou
hit the nail on the head to correctly identify or address the issue
piece of cake to be very expensive
spil the beans something is very easy to d
bite the bullet to disclose lnf
costs an arm and a Ieg T |?ﬁcult situation
@a
i { \‘ \\ T\) ‘\
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B. Explain the {i&{&@%} e following proverbs and use each one in a
Wﬂ n.
. ly bird catches the worm
Actions speak louder than words
Don'tjudge abook by its cover
When in Rome, do as the Romans do
All that glittersis not gold
Where there is will, there is a way
Astitch in time saves nine
Time heals all wounds
A journey of a thousand miles begins with a single step

ol e Bl ol )

n

Read the passage and underline adjectival, prepositional, and adverbial
phrases. Discuss how these phrases add detail and meaning to the text.

Passage

In the quiet corner of the library, a poetry book with faded covers.re mooden

shelf. The book, filled with delicate verseéan gvocativeimage ffered a glimpse into

the soul of the poet. On rainy afternaons ﬂ ten sit by the window, lost in

the beauty of the writ %l elume, bound in soft leather, seemed to
oftly tapped against the glass pane.

whisper secrets of th ;;% : th 3
D. i riptive story using a variety adjectival, prepositional and
rbial phrase.

E. Review the following text and correct it according to the conventions of
Standard English, paying attention to punctuation (including
capitalization, apostrophes, commas), spelling, and hyphenation rules.
After making the corrections, rewrite the text and suggest an appropriate
title.

Passage 1

during the sumer vacation the students decided to orgnize a fund raising event for the
local animal shelter they had to plan every detail, from creating posters to setting up
booths at the community center. however, they didnt realize how much work it would be
until the day of the event they were short on volunteers, and some of the materials
werent delivered on time. despite these challenges, the event was a success, they

@ For the Teacherm A0

{ o OKLQ‘\WU
e Assign each group a set of idioms opproverbsto %ﬁ@ @
e Encourage them to p{siel\w{\t/hy\l(/@j@ ample sentences to demonstrate
A4
T2
Wn

usage. 0\




—~ ___\\ \ V. W A
RN

managed to raise over $1 000 the shelter's staff was gratful for the students hard-work,
and the ¢ q\mw‘wgbpreoated ther effort to help animals in need.

Passagéb\

the childrens playgrond was empty except for one litle boy he was sitting on a bench,
holding his mothers hand she smiled at him, and said lets go home now, it's getting lat.
the boy nodded, and they slowly walked towards the parks exit

Paragraph 3

yesterday, we went to johns house to celebrate his brothers birthday. the party started at
3:00 PM, and everyone was excited. There were alot of games, food, and music. however,
some of the childrens toys were broken, so we couldnt play with them. After the cake-
cutting ceremony, we played pin-the-tail on the donkey. It was alot of fun, but the
game's blindfold kept slipping off everyones eyes. At the end of the day, john thanked
everyone for coming and said that it was one of the best partys hed ever had.

KOraI Communlcatlonm mcja@

[(/‘\- \‘J

A. Role- play the given scenarlo @sc ”@aw t@mgb SDG 6 and how

eachrole contnhqtes;\/g qyei\ﬁl ter and sanitation issues.
Characters: \’\ \

J\‘“’

fer \\\

Zara: m(\NNﬁ@H\ﬁassmnate about environmental issues

Sa +|'A student whose family struggles with access to clean water
Dua: A student interested in science and solutions to global problems
Ahmad: | A student representing a local NGO working on water projects

Scene: A school classroom where students are preparing for a presentation on
SDG- 6.

Zara: (Enthusiastically) Hey everyone, I'm really excited about our
presentation on SDG 6! Clean water and sanitation are such crucial
issues.

Salman: | (Nods) Yeah, it's a topic that hits close to home for me. My village
often faces water shortages, and it's really tough.

Dua: (Thoughtfully) That's really hard, Salman. I've been reading about
different filtration technologies that can help. Maybe we c;;ﬂ«mclude
some of those in our project. — 1) !@@j\.\ LY

Ahmad: | (Smiling) Great idea, Dya My NG@fhag\Beénfwberg on similar
prOJects MWe've lns\talred Seve;quﬁw*cbﬁ water filters in rural areas.
It's amaﬁmgﬁ&)w a slmbLesbi/\tlon can make such a big difference.




? notes) That"sbfant’astlc Ahmad' We should definitely talk about
t}pme\ initiatives. But let's start by highlighting the main challenges.
éalman could you share more about what your community faces?

(Takln

Salman:

(Sighs) Sure. In my village, the water supply is often contaminated. We
have to walk long distances to fetch clean water, and it's not always
safe. Sometimes, we have to rely on expensive bottled water, which
isn't sustainable.

Dua:

(Concerned) That's terrible. I've read that lack of clean water can lead
to all sorts of health problems, especially for children.

Ahmad:

(Nodding) Exactly. It's not just about drinking water. Proper sanitation
facilities are also lacking. Many diseases spread because people don't
have access to clean toilets and handwashing stations.

Zara:

(Determined) We need to highlight these issues in our presentation.
But we should also focus on solutions. Dua, can you explain some of
the filtration technologies you mentioned? Do)

“/\.\|
'.(\*.“'-
VAL
\

Dua:

(Excitedly) Sure! There are sevefal like- c/eramtc '“fﬂters, m\éﬁ are cheap
and effective. They ¢an remove bac’teria and ,érfasftes from the water.
Another Qne l&{he‘bJOS nd flher,\/vhlch uses 'sand and gravel to filter
out |mpur1tles It s \quite efficient and can be made from local

miatatials.) -

-ﬁnterested) That sounds promising. If we could implement those in
our village, it would make a huge difference.

(Smiling) And we can! My NGO has seen great success with these
technologies. We can share some case studies and real-life examples
in our presentation.

Zara:

(Writing down) Perfect! So, our plan is to start with the challenges,
then move on to solutions like filtration technologies and successful
NGO projects. We should also include a call to action, encouraging
our classmates to get involved.

Dua:

(Nodding) Agreed. We can suggest ways they can help, like

fundraising for water filters or volunteering with local projects.

Salman:

(Smiling) | love it. It's important to not just talk about the problems
but also empower people to be part of the solution.

Ahmad:

(Encouragingly) Absolutely. Together we caq make d reaJ, drfference
Let's finalize our pomts and practice our dehvery We want to make a

strong |mpact Wlth our presentatlort




Zara: (Confidﬂ\%\%@ﬁ)ﬁ@an water and sanitation for all — here we

B. WUSS in groups the specific aspects of clean water and sanitation (e.g.,
water scarcity, sanitation infrastructure, health impacts etc.). Groups

present their findings to the class, followed by a Q&A session where other
students can question or offer additional insights.

i writing skills

Poem

A poem is a literary composition that expresses ideas, emotions, or a story in a
concentrated and imaginative way, often using rhythm, rhyme, and various structural
patterns. Unlike prose, which is written in an ordinary language, poetry typically relies

on figurative language, symbolism, and various sound devices to create a particular
effect or evoke specificemotions.

Example: T|tIe “ h @u @W@ @@m

er of passing time.
ents fleeting, yet so profound,
W\N\(w In every second, life's rhythm is found.
In the rush of day and the quiet of night,
Time weaves its threads, loose and tight.
Cherish each moment, let none slip away,
For time, once gone, never will stay.
Techniques to Write a Poem
e Choose a Theme: Focus on a single idea or emotion to keep your poem clear
and impactful.
e Selecta Form: Decide on astructure like a sonnet, haiku, or free verse, or create
your own pattern.

e Use Imagery: Paint pictures with words using sensory details (sight, sound,
touch, etc.).

For the Teacherm Q\ @@m

e Divide the class into gro ps and a s@ h|n their groups.
e Encourage active pa oncise Ianguage




e Play with Sound:
the musicality of

Incor W@\/ rative Language: Use metaphors, similes, and
Wﬁﬁﬁk ion to add depth and meaning.

oose Words Carefully: Be concise, using strong verbs and vivid adjectives to
convey your message.
Create Rhythm: Pay attention to the flow of your poem, using line breaks and
pacing to set the tone.
Revise and Edit: Refine your poem by removing unnecessary words and
ensuring each line contributes to the theme.

A. Write a poem on a topic of your choice, inspired by an image. Use
descriptive language and poetic devices to express emotions, thoughts,
or tell astory.

@
@ For the Teacherm
¢ Guide the students through the creative process of writing a poe elﬁ@@(press
o
¢

their thoughts, emotions, and ideas using poeticdevice a
e Provide an opportunity for student sh@e}bii\?&igr\ tht
i ! S\Vtﬁ) Prial e

w\f\fw@

sorin small groups.




ORGE MEREDITH
NiT 1828-1909

THE PUNISHMENT OF SHAHPESH, THE PER-SIAN, ON KHIPIL,
THE BUILDER (From The Shaving of Shagpat)
mearning Outcomes: N

By the end of this unit, the students will be able to:

e use complex questions forarange of audiences.
e evaluate the particular elements of a story or drama (e.g., how the setting shapes the

characters or plot).
e evaluate stages of plot development in a fictional text. ( expo it] @tl@.mharacter

development, resolution)
e examine how complex characters or conflicting motivations)
develop over the cour@ er characters and advance the plot or

develop the theme.

e constructs sentence patterns and structure for grade-specific genres.

e produ arand coherent writing in which the development, organization, and style are
appropriate to the task, purpose, and audience (topics may be chosen from the list of
themes, sub-themes and text types).

Pre-reading:

¢ Have you ever experienced a situation where you were rewarded or punished for something
you did not fully complete? How did it feel?

1. They relate that Shahpesh, the Persian, commanded the building of a palace, and
Khipil was his builder. The work lingered from the first year of the reign of Shahpesh even
to his fourth. One day Shahpesh went to the river-side where it stood, to inspect it. Khipil
was sitting on a marble slab among the stones and blocks; round him stretched lazily the
masons and stonecutters and slaves of burden; and they wntgn/the morous
enjoyment on their lips, for he was reCItl rspersed with
anecdotes and recitations and poetic LD @v nt They were like pleased
flocks whom the shep 8\ géfw eshened with brooks, there to feed
indolently; he, the sh aieé i idst. Now, the King said to him, 'O Khipil, show me
my palacwww eth for | desire to gratify my sight with its fairness.'Khipil
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abased himself before Shahpesh and answered Tis even here, O King of the age, where
thou delis htle%’q {th\e\\je Hh -with thy foot and the ear of thy slave with sweetness. Surely a
site of vah%lage one that dominateth earth, air, and water, which is the builder's first and
chief requisition for a noble palace, a palace to fill foreign kings and sultans with the
distraction of envy; and it is, O Sovereign of the time, a site, this site | have chosen, to
occupy the tongues of travellers and awaken the flights of poets! Shahpesh smiled and
said,' The site is good! | laud the wisdom of Ebn Busrac, where he exclaims:

Be sure, where Virtue faileth to appear,

For hera gorgeous mansion man will rear;
And day and night her praises will be heard,
Where never yet she spake a single word.'

2. Then said he, ' O Khipil, my builder, there was once a farm-servant that, having
neglected in the seed-time to sow, took to singing the r[chne,s&of lis en it was
harvest, in proof of which he displayed the abvnda eﬂ\% Mmtred the land
every-where. Discover to me now t@ge‘; féﬁe m h/j s and apartments, | pray
thee, O Khipil, and be thegx ;Em ctlon made visible to me Quoth Khipil,

' To hear is to obey Hi mgl/uktéd ahpesh among the unfinished saloons and
lmperfect co Ie srooms, and by half-erected obelisks, and columns pierced
and chlp e palace of his building. And he was bewildered at the words spoken
by Shahpesh, but now the King exalted him, and admired the perfection of his craft, the
greatness of his labour, the speediness of his construction, his assiduity ; feigning not to
behold his negligence. Presently they went up winding balusters to a marble terrace,
and the King said, ' Such is thy devotion and constancy in toil, O Khipil, that thou shalt
walk before me here." He then commanded Khipil to precede him, and Khipil was
heightened with the honour. When Khipil had paraded a short space he stopped quickly,
and said to Shahpesh, 'Here is, as it chanceth, a gap, O King! and we can go no further
this way.' Shahpesh said, ‘All is perfect, and it is my will thou delay not to advance.' Khipil
cried, ' The gap is wide, O mighty King, and manifest, and it is an incomplete part of thy
palace." Then said Shahpesh, ' O Khipil, | see no distinction between one part and
another; excellent are all parts in beauty and proportion, and there can be no part
incomplete in this palace that occupieth the builder four years/md;s fbuNdmg SO
advance, do my bidding.' Khipil yet hesitated;for the; gepw\a's crfcmanys‘mdes and at the
bottom of the gap was a deep water, ancrﬁefene that knew hotthe motion of swimming.
But Shahpesh ordered his! guard”copomheirar’rows in the direction of Khipil, and Khipil
stepped forward humed[y‘ nd felFin the gap, and was swallowed by the water below.
When he r\%e \the secbnd time, succour reached him, and he was drawn to land
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trembling, his teeth, hatterm’gLAﬂd Shahpesh praised him, and said, ' This is an apt
contrlvan\ce\f ?\Jtﬁé’t Kh]pl| O my builder! well-conceived; one that taketh by surprise;
and it shall' be thy reward daily when much talking hath fatigued thee.' Then he bade
Khipil lead him to the hall of state. And when they were there Shahpesh said, ' For a
privilege, and as a mark of my approbation, | give thee permission to sit in the marble
chair of yonder throne, even in my presence, O Khipil." Khipil said, ' Surely, O King, the
chairis not yet executed.' And Shahpesh exclaimed, ' | f this be so, thou art but the length
of thy measure on the ground, O talkative one! ' Khipil said, ' N ay, 'tis not so, O King of
splendours! blind that | am! yonder's indeed the chair.' And Khipil feared the King, and
went to the place where the chair should be, and bent his body in a sitting posture,
eyeing the King, and made pretence to sit in the chair of Shahpesh, as in conspiracy to
amuse his master. Then said Shahpesh, ' For a token that | approve thy execution of the
chair, thou shalt be honoured by remaining seated in it up to the hourof noon; but move
thou to the right or to the left, showing thy soul insensible of the ne thee,
transfixed thou shalt be with twenty arrows and five. Lhe ‘t;h a guard
of twenty-five of his body-guard; amd t@ey/ét b“dﬁ un jM h bent bows so that
Khipil dared not move f% hrs § r‘e) \qﬁiﬂt—hémas ns and the people crowded
to see Khipil snttlng onf Y‘;ﬁ \’\s\ﬁ Y’for it became rumoured about. When they
beheld him S,I‘l'{ g, and he trembling to stir for fear of the loosening of the
arrows, tﬁ@ﬂl ed so that they rolled upon the floor of the hall, and the echoes of
laughter were a thousandfold. Surely the arrows of the guards swayed with the laughter
that shook them. Now, when the time had expired for his sitting hi the chair, Shahpesh
returned to him, and he was cramped, pitiable to see; and Shahpesh said, Thou hast
been exalted above men, O Khipil ! for that thou didst execute for thy master has been
found fitting for thee.' Then he bade Khipil lead the way to the noble gardens of
dalliance and pleasure that he had planted and contrived. And Khipil went in that state
described by the poet,

when we go draggingly,

with remonstrating members,

Knowing a dreadful strength behind,

And a dark fate before. N

They came to the gardens, and behold, these were- full fdfweeﬁsﬂand ﬁettles the
fountains dry, no tree to be seen — afde§ert And Shah\pesh cfied, 'This is indeed of
admirable design, O KPJ)F?‘P]' Feelest tho nbt the ‘coolness of the fountains? — their
refreshing-ness? Truly | am gréfeful tcﬁ hee! And these flowers, pluck me now a handful,
and tell me of tk\ per- fumé *Khipil plucked a handful of the nettles that were there in
the place\ Md)Wers and put his nose to them before Shahpesh, till his nose was
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reddened; and desire to rUb ‘wab<ed in h|m and possessed him, and became a passion,
so that he\c RW \éjrjté fefrain from rubbing it even in the King's presence. And the King
encou ragé&hlm to sniff and enjoy their fragrance, repeating the poet's words:

Methinks | am a lover and a child,

Alittle child and happy lover, both!

When by the breath of flowers | am beguiled
From sense of pain, and lulled in odorous sloth.
Sol adore them, that no mistress sweet

Seems worthier of the love which they awake:
Ininnocence and beauty more complete,

Was never maiden cheek in morning lake.

Oh, while | live, surround me with fresh flowers!
Oh, when | die, then bury me in their bowers!

And the King said, 'What sayest thou, O my builder? that | gé @\%&mable to
1 au

thy feelings, one that expresseth them?OKhLb @ 3 LJ ent, O great King!
comprehensiveness wou b h @m\ eth not to the delight of
chafing.' Then Shahpes Jk%& Chafe not! it is an ill thing and a hideous!
This nosegay, @) lt is\f ee to present to thy mistress. Truly she will receive thee

well aft ’@J entation! I will have it now sent in thy name, with word that thou
followest quickly. And for thy nettled nose, surely if the whim seize thee that thou
desirest its chafing, to thy neigh-bour is permitted what to thy hand is refused.' The King
set a guard upon Khipil to see that his orders were executed, and appointed a time for
him to return to the gardens. At the hour indicated Khipil stood before Shahpesh again.
He was pale, saddened; his tongue drooped like the tongue of a heavy bell, that when it
soundeth giveth forth mournful sounds only: he had also the look of one battered with
many beatings. So the King said, ‘How of the presentation of the flowers of thy culture, O
Khipil? ' He answered, 'Surely, O King, she received me with wrath, and | am shamed by
her." And the King said, 'How of my clemency in the matter of the chafing? Khipil
answered, 'O King of splendours! | made petition to my neighbours whom | met,
accosting them civilly and with imploring, for | ached to chafe, and it was the very raging
thirst of desire to chafe that was mine, devouring eagerness for solace of chafing. And
they chafed me, O King; yet not in those parts which thf@kﬁbﬁgfé for/ﬂﬁé/chaﬁng, but in
those which abhorred it.' Then Shahpbs}q smlled and\sand ~~Tis certain that the
magnanimity of monar sis asthe| ram\ at falleth/the sun'that shineth: and in this spot
it fertilizeth richness; in fhater{COUrage\th rankness So art thou but a weed, O Khipil! and
my grace is t\hy\mmseriﬁeht ‘Now, the King ceased not persecuting Khipil, under
pretence\qwéuﬁg him honour and heaping favours on him. Three days and three nights
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was Khipil gasping w\nfh@ut w@f‘;:r\'eﬁ,"‘eﬁrﬁﬁélled to drink of the drought of the fountain, as
an honom\.\rv-qltw@_dhéhdé?bf the King. And he was seven days and seven nights made to
stand wiﬂ&'\str“etched arms, as they were the branches of a tree, in each hand a
pomegranate. And Shahpesh brought the people of his court to regard the wondrous
pomegranate-shoot planted by Khipil, very wondrous, and a new sort, worthy the
gardens of a King. So the wisdom of the King was applauded, and men wotted he knew
how to punish offences in coin, by the punish-ment inflicted on Khipil, the builder.
Before that time his affairs had languished, and the currents of business instead of
flowing had become stagnant pools. It was the fashion to do as did Khipil, and fancy the
tongue a constructor rather than a commentator; and there is a doom upon that people
and that man which runneth to seed in gabble, as the poet says in his wisdom:

If thou wouldst be famous, and rich in splendid fruits,
Leave to bloom the flower of things, and dig among the roots.
Truly after Khipil' s punishment there were few in the dop%gin nahpesh who

sought to win the honours bestowed by him gn g??bh’\ﬁd idlers:: ainthe poet:
When to loquacious fools with patig -\ \ ) \\S‘g\ J

e 4
| listen, | have thoughts 6f hmﬁ \;\g&\/\ L

Hisbath,hisnosega : r&e\ ‘s@ - see, —

Himse[fsw sk?:apohegranate-tree.
And that ham not Shahpesh I regret,
Sotoinmesh the babblerin his net.

Well is that wisdom worthy to be sung,

Which raised the Palace of the Wagging Tongue !

And whoso is punished after the fashion of Shahpesh, the Persian, on Khipil, the Builder,
issaid to be one ' in the Palace of the Wagging Tongue ' to this time.

Theme:

The story is a timeless satire on the foolishness of valuing words over deeds. It serves as a
humorous yet sharp warning that mere speech without responsibility and results can lead
to disgrace - a lesson as relevant in ancient Persia as it is in the present day and will remain
so in the future. The story canters around the character of Khipil, a loquacious builder who
uses eloquence and flattery to hide his negligence and lazin o grand

palace of Shahpesh, the Persian king. Th%gh is e\ Phis actions betray a
‘S@a '

sh) ugh irony and mock-honour,

lack of true productivity and commit

punishes Khipil for hi@ i % posing the danger of mistaking talk for

action. @@ ‘
O

w@W
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Meanings

submitted accept or yield to a superior force or to the authority or will of
another person

reciting repeating aloud from memory, especially poetry or stories.

anecdotes a short amusing or interesting story about a real incident or
person

wont one's customary behaviour

dominateth an archaic form of "dominates," meaning to have control or
command over

nosegay a small bunch of flowers, typically one that is sweet-scenteda

obelisks tapering stone pillar, typically having a square or rectangular

loquacious tending to talk a great deal; talka @
sire (archaic) a respectfubfo eone of high

cross section, set up as a monument or landmark.

e s e )

KREW\‘\Q

%& \3\3\ o
ritical Thmkmg)

Answer the following questions:

What is the central message conveyed through the fate of Khipil, and how is it
relevant to people who rely more on words than actions?

How does Shahpesh use sarcasm and irony in his treatment of Khipil, and what
does this reveal about his leadership style?

In what ways does Khipil's character embody the traits of a lazy bluffer, and how
does the story critique such individuals?

What role does poetic quotation play in the story, and how do the verses
reinforce the narrative's themes?

How is humour used as a tool of criticism in the story, particularly in the scenes
involving the chair, the bath, and the garden?

How does the setting-an unfinished palace-function symbo),lcaﬂfto reflect
Khipil'sincompetence and the consequencesjmi ]feﬁg? ' ( 7\\3/

Discuss the style of the story- Ho(abdpés fhe L\ke\of‘\ieya‘te’d poetic language and
classical story‘E%ng/ Lechm eS’ (efg\, “fables, satire, embedded poetry)
contribute to the stony‘s é?fe@ub ess?

How QI cDur \Wit, and satire often serve as methods of storytelling to

m%\eh¥on social and political issues?

—2_



B. Read the passage Helqw and“answer the questions to nexplore how the
chag@ﬁ‘:{hﬁhﬂ of Kh|p|| bring forth the setting of the story and social

dyfam
Passage
Khipil was sitting on a marble slab among the stones and blocks; round him stretched
lazily the masons and stonecutters and slaves of burden; and they with the curve of
humorous enjoyment on their lips, for he was reciting to them adventures, interspersed
with anecdotes and recitations and poetic instances, as was his wont.
Characterization: How does the author describe Khipil's role and behaviour in the

passage, and what does his interaction with the masons and stonecutters reveal about
his character?

Setting: What is the significance of the river-side setting in the passage, and how does
the environment contribute to the overall tone or mood?

Social Dynamics: How do the masons, stonecutters, and slaves of burden react to
Khipil's recitations, and what does their response suggest aboguheég;z;a\i\‘(‘f\jlonsh[ps

between them? 1)
Break down the stages of plot develoéﬁleﬁ)f rﬁ\”The@p%ﬁrﬁeﬁt of Khipil” using the

prompts and answer th q e t\l h\év W

Exposition: w@\ﬁ?

Identify: g@@] Q@@Hﬁé ver-side setting at the beginning of the story suggest about
the initial nd expectations for the construction of the palace?

Evaluate: How does the initial description of Khipil as a builder and Shahpesh as the
king set up the central tension in the story?

CS

Rising Action:

Identify: What does Shahpesh's continuous praise of Khipil, despite the flaws in the
palace, suggest about his character and his understanding of power?

Evaluate: How does Khipil's behaviour of pretending to show the completed palace
reflect his fear of Shahpesh and his desire to maintain his position?

Climax:

Identify: In what ways does the climax represent the culmination of Khipil's internal
conflict between loyalty to the king and fear for his own well-being?

Evaluate: How does the moment when Khipil falls into the gap symbollzeJ:ns

increasing vulnerability under Shahpesh s rule? r 1\ (C (O
L/JO\“’

Falling Action: @p

Identify: What is the 51@ ifi s@o ormance of absurd tasks (like

presenting nettles as fla action?

Evaluation: H )€ treatment of Khipil in the falling action further
highlighth} power?



=

Resolution: \;
Identifw e significance of Khipil's suffering and the king's continued

praise at the story's conclusion?
Evaluation: How does the resolution reveal Shahpesh's philosophy on power, control,
and the use of language?

Characters:

Identification: What does Khipil's character reveal about the dangers of deceit and
the eventual consequences for those who try to avoid responsibility through lies?
Evaluation: How does Shahpesh's character reveal the connection between power
and the need for control over dishonesty and laziness?

C. Read the following excerpts and explore how does the author use
a. contrasting point of view to reveal dlffere @2@:@@ value,
o)

motivation or power XN UJ

b. effectof this contrast on ré gthé \ V\

c. identifyany flggpa %i excerpt
Excerpt 1: )
O Khipil, show\ ﬁ:iaTace where it standeth, for | desire to gratify my sight with its
fairness.'Khipil abased himself before Shahpesh and answered, ' Tis even here, O King of
the age, where thou delightest the earth with thy foot and the ear of thy slave with
sweetness. Surely a site of vantage, one that dominateth earth, air, and water, which is
the builder's first and chief requisition for a noble palace, a palace to fill foreign kings and
sultans with the distraction of envy; and itis, 0 Sovereign of the time, a site, this site | have
chosen, to occupy the tongues of travellers and awaken the flights of poets!

a. How do contrasting perspective of Shahpesh and Khipil reflect their different

values and priorities?

b. What effect does this contrast have on the reader's view of Khipil?

c. ldentify figurative language in Khipil's speech. How does it shape his character?
Excerpt 2:
And Khipil feared the King, and went to the place where the chair should be, -and bent his
body in a sitting posture, eyeing the King, and made Qfet@ﬁee‘ tor :yt;m the chair of
Shahpesh, as in conspiracy to amuse hls(fjwaster Then sa|d§ alﬁjes'h "For a token that |
approve thy execution ofthe chalg thw shéftp@\hanaumd by remaining seated in it up
to the hour of noon; “ i.,“x. \ D \
a. How does the[-' §0htrai~1t between Khipil's submissiveness and Shahpesh's

comerqM one reveal their relationship dynamic?
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. What is the i n the reader when witnessing Khipil “sitting upon
ﬁiggtgw&é:g eat of arrows?
C. figurative speech is implied in the phrase “seated in it up to the hour of
noon"? How does this exaggeration highlight Shahpesh's mockery?
D. Read the selected excerpts from the text and answer the question below
each exerpt focusing how choice of words create certain effects.
Excerpt 1:
For a token that | approve thy execution of the chair, thou shalt be honoured by
remaining seated in it up to the hour of noon; but move thou to the right or to the left,
showing thy soul insensible of the honour done thee, transfixed thou shalt be with
twenty arrows and five.

Q.1: How does the author's use of formal and direct command heighten the
tension of the scene?

Excerpt 2:
Then he bade Khipil lead the way to the noble garde dglliance a ure that he

n
had planted and contrived. And Khipil wen . < by the poet, when we
A

go draggingly, with rema trati
Knowing a dreadful stre

And a dark fat &
Q.2. Ho author's word choices and short clauses build suspense and
anticipation in this moment?

KVocabuIary and Grammam

A. Marktheright choive of the words initalics in the following sentences:
1. Khipil abased himself before the king.

(a)decorated (b)lowered himselfinrespect (c) hid himself (d)challenged
2. Succour reached him, and he was drawn to land trembling.
(@) help (b) scolding (c) weight (d) delay
3.1laud the wisdom of Ebn Busrac.
(a) doubt (b) praise (c)deny (d) mock
4. Thisis an apt contrivance for a bath, Khipil, O my bmlder'
(a) simplicity (b)cleverdevice ) decor mune
5. Tis certain that the magnanlml f@lo 8 iﬁ%‘ at falleth
(a) strictness  (b) wealt (d) authority
6. He was pale, sadden ped like the tongue of a heavy bell.
(a) hung dowm W (b) spoke loudly
(c) curiedW\N (d) broke apart
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\/
\ \,\‘
7.Threedaysand t J@e\l\\\é}m{;&l; |p|| gasping without water?

(a) shoutj \N N (b) sniffing

() strugg for breath (d) drinking quickly
8. Before that time his affairs had languished

(a) weakened and declined (b) prospered
(c)unchanged (d) increased

B. Figuresof Speech
Similie — a figure of speech involving the comparison of one thing with another thing of
adifferentkind
“They were like pleased flocks whom the shepherd hath led to a pasture
freshened with brooks.”
It compares the workers listening to Khipil with sheep content in a lush pasture.
Metaphor- a figure of speech in which aword or phrase is applied to an o%or action

towhich itis not literally applicable. Sg(@ @@
@m ill

“The Palace of the Wagging Tongue”
ing language that normally signifies the

A metaphorfora place built by idle
Irony - the expression af i
opposite, typically f \%‘ ct.
“Surely Wﬂﬁﬂ@ ee well afterits presentation!”
It refers toKhipil's stinging bouquet of nettles- ironic because it led to his disgrace.
Symbolism- the use of an object or situation to represent ideas or qualities.
The Palace - symbolises the power and authority
The gap in the terrace —symbolises incomplete project

C. HOMOPHONES are each of two or more words having the same pronunciation
but different meanings, origins, or spelling, for example new and knew. Below are pairs
of homophones
Each pair sounds the same but has different meanings and spellings.
Step 1: Read each pair.
Step 2: Write your own sentence for each word in the pair to show you understand the
meaning.

Example e
bare/ bear 0\ \\/)\\,\)\u
bare: She walked on the bare floor. \ \ﬁ \ - \\\' o \O\\f
bear: Abearwas spottedl the wodd§ @ I\ \\ 1\

1.flour / flower \ \\ 0 \\ g

2. rlght/wrlte ) Wl AU J\
o

3. palrW\J
— 13 1



4.to/too /two W] \ "-.,\\‘\.,\ ’\‘\, VW
5, see/se\afrww N o=

6. prlnc\B\e/ principal

7. affect / effect

8. capital / capitol

9. cite /site /sight

10. stationary / stationery

Compound Preposition and Prepositional Phrases

Compound Prepositions

Compound prepositions are prepositions that consist of two or more words working
together to express a relationship between elements in a sentence. Examples include

"according to," "because of," "in front of," "in spite of," and "on behalf of."
Example Sentences

e The meeting was Postponed because of the bad wea @@@

e She stood in front of the mirror, adjustin
Example: At the hands of the K| :
Explanation: This phrase sig at ‘@n this case, the so-called honours)
were administered by the '~ f, emphasizing the source of the action.
Example: U

Explana S phrase indicates that Shahpesh's actions were carried out with the
false appearance of honoring Khipil, while the true intention was to punish him.
Prepositional Phrases
A prepositional phrase begins with a preposition and ends with a noun or pronoun,
known as the object of the preposition. It functions as an adjective or adverb in a
sentence, providing additional detail about time, location, direction, or condition.
Example Sentences

e The cat sat on the windowsill.

e They traveled across the country in a van.
Example: With stretched arms, as they were the branches of a tree.
Explanation: This phrase describes Khipil's physical posture during his punishment,
likening his outstretched arms to tree branches, which adds a vivid visual image to the

narrative. ﬁ/\
L

Example: Compelled to drink of the drought of the fountain -\ (7((
Explanation: This phrase describes the pp}ec:t Qﬁlﬁﬁu;i:ﬁ%\é@\%peﬂe@ n, hlghllghting
the irony of being forced tQ drink frépm%ﬁ{fﬁun\am L

D. Read the followkﬁq (gé?agrh ~from the text and mark the compound

prep %W anglpréposmonal phrases used in the text.
Now, the{( eased not persecuting Khipil, under pretence of doing him honour and
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heaping favours on hj \Thr\éé u,ay; 'and three nights was Khipil gasping without water,
compell A dmjlk\ %h?é drought of the fountain, as an honour at the hands of the King.
And he w&k\seven days and seven nights made to stand with stretched arms, as they
were the branches of a tree, in each hand a pomegranate. And Shahpesh brought the
people of his court to regard the wondrous pomegranate-shoot planted by Khipil, very

wondrous, and a new sort, worthy the gardens of aKing.

% writing skills )

Book Review
A book review is a written assessment of a book, where the reviewer summarizes the

content, analyzes the themes and style, and shares their personal opinion on the book's
strengths and weaknesses. The review helps readers decide if the book is worth reading
and provides a deeper understanding of its content. m

.\‘ \ " /x_)

Steps to Write a book Review

1. Read the Book Thoroughly
e Ensure you read the entire S nd its plot characters, and
themes.

2. Take Notes &%
e Jot doewnli points, quotes, and your impressions as you read. Note key
ssuch as the main characters, setting, and major plot points.
3. erte a Brief Summary
e Provide a concise overview of the book's plot without revealing too many
spoilers. Focus on the main story arc and central characters.
4. Analyze Key Elements
e Discuss the book's themes, characters, and setting. Evaluate how well the author
develops these elements and how they contribute to the overall story.
5. Evaluate the Writing Style
e Comment on the author's writing style, including their use of language, tone,
and narrative technique. Consider how the style affects the readability and
engagement of the book.
6. Discuss the Impact
e Reflect on how the book made you feel. Did it leave a lasting |mprgssgqn? Was it

thought-provoking, entertaining, or moving? . miﬁ\ (= Q"u‘\ .
ght-p g 9_ = r_9 o \\ [ S
\ Qj‘. /_ -L\' I““l II“ \ \ \ \ \ ‘\ "

\ ‘\3\/\
e papers with a peer to identify and discuss the use of
-and preposmonal phrases.
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- rn 2\
7. Compare to Similar Works AT N | A o~ =
e Ifrelevant, compare the bodk tojat t‘(ﬂvwks by t)ae Same author or similar books
inthe genre. This: p{rb/m\ qe tf6ryoureva[uat|on
8. Provide a Recommen ation V-
. Offe@@}&i& all'opinion on the book. Would you recommend it to others? Why
or not?
9. Include a Rating (Optional)
e Some reviews include a rating system (e.g., stars or a numerical score) to
summarize your evaluation.
10. Edit and Revise
o Review your draft for clarity, coherence, and accuracy. Ensure your review is free
from grammatical errors and effectively communicates your thoughts.
A. Write areview on of the book “Cinderella”.
Free Writing and Proofreading
B. Write multiple paragraphs on a topic of your choice, aiming to express your
ideas clearly and creatively. Afterward, proofread and edit your text to

address various elements

Once your paragraphs are complete, review and revnsr @@@smg on

(OJAN) 3 -

the following aspects:
e Sentence Structure: Ensufre
constructed. Lo%(

clear and properly
y ragments,or awkward phrasing.
hat the subjects and verbs in your sentences

. oun Agreement: Verify that pronouns correctly refer to the nouns
they replace and that they agree in numberand gender.

o Reference Words and Transitional Devices: Make sure that reference words
(like "this,” “that") and transitional phrases (such as "however,” “therefore”) are
used effectively to connectideas and maintain flow.

e Punctuation and Spelling: Correct any punctuation errors and spelling
mistakes to improve the readability of your text.

Submission

¢ Final Draft: Submit the edited text along with a brief explanation of the changes

that made during the proofreading process.

@ For the Teacherm

e Remind students to carefully review their work for specific errors and toma bﬁy ns that
improve overall clarity and coherence.

¢ Consider having students share thelr \@rk W&%ﬂ ﬁg%eedback before
submlttlngthelrflnalver5|on \ f/(\ (\
O\ ,




:\\* \\\\ \‘S\ .
GNP Nd‘“ Winter Sundays

Robert Hayden

¥X Learning Outcomes: "

By the end of this unit, the students will be able to:
e engage effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grade-level topics, texts, and issues.

e summarize complex concepts, processes, or information by paraphrasing them using correct
language structure, transitional devices, own words and relevant punctuation marks.

e make inferences to draw conclusions from, e.g.
a. contextual information
b. writer's viewpoint

c. implied information z\ @Om
e demonstrate understanding offlgur ve@n ﬂ S, “and nuances in word

meanings.

e interpret figures of sp i ,‘ ymoron in context and analyse their role in
the text.

e analyse ning of words with similar denotations.

(* usesu i Is to write an objective summary of the given text and poems. J

Pre-reading:

* What are some of the ways parents show love and care that might go unnoticed?
* How might cultural and familial expectations influence the way family members show or
receive appreciation and love?

Sundays too my father got up early

and put his clothes on in the blueblack cold,
then with cracked hands that ached thiat sched reves| about the
from labor in the weekday weather made father's daily life and the type of

banked fires blaze. No one ever thanked him.
IS A

‘ ~XN [0 \ o=
. O A \‘-\ \ HX\/;;\ \\‘ ’ \ ™
@ For the Teacherm N\ 2\ U A \\ L

DU
XN X B
e Encourage the stﬁe& \aéé ns reading the poem aloud, focusing on clear

pronunctaflm}a] intonation, while the rest of the class listens attentively.

\1,'

While-reading

What do the "cracked hands
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I'd wake and hear t elrc l\s mg breaklng
When th ﬁ{ﬂj}g" re R/arm hed call, _
and slowl\ Id rise and dress,
fearing the chronic angers of that house,

Speaking indifferently to him,
who had driven out thecold
and polished my good shoes as
What did | know, what did | know

of love's austere and lonely offices?

~ How does the speaker react
to the father's call to wake
up?

About the Author:
Robert Hayden (1913-1980) was an influential American poet and educator known for his

powerful, reflective poetry that often-explored African American history and culture. He
grew up in Detr01t in a dn‘ﬁcult family environment, whlch de% 5 work.
ntob

ity to convey
complex human experiences. He ] : e appointed as the
Consultant in Poetry t@ e Li gress) ‘a-position now known as the U.S. Poet
Laureate.

Themw
The theme of Robert Hayden's "Those Winter Sundays" is the unacknowledged and often

taken-for-granted sacrifices made by a parent. The poem reflects on the father's selfless
acts of love and hard work, which go unappreciated by his family. It explores the regret and
realization of the speaker, who later understands the depth of his father's sacrifices and the
quiet, enduring nature of parental love. ‘

FX Glossary: w

Words Meanings

cracked chapped

ached pained

banked heaped

blaze flame o
splinter break into small pieces A 5-\ ("{t}@} \\X\
chronic persistent ﬁ \\\ Z.@ox—?
indifferently apathetlcally \ )\k kl U

austere seven@\5 \

lonely 1

N
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Readln Q:N\i\; | 'i'hmkln’gI

A. AWEI‘J\ e following questions:
1. What does the phrase "blueblack cold" suggest about the time and conditions
when the father wakes up?
2. What does the father do to warm the house?
3. What do the words "austere and lonely offices" refer to in the context of the
poem?
4. Canlove sometimes be misunderstood or unrecognized in certain moments?

5. Why does the speaker refer to "the chronic angers of that house," and what
could this suggest?

6. Whatrealization does the speaker have at the end of the poem?

7. In what ways does the poem convey a sense of regret or missed appreciation
from the speaker?

8. Whatlessons about family relationships and appreCIatlonca W@from the

poem?

i \
B. Read the poem agfnd@ﬁm 115: gﬁ@g@ b[-ratlve language, noting

the type of eac
arden of Words"

Wcﬁen of my dreams, the flowers bloom like laughter,
hew colors dance with the sunlight, weaving patterns of joy.

The trees stand tall, their branches reaching for the stars,

As if they're whispering secrets to the moon's gentle light.

The breeze hums a lullaby through the leaves, soothing and sweet,
While the night sky blankets the world in a shimmering veil.
Every star is a diamond, sparkling in the dark,
And the silence is a symphony, playing tunes of tranquility.

C. Read the poem and identify both the rhyme scheme and the figures of
speech used.
"Morning’'s Promise”
The sun peeks over hills with golden grace,

® Its rays a gentle brush, painting the sky. [“iﬁﬁ‘\
2 \ r'r —~(( \ )
@ For the Teacherm "5\' 1% el

ALY
¢ Have the students di% Af f’?%ﬁl\aty g coth butes to the imagery and

emotional tone of the

e Encourage stud EP
figu ra%@lﬁ%@;ﬁq&l

Own short poem or sentences using at least two types of
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The qfl W(%};s §tretc’n}he|r arms to greet its face,
J|\ hite birds in chorus lift their songs so high.
NT\J \‘I\ The morning dew is like a sparkling veil,
Each drop a tiny gem on leaves so green.
The breeze whispers secrets through the vale,
A tranquil dance in nature's serene scene.

[Vocabulary and Grammar}

A. Use adictionary to find synonyms. Identify the part of speech, and explore
the etymology of the following words. Additionally, verify their correct
pronunciation using an online source.

. lullaby ii. tranquility iii. symphony
Iv. clasp v. nurture vi. chaos )
vii. gush viii. mitigate Té%

B. Complete the paragraph by IW Fe appropriate
compound preposmons ¢s from the list. Select the
phrase that be t§ n the context.

in front p of due to, in spit of, next to,
egard to, under the bridge, because of,

On a sunny afternoon, the children played the old oak tree, enjoying the
warm weather. Despite the loud noise the construction site, they
continued their game with enthusiasm. The playground was located the
community center, which made it easy for parents to watch their kids.

The kids had been waiting for the new swing set along time, and finally, it
was installed the day before. Their excitement was palpable,

the noise from the construction. They spent hours playing and laughing
their friends, creating memories that would last a lifetime.

C. Use the provided compound prepositions and prepositional phrases to
create your own sentences.
i. along with ii.  inthe middle of iii._on beh alf»gff
Ilv. near the edge of v. dueto 0 ~Q\/ yl//,behr’aésl:th\e scenes

For the T \\, ?\ri \T‘\) V“\\ U -
or the Teach AR —
e Help the studen e B ply compound prepositions and prepositional phrases

eﬁectiyemﬂ?\ li?g and speech
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vii. at the bottom 0.{ P \ \\ j\! Viu rh sp|te of ix. with respect to
x. by m%ﬁqj\tif NN xi. out of

Paraphrasing is the process of restating someone else's ideas or information in your
own words while preserving the original meaning. It involves rephrasing sentences,
changing the structure, and using synonyms, but the main idea must remain unchanged.
Paraphrasing is an essential skill for summarizing content, avoiding plagiarism, and
showing understanding of a text.
Guidelines for Paraphrasing
e Understand the Text: Read the original passage thoroughly to grasp its full
meaning.
o Use Your Own Words: Rewrite the text using different words and phrases while
keeping the original meaning intact.
» Change Sentence Structure: Reorganize the sentences or ¢ mgﬂhe voice
(e.g., from passive to active). 0 \,/;\x'\‘ HZA ,&C»«
o Replace Words with Syno Q«é U\ m‘s\\wh\p \p)mble but ensure they
convey the sam@p’qamn?

e Keepthe Orlglritb re that your paraphrase accurately reflects the
i \USt termg the meaning.

origi
. C@Mﬁj\ce Always credit the original source, even when paraphrasing.

e Review and Compare: Check your paraphrase against the original to ensure
accuracy and completeness.
Sample Paraphrasing
The Road Not Taken
Two roads diverged in a yellow wood,
And sorry | could not travel both
And be one traveler, long | stood
And looked down one as far as | could
To where it bent in the undergrowth;
Then took the other, as just as fair,
And having perhaps the better claim,
Because it was grassy and wanted

ar; iﬁﬁ\\
Though as fort -= @ @©
d waory same,
ne ng equally lay .




, ''''' A\ & \ ~\“~‘A’
\ \}\ei\kh\e%mg how way leads on to way,
\‘J\J\\ «I ©~ | doubted if | should ever come back.
| shall be telling this with a sigh
Somewhere ages and ages hence:
Two roads diverged in a wood, and |—
| took the one less traveled by,
And that has made all the difference.

Robert Frost
[Oral Communlcatlonx

Work in pairs to discuss and share your ideas about the love and sacrifices of
parents.

B. In groups, discuss and share ideas on how to recognize and appreaate the
sacrifices made by parents.

Yol
[ertmg Skills r\/ J&dﬂ\ j
Paraphrasing ,\ ’“ﬁ\ 1\\
In a forest filled wit Ih) feages e speaker encounters a fork in the path, where two
roads diwm roegretful that he can't travel down both paths at the same time,
he stands there for a while, contemplating which one to take. He carefully examines one
of the roads as far as he can see, until it curves and disappears into the dense
undergrowth.
A. Paraphrase the given poem.
"A Sindhi Woman"
Barefoot through the bazaar,
And with the same undulant grace
As the cloth blown back from her face,
She glides with a stone jar
High on her head
And not a ripple in her tread.
Watching her cross erect A
Stones, garbage, excrement, andfc&l.f s\ (C JUA
Of glas m(the/ﬁ acﬁug@iﬁxﬁ\ f (E0™
r\ N,,wtio:my tocbp lect:~ L
MT y\si‘a}rd)most straight

" Iﬂ\‘ \I[ \ éfarn to walk beneath a weight.
\\J\\II\J u\J\ Jon Stallworthy
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Summary A\ \\ \ LY
A summa\ryjlﬁ\ﬂ\i{)ﬁfgf\ﬂe’éhtement of the main ideas or key points of a text, capturing its
essential rﬂessage without including all the details. It condenses the original material,
providing a clear and concise overview.
Guidelines for Writing a Summary
e Read the Text Thoroughly: Understand the main ideas, key points, and overall
message of the text.
e Identify Main Ideas: Focus on the most important points or arguments
presented. Ignore minor details orexamples.
e Use Your Own Words: Rewrite the main ideas in your own language, avoiding
direct quotes unless necessary.
e Be Concise: Keep the summary short and to the point, covering only the core

content.
e Maintain the Original Meaning: Ensure that the summary at(:c%%rr@\y reflects
the original text's meaning without aIt,ermg th ,,E >\_, 4
retahons opinions, or

e Avoid Personal Opinions: Donﬁbl?eod\ﬁfé\ éﬂ

additional mfortB tuon,\,f« { \
e Check for Accu( 1\ E%;E \Lh\é Immary to ensure that it accurately represents
the or Mﬁi& eas and is free from errors.
Sample
“Break, Break, Break"
Break, break, break,
On thy cold gray stones, O Sea!
And | would that my tongue could utter
The thoughts that arise in me.
O well for the fisherman's boy
That he shouts with his sister at play!
O well for the sailor lad
That he sings in his boat on the bay!
And the stately ships go on
To their haven under the hill;
But O for the touch of a vanished hand-. ~ _ — \\\ \
And the sound of ayoice that is smh 2\ :\(_-c' %
Bmak(hreak,\b}éanlg W) .' A=
Of ‘AHhe ﬂ;)tat of%y;}égé” O Seal
But \th\e \tghdé\‘ giface of a day that is dead
N | 5\ Will never come back to me.
J ™ Alfred Tennyson
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Summary \ \ W

In "Break, Brealg r@ R," “1Xe "t‘Sn expresses a deep sense of loss and longing through
the ima r&lj\f’ ‘séé breaking against the stones on the seashore. The poet laments
that he cannot fully articulate his inner feelings, which are stirred by the sight and sound
of the sea. He contrasts the lively, carefree lives of the children, like the fisherman's boy
and the sailor lad, with his own grief over a departed loved one. Despite the ongoing
action of the sea, he mourns that the gentle grace of the past and the presence of the

lost person can never return.

|\. I\‘j‘/‘__“'j \L_) —

B. Write the summary of the poem “Those Winter Sundays.”

For the Teacherm r - =2 \)\L\ \ . \\
-\ B A\ ./)\_/ \\ \K—)k/
e Encourage the students to read the- Roe@n)uhi 5: ‘;éq u7n erstand its meaning, tone,
\k

and key elements. _,a—v’"'\
e Instruct students to conﬁ&t{é% {ﬁf’g su usmg their own words.
P~
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By the él£&0 this unit, the students will be able to:

e engage in extended discussions and critiques considering other speakers' viewpoints and
presenting one's own with clarity.

e read, view and analyse a variety of readings grade-appropriate and high-interest books and
texts from printand non-print sources: explanations (e.g., how something works)

e change tenseinindirect/direct speech (present, past and perfect tenses, future, modals, time
and questions, orders, requests, suggestions and advice) in narrative paragraphs.

 apply editing and proofreading skills to a wide range of texts and contexts.

e use hyphens (hyphenated nouns and adjectives) in words, letter string—ough words.

Pre-reading:
» What is meant by Artificial Intelligence?
e Is Al helpful regarding creative and innovative works?

e How is Al different from the prevalent computer systems and on/me reso;&rﬁﬁ\J \
» What type of content is expected in this [essoq rp\c\‘\[ '

1. Artificial Intelligence (Al) has qulcldy rhade |t‘5fway intd our everyday lives. It is a
simulation of human mtelhgeﬁce (SU arhﬁmai) Ttis a wide- -ranging marvellous branch of
computer science that|a[m$ to build machines capable of performing tasks that typically
require hum]an ﬁﬂféﬂlgence Al skills enable machines to understand, learn, reason, and

—4_




interactin a human- !lkemanné;r( lt aﬂows machmes to match, or even improve upon, the
capabilities of the h\iﬁﬂaﬁmmd
2. Amfm‘ﬁ‘lf felhgence is a robust tool for solving problems that are beyond the
capability of traditional programming methods. The state-of-the-art in Al is
characterized by its ability to process vast amounts of data, adapt to new information,
and perform tasks with a high degree of accuracy and efficiency. Today, Al is a rapidly
advancing field, with numerous applications across different fields. Al-driven
automation enhances production efficiency and quality control.
3. Artificial Intelligence stands at the forefront of technological advancement, with the
potential to revolutionize countless aspects of human life. Al excels at solving complex
problems that involve huge amounts of data and decision-making. The core steps
related to Al working include: inputs, processing,
outcomes, adjustments, and assessments. The
data is first collected from different sources in the N .
revolutlomisl\ng human
shape of text, audios, and videos etc. and then \4_\\ //G o=
sorted by Al systems. A O A \’\'\’ \ e
4. In the data processu(r%ga theﬁ{nght\;of\rgfw,dgbs tl‘ans#cjrmed into an appropriate
format for analysis andf ktﬁef eqq}\r@cﬁ‘c‘non Data processing is a virtually significant

While-reading

What working of Al is tremendously

part of Al as the\g\ “{fy ah bt‘rb)ctu re of the data directly affects the performance and

effectiven gis | system. The outcomes in an Al system can be anything like
predmtxons decisions, or actions etc. taken by the Al. Adjustments in Al systems helps
improve the accuracy and efficiency of the Al. Adjustments can include modifying the
parameters of the model to optimize performance and data refinement. Assessments
are the methods used to evaluate the performance and effectiveness of Al systems.

5. Al is making remarkable strides in the field of education. With Al-powered systems,
educators can craft tailored lesson plans and assessments that cater to each student's
unique learning abilities and needs. This personalized approach ensures students get
the most out of their educational programme. It also results in their enhanced
engagement and improved performance.

6. Contribution of Al in the field of health is mind-baffling. Al-powered robotic systems
assist surgeons in performing complicated and sensitive surgeries with greater
precision and control. These systems can reduce the risk of comphcatmnsz\ AI systems
can identify patterns in radiology scans that,mtghtj;:,e mxssé‘dby humah eyes Al can
identify patients at risk of heart faluré eyen‘ b\efd?:e éymp’térﬁs appear. Al-powered
systems can analyze medtcal |mages ‘S dh\bsMRlsand X-rays to diagnose diseases and
abnormalities more efﬁG;lentyand aCt:u fely as compared to human radiologists.

7. Al can anal)(;el Idafa| f{bm ensors and other sources to optimize irrigation, and pest
control é?sq\ ||}*np1‘ovmg crop yields. Al-powered drones and satellite imaging can
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monitor crop health, ané;h dlagnpsb éaﬁy 5|gns of While-reading

crop disease: xﬂwpi!)wwed ‘weather forecasting | How are Al-powered drones and
systems c‘ﬁ provide more correct and localized | satellites contributing to the field of
weather forecasts, which helps farmers make | agriculture?

precise decisions about planting, irrigation, and

harvesting etc.

8. Al has led to flagship achievements in the field of engineering. Al-powered robots
are taking on complex tasks like assembling machinery, welding, and material handling,
all with remarkable precision. Meanwhile, Al-driven cameras are the brains behind self-
driving cars, allowing them to read traffic signals and navigate road challenges. On
another front, Al-powered chatbots are the ones holding the fort, engaging in human-
like conversations, offering customer services, and responding to queries. Al-operated
early warning systems are helping communities prepare for disastrous weather events
reducing catastrophic effects.

9. One of the major challenges in the future use of AI is a‘tl @g&kg biases
and discrimination if the systems are (npt &d @Nb S%PEE‘ eEI scrupulously. Al
systems can be vulnerable to cyberén%t.;'@l;r nj;u uﬁé& 'serious consequences. Hackers
can misuse these weakr%is g&? é%il@ia manipulate decision-making. Al has the
potential tou w\a})m vbays of creativity and innovation due to joint activity of
human i E}N\ﬁg&%’ with machine-generated While-reading
|nS|ghts his could lead to unlmaglnab[e What impending dangers regarding
innovations and new possibilities in creative fields. [the use of Al require serious
It is quite a misleading notion that Al is about to |controlling measures?

cause the death of creativity.

Words Meanings

baffle to confuse somebody completely

excel to bevery good at doing something

forefront into to animportant leading position

robust of a system strong and not likely to fail or become weak
simulation the act of pretending that somethingis real whenit s no’gﬁ, N
marvellous extremely good e ;C;\ c© (O \ \
precision the quality of bemg ac&urat@ A4 \\ \X\\J F 'ﬁ"’;«}’j‘—‘
navigate to find your posnt Or}f \; C \) \\\ oA NSRS,

disastrous m \\L N

perpetuation | ma\ke\ qmeihThg such as a bad situation, a belief, etc. continue
y \ J'N:[‘H\\J]\l }‘gﬁ fong time
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KReadl ﬁ\&i\ﬁ Thinking)

Ai}Q\J t efollowmg questions:

What is the concept of Artificial Intelligence (Al)?

State three advantages of Al over human intelligence.

How is Al playing virtual role in the field of agriculture?

How does Al contribute to education programs?

Name the steps involved in the working of Al systems.

Some people are of the view that Al is declining innovations. Give three
arguments in favour or against this notion.

7. What dothe outcomes or products or results of Al depend upon?

Extensive questions
Answer the following questionsin 50-100 words:

1. To what limit can Al truly understand and repllcatg_hu Wmty and
innovation? \f 0 0

2. Describe the recent apphca @ f I ucat|on and engineering.
3. Discussthe recentic e medical field.
4. s Al going to pl ur I|ves and cause death of creativity in future?

Ela E ,(NN ofwew
5, | reshape the future of work and employment?

K\_locabulary and Grammarm

A. Read the excerpt of the following poem and give the meaning of the
underlined words or phrases as given in the dictionary as well as inferred
meaning in the context.

On Receipt Of My Mother's Picture

Oh that those lips had language! Life has pass'd
With me but roughly since | heard thee last.
Those lips are thine—thy own sweet smiles | see,

@
@ For the TeacherI r\Ju S\
sy m’sx, NJ

e Help the students understand workmg qf)AI rnput and make decisions
accordingly with the he some,ch? e (o Ip 3]
¢ Highlight the mgnnﬂcai\ \, ?T/Vtheir education. Suggest to them online

resources, and more about Al.
. Demora\s\‘p@’ cumentaryon Al.

Y

v s wp =P
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The same that o HJ d}‘l@bd solaced me;

Vmcemlﬁ‘fa}[i 3how distinct they say,
"Gne%%t my child, chase all thy fears away!"
The meek intelligence of those dear eyes
(Blest be the art that canimmortalize,

The art that baffles time's tyrannic claim

To guenchit) here shines on me still the same.
Faithful remembrancer of one so dear,

Oh welcome guest, though unexpected, here!
Who bidd'st me honour with an artless song,
Affectionate, a mother lostso long,

| will obey, not willingly alone,

But gladly, as the precept were her own;
And, while that face renews my filial grief,

WllllamC \ @@ﬁﬁ

B. Recite the excer ic@rs) onJ nce the words or phrases
as given in dic tify the kind of part of speech of these
words ' gﬁy gy (|f given).

C. Gw nonyms and antonyms of the following words. Also use these

words in sentences of your own.
Robust, marvellous, precision, precept, affectionate, tyrannic, scrupulously

D. Change the narration of the following sentences.

E.
Fati
obs

1. Hesaid, “lam too weak to work now”.
2. Another passenger camein and said, “Is this seat taken?”
3. Theteacher said to Asif, “Have you completed your task?”
4. Thestudentsaid, “We were reading short stories.”
5. Shesaid, "Why are you so gloomy?”
6. |saidto him, “When do you go for morning walk?”
7. The principal said to the professors, “Let us focus on the character-building of
the students.”
8. The police officersaid to the constable, “Always wear neat and clea mform
9. Isaidto myfriend, “May | use yoursecond pen toc }(? 1o (C\O (O
10. Ahandicapped person said to me;) !?,éase‘ mé tsg’qssﬁné busy road 5
/—‘\\, 7\ \ \ (X AL
Change thefolfe gt \in iréct speech.
ma mentioned \L}{\b e “was fast- paced and filled with opportunities. She

erved*tfﬁp{ilﬁé\éig er better job prospects and access to different better facilities like

—4_



healthcare, educatkEIQ r% \e t &aﬁment However, she also remarked that urban areas

were ofteq lluted in many ways and noisy, which could be overwhelming.
Sakina, on' he other hand, pointed out that rural life was more calm and closer to nature.
She acknowledged that while rural areas might lack some modern facilities, they offered
a healthier environment and a stronger connection to nature.

F. Recall your previous knowledge about the phrases, clauses, sentences,
transitional devices and use of punctuation marks.

W ,I’

W

Construct complex sentences in the following cases:
Although my cousin invited me to birthday party, | do not want to go.

He studied hard for the examination. He passed with flying col m
The bridge on canal was completed o tlme @@
af eem

| was tired. | finished the assig m@e
The company p# oyees.
There is hustle The countrysrde is peaceful and calm.

cam played well. We won the championship.
s teacher has full command on the subject. He is a great mentor.

2. Construct 20 complex sentences and three
coherent, unified, logically ordered three .
A complex sentence is

para-grephs on a_ny topic (.narratlve/ made up of one main
descriptive/ persuasive texts) using the main clause and at least

and subordinate clauses with appropriate subordinate clause.
transitional devices and correct punctuation. ‘wauSemins S

@ For the Teacherm

¢ Help the students recall and understand the rules applylng to—chazﬁe’@ﬁ\‘ﬁ@*@tlon in

SQ@ P o0 oo -

RECALL

differentshades. &:
A
¢ Help the students recapltulate the ntj Qﬁmstructu re and function with
ample examples. @) \ \ 5

¢ Guide the students lﬁ c}; K )& of transitional devices in sentences and paragraphs

recallin\glwg;‘&{j%n@kﬁowledge.

N
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A. Workinthree groups. Each group will express arguments in favour of using
Al. You can use the following expressions:
Thereis nodoubtthatAlis

| am of the opinion that Al
| absolutely agree with
Itis a fact that cannot be denied that
Of course, Al is
| am compelled to state that Al
Itis evident that

Thereis no doubt that

B. Discuss the applications of Al in the daily life. @

C. Tellabout the way Al has helped you durin @E@@ ege.

D. Explainyour point of view abou % cted in the future.
O ~ﬂ |

KWW%

Hyphenated nouns and hyphenated adjectives

A. Recapitulate the concept of using hyphenated nouns and hyphenated
adjectives. For instant recalling, two examples are given here. Make as
many as hyphenated nouns and hyphenated adjectives with the following
list and use these in your own sentences:
pro, pre, anti, self, co, semi, super, trans,

Examples:
1. Self-reliant (adjective)
Being self-reliant is an honour for us as we face life's challenges confidently
and independently.
2. Pre-planning (noun)
Overall pre-planning for any project ensures its s

?@"\/@

X
, N[\ &=
. . y N\ N\( L™
B. Write 15 words endmgﬁ EUS \ and use in your own
sentences. An(e e i \ or instant recalling the previous
f&w?g@& g the p

knowledge Tb
Th ) m blew the leaves off the bough
Ak s
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. Create ashor \l?%ent words ending in "ough”.
. Wnﬁﬂ%&%ﬁaphs (free writing) on each of the given topics and on what
you extract/infer from the picture given below. Proofread and edit the texts.
Note: You are supposed to write multiple paragraphs of following types:

a. Narrative Paragraph

b. Expository Paragraph

c. Descriptive Paragraph

d. Persuasive/ Argumentative Paragraph

e. Cause and Effect Paragraph

f. Comparison and Contrast Paragraph
e Topics

a. Electronic media

BRAINSTORMING

@ For the Teacherm

e Help the students understand the skill of free writing for fluency, creativity, brainstorming or
please etc. Inculcate the rules of proofreading and editing th fo @u g diverse

examples of sentences and paragraphs.
e Help the students recall and undw *AE}} riting muitzple paragraphs (free
iti bove-cit ies: \x
writing) on above-ci gﬁm
W
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NNE!r'w\!ﬂ_ﬂé\f‘vl\\}orId is Too Much
J with Us

UNIT William Wordsworth (1770-1850)

By the Wmm the students will be able to:

e demonstrate attentive listening skills while working in groups and taking turns to speak with
standard pronunciation and intonation.

e cite strong and thorough textual evidence to support analysis of what the text says explicitly
as well as give inferences drawn from the text.

e identify and use compound prepositions and prepositional phrases in writing.

e use paraphrasing skills to paraphrase a poem.

P Pre-reading:

e Guess what the poem is about from its title.

eCan you briefly explain the figures of speech learnt in the earlier grades? What are their
functions?

e What do you know about English literature and poetry?

The world is too much with us; late and soon 22 ﬁ@‘ m
’ PRI CA%

- —
Getting and spending,welaywagtﬁo@wp %@Cﬁ“b Y7 While-reading
Little we see in Naturedtqqtis/;_gu 3 /7 \\O\ ‘ \ g
. 0 A Analyze the line:
We havegiven Ourhgwﬁa&ﬁd oon! This Sea that bares her

This Sea th: t\bqﬁﬂ\chgg} o to the moon; st E N
The winﬁ?&ﬁw\aﬂvi Hbe howling at all hours,

And are up-gathered now like sleeping flowers;

— 1 5 1 )




For this, for ever, h;]ng,\\;\he areﬁu’t oftune

It moves $|nmL reat God! I'd rather be While-reading
APagansuckledin a creed outworn;

So might |, standing on this pleasant lea,

Have glimpses that would make me less forlorn;
Have sight of Proteus rising from the sea;

Or hear old Triton blow his wreathed horn.

' About the poet:

William Wordsworth was as an English poet and hailed from
England. His period of life is from April 7, 1770 to April 23, 1850.
In 1843, he became the Poet Laureate upon the insistence of the
then Prime Minister, Robert Peel. He is best known for his
“Lyrical Ballads”. He is one of the founders of Romantlasm i
English poetry. His poetry is celebrat '
connection with nature. His poetry &
readers today, offering a\timete

experience aws
o
W

KGlossary .

How does the poem justify
its title?

Words Meanings

sordid immoral or dishonest

boon something thatis very helpful and makes life easier for you, blessing

howl of the wind to blow hard and make along loud noise

pagan a person who holds religious beliefs that are not part of any of the
world's main religions

creed a set of principles orreligious beliefs

forlorn of a person appearing lonely and unhappy

KReadmg and Critical Thmkmgx _/

Critical Reading \ A W\ \\ "-.p \ 'r .'

e |tisthe processof read]ng textsWrtli E purpb‘se ofunderstandlng them fully.

e Critical reading goes be\yﬂndJustti erstandlng the text. It requires analyzing and
assessin tihe xf‘% treﬂgths weaknesses, and implications.

e Acriticalféader can gain a deeper understanding of the text and form an established/
opinion about its content.
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A. Answerthe fQHdwgng quesﬂons
1 Howc}ipeﬁfnh use of imagery contribute to the poem's overall impact?
2. Analg»ze the speaker's perspective in the poem.
3. Howdoesthe poet evoke a sense of nostalgia? Give the relevant lines.
4.  Howdoyouinterpret the following lines?
“For this, for everything, we are out of tune;
It moves us not. Great God! I'd rather be
A Pagan suckled in a creed outworn.”
5.  Why has Wordsworth used exclamations and strong adjectives in the poem?
6. Namethekinds of figures of speech used in this poem.
7.  Whatis the central idea in this poem?
Critical Thinking
Critical thinking is the practice of thinking and evaluating things according to some
relevant criterion, considering significantalternatives K \ (7 ’f\O‘ (\\‘H
Extensive Questions i’\‘ \\ ng o
1. Givethe summaryofthls poe u \ \
2. Whatisthe sugmﬁ; hgg@ﬁw{és}vﬁa\t s references to Greek mythology, such as
Proteus and Tj }0 2 ‘U\ U
3. HQW s Wbrdéworth's choice of language enhance the poem's critique of
mo}iiern society?
4. Whatthoughtis expressed by the poetinthe followinglines?
Little we see in Nature thatis ours;
We have given our hearts away, a sordid boon!
This Sea that bares her bosom to the moon;
The winds that will be howling at all hours,
And are up-gathered now like sleeping flowers;
5. Discuss Wordsworth as a poet of nature.
B. Read the following poem carefully and give its summary and central idea in

your own words.

The Hollow Men

We are the hollow men
We are the stuffed men a ©
Leaning together- "\ ~7 o\ V \
Headpiecefilled \Iyri"h atraw A]as‘*
Ourdne\dqp\qu when~
spertogether

Are quiet and meaningless
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As wind in d ﬁ( - -
Or rats englass = S &
cellar. d \

Shape without form, shade without &g
Paralysed force, gesture without moti
Those who have crossed ; ;x
With direct eyes, to death's othe? ngbg
Remember us if at all-not as l@st \
Violent souls, but only
As the hollow men \g
i‘

The stuffed men. ‘\ H' A
h 1 {
.‘ ‘ V i AT

Thomas Stearns Eliot AN % ]
Read the poem, “The Hollow Men" Explam the eff cr @R@he words

and the phrases given below.
The hollow men, the stuffed (@%@‘%@e W|th straw dried voices as

wind indry grass; 2 on

Comment o priter's-view point (implied meaning) of the words and
Eﬁﬁﬁ@@m part.

id figurative language used in the poems given in the lesson as well

as in exercise. Quote the supporting lines.

Watch the recorded, “The Necklace” (shortstory), any two-act play, a novel

and a poem “In the Street of the Fruit Stalls” by John Stallworthy or any

other arranged by your teacher. Analyze and evaluate these. (speaker's and
characters' language, related elements, tone, mood, style, etc.)

< —

KVocabuIary and Grammarm

A. Give the meaning of following words. Give their three synonyms and use in

W

\\\‘j’

your own sentences.
sordid, bosom, boon, outworn, creed, wreathed, suckle.
Pattern of word changes. <? \ @O W\B

L AGIIIO

» Change the foll n% dn‘ferent meanings or as noun and adjective:
emphﬁ'ﬁﬂl}ﬂﬂ?cmate, compensate, describe, activate, classify, vary,
icate

comm
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Fill in the blzgjs\% \J% g&\fe correct phrasal verb given in bracket against
e ni o\

. Vhave the doctor for my ailing father. (called on, called for)

1

2. Hehas Asad. (broken with, broken out)

3. lhave now my problems. (got at, got over)

4. Youshould with your work with zeal and zest. (carry out, carry on)

5. Ali his father. (take away, take after)

6. After liver operation, my mother has considerably . (run out, run
down)

D. 1. Write 30 idiomatic expressions from the dictionary of idioms with their
meaning (download on internet or take it from college library)

2. Read the Dictionary of English Grammar/ glossary. Find the precise

meaning of the terms used in your class book and write their meaning in

your notebook. ,_\ \/O m

E. Punctuate the following lines.

Smoking is injurious for health B al problems including lung
cancer heart disease a o be faced by smokers nicotine an
addictive substance |n a es qU|tt|ng difficult it is important to raise

awareness ab of smoking
[Oral (g mumcatlon)
Recite the poem aloud with standard pronunciation and intonation.

B. Recite the poem as a song.

C. Divide the class into three groups. Teacher will recite the poem stanza-wise.
The students of each group will ask different questions related to the
recited stanza.

D. Each group will speakinthe class regarding the summary, and theme of this
poem as well as speak about the impression the students get from this
poem.

E. Each group will analyze the feeling of the poet in the first eight lines.

F. Two groups will discuss the positive impacts and one grou “Q i discuss the
negative impacts of Industrial Revolutlon on a E MY

W writing Skills mr@ \@\ By

\ N
A. Recapltula \3&]}5&, §paraphrasmg skills. Write the summary of
eacl:\ R ng as well as paraphrase the following poems or do as

I 1 5 5 )
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1.God sAttnbutesu AR
God calls H}msgiﬂ §eamg "t6 the end that

Hlsﬂ;de m‘éi/\scare you from sinning.

God calls Himself 'Hearing' to the end that

You may close your lips against foul discourse.
God calls Himself 'Knowing' to the end that

You may be afraid of Him to plot an evil.

These are not mere accidental names of God

As a negro may be called camphor;

So are these names derived from God's attributes,
And not mere vain titles of the First Cause.
(Translated by Dr. Nicholson)

A subordinate clause should not be punctuated as if it follows the principal clause.
Example: | could not go to school for two days. Because the pa 10 s @ooded
dueto torrential rains (incorrect)

| could not go to school for two %‘@mhoo! was flooded due to

torrential rains (correctb

B. Summarize %ﬁ@;j&\\)

ISLAMABA\{%l ef Traffic Officer (CPO) Safe City has issued show cause notices to
officers and officials for inadequate arrangements, negligence, and carelessness in
official duty, a Public Relations Officer said on Tuesday. He said that the Chief Traffic
Officer (CTO) Islamabad has been directed to take legal action against illegal parking,
double parking, and encroachment on pedestrian walkways outside commercial
centers and shopping plazas. Furthermore, he has been instructed to further improve
the smooth flow of traffic, control accidents and provide the maximum possible travel
facilities to citizens and take strict legal action against the drivers who violate traffic laws.
He has also emphasized that law enforcement agencies should be swift against violators
of traffic laws, including those riding motorcycles without helmets, driving recklessly,
not wearing seat belts, using mobile phones, disregarding traffic signals, and other

-«ﬁ.\

. ,_... ._Jr':_\L"\.\\u_,"
o ) For the Teacherm O 1] AR

vide different poems to the stu\rdlem‘,%l\ r k iheme}s like value of bravery and
beauty of nature etc. ( asg@enm@ai\lt{%d?@fﬁ the students to scan the texts and give
the core idea in each poem, || T\\ \\,\,\\'-—»‘ -

* Explain par G iﬂigh}& hbstudents Brief them about the good paraphrasing. Paraphrase
the first sixi 2 55 3 sample and ask the students to paraphrase the remaining lines orally in
the class after their recitation.

I 15 6




trafficviolations.
.

\ N |
y

rs ) ‘\ \ f
Summarize and) Hg(n\\ ho/rt storles “Butterflies” by Roger
Dean Kiser. “. I& bj: Locusts” by Doris Lessing and “Clearing in the
Sk < \N J@% hart Download from the internet or find in your college
li b y.
Summarize
Email: From a father to daughter
Subject: Wise and smart use of smartphone
My dearest daughter,
Assalam-o-Alaikum. | hope this email will find you safe and sound. Surely, you
will be engrossed in your studies. Both you and | are aware of this fact that
smartphones are remarkably helpful for the students in multidimensional ways.
However, it is pertinent to suggest that this device should be judiciously used.
Using it otherwise will be unethical. No doubts, smartphones are indispensable
tools for academic research and learning, its excessive indulgence in

entertainment programs can thwart your focus on stud|es Re ber, your
primary goal is to excel in your studies. Let the s.rn\qi ﬁ? ementary
tool for a positive limited enterta@m 2

The whole family tr st5| Grace of ALLAH (1&53412).

Allah Hafiz Q G\ﬁ

g
@ For the Teacherm \!
 CO o
Help the students recap the summary an migj em short stories,

poems of reputed poets sonnets I VEA
inconsistent with the Pa t

fables and novels (not
ed ones) to summarize and paraphrase

bt
the poems. izl

| |\\l | ’\\_J
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UNIT
mearning Outcomes:

By the end of this unit, the students will be able to:

e establish characters, roles and apply dramatic techniques like plot development, closure
with confidence, especially in two to three-act play.

e use pre-reading and while-reading strategies to analyse and explore different layers of
meaning within texts including biases and opinions.

e read and use inference and deduction to recognise implicit meaning (e.g. look for
supporting details within a text/paragraph) using prior knowledge and contextual cues

effectively. @@
e link new facts, terms, and concepts with p w @
¢ choose words and phrases for effec

in re|atI0nShIpS between characters etc.

®
-
®
QL
a
=
@
3
Q
3
a
Q
=)
L
[¢)
5
Q
1%
Q
Q
Q
Q
('D
m
©
- O
2
o
=
=
Q
=t
@D
Q
2
o
=
Q
:T
=)
=
@
o §
®
1%]
=t
=
o
o
o
1%}
Q
=
a

ue between multiple people, giving narration/background in brackets, using
conventions of the director's notes. use vocabulary, tone and style appropriate to the
context and relationship between the addresser and addressee.

s

WX Pre-reading:

¢ What do you think are the challenges of a married life when it comes to sharing
responsibilities? Can conflicts arise over unequal roles?

¢ What comes to your mind when you hear the phrase “the end of the beginning”? What
could it symbolize in a story or play?

e Based on the title The End of the Beginning, what do you think the play might be about?
How does the title suggest a sense of irony or humor?

¢ Do you think society today still underestimates certain types of work (e.g., housework vs.

manual labor)? Why or why not? m
e Have you ever tried doing someone e @%@@ arder than

Ise's job or
expected? What happened? g\
\ r_\.r\\ ff\

8
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Characters in the play \ 2

Darry Berr Nﬂ}\lffty fl\re stocky, obstinate, with a pretty big belly. He is

comple\ﬁé ib\ahi except for a tuft of grey hair just above the forehead

Barry Berrill: Darry's neighbour. Same age as Darry. Thin, easy-going, bit moustache,

and is very near-sighted.

Lizzie Berrill: Darry's wife. About forty-five. A good woman about the house, but
that' s about all.

Scene

A big, comfortable kitchen. Steep stairs, almost like a ladder, leading to upper room,

top right. Huge fireplace, right. Some chairs, one heavy, with rubbered castors. Small

settee, and table. Chest of drawers, lift, on top of which stands a gramo phone. Door

back, and to left of door a window. To right of door, a dresser, on which is, as well as

delf, a large clock of the alarm type. To right of dresser, on a nail, hangs a whip; to the

lift of dresser bangs a mandolin. On table, a quantity of un washed delf. To right of

fireplace, a lumber room. The room, at night, is hghted by an electric W@ging

from centre of ceiling. It is a fine early autu iﬁ/@w@ the

heavens. On wall, back, large red rd i " iswritten in white

letters. A sink undert

Darry: [at door of roo lng, and his chin is covered with lather]. This

shaving water’ adl cal man D'ye hear me? This shaving water's dead cold.

Lizzie: W\&b ut'the room - quietly]. Come down and heat it, then.

Darry: [scornfully]. Too much to do, | suppose. I'd do all that has to be done here,

three times over, 'n when all was finished, I'd be sighing for something to do.

Lizzie: If you had half of what | have to do here, at the end of the evening you'd be

picked up dead out of the debris.

Darry: | would?

Lizzie: You would.

Darry: Sure ?

Lizzie: Certain.

Darry: If | only had half to do?

Lizzie: Or less.

Darry: I'd be picked up out of the debris ?

Lizzie: Out of the middle of it. AR

Darry: Dead? AC f(\ QW

Lizzie: As a mackerel. O\ A “/«\ \ | ,‘ /O/__z o

Darry: [fiercely]. I'm always challeriging; yotﬁfco gha\nye plac $ for a few hours, but you

won't do it. I'd show )@u whﬁt/a quc[uge ofaj’éb you had here, while I'm sweating

outin the fields. - | |\ ||} )
159
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Lizzie: Go out 'n fm[sh ‘the qumg ef the meadow It'll take you only half an hour or
so, 'n thenjcg \P{@F\w\ Hight in the sky still.

Darry: [\Wj\ sbeen shaving himself during this argument]. The meadow 'll do to be
done to-morrow. Why don't you let me do what's to be done in the house, an' you
go 'n mow the meadow? Why don't you do that? 'don't you do that? 'you do that?
Agony to look at you ; agony to listen to you ; agony, agony to be anywhere near
you.

Lizzie: I'd just like to see you doing what's to be done about the house - I'd just like
to see you.

Darry: What is there to be done about the house - will you tell us that?

Lizzie: There's the pig 'n the heifer 'n the hens to be fed 'n tended. There's ironing,
cooking, washing, 'n sewing to be done.

Darry: Sewing! An' only a button back 'n front of me so that it's next thing to a
miracle that my trousers are kept from starting the neighbours talking.

Lizzie: If you say much more, I'll go 'n mow the meadow, 'n Iea)Le yO@‘ ?ﬁ}@_\(\pat you

can make of the house-work. 1~

Darry: [angrily]. Buzz off, buzz off, en, n/H e work of a house is

done. Done quietly: d hlsper of fuss in its doing. Buzz

off, if you want to, 'n | M our sex how the work of a house is done !
~coloured overall she is wearing, and flings it on the

[Lizzie violent f
floor] Nm

Lizzie: [furlously] Put that on you, 'n do what remains to be done about the house,
while | go an' mow the meadow. Get into it, 'n show the world an' your poor wife the
wonders you can do when you're under a woman's overall.

Darry: [a little frightened]. Oh, I'll manage all right.

Lizzie: An' don't you let that Alice Lanigan in here while I'm away either, d'ye hear?
Darry: What Alice Lanigan ?

Lizzie: [in a temper]. What Alice Lanigan! The Alice Lanigan | caught you chattering to
yesterday, when you should have been mowing the meadow. The Alice Lanigan
that's setting you on to nag at me about the little | have to do in the house. The Alice
Lanigan that's goading you into the idea that if you were a little slimmer round the
belly, you'd be shevaleer, an's getting you to do physical jerks. The Alice Lanigan
that's on the margin of ty, 'nassembles her self together as if she was a girl in-her
teens, jutting out her bust when she’s coming in, 'n jutting outher bekﬂ@d whén she's
going out, like the Lady of Shafott to c?tch the men“(«ﬂw\a@ sd{ﬁ@/Ahteiamgan I
mean.

Darry. | don't be thmk@g Qf Amf;e igan! -
LizzJt. I've seen you when yoU theught | slumbered n slept, naked, with nothing at all
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on you, doing your phySrcaUerks ih\ftont of the looking-glass, 'n that, too, when the
lessons of 1\6@\@ N/vere still hot in your heart - an' all for Alice Lanigan. Maybe you
don't kr{d) it\hla\t she has a kid who has never had a pat on the head from a father.
Darry. You buzz off now, 'n I'll show how the work of house is done.

LizzJe [while she is putting a broad-brimmed bat on her bead, pulling a pair of old
gloves over btr bands, and taking down a whip banging from nail in the wall]. I'm
telling you it's a dangerous thing to shake hands with Alice Lanigan, even with a
priest giving the introduction. The day'll come soon when you'll know she's making
mechanical toys of you 'n that other old fool, Barry Derril!, who's so near-sighted that
he G:an't see the sky, unless the moon's shining in it !

Darry. Cheerio.

LizzJe [ at the door]. I'm going now, 'n we'll see how you do the work of the house.
Darry. Hail 'n farewell to you. An' mind you, this'll be only the beginning of things.
Liz{.fe. God grant that it won't be the end, an' that when | come back, I'll at Ieast find
the four walls standing.

[She goes out. Darry strolls to the door, and watche d (/ r’oad

Darry [scornfully to himself]. Mow ng&m \Ig) her folly out.

[ As he shuts the doordh all strrkes eight. Darry -returns,
glances at the clock o 1\ es that it bas stopped, takes it up, puts his
ear against N ins to wind it, finds it difficult to turn, puts added strength
into th ‘i\ﬂ and ,1 whirring rattle, like Il strong spring breaking, comes from the
inside of the clock. He hastily replaces the clock on the dresser. After Jew seconds’
thought, he takts it up again, removes the back, and part of lii big, broken spring
darts out, wbich he hurriedly crams in again, and puts the clock back on the dresser.
Dar7_. Lizzie again |

LHe catches sight of the gramop"bone, looks at it, thinks for 11 second, goes over to
the chest of drawers, takes some records from behind it, and fixes one on the disc of
the gramophone. He takes off bis waistcoat, loosens bis

braces, stands stiff, strokes bis thighs, pats bis belly, and

tries to push it back little. He starts the gramophone going, runs to the centre of the
room, and lies down on the broad of his back. The gramophone begins to give
directions for physical e:u-rcises, to which Darry listens

and, awkwardly, clumsily, ,ind puffingly, tries to follow the movements detar[,ed in the
worls spoken by the gramo phone when the music commences.” (O N\
Gramophone. Lie on back ; hands behlpd the hgad “f’eet\sé{;efhgr \are you ready 7

Bend the right knee; \
(_u \ ~/‘/ lllll

com mencel!
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[Darry is too slow, or the gramophbne 5 too quick, fc,r be can't keep up with the time
of the mu ) Vwﬁen\ & frnds that be is behind the time of the music, Darry increases
his spee}i% artral performance of the movements, and

so gets into touch with the time, but presently, blowing and panting, he is out of time
again by a beat or two. He climbs stijfly on to bis feet, goes over to gramophone,

and puts the indicator to " Slow".

Darry. Phuh. Too quick, too damn quick altogether.

[He starts the gramophone going, runs to the centre of the room, and again lies
down on the broad of bis back.

When the music begins be goes through the movements as before ; but the music is
playing so slowly now that be finds it impossible to go slowly enough to keep to the
time

of the tune. When be finds himself in front of a beat,

be stops and puffs and waits for the beat to catch up with him before lie mommenm.

As be is going through these movements, the door opens, angﬁa mes
intr the room. Ht- bas a mandolin under bis m an d thick-
lensed spectacles. . 7 \ \\)

Barry [briskly] Come '@ t he hell are you trying to do ?
iB> Take off your spectacles 'n get a closer

look. Keepr ijg\ lexible - that's what I'm trying to do.

Barry. s too slow, man; tense your muscles; you're not tun'd into the

movements properly, man.

Darry. The indicator must have shifted. Slip over 'n put ic to the point marked

medium, 'n then get down here 'n give us a hand.

Barry. What about the prologue of playing the song we're to sing at the Town Hall
concert?

Darry. Get down 'n have five minutes of this, first; we'll both sing the better for it,
Barry [dubiously]. Never done it to music, 'n | wouldn't be able to keep in touch with
the - with the measure,

Darry. The music makes it easier, man. Keep your eye on me, 'n move when | move.

[ Barry reluctantly takes off bis coat and waistcoat, goes ov’qr ’go‘the g:ra/mﬁaphone

puts his nose against the instrummt, and put§ the md’r@ ’to\ 1;0(*4:35'(W i

Darry. To do this thing properly ym"dwanérbo \{Q)NEar irg|shorts. Right ; now keep in
touch with the rhythn‘[hr yemear everythmg Start her off, and stretch yourself

16_
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[Barry starts the gramophcma, ruhs over and lies dow11 opposite to Darry, so that tbe
soles of th chlya Jew inches apart.

Gramob)tpt e\ Very rapldly] Lie on back ; hands behind the head ; feet together - are
you ready ? Bend the right knee ; draw it into the waistline towards the chest ;
breathe out - commence !

[The tempo of the twu forces them to do the exercises in frantic way, till it dawns on
Darry, who is nearly exhausted, that thert' s sometbittg wrong. He stops while

Barry goes on manfully.

Darry [scornfully]. Eh, eh, there, wait minute, Walt a minute, man. Don't you see
anything wrong?

Barry [stopping]. No : what's wrong?

Darry [testily]. Aw, what's wrong|  We're congestin'

ourselves with speed; that's what's wrong. You must have jammed the indicator hard
to Fast. [He gets up, goes to the gramophone, and puts it right.] We're entertainin’

ourselves, an' not nyin' to say the Ros:uy. = g@
[He comes back and stretches himself again_gn the @5@% and the
two men commence the exercises ftéaaﬁ ts) ryslows down a little,

misses several beats, an
tﬁ %

Darry [excitedly keepi s, but out of time, as he talks]. Try to keep

the proper w .'fHe bums the tune of " Coming tbro' the Rye "] Dad th'
didee daf]\\{ y dah th diddy dee - that way,

man. Dah th' diddy dah th' diddy [rapidly]. Keep your eye on me. Dah th' diddy dee.
[ After Jew moments Darry is out of time and breathless ;

be stops and sits up to complain, but be really wants to get a rest.

Darry [with aggravated patience]. Barry, you're spoiling the whole thing by getting
out of time. Don't let your arms and legs go limber, tense your muscles. Three beats
to the bar, see'? Now !

[They start again; Darry is soon behind time, blowing and puffing out of him. Barry
keeps to the beat of the tune splendidly.

Darry [angriry]. You're going too damn quick altogether, now, man!

Barry. No I'm not - I'm there to the tick every time.

Darry [violently]. There to the tick - how is it you're not in the line with me, then, if
you're there to the tick '? | don't know whether you're in front of me or behmd me.
Are you too stiff or what? N\ R0 \ \
Barry. I'm there to the second every tmya It's’you tha“lfs missinf a. beatin the bar
Darry [indignantly, stopping to taIT< whrFa Batry gcjeston 'm rnissin' it because I'm
nymg to foster you mt@r e i ' Iath nrhythm of the movements. That's why
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Barry [sharply]. I'm dorh me E)ébst amn‘fl?
Darry [mor f étﬂl}\‘{our best's a hell of a way behind what's wanted. It's pitiful
'n pain Me\}E\Watchrn you, man. [He stands up and looks at Barry, wbo keeps
going.] Eh, eh, you'll do yourself an injury, Barry. Get up 'n we'll do the song. [As Barry
goes on] Oh, get up 'n we'll do the song.

[Barry gets up reluctantly, and Darry goes over and stops the gramophone.

Barry. | was dcin' it well enough, if you'd let me alone.

Darry [scornfulry]. Yes; like the Londonderry Air play'd

in march time.

[They get their mandolins and stand side by side at tbe back.

Darry. Now we walk in a semicircle down to the front, 'n bow, you remember? Ready?
Barry. Yep.

Darry. Go!

[They both step off to the right, take Jew steps, and then they halt.

Barry. Something wrong; we don't go round the same way, do e? m
@ ound the

Darry [testiry]. Of course there's somethrng

same way. Can't you try to re em Qe t o the Ieft to the left.
Barry. | remember drs yI

Darry [irritably]. Oh, d dtrst Barry Now think for a minute. [A

pause.) Now rnd d' ye want to go to the left or the right '?
Barry [ eft, rrght any way.
Darry. Left, then. Go

[They march round, one to the right, the other to the lift,

meet in the front, and bow.

Darry. You start, Barry, my boy.

Barry [singing].

One summer eve a handsome man met a handsome maiden strolling,
Darry.

Down where the bees were hummin' an' the wild flowers gaily growing ;
Barry.

Said she, We'll sit down here a while, all selfish thoughts controlling,
Darly.

Down where the bees are hummin' an' the wild flowers gaily growing :

Barry. AN /ﬁ@ I\ .lr\‘\J
Said she, We'll meditate on thrngs thrn&s high n ¢ \\' ‘(o \o2
edifying, (N ‘,.“ ‘\,\l \ '-_'\ 5__;'

How all things live 'n r@\)re\thay ﬂkndfiherr day

by dying. P RRRRA
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He put his hand on hef \x\khﬁe }@e\ast a\murmurd

Life is trym MJ\I AB\S
Down bees are hummin' an' the wild flowers gaily growing.
Barry.

The moon glanc'd down 'n wonder'd what the pair of them were doing,

Darry.

Down where the bees were hummin' an' the wild flowers gaily growing ;

Barry.

Then th" moon murmur'd, | feel hot, 'n fear a storm is brewing,

Darry.

Down where the bees are hummin' an' the wild flowers gaily growing.

Barry.

She talk'd so well of things so high, he started to reward her,

The moon ran in behind a cloud, for there was none to guard her.

I'll take that off, she said, you'd rujn the lace that's round the b der

Darry. @
wing.

Down where the bees are hummi W -
Barry. m

White- featur d'n thln sh around excited,

Darry.

Down ees are hummln an' the wild
flowers gaily growing ;

Barry.

Proclaiming that the dignity of living has been blighted,
Darry.

Down where the bees are hummin' an the wild flowers gaily growing.

Barry.

But when the light is soft 'n dim, discovery disarming. The modest moon behind the
clouds, young maidens,

coy 'n charming,

Still cuddle men who cuddle them, 'n carry on alarming,

Darry.

Down where the bees are hummin' an' the wild flowers gaily growing. oS
[When the song bas ended, Darry cocks his ear and listens. - 2N /j@)\?‘\ 0!
Barry. Shall we try it once more? 0 m\f/@\ \ \J (Qf__‘zo\‘j

Darry. Shush, shut up, can't you? 0 g\ﬁﬂ U \B \\U) /
[Darry goes ove-r to the| JQ e(\s<1\<§nbl\hstens intently. There is beard the rattling
whirr caused by the ,téﬂa' / d,regu’far movement of a mowing machine. The distant




Town Hall clock Str[kes‘n{nle\ ! \ _4 5
Darry [ba%@\ﬁg\ﬂ the mandolln away]. | forgot. I'll have to get going.

Barry t what ?

Darry. House-work. [He begins to get into the overall lift off by Liz<!'e.] | dared her,
an' she left me to do the work of the house while she was mowing the meadow. If it
isn't done when she comes back, then sweet good bye to the status | had in the
home. [He finds it difficult

to get the overall on.] Dih dih dih, where's the back 'n where's the front, 'n which is
which is the bottom 'n which is the top?

Barry. Take it quietly, take it quietly, Darry.

Darry [rmnifulry]. Take it quietly? An' the time galloping by? | can't stand up on
Il chair 'n say to the sun, stand thou still there, over the meadow th' missus is
mowing, can | ?

Barry. | know damn well you can't, but you're not going to expedite matters by

rushing around in a hurry. m
Darry [be bas struggled into the overall]. Expedite f 5@@) to strike
r

you that when you do things quic xpedite matters ! |
suppose loitering to I@ 0 you ack, jiggling your legs
about, was one way of it S ; an' listening to you plucking curious
sounds out&im@@ﬂg i singing a ques tionable song, was another way of
expedi rs?

Barry. You pioneered me into doing two of them your- self. -

Darry [bury with the pot on the fire]. | pioneered you into doing them! Barry Derrill,
there's such a thing in the world as :.. libel. You came strutting in with a mandolin
under your arm, didn't you ?

Barry. | did, but--

Darry. An' you _sang your song.

Barry. Yes, but--

Darry. When you waltz'd in, | was doing callisthenics, wasn't | 1

Barry, | know you were ; but all the same--

Darry. An' you flung yourself down on the floor, and got yourself into a tangle trying
to do them too, didn't you?

Barry. Hold on M second-- AR
Darry. Now, | can't carry the conversation into a B ,. (, \ (C /\ \ )\
debate, for | have to get going. Sg if you ;ant g’ve TCAL

hand, go, 'n let me do the things ﬂwat,ha\!e/t@ bel dome in rj ordetly n quiet way.
Barry. 'Course I'll give @ha d’“ " w&@tng\t&b% asked.

Darry [looking at th c'lp‘ . __\ddérilyj Is the clock stopped ?




FAR\RTA!
()\\ﬁ/\/ \ _‘ \\ e 3.

Barry [taking up clock ar\d puttlng it tlose to bis ear]. There's no ticking, 'n it's hours
slow. N \J {JI Bl

Darry. Lﬁ?\@ a«_ﬁ\am I Forgot to wind it. Give the key a _few turns, Barry, an' put the
hands on to half-past nine.

[Barry starts to wind the dock. Darry goes over to table, gets a basin of water, begins
to wash the delj, bumming to himself the air of the song, " Down where

the bees art bumming ". Barry winds and winds away, but no sign is given of a
tightening of the spring inside.

Ht looks puzz_].ed, winds again, and is about to silently put the clock back where be
found it, when Darry turns and looks at him questioningly.

Darry. You've broken the damn thing, have you?

Barry. | didn't touch it.

Darry. Didn't touch it? Amn't | after looking at you twisting an' tearing at it for nearly
an hour ? [Ht

comts over to Barry.] Show me that. [Ht takes the clockJrom ?’@e
back, and the spring darts out.] Didn't touch.it. Oh careful

when you're handling things in chis house / hes the spring back,
and slaps the clock d %% have the hands of a gorilla. man.
Here, come over 'n wi W

[A slight paus hem work at the delj. Darry anxiously watches Barry,
who, b near SIghted holds everything he wipes close up to his spectacles.
Darry [suddenly]. Look out, look out, there -you're not leaving that jug on the table at
all ; you're depositing it in the air, man !

Barry [puring down at the table]. Am I? Don't be afraid,

| won't let anything drop.

Darry [ humming the song]. Oum dah de de dum da dee dee dum dah dee dee dee
dah ah dum.

Barry [swinging his arm to the tune]. Down whc.re the bee are hummin' an' the wild
flowers gaily growing.

Darry. Fine swing, you know. Oum dah dee dee dum dah dee dee dum dah dee dee
dee dah ah dum.

Barry [swinging his arm]. Down where the bees are hummin' -
[Barry's arm sends the jug flying off the table on to the

4\/ \\

jloor il f\/f \ /f— / \ \
Darry [yelling]. You snaky - arm'd candle power reyﬁal é@éh{rﬁ Job?i/at what you're
after doing ! { ,,

Bar.-y [heatedry]. It's cﬁ y Wyuug,@hthwn you can hardly see the pieces on the

floor! NG \‘ \ \
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Darry [Just as heatedlyl An |f l feft ye‘u} much more,they would soon be big
enough to b\ Siﬂi‘f»lfn down sit down in the corner there ; do nothing, say nothing,
an', if | &bbﬂj put a safety curtain round you. For God's sake, touch nothing while |
run out an' gi,-e the spuds to the pig.
[Darry dashes over to the fire, whips the pot off, and runs
out. He leaves the door open, and again the rattling whirr of u mowing machine can
be beard. Barry sits dejectedly in a corner. After a few moments bump is beard
outside, followed by a yell from Darry, who, a second later, comes rushing madly in, a
bloody hand
kerchief pressed to his nose. He flings himself fiat on the floor on bis back, elevating
his nose as much as possible.
Darry. Get me something cold to put down the back of my neck, quick !
Barry [frightened]. What the hell did you do to yourself?
Darry. | didn't bend low enough when | was going in, 'n | gave myself such a-oh, such
bang on my nose on the concrete. Get something cold, man @ @e back

of my neck 'n stop the bleeding | QF
(\m/} J A't know where to get
m k. 1 knew this rushing round
bﬁ

Barry. Keep the nose sticking up i
something cold to sh
wouldn't expedite matﬁ Y\&\
Darry [W[th ent as be bears " expedite matters"]. Oh, pull yourself
togeth e member we're in the middle of an emergency.

Barry. A ttle block of ice, now, would come in handy.

Darry. A little - oh, little block of ice! An" will you tell us where you're going to get a
little block of ice ? An', even if we had one, how could you fasten it down the back of
my neck ? Eh ? Can't you answer - where are you going to get a block of ice ?
Barry. How the hell do | know where I'm going to get it?

Darry. D'ye expect me to keep lying here till the winter comes?

[During this dialogue Barry is moving round the room aim lItssly, peering into
drawers, rattling the delj on the dresser with his nose as he looks along the shelves.
Darry [as be bears the crockery rattling]. Mind, mind, or you'll break something. |
must be losing a lot of blood, Barry, an' | won't: be able to keep my nose sticking up
in the air much longer. Can't you find anything?

Barry. | can see nothing. PN

Darry. Run upstairs 'n get the key of the big shed that's hang,mg on /théWaH,
somewhere over the mantelpiece at thgfar end., of thém N\ @qu\eﬁ man !

[Barry runs upstairs, goes into room p@mefs@ukagam and|looks down at Darry.

Darry [up to h|m] DIdSLQU ggﬁ/ \

",\\__/\’

itch in there.
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[Darry, with moan of exa\speratlgn, Sf\ts up but imnudi

attly plung S\FQM\ mohis-back again.

Darry. St\éhfp mplng out again the minute | sit up. [To Barry] The e's no switch in
that room.. We can'.t have a switch m every corner of the room Just to suit you!
You':e only got to move down the centre of the room till you come to the fireplace ;
then brush your hand over the mantelpiece, along the wall, till you feel the key
hanging there.-

[Barry goes back into the room. After a Jew seconds' silenet, tbm is ti crash of falling
crockery. Darry, after a second of silent consternation, sits up with jerk, but
immediately plunges down on his back again.

Darry [sinking supine on the floor]. What has he done now; oh, what has he done
now? [Shouting up to Barry] Eh, you up there -what have you done now?

Barry [sticking bis head out of door above] Nothing much - the washhand-stand fell
over.

Darry [angriry]. Nothing much. It sounded a hell of a lot, then/Yqu re t k’" pf man

if you're not chained up, ‘11 pull everything in the Tg
come down, 'n stop down, or thate\ell /% 1 smash everythlng

in the house !

Barry. My eyes are use % now 'n | can see. I'll get the key for you.

[He goes ba leavmg Darry speechless. After Jew seconds, be comes
out of |n sweat of fright and anger, one band tightly clasped over tbe

other. He rushes down the stairs, and begins to pull the things out of the ,best of
drawers, every other moment leaving off to clasp one band over the other.

Barry [frantically]. Get your own key, get your own key. Half slaughtering myself for
your sake! Why don't you keep your razor-blades in a safe place, an' not leave them
scattered about in heaps all over the mantel piece ? Where is there a bit of old rag till
| bind up my wounds? Get your own key yourself, I'm tellin' you.

Darry. Amn't | nicely handicapped, wanting help an' having only the help of a half-blind
man?

Barry. D'ye know I'm nearly after mowing my fingers off with your blasted razor-blades ?
[ Coming near to Darry, with handkmbhiif in bis hand, and showing the

injured fingmto him1 Look at them, uh, lo8k at them

- one looks as if only a thin thread of flesh was keeping it on. Howam| gomg tqplaythe
mandolin now ? A RO\

Darry. You'd play it betterlfallyourflnge;s were off N[ /
Barry [keeping the wounded bandiin theatr,rand\hp[dmg Outlthe handkerchief to Darry
with the other]. Here, 9@“‘.11 *grfp th\ s helpmeto bind up me wounds.

[Barry kneels down,bes?clel '.e"'l.prﬁos,trafe Darry, who takes the handkerchief and proceeds
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to tie it round Barry' swouhded‘fmgers
Darry [kupm%mwgbwéffup in the air]. You give that an unexpected honour, if you call
thatl M

[Darry ties the handkerchief round Barry's hand, who stands looking at it.

Barry [reflectively]. Won't be able to do much for you with it :iow. -

Darry. It'll limit your capacity for breakin' things.

[A pause.

Darry. Slip out, Barty, old son, 'n see if the heifer's safe on the bank beside the house.
[Barry goes outside the door and stands looking up towards the top of the house. The
light has been jading, and itis getting dark. Again can be beard the whirr of the mowing
machine, and the Town Hall clock strikes ten.

Barry. I think | can hear her croppin' the grass all right.

butitdoesn't seem wise to leave her there 'nthe dusk fallin'.

Darry [testily]. | can't do anything till this bleeding stops,

canl? _ m

Barry. The spuds are all scattered about here wher ﬁ/’w@@@ n you were
runnin’in. m q

Darry [moaning]. 'N Can \wfeep them up into a corner, 'n not be
trampling them into th %ﬂ estateI'min!

[Barry gets th sto sweep outside the door.

Barry [i ow 5 |t now ?

Darry [cautlously snttlng up]. It's nearly stopped now, but

I'11 have to go cautious.

[Barry, sweeping with one band, manages to bring the broom-handle into contact with

tbt window, and breaks pane. Asilent pause.

Barry [as if be didn't know]. What's that, what's that?

Darry [in an agony of anger]. What's that, what's that! Can't you see, man, that you're

after thrustin' the handle of the broom through one of the windows ?

Barry [peering down at the hole in the window]. That's curious, now, for | never felt the

handle touchin'the window ; but there's a holein it, right enough.

Darry [with angry mockery]. No, you wouldn't feel it touchin' it, either. A hole init- of

course there'sa hole init! My God Almighty, I've a destroyin' angel in the house |

Barry. Well, not much use of lookin' at it now. r

Darry [vehemently]. Oh, comein, comein, comein,man. . ~(O)\|LY
R aNIe o~

Didn'tyou hear the clock strlkm ten7l lh{';aveztc) etjgcim how.

[He gets up gingerly, feeli ng{?fs/ﬁo e, ar shﬁfmpmg itata highangle.

Barry [introducing a ._Othér\SUbJQCtl]y ‘Hadn't you better stable the heifer before you do
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Darry [V[O| 1@\& en't!'to clean out the cowhouse first before | stable her, man? With
your ex\e}%pL %‘ﬁ your singin’, 'n your great 'n godly gift of expeditin' matters, | haven't
made a bit of headway! | hadn't a chance to give her the graze she needs, so let her get
all she can on the bank at the back of the house.

Barry. Supposing she wanders to the edge of the bank 'n tumbles off ?

Darry. | don't know what to do about that.

Barry. Couldn'tyou tie her to something ?

Darry [angrily]. There's nothing to tie her to, man,

Btt-r-ry. What about putting rope down the chimney 'n tying it to something in the
room?

Darry [ efter Jew seconds' thought]. That's a good idea, Barry. There's rope outside, an'
I'll sling one end round her neck, let the other end down the chimney, an' tie it to a chair.
Wait here Il second 'n get it when it comes down.

[Da r-ry -rushes out. After a Jew moments his voice is beard fal rmgﬁ% calling,

" Hello, hello !'" Barry, who bas his head it aking him

%w\@g rry t.z.tcbes the end

cough, answers, " Righto, let herc h 0 7e\
and pulls it into the ro i\l it the rope to chair,Barry. Put the
™

chair at the far end o% he heifer wanders too far, we'll see the chair
moving acrw&

Darry [ siasm]. Now you're beginnin' to use your brains at last, Barry, me boy.
[He shifts the chair ro tbi Jar end of the room.] Now we can get gain' 'n get every thing
shipshape before the missus toddles back. Let's put on the light and see what we're
doin'.

[He snaps down the switch, but no light cnmes into the

J,.Ib.

Darry [annoyed]. Dihdih dih - must be the meter again.

[He hi,rries into the lumber room, stepping over the rope.

Barry [speaking into Darry]. | wouldn't do much tamperin' with that.

Darry [inside room - tmphatically]. Oh, | know what I'm doin'.

[Darry rushes out again, snaps down the switch, but no light comes.

Darry [irritably]. Must be the blasted bulb. [He rushes to drawer.] There's a bulb here,
somewhere, we've had for a long time, 'n never used. [He takes one from the\drawer]
Here we are. [He pulls a chair to the centre of tbe room, stangls on tt;i@kgvs bﬁ?the old

bulb, and gives it to Barry.] See if you cangee an Ihlﬁg WKOV\QW ithat) o~

Barry[ho[dmg itto blsnose] Cant ee,aﬂyt [ng\\
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Dar-ry [stopping to Iook at‘ Bar‘ry] CGUI’SG lt s the right voltage. Why wouldn't it be the
rightvolta J
Barry. If\kd Qw’v}r'r}lght fuse.

Darry. Fuse? Nofearof it fusing.

[He starts towo-rk again. [Tbe chair to which the rope is tied begins to mow am,ss
thejloor.

Barry [startled]. Look out, look out - the heifer's moving!

Darry, Catch hold of it, catch hold of it, before she disappears up the chimney |

[Barry catches the chair, but the strain is too much, and he is pulled along. Darry jumps
down c1fthe chair, leaves the Indb on the table, catches hold of the rope, and helps

Barry to tug the chair back to the Jar end of the room.

Darry. You sit on the chair, 'n then she can't move without our knowledge.

[ Barry sits on the chair; Darry mounts the chair again, and starts to fix the bulb. The chair
begins to moit with Barry sitting oniit.

Barry [excittdly]. Eh, quick again, get down, the he[fersmovm @O\X\@

[Darry jumps down again, and the two ofthe ullth
chair back toits place. im\
damage

Darry. The mlssus \ \&g
[He getsup agaln andf ﬁ\ isajlash, and the

room |s dar

Barry.[ et Iwarned you, Darry; I saw 1Tccomm.

Darry [forCIbly]. What are you blatherin' about?We're no worse off than we were before
we fixed it. There's drum of oil in the lumber room, 'n if there's any left in it we can

light the lamps. You light the one hangin' on the wall, while | see how we stand.

[He -runs into the lumber room. Barry takes the lamp from the wall, removes the
chimney, and tries to light the wick, but he can't see it, and bolds the match anywhere but
near the wick. Darry comes out of ullar.

Darry [jubilantly]. Plenty of oil in it. Aw, you're not holding the match within Bl mile of the
wick, man. Show it to me, show it to me.

[He takes the match from Barry, and lights the lamp.

Darry. Out with you now, 'n get one of the old lamps you'll find on one of the shelves to
therightin the shed at the back of the yard.

Barry. How'll | see ? -

Darry. Strikea mtch 'nlook. You'll see them staring atyou. I'll take'a cam‘ﬁ’mfo[l‘from the
drum to putinitwhen you bring it back, (qthevnﬂvye IHfraOe Ia%ﬂlh\sgﬂ@ﬁf

Barry [going out by door]. I know | won‘tbe élzﬂe to See

[Darry, with a can that I@s 1 o/ng SN tttxom‘c/runs back mto the lumberroom. Barry has
lift the door open, and\ the..rattling whirr of the mowing machine can be beard again.
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There is slight pause. Sqddenly Dar‘ry rushes out of the lumber room over to the open
door. J, \J|\“

Darry [§Hq§uk\qjg 'mad0']- Barry, Barry, come here quick, man! | turned the key of the tap
too much, 'nit slipped out of me hand into a heap of rubbish 'n | can't turn off the cock, 'n
| can't find the key in the dark. Come quick, man, or there won't be a drop of oil lefrin the
drum|

[He rushes wildly back into the lumber room. Another slight pause. He rushes oHt again,

with the drum in his anns, bis thumb pressed to the tap outlet, and runs owr to the door.

Darry [calling madly]. Eh, Barry, Barry, d'ye hear me ca.Hin' you, man? | won't be able to

keep this oilin much longer. Have you fallen asleep, or what?

[Thmis beard outside a rattle, followed by a crash of

falling pots, tins, and tools ; then |l dead silence foramoment.

Darry staggering against the wall]. Aw, Mother o' God, what s he after doin' now |

Barry [outside, in loud voice of great distress]. Darry, oh, Dany, (mafte r@mstroym

meself | Where's the doorway? - | can't seel

Darry [going over and standlng int e\' no to the left. [As Barry
i t/ercausm now ?

staggersin, dustyandfé
Barry [moaningry]. Im ulshock |

Darry [appeal Urself together, for God's sake, man, 'n tell us what's
happe

Barry [ as be sinks down on 11 chair]. The blasted lamps were on top of the top shelf ;
there was nothing to stand on ; | had to climb upon the shelves, and climbing up, the
shelves 'nall that was on them came down on top of mel|

[Darry goes over and rests the drum in the sink, his hand still pressed over the outlet of
the tap.

Darry. 'N why did you climb the shelves? What did you want to do that for? Couldn't you
see, you sap, that they weren't fixed well in the wall? Why did you insist on climbing the
shelves ?

Barry. | was just tryin' to expedite -matters.

Darry [with a wail]. Tryin' to expedite matters. Oh, there'll be a nice panorama of ruin in
front of Lizzie when she comes back!

Barry.'N me spectacles were sent flyin' when the shelves fell. AR

Darry. 'N why didn't you grab them before they fell to the ground?™ = (0) .\

Barry [hotly]. How could | grab them 'n tbgy faﬂm,fwheﬁ+ §\Lfa i t@?’\'

Darry [impatiently]. Well, get the lamptheh/‘rr oo\kiort elo stlkey in the lumber room.
Barry.'N maybe let it fall, "'»se’l;Tﬁ‘aTwo \. E\Dh‘flre?

arnn..t I'_ma nice predic-

The chair,thechair- the heifer's
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[The chairt ied’ope is tied begins to move across the floor. Barry catches it, tugs
ma nful&&ﬁ%}ns carried on towards the fireplace.

Barry [anxiously]. Give us a hand, give us a hand, or I'll be up the chimney !

[Darry leaving the drum, runs over to Barry's side, grips the rope in front of Barry, and, to
get a safer bold, takes the rope off the chair and puts it round him under his arms. With
great pulling, they get the rope a little back. The oil flows from the drum into the sink un-
noticed.

Darry [panting]. Keep a strain, or we'll be up the chimney | Barry. How'm | goin' to get
home to-night without me spectacles?

Darry [loudly]. Keep a srhrain on her, man, keep a sthrain on her ; we have to get this
straightened out first, before we can brood over your spectacles!

Barry [suddenly noticing the oil drum]. The oil, the oil !

[He lets go of the rope, and ru11s over to the oil drum.

Darry disappears up the chimney.

Barry [lifting the drum and shaklng it]. Not adrop left @@@@at rewe
goin'to don-- m

[He turns and sees tha

Lizz:je [speaking out5|d The heifer, the heifer!

Darry [callin

[Lizzje IHas Darry falls down the chimney. He crawls out from the.fireplace on his

bands and knees, and halts there, exhausted and sooty.

Lizz:je [horrijied]. What in the Name of God has hap pened?

Darry [to Liz..z!e]. Now you see the result of havin' your own way ! Why the hell didn't you
hold on to the rope when you took it off the heifer, so that | wouldn't come down with a
bump?

Liz.z:;je. How'd | know you were hangin' on the otherend?

Darry [indignantly]. You didn't know - my God, woman, can you do nothin'right!

CURTAIN




Sean O' Ca ym&?ﬂim&) was an Ir|sh playwright known for his works portraying the
struggléé }fhe working class. Born into a poor Protestant family in Dublin, O'Casey
grew up amidst the turbulence of Irish independence and incorporated themes of social
injustice, political struggles, and the lives of the marginalized into his work. O'Casey's
most famous plays include “Juno and the Paycock”, “The Plough and the Stars", and
"The Shadow of a Gunman". His plays often blend humor with serious commentary,
showcasing his talent for combining satire with observations of human nature.

“The End of the Beginning" is one of O'Casey's lighter works, a short farce filled with
humor and comic misunderstandings while subtly exploring relationships and everyday
life.

Summary of "The End of the Beginning”

The play is a one-act farce revolving around an Irish married couple, Darry Berrill and
Lizzie Berrill, living in the rural countryside. The play begins with Lizzie crltlcrzmg Darry
for his lack of enthusiasm for work around the house. She cla|ms/’fhat gk\Js more
challenging than farming, which he looks aftegr ts that men's
workis tougher and tries to prove that le oy\séh dJObS better than Lizzie.
To settle the argumen@@geﬁgc\ § ﬁ?&\ %ﬁe care of the house for a day while
she goes out to cut y seen as “men's work.” Confident that he will
prove es As soon as she leaves, chaos ensues as Darry, completely
lnexpeﬁgﬁ lth housework, struggles to perform even the simplest tasks. His
comedic mishaps include attempts at washing and ironing, which lead to a series of
bumbling accidents. Meanwhile, Lizzie proves herself capable and successful in
completing the grass-cutting outside, showing that she can handle tasks traditionally
viewed as requiring physical strength.

The play ends humorously with Darry realizing and reluctantly admitting that
houseworkis not as easy as he presumed, and Lizzie, triumphant, asserts theimportance
of mutual respect and understanding in a marriage.

A Note on the Title of the Play:

It's a witty and ironic title that encapsulates the play's themes of gender roles, mutual
respect, and the comedic clash of expectations versus reality.

It suggests that the events depicted mark the conclusion of an |mt1aJ~s’tage (the

N { ‘yvln,‘.

"beginning") and the start of a new phase or understa ndmg\" 1'\ =R

~ \Ly\, ’

In the context of the play, this phrase hﬂmorously syrﬁboh;es\tfae turning point in the
relationship between Darry and Lizzlefa,s they swap’,mles and-confront the challenges of
each other's work. Bythe ehdof ﬂ*\e pféy\fbot”h characters gain a deeper appreciation for
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one another's contrlbutlcbns t@the,r lwes Hence the "end of the beginning" can be seen
as the resolg{iern\qﬁih\ew initial misunderstandings and the start of a more balanced
relat|on\§h$ rhbmng forward.

Themes of the Play:

Gender Roles and Stereotypes:

The play humorously challenges traditional gender roles by having the characters swap
their duties. It questions societal assumptions about men's and women's work,
highlighting their equal importance.

Work and Competence:

The play emphasizes that no work is inherently easy or insignificant. O'Casey conveys
that tasks require skill and effort, whether it's housework or physical labor. This leads to a
message of respect for all types of labor.

Pride and Foolishness:

The men's overconfidence leads to absurd failure, sh @E@ blinds
people toreality. o

Humorand Irony: Qf g\j\\i& \\) C

Humor is used to cr|t| ow the absurdity of dismissing someone

else's contributi [b\? oncelved notions.
Majo t rs.
Darry Berrill:

Darry is portrayed as a typical rural husband who undervalues housework and believes it
to be simpler and less demanding than men's work. Overconfident and a bit bumbling,
his incompetence at household chores provides much of the play's humor. Despite his
flaws, Darry ultimately concedes to Lizzie's competence, revealing his good nature
beneath his stubbornness.

Lizzie Berrill:

Lizzie, Darry's wife, is practical, competent, and determined to make her point about the
challenges of housework. She is self-assured and successfully demonstrates her ability
to handle both household and outdoor tasks. Lizzie serves as a voice of reason,
challenging her husband's stereotypes and emerging as the stronger personal;y

Moral of the Play: 'l.‘“C?‘(-.\/\' e _!z<i>- =
The play teaches us that no task i |s mslgrfﬁ‘car{t )and every jOb requires effort and
skill, whether it is hbuseﬁﬂrk o;a\ghysu:ai Tabor. It emphasizes the need for
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understanding, mutua[resgeqt and par*tnersh[pln relationships.

- \ N\ |\'\| f\\' \ o
Pre-Re Hi\{u\é estions:

What do you think are the challenges of a married life when it comes to sharing
responsibilities? Can conflicts arise over unequal roles?

e What comes to your mind when you hear the phrase "the end of the beginning”"? What
could it symbolize ina story or play?

e Based on the title The End of the Beginning, what do you think the play might be about?
How does the title suggest a sense of irony or humor?

e Do youthink society today still underestimates certain types of work (e.g., housework vs.
manual labor)? Why or why not?

e Have you ever tried doing someone else's job or chores and found it harder than
expected? What happened?

While-Reading Questions:
1. Why does Darrell insist on swapping roles WIth Bar, @m reveal
about his personality? o

2. How does Darry approac z 's absence? What do his
actions and reacti @b

3 When Lizzi Q\e \t sks seen as “men's work,” how does her behavior
CO& fry's attempts at housework? What does this say about her

4. How does O'Casey use humor in Darry's struggles? Which scenes or moments
stand out to you as particularly funny?

5 How does Darry's attitude change by the end of the play? What events lead him

to this realization?

Post-Reading Questions:

1. How does the title The End of the Beginning relate to the events and message of
the play?

2, Do you think Darry's change in attitude at the end of the play is genuine? Why or
why not?

3. How does Lizzie demonstrate her competence throughout the play? What traits
make her a strong character? o\

4. How does the play portray humor in everyda \gfth/éﬂéns\bw}iy is humor
importantin addressing confhcts or MIS}}r\erstahcﬁng [
5. What moral Ie<s§ens or messieg does - the— pTay convey about work and

,_‘\ \

relationships? A\ \\ O

\ ‘. \ L\
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How does The. End 0 thé Begmmng chal[enge the idea that certain types of work
areM]e pﬁ“JHStgnrflcant” How does this message remain relevant today?

7. ‘the themes of pride and humility explored through the play's comedic
situations?
8. How does O'Casey use exaggeration to emphasize the play's themes?
8 How would the play change if Darrell had succeeded at housework?
10.  Howdoesirony function in the play? (Consider the title, Darrell's expectations vs.
reality, etc.)
KGlossary:
Banter Playful, teasing conversation; commonly used to
show the dynamic between Darry and Lizzie.
Bundle o’ A reference to a small collection of twigs or firewood,
sticks symbolizing rural lifestyle and domestic chores. ~\
Crockery Plates, dishes, and similar hqusg:h\sld/-)f@ms- \
Mentioned in the context off ﬁhu%g ol@ﬂoﬂ%’\f
Rinse the Washing up\ orﬁeémng dmhés afteér/a meal. Reflects
pots Jymcé[ﬁaqée@b{d Fsu*hﬁes
Aisy (Easy) N An lhshslang term meaning “take it easy” or “relax.”
\|,\“\J I\JI\ P Often spoken casually in dialogue.
Bold NNA In Irish English, “bold” refers to someone being
naughty or cheeky, often used humorously.
A fool's A pointless or hopeless task, reflecting themes of
errand misunderstanding and underestimation.
Flummoxed Confused or bewildered. Used to describe the
characters’ reactions to chaotic situations.
Gumption Resourcefulness or intelligence, something Darry and
Barry believe they have but clearly lack.
Feck A mild Irish swear word, commonly used as an
exclamation, similar to “"darn” or "heck.”
Pratie Irish slang for potatoes, representing rural work and
(Potato) daily sustenance.
Skelp To slap or smack, often used |n a playfui OT
exaggerated tone in, Iﬂsh conversa‘tlorv \ oo~
Scold To reprimand orfrmelze Someone angrlIy, often seen
rm lez+e”s dlaloguee




Set the leevathlng often used ironically when characters
world:s ‘tq\\“ H ' believe they're in control.
rights

Barley broth

A soup made of barley, a product of rural Irish
farming life.

Crackin’ Excellent or wonderful. Used casually to describe

(Cracking) something good or fun.

Gallivanting Wandering around for fun, often with a suggestion of
neglecting responsibilities.

Scatter the Refers to spreading or scattering hay or similar

floor materials, common in rural homes.

Make a Irish expression meaning to mess something up

hames of it badly, often applied to Darry's tasks.

Eejit A humorous or affectionate Irish term for an Id/LQt@I(..\‘".‘\
fool. e "\’ .u\ Ak

Handier Refers to beingWell-s susted or ade\m huﬂéy Is a stick

than hurley -used m)nsh hlgrljng)il)sed/tronmallywhen characters

in a hurlin’ i.;'arei ‘infcompet\n

match ARIRS

Upend\l NN "'To turn something upside down, symbolic of the
chaos the characters create.

Hayseed A derogatory slang term for someone
unsophisticated, often used humorously in rural
Ireland.

Coddin’ Fooling or deluding yourself, often reflecting self-

yourself deception in the play.

Holy hour A Catholic reference to a time of prayer, reflecting
religious and cultural traditions.

Split my An idiomatic phrase meaning to laugh very hard,

sides fitting the play’s comedic nature.

Choreomani A rare word suggesting excessive movement,

a resonates with physical comedy and chaos in the |
play 1‘ w ) ’ﬁj/f V-

Blatherin Talking nonsense, representmg the Cha/rat;teré fack of

Jape

focus and understandmg ) |




Cacophonix “J |\|\ '&mlk‘oﬂoud, chaotic sounds, often used to describe

\J| the disarray resulting from Darry and Barry's failures.

X Reading and Critical Thinking

1. What is the main theme of The End of the Beginning?

(a) Love and passion (b) Gender roles and stereotypes
(c) War and patriotism (d) Poverty and class struggle
Key:B

2. Who are the main characters in the play?
(a) Darry and Darra (b) Darry and Lizzie
(c) Darraand Timmy (d) Casey and Nora
Key:B

3. What challenge does Darry undertake in the play? _ — Q

b@s old chores

4. What does while Darry manages the house?

(a) To become a musician

(c) Torepair abroken clock W (}@ feld

Key:B \
vm

(@) Tak (b) Go to town for supplies
(c) o) tSIde onthe farm (d) Visit her friend
Key: C

5. What type of humor is most prominent in The End of the Beginning?
(a) Satirical humor (b) Verbal irony
(c) Physical/slapstick humor (d) Dark humor
Key:C

6. Whatis Lizzie's reaction when she returns to the house?
(@) Amusement and mockery (b) Anger and frustration
(c) Sympathy for Darry's struggles (d) Indifference
Key: A

7. What s the significance of the title The End of the Beginning?
(a) It refers to the start of a new phase in the characters' lives.
(b) It symbolizes the failure of gender role reversal experiments )

p=lla) \\ (. VWY

(c) Itindicates the conclusion of a lifelong marital disagr eem/mt‘ '\L\v

(d) It highlights the cycllca[nature ofmfeschaﬂe\nge’s N[ (edo
Key:B A\ 70\ U \QALS ,).
O\ \ ¢ \ N2




| —
8. Whatha ppen&d thercr 11es w leb\':irr; t/rles to clea n?
(@) They are Ieft w‘ashed (b) Half of them are broken.
(€) Th T\BFM P\f‘ \spbt[ess (d) Darry hides them to avoid washing
Key:
9. How would the play's tone best be described?
(a) Sarcastic (b) Tragic (c) Lightand comedic (d) Cynical
Key: C
10.  Whatliterary device is frequently used in the play?
(a) Metaphor (b) Foreshadowing (c) Irony (d) Simile
Key: C
11.  Whatgenre does The End of the Beginning fall under?
(a) Tragedy (b) Farce/comedy (c) Satire (d) Romance
Key:B
12. Whatis the main setting of The End of the Beginning?
(@) A Dublin school (b) Arural Irish cottage
(c) A London office (d) Aba %ﬁ C@
Key: (b) Arural Irish cottage A?Q
13. How does Darry" sattemp i
(a) He succeeds brl@ B (b) He fails comically
(c)He hires so (d) He gives upimmediately
Keyw lCa y
14. thappens when Darry tries to milk the cow?
(a) He succeeds easily (b) The cow kicks him
(c) He gets no milk (d) The cow runs away
Key: (b) The cow kicks him
15.  Whatdoes the play suggest about the division of labor in marriage?

(@) Men are naturally better at domestic work

(b) Women should handle all chores

(c) Both partners should share responsibilities

(d) Outsourcing chores is the best solution

Key: (c) Both partners should share responsibilities




