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is unit students will:

» Speak confidently and fluently in a wide range of contexts, for example, (conflict resolution,
panel discussion, role-play, dialogue, etc.) to fulfil different purposes (exposition,
argumentation, etc.).

e Analyse that text comprises a group of paragraphs that develop on the main idea addressed
by the author throughout the text.

» Apply skimming and scanning strategies for relevant information and main points in texts to
identify the writer's purpose and intended audience. Infer the theme/main idea of the text,
distinguishing between fact and opinion where necessary.

e Examine the central idea of an informational text and analyse its development over the
course of the text, including its relationship to supporting ideas; provide an objective
summary of the text.

e Demonstrate knowledge and application of parts of speech in oral _and written
communication invarying degrees of complexity. @\1

« Follow the steps of the process approa(f.Bt

_ graph: brainstorming,
structuring, mind-mapping using i %.'\. organizers, free writing, and note-
taking (Topics maybec emes, sub-themes and text types).

a © examine and convey complex ideas, concepts, and

accurately through the effective selection, organization, and

/
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Pre-reading: / AVeEeR\R 3, JBR= -

* Mention the condltlaﬁbi ta\b\equfe\‘isl\axkﬁ»
* Howdid Islam Chaqg‘e‘thé Ve S“Ofithé people?
» Whois thglﬁs M&j 401“& h( BT EEY,

. How‘ﬁ‘l W&rglcns do you know? Can you name the most prominent figures of each?

\ \1|

J " O Na o) \

1. Arabia is the land of unparalleled charm and beauty, with its trackless deserts
of sand dunes in the dazzling rays of the tropical sun. Its starry sky has excited
the imagination of poets and travellers. It was in this land that the Rasoolullah
(ira0ac) was born, in the city of Makkah Mukarramah, which is about fifty miles
from the Red Sea.

2. The Arabs possessed a remarkable memory and [What Rind a competition]

were an eloquent people. Their eloquence and | washeldatUkazeveryyear?
memory found expression in their poetry. Every year a
fair was held for poetical competitions at Ukaz. Itis narrated that Ha d said to
Caliph Walid bin Yazid: “I can recite to yo for Iq{{t&gbﬁ@eﬁ abet, one
hundred long poems, w&thouttalz%gmt QBJ t‘shp\rt pkf*e/“és and all of that was

composed exclusively by e@né\ romulgatlon of Islam.” It is no
wonderthatAIlah( 3kl he Arabic language for His final dispensation

and the pr Qé‘fyﬂl ejﬁjo‘mls Word.

. In the ’?}th and sixth centuries, mankind stood on the verge of chaos. It
seemed that the civilization which had taken four thousand years to grow had
started crumbling. At this pointin time, Allah ( J&&40) raised a Rasool among

themselves to lift humanity from ignorance into the light of faith.
4. When Hazrat Muhammad (3%57s0::) was thirty-eight years of age, he

setssne) spent most of his time in solitude and meditation. In the cave of Hira,

he (2 5«uss) used to retire with food and water and spend days and weeks in

% ) For the 'TeachEr:\ \
» Start by reading a passage aloud to the class Model correq@p}qnun@@tlph ‘a Ib ropriate
pitch, and voice variation. A D [ (o) o
* Demonstrate how to read expresswéluy ,anfi Irleip q\ts Mnd\grstand how voice can convey

meaning. 3 J\ P L 1 \\ ~--;,_,-
* Inform students thatthqt@x\t@ﬁéy\areuread'ng isan exposntory(mformatwe}text Explain that
exposﬁory igﬂtfﬁ \ajﬁ“td “inform or explain a topic using facts, examples, and logical

\ orgamzﬁ\\mp )
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5. The period of wa{i“h i’ﬁ/ \\cs?ne:\ter a close His (#<%aus) heart was
\

I"'.\ '|,l,|..—

overflowing w%g@mfm}néﬂ compassion for humanity. He (3% 7:02) had a

pressing utgé to eradicate wrong beliefs, social evils, cruelty and injustice. The
moment had arrived when he was to be bestowed with ‘Nabuwat’. One day,

when he (#557:050) was in the cave of Hira, Hazrat Jibril cedaiae) (Gabriel) came

and conveyed to him (2557:04¢) the following message of Allah ( J&34iai):
D455 91880 51531 6 G e oY GE O FE NI pal T
L sra- PR L chea,,
Opladla Bl & pBl o)
Read in the name of thy Lord Who created; created man from a clot (of

congealed blood): Read and thy Lord is most Bountiful, Who taught (the use of)

th taught that which he k L.
e pen, taught man that which he newno (_ mi@gﬁ\%

,IH ﬂ\&&kﬂf@k# é‘ld Hazrat Muhammad

f__J;“';'“ sz:) start spending time in solitude

6. The revelation of the divine message

which continued for t R\Nﬁfﬂf(
) G the

three years had b
Rasoolullam e ;sax ad arisen to
proclalmw:t'ébneness of Allah ( J&534s8) (Tauheed) and the unity of mankind. His

(3==002) mission was to destroy the nexus of superstition, ignorance, and

disbelief, and set up a noble conception of life and lead mankind to the light of
faith and divine bliss.

7. Since this belief was threatening their
dominance in the society, the pagan Arabs started

and meditation in the cave of Hira?

Who did the pagan Arabs send
a delegation to, in order to stop
to mount pressure on the Rasoolullah (%4%550%) | the Rasoolullah (it )

it "".\TI l’

and his followers. They wanted them to renounce \ from preaching?

T;.?"’ For the Té'agher:\ \

* Pause at predetermined points in the text to ask whlle readin g Eé’iﬂms“?hls helps

maintain engagementand check comprehe ns!ﬁni A\ g 'f/Q ‘ =

* Allow students time to think and rem?ﬂ& Ns\ eb\ts ifn c.essary to guide them toward
the answer. o\ LR

. Enccuragedeeperanﬁly‘glsxand(\iriit\ca\‘thmklng

. Encourw‘;ﬁm discuss their answers with a partner or in small groups before sharing

\ with the ]
T
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their cause and take to idol- worsh|pp|ng On D If-:f a{tﬁnﬁﬁfhéy sent a

o
delegation to the Rasoolullah's (ﬂ****f*??;(xq kmﬁj‘ﬁqc&l \;ar nguncle, Abu Talib. They
told him to restrain the}{\a op‘f T2

“ 1._.’_'*%‘*&“2;.;:) from preachmg Allah’s ( 538002
message, or fac\?@qlr g\nhﬁty* Fmdlng himself in a dilemma, he sent for his
nephew, ‘énﬁ\gypaned to him the situation. The Rasoolullah (Z557a0s)

responded with these memorable words:

"My dear uncle, if they put the sun in my right hand and the moon in my left,
even then | shall not abandon the proclamation of the Oneness of Allah
(Tauheed). | shall set up the true faith upon the earth or perish in the attempt.”
8. The Rasoolullah's (75 5:0:) uncle was so much impressed with his nephew's

firm determination that he replied:
“Son of my brother, go thy way; none will dare touch thee. | shall never forsake thee”

9. And the Rasoolullah (%7:0:) did go the way Allah ( J&538x:0 had chosen for
him. Imbued with divine guidance and firm resolve th&Rﬁsnggl %mwﬂ

#u»*f‘*‘”
encountered all the challenges w1th raE yq &flme he elevated
man to the highest po Hm 6; nd worldly domains. He
(Fanm) was also a §| ‘EieTund the Arab conquests, which have

created awﬁ}’ﬁéﬂﬁé‘ pression on human history. No wonder, he (5%5760:) is

unlversaliy acknowledged as the most influential T m———
figure in history. In the words of Michael H. Hart, ( atdid Michael H. Hart say )

istori ; bout the Rasoolullah (450:0)?
a great historian (The 100: A Ranking of the out the Rasoolullah (1 55anen)
Most Influential Persons in History):

"Muhammad (5557 202), however, was responsible for both the theology of Islam
and its main ethical and moral principles. In addition, he (5+5:7:::) played the key

role in proselytizing the new faith, and in establishing the religious practices .... In
fact as the driving force behind the Arab conquests, he (=% z0:) may well rank as

Fmadl

the most influential political leader of all time .... The Arab conquests gf}:he seventh
century have continued to play an tmportant role in hi h@f\q%\d@wn to the

present day.’ A w \§ u, w B\\l ("

10. Such a thorough i{ansfqﬁ}{a\tlb}f bf“man and society owes to the

Rasoolullah's (F=, E\ﬁié aftﬁ in Allah (JG3554822), to his (225 .us) love for

;\]EJ | N
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humanity, and to the nobility ofl'{ *’*‘xﬁ ui) ﬁhara\qtrer ilﬁdeed his (5 a0m)
life is a perfect model tof ﬂ,:- e wjﬂ }'ép to’alquestion about the life of the Rasool

((isaom), Hazrat %Pfe\sﬁaﬁ*(wb’mm) said: “His (5555a04:) morals and character

arean emgoMéthf the Holy Quran.”

The final word about the saviour of mankind in the Holy Quranis:

O\ 7 305 Ll ) G 155 H1aus3ICEie 510 B Al v TC) &GS

O Nabi! Surely, We have sent you as a witness, and as a bearer of good news
and as a warner. And as the one inviting to Allah by His permission, and as a

light-giving torch. (Quran, 33:45-46)
( Theme /

Hazrat Muhammad ("i;‘;mwlgu] the last Rasool of Allah Almighty ( JE;.:?;&S[;.;J), has the greatest

influence on mankind. His {-"‘“’““‘g,w,:, ) teachings and life are a source @ ation and
guidance for humanity. A ﬂf_/—\\(\j/ o o©

( Glossary: ) ﬁ ‘“\ﬁ\ \( ‘O\k/y‘l S
T AT

Words X T\N S Meanings
[\J\J ,
bestowed" to give something as an honour or a gift
chaos lack of order
compassion sympathy
crumble to break something into very small pieces
dazzling (of light) so bright that you cannot see for a short time
demolish destroy
dilemma a situation that makes problems
dispensation special permission to do something
dunes asmall hill of sand
eloquence the ability to use language and express your opinions well
embodiment a typical example of anidea or a quality 2\
eradicate to destroy orgetrid offsornethmg;\,' '/é\ﬁ” j“:.f“ﬁ"
everlasting continuing fO{ﬂeve@ 2N \\ »1 "x \ M R
meditation the@:(rach&e\hf ﬁa@;{g your mind in silence, especially for
r hgléug }éasehs orin order to make your mind calm
nexus o Il\r\N N T\\ﬁ“écmpllcated series of connections between different things

o -

essssssssssseeny/ 5 \onssesssss——
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5 R (SO A
proclaim to publicly and @ffit@”}pfé} \;3>:éc.‘flt5ffta\’af:rrc:-utL somethmg
important x\/‘h (O U \"‘
promulgation theégtt& Sp j éaﬂﬁgfan idea, a belief, etc. among many people
proselytlzmg \“ Jﬁ(il tr;k%&r persuade other people to accept your beliefs,
\\U\ NN ‘especially about religion or politics
renounce to state publicly that you no longer have a particular belief or
that you will no longer behave in a particular way
solitude the state of being alone, especially when you find this pleasant
theology the study of religion and beliefs
transformation |acomplete changein somebody/something
tropical the area between the two tropics, which is the hottest part of
the world
unparalleled used to emphasize that something is bigger or better than
anything else like it
| verge the edge of a path, road, etc. . ﬁgﬁﬂ §

P How m% ical description of Makkah Mukarramah influence
the W ;J\’S understandmg of its historical and culturalimportance?

2. What does the emphasis on the Arabs' memory and eloquence suggest
about their culture before Islam?

3. What is the importance of the anecdote about Hammad and Caliph Walid
bin Yazid?

4. What parallels can you draw between the state of civilization described
here and other historical periods of decline and renewal?

5. What challenges did the Rasoolullah (3%:5:7:04) face in proclaiming the
Oneness of Allah ( &34 (Tauheed) and the unity of mankind?

6. In what ways did the Rasoolullah (% 7s0:) elevate mankind to a higher
level in both spiritual and worldly domains?

o~ For the Te'at:her"\

f.“" o
15\ €© O

B i m _,.,—\1 ‘ltl '. llI ll'.\lll 1 1|I B\ II l'uh__ﬂ/“".
g}(/ \ U \aj
* Explain thatthe mainii 66\15 the\egh;t ﬁ% J:he%ﬁost |mpor'tant thought of a paragraph

or text. It tells the reade tﬁe\te stly about.

* Explain that su sare facts, examples, or descriptions that explain and reinforce
the makFQlﬁl\éﬁ\\ owde evidence and help to clarify the main idea.

—_
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7. How does the final Quranic ve{se u «ﬁ\ ﬂéi@ﬁta\psuﬁate the role
and mission of the Rasooluﬂ%ﬁ*’% : &)5\
8. How does the au tﬁe“p\s\e—isfémuc Arabs? Write down the examples
andthe ev bpé) ing your inferences.

B. R@J‘ﬁa paragraph 5 of the unit and identify:

—1
)

(i. What is the main idea of this paragraph? 4
\_S=mmrmosrmesonsosossomonEssesrsmesr e D eEs s J
+ ™

ii. What details support this idea?
N e e e e e e e e e e J

C. Write an objective summary of the text. Start with the cen al/main
idea and include key supporting details. the) st ary is

oncise and focused on the ma 0
conci u n\y@;{ﬁ\mﬂﬁl E IE
Vocabulary | S

ll Pronungg

W E-hzi[t\:f] pronunciations given are possible the most general (not associated with _\‘1
these of younger speakers of General British. any particular region). If there is a difference
This includes RP (Received Pronunciation) between British and American pronunciations
and a range of similar accents which of a word, the British one is given first, with
are not strongly regional, The American NAmE before the American pronunciation.

pronunciation chosen are also as for as

>

'\f' i
cup fkap/ —

3: fur ey —. [ 'Q/‘“ "/"_JL{_" J\B\U
This symbol (r) indicates that British pronunciation ‘;\ \

will have /rf only if a vowel sound fullgy.b dmi—:ll\ /3

E!U.l
at the beginning of the next word, as | @5‘, fﬁ; L_,Jil (British English)
\& [pjualr)/

otherwise the /t/ ﬁ Fo
all the /r/ sounds sh W{\

\;L 31 boy /ot
i nprwﬁﬁ}ﬁmﬂt \-d. 0_11 ifi I for avnow  fnan/

13 near Inralr)/ (British English)

\&\I j \J ea hair  /hea(r)/ (British English)
—_

Consonants Vowels and diphthongs

popen ipen/ s see fai:f i see isizf

b bad beed! 7 700 few! I happy [ hapi/

i tea ftizf I shoe ffuzf 1osit fsit/

d did ‘did/ 3 vision /lvign/ e ten {ten/

k cat et/ h hat et/ @ cat et/

g get fget! moman - /men/ a: father / fa:da(ry

t[ chain  /tfem/ no now fmau/ n oot [got/ (British English)

dz jam fdzem/ 1 sing sip/ 2 saw e/

T fall Azl I leg Neg/ o put fpuLF

voovan Avien/ rored [red/ u actual e 'ktful/

i thin B/ j ves fjes/ u; too (s \
& this st wowet fwet/ &

La- a: my fmai/
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I Dictionary Skill o DaTANTCI=]
O

\{pr as political asylum state protection for

i 1 of, »
ii?){]i‘ ) datloquial dumbfound. forcign refugee: political correctness

avoidance of lanpuage or action which

i [ "
.\I.\J ‘W o) b ol foun sl garl b 'ﬁfﬁ:i:ﬂii Elm}m:" Il'.ﬂl»“r‘:; e
r\,\__ ~ mammal of weasel family. s
) § r 2 i 5]
F\\.- palemie /pa’lemrk’ o sown veral attack; 2':_;]‘::;1‘ l::g;[';;':}mIE:':lan_I“::i:[Lm;Ufl'EE
controversy, (i plural) art of controversial aries etc. of stare; political prisoner

discussion. e adfective {also polemi persen imprisoned for political

cal} nvolving dispute, contraversial, reason.

P‘JI“!“C}":""“L' Aacham: politically adverh in a political way,
palice pa’lli:s’ @ nown (treated as plural) politically correet exhibiting paliti-
civil force responsible for maintaining cal correcinees.
p_uh_llc u_rdel; s memhﬂmz‘lmcc with politigian /politf(3)nd nomn person én-
siimilar _[‘u!]q,'ilgm, . |:'|'n’:l |-¢iug_} control La"t..d in anm_\
or provide with police: keep in order. politicize /paliusaw verh (also -ise)
Limlrn_L klli!F]lﬂlh[!:!’. p:,)llm- dog  dog {-zing or -sing) give political charaster
used in poliee work: pelice force body OF AWATENESE 10,
of police of country, district, or town: politics ~politiks’ plural nowun (treated as

P'?_”"_i"'"?“. PlllliCt’W_l]rrlanln .PUH}'" singular or plural) art and science of gov-
officer member of police force; police ernment; political  Life, - afTairs, prin-

state totnliterian state controlled by ciples, ete: activities relating to pur-
political police; police station office of suitof power. status, ete, )

local P“l“-e force, polity “polit? pows (plival -les) form of
policy' polisi’ nocn (plural -les) course.  oivil admanistration; organized so-
of action adopted by government, busi- cietics, state,

ness, ete.: prudent conduct. polka “polaa e soun lively dance; music
poliey” / pnll_\[_ nereen (plurad -iEﬁ_: l’l_d[qu- for this, &  verh (-kas, -kaed kad! or
menl contmning) contract ol insur- -ka'd. -kaing /-kain/ dance polka.
ance.  policyholder person or body polka dot round dot as one of many
halding insurance policy, . s forming tegular pattern on textile fab-
polin | pnulrarJ.- noun  poliomyelitis, [chgl

poliomyclitis paclaomanlams’ wown

indfectious viral nervous system, with tem- mumlng nF votes;
porary of permanent paralysis.
Polish *paul|’ eadiective of Poland,
wnowi language of Poland.

polish “palels e veed (offen) © w

or become smogth) or S :
E_Lﬂlf'- {Ew%‘sl il dddfectiye " (cathe). ]mlllng lnmtll cu-
Part of speech i L] LW any SDRLIERGCE |USE bicle where voter stands to mark bal-

i “w‘-‘m”-‘ﬂ lot paper; polling station builing
oft fynishy qrackly. ) used for voting; poll tax historical tax

4 (-r, -st) havir levied an every adult.
pollack pn]ak noun (also pollock)

Pronunciation

|
Trs, courtecfus; L‘ll]i:\-‘ﬂ[ﬂf‘i:_
politely achierh; politeness

_.NN\:N:RU @ bty y (plural same or -s) edible marine fish
Entry wor%{i‘\jl — politic] ["pohull]  [e adiecive] [judicious | relased o cord,
n/

-
Lt pollard “pofad'e  moue hornless animal;
Word definition/meaning pelorpeniient. prudent, sagacious, |.u.lb wee polled to produce close head of

(-tk-) engage in politics, young branches. o verd make pollard of
political ‘pa’litikia)’  adicenive of state or (tree).
s government; ol puhlm althirs; of, pollen Cpoland monn fertilizmg powder
engaged in, or taking a side in politics! discharged from flower’s another,
relating to pursuit of power, status. cte.

o J

For the Teacher: ')

+ Explain that the meaning of a word or a phrase that is derived or concluded based on context
clues and surrounding information rather than direct definition is called inferred meaning. It
involves using logical reasoning and existing knowledge to understand the word within its context.

» Explain that context clues are hints found in the surrounding text that help deduce the
meaning of an unknown word.

» Use pair and group work to allow students to share and refine their inferences.
= Explain the purpose of a dictionary.
» Point out the guide words ("polecat” to "pollen”). Explain the 109—3(@\;{@ quickly.

* ldentify "politic" as the entry word in bold. Explain t ndi /ﬂ .g., / politik/).
» Identify the part of speech (e.g., adjer:t m uss the definition of "politic".
* Explain the prc-nunoatlp)‘[\ m‘}h
* Review consonantsoun

*» Explainvow ﬂip thongs.
* Discuss diffel s in pronunaatlon between British and American English.

meesssssssssssseny 8 \onesseseee——
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B. Use a dictionary to find the foIlQWIganfﬁth'iayGn fﬂrJeJaCh word.
Word Pronounciation [’ Pﬁﬁiﬁﬁ?&@%lhb} ] Part of Speech

=

" " . |’_‘1 -. ~ *.—- "
imagination 00 \ «mﬁ

Riglna
remarkable | |.|‘§\\\]-RJ L \_J\,

comPl:es(\-.'lt_El"‘~\{-'l P

preservation

C. Compare the dictionary definitions with your inferences.

W Word Patterns
Many English words can change their forms to indicate different meaning or
functions in a sentence. Word patterns and parts of speech are closely related
because changing the form of a word often changes its part of speech. By adding
prefixes or suffixes, or by altering the word itself, a word can be transformed from
one part of speech to another, which changes its role and meaning in a sentence.
Example:
Base Word: Analyze ) ﬁi \3

« Verb: Analyze — To examine s%ma tLmq“ i{éfuy”a é’m detail.

¢ Noun: Analysis —The pl:o \Qs’fh ex @ §Omethmg in detail.

« Adjective: Anaf \1 I% ghg*%o orusing analysis or logical reasoning.

: } namanner that uses logical reasoning or analysis.

and Word Changes

1. Prefixes:

 Definition: A prefix is a group of letters added to the beginning of a
word to change its meaning.

* Example: The prefix "re-" added to "write" makes "rewrite," which
means to write again.

. For the Téach'e'l'-:'\

* Incorporate dictionary use into daily lessons to build students’ skills gradually. \

* Provide students with access to both print and digital dictionaries.

* Explain that pronunciation refers to the way in which a word is spoken. Dictionaries provide
phonetic transcriptions to guide correct pronunciation.

* Teach students how to read the phonetic transcription and,prﬁaf,zt’_é pr@ﬁﬁfu}llc“ngkthe word
correctly. Demonstrate how to read pho?%-tlc YFEIQSGHRT(Q\H?\ Shc@fhw«stress marks (e.g., ')
indicate which syllable is emphasize \ 7\ (0 WA WA )

* Explain that etymologrjs ﬁhefst’uder %\mﬁ‘ Wn*éf words and how their meaning and
structures have evolved! | \

* Show how dtc’uq “ajl?%s pﬂé\-‘ ge etymologlcal information, often in brackets or a separate
\ section. ﬁﬁrﬁ rate how to read and interpret this information. }

e/ 0 e
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2. Suffixes: N\ PO\ I‘U
* Definition: A suffix is a grouﬂ{;}f }eﬁtﬁsﬁﬁﬁ’e@ﬂ@\\fhe end of a word
to change its form @fmﬁfaot” g \8
. Example C’hhéféqfﬂgn\ﬂé@édﬁed to "teach" makes "teacher," which
I$gmﬁ‘ebﬁé who teaches.
Find an)(J |f}We words with prefixes and suffixes and use them in your
sentences.
C. Use a dictionary to find and write the different word patterns for the
word "advocate”. Complete the chart below by identifying the
correct forms of the word "advocate" and its related forms.

Base 'word MNoun Form Verb Form Adj_’_ective form Adverb Form

advocate

D. Write sentences using each form of the word "advocate”.

Parts of Speech |
O
Noun x\/”\ﬂ" C X\ \J \\\\
Definition: A noun ns {xckt\l‘fqﬁha&}ésa” person, a place, athing, oranidea.
t“‘,\»j

Examples

h’%acher John, scientist
. Place. city, library, Paris
« Thing:book, car, apple
« Idea: happiness, freedom, love
Sentences:
« Theteacherexplained the lesson clearly.
« Wevisited the library after school.
« Happinessisimportant for life.
Pronoun
Definition: A pronoun is a word that takes the place of a noun.
Examples: s
» Personal Pronouns:|, you, he, she, |t we, they 1<)\ (C @‘VL\U

& AN x \II (o™
= » 1 ( % \
\ LH \ ff.”\ "'l ll" \'\\\

7 \ ‘ YA U\'\ ‘.n
* Explain that understancﬁng\ V(Jo\rd,ra‘c\lttems helps expand vocabulary and use words
accurately in.vafipus. ontexts.

e | O\e——
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Possessive Pronouns: mine, yours, his; hers l\ti“ bUfs, theirs
o Reflexive Pronouns mwemyourgﬁlff,ﬁtmfeﬁ) herself, itself, ourselves,
yourselves, then{sahveg \ \x x\) =
. Demon ]ve\lf' nouns: this, that, these, those
e In teﬁbb\amle Pronouns: who, whom, whose, which, what
« Relative Pronouns: who, whom, whose, which, that
Sentences:
« Sheisgoingtothe market.
e This bookis mine.
« Theywill finish the project tomorrow.
Verb
Definition: Averb is a word that expresses an action or a state of being.
Examples:
« Action Verbs: run, jump, write, sing, etc.
« Linking Verbs:am, is, are, was, were, be, being, been
« Helping Verbs: have, has, had, do, does, dldl)zgm\shaall’ﬁfww should,

can, could, may, might, must X 0 \o~
Sentences: \fﬁ\ U\\g\

. Sherunsevery%f*n X g -

« Heisatal hﬁ
m sﬁedthewhomework

Adjectlve
Definition: An adjective is a word that describes or modifies a noun or a
pronoun.
Examples:
« Descriptive Adjectives: happy, blue, tall, difficult
» Quantitative Adjectives: some, many, few, several
« Demonstrative Adjectives: this, that, these, those
» Possessive Adjectives: my, your, his, her, its, our, their

Sentences:

« Sheworeabluedress.

« They have many friends. =

his cake is delici S\ @@\

e Thiscakeisdelicious. N _,:__:\-\\l 12\ CY
Adverb BT P L \ x \‘\? J' e
Definition: An achfert@ls‘H %mrd F{é;t meﬁl\ﬁe@'a verb, an adjective, or another
adverb. 0 \\\ “ BA=

Examples:. w RJ N V o\d
. Hc}\d?‘qumkly, slowly, happily

O



«  When:now, then, soon, yesterday G 1 ,;:};f‘(j \
« Where: here, there, everywhere | AT\ f{-\ l;"l A
. Towhatextent'vgry _gwf\eaaimﬁﬁ@ {@ AW

Sentences: ( n \\ ;\w \a g

« Shesi Jpeﬁu.ﬂf‘uny

. WeW“E\I ave soon.

e Heranvery quickly.
Preposition
Definition: A preposition is a word that shows the relationship between a noun
(or pronoun) and other words in a sentence.
Examples:

e in,on, at, by, with, under, over, between, among, through, etc.
Sentences:

e Thecatisunderthetable.

« Shewalked through the park.

. He-sat among his friends. \ \{u@ 5\3\}

Conjunction - X{
Deflnltlon'AconJunctlon|saw qqr\ ﬂ(&% phrases or clauses.

Examples: Gch“\ 2 & E\E J\gj
. Coordln t.l ons: and, but, or, nor, for, so, yet

8 g ConjunctlonS' because, although, since, unless, while,
after, before, when, if
« Correlative Conjunctions: either..or, neither..nor, both..and, not
only...butalso
Sentences:
« |wanttogotothe party, butlhave to finish my homework.
» Although it was raining, we went for a walk.
» |will eat eitheramangooranapple.
Interjection
Definition: An interjection is a word or a phrase that expresses strong emotions
or surprise. Soon after the interjection, the sentence starts with a capital letter.

Examples: A\ (@ \\1 U\u
« wow, oh, ouch, hooray, ah, heB{_‘j 0\ ~T’” =2 \ \] .m AL N
.f_J' I| e
Sentences = "n, \U,r fl'\ 'u, l\_,\.l -,I'\ -) \\‘ II' e L—

« Wow! Thatwas éﬁnﬁx}ﬁg Déﬁformance
« Ouch! Thathurts me-
(\.]_\‘J |\ %‘t\\t}
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« Alas! We have lost the match. 2NEOL
A. Identify and label nouns, ¢ vepb\g’ain\ql c?rmmct“{ ons in the given
sentences. (| \ 7O

i. The qwck hmwn fbxju;ﬁps overthelazydog
eﬁj\}ﬂe st‘éirm the sky was clear and bright.
|f‘iJ e quickly finished her homework before dinner.
iv. Wow! That was anincredible performance.
v. Becauseitwasraining, they decided to stay indoors.
B. Write five sentences that include at least one noun, verb, adjective,
adverb, pronoun, preposition, conjunction, and interjection.
C. Choose the correct adjectives.

i. Ashfaq Ahmad was a writer.

a. famed b. famous c. famously d. infamous

ii. Thisisavery seminar.

a.information  b.Informed c.informative d. mformlng

ili. My mother becomes ifl get homel ,»:;r“ x\l

a.anxiety b.anxious %tﬁ0\$a#xlously

iv. It is to get tﬁgt@rr@; \in %n from the university
offlce 0N 1 -

a. adwsable\( I\\\Jb.\a}ing c. advising d. advised

V. Wﬁtﬁls\vr\ for this chaos?

a.responding  b.responsible C.responsive d.responded

D. Fill in the blanks with the correct part of speech as indicated in the
parentheses. (bright, they, did, Salma, under, wow, through)

I.  Thecatis hiding the bed. (preposition)

ii. She (verb) her homework before dinner.

ii. (interjection)! That was an amazing performance.
iv. Heisavery (adjective) student.

V. (pronoun) went to the store.

'/ Oral Communication Skills

A. Respond to the text through oraldlsgu m’-{.\ﬁ"fﬁ \*.., NS
i. Divide the class into small gréups\én&d éssu};ri each group a specific
section ofthefé}(t ’f A B
. Dlscuss ttk?\%ajgn‘ﬁd séc\mn and answer the following questions:
\JJ‘*' athS’tLhe main idea?

—‘ . 13\oen
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e What supporting details are provided?

o \f-\ll '*.

iii. Presentyour group' sflndlngstothec!ass - |,ua/3\‘ (C @.‘.\‘UL
iv. Participate in a whole- c{’as; E{rgﬁ%ﬂﬁ% b(ageﬁd on the groups'
presentations. | \ 7\ \\k Y Nkl

B. Respond to the tgkt bgtémn\g short stories.

B Ret?ll\}]@é\ér&ﬁry*bﬁﬁe first revelation in the cave of Hira in your own
words.

ii. Share a short story about a significant moment in the life of Hazrat
Muhammad ( &ssisiieiiie 2056 ) that demonstrates his compassion or
determination.

C. Demonstrate attentive listening skills to respond orally. Bring a
passage on your favourite personality and read it aloud.

i. Listen to the passage read aloud by the teacher. Pay close attention to
pronunciation and intonation. After listening, answer the following
questions:

¢ What emotions did you hearin the reader's voice?
e How did the reader's pronunciation help Mowngﬂm%malthe text?

. In pairs, take turns readlng [85’:1556 gsgt u@%‘h mrd’lng feedback on

each other's pronunuat’pw@‘g\@
ere you listen to others' viewpoints

iii. Participate in Efa Qi\s)éuséwn
gn_dr_[\ ?@ﬁm\g prlately using the correct pronunciation and

g

ertlng Skills

A Write a well- structured paragraph on "Tolerance and Religious
Harmony".
i. Brainstorm all the possible ideas and points that come to your mind
when you think about “Tolerance and Religious Harmony".

For the Teachﬂr“

N

* Foster a supportive classroom atmosphere where students feel safe to express their
thoughts without judgment.

* Demonstrate clear pronunciation, appropriate intonation, and egﬁ[ Eln y&)ufspeech

* Give specific, positive feedback on clarity, éolurﬁ pae; ga\ #c;jré,sﬁ

Teach students how to prowde and ret 'ééz,erespet ul onstﬁuctt efeedback from peers.

Allow time for studentsfﬁn\pﬁ righe\ariethew speaking parts, using gestures

\ and eyecontact. . |\ “ﬁx\ B /
\| —

,'\'J|c5 14
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Example (Brainstorming ldeast O .f‘*ll'. B\x "\

)

*"k )

"I'"

Treating others wrth* &'@Hﬁfm ess
Building seif—e\ teema H,s worth
Impqmnq\él\owfe#‘npathyand understanding
Posﬁwé relationships and interactions
Examples of respectin daily life

Benefits of respect for individuals and society

. Organize the ideas from brainstorming into a logical structure.

How can you group similar ideas together from your brainstorming list?
What is the main idea for your paragraph, and what are the supporting
details?

Example (Structuring):

Main Idea: Respecting self and others is essential for building positive
relationships and a harmonious society.

Supporting Details: -\ @@ \3\}
Treating others with kindness and fal “‘\XM ?} (-”
Building self-esteem and selﬂ

Importance of e ni\.%f mg
Exampies of t\ N Af

Ben e{uw ct'E forindividuals and society

iii. Organize your |deas using a mind map.

How can you create a mind map to organize your main idea visually and
supporting details about "Tolerance and Religious Harmony"?

iv. Summarize key points and organize your thoughts for writing the final

paragraph.

Write an informative/explanatory essay on the topic "Peace and
Tolerance”.

d—.,/_-\’{\ | Il.%’/\ '|II \‘L:,‘x_,f
o IK—J‘III'- 7 Ilrﬂl‘.‘ i \\ |I I\h://__‘_lfjx—
A0 NS Y
I v AT TR e
AN QLR
- (" II I".Illl'-.l E \‘. I\'._,“'"
p— _}J LT
-, :‘\\J'-I{\\\].‘\J J \U \J @
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( Learning Outcomes: & \J e .
By the end of thi wlll

. Resgﬁw &Jgh oraldiscussion, telling short stories and acting plays.

e Re h correct pronunciation, appropriate pitch and voice variation suitable for fictional

and nonfictional texts.

e Distinguish cause from effect, fact from opinion (e.g., by noting outcomes, personal
comments, beliefs and biases), and generalized statements from evidence-based
information with specific reference to informational texts.

e Read, view and analyse a variety of readings grade-appropriate and high-interest books and
texts from print and non-print sources: Expositions (e.g., reviews, arguments)

e Apply knowledge of parts of speech, tenses, sentence structure and other features of
grammar and vocabulary to understand how language functions in different contexts and

make effective choices for meaning or style while reading, listening and writing.
» Write arguments to support claims in an analysis of substantive topics or texts, using valid

reasoning and relevant and sufficient evidence.

Y e i

TANGONE
G \J\\)\)( OU
K)\fﬁ\\\ th
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“Pre-reading: / A @Y

( E g“" | (_ \IIIII/O ”\_\_—C;’ B2,
A \

WY

xff QWY

Before Reading make ﬁ?ﬁ Fﬁ? j ext s content in the W (Want to Know)
columns: IR\%

K-W-LChart

\\'l

i o\ l"\ =
"\ }
@ wa&h\%te down everything you know about patriotism. Think about its
meaning, examples of patriots, and any related historical events.

e W Column: List questions or things you want to learn about patriotism from the text.
Consider what interests you about the topic or whatyou are curious about.

After reading the text, complete the L column to compare the predictions with the
actual content:

e L Column: After you have read the text, write down what you have learned about
patriotism. Reflect on the answers to your questions from the W column and any new
information you found interesting or important.

K (Know) W (Want to Know)

e Explain to students that a K-W-L chart helps you organise what you know (K), what you
want to know (W), and what you have learned (L) about a topic. Discuss unknown words
with the students.

e Complete the first two columns of the chart before reading the text on patriotism. After
reading, fill in the last column.

 To help students integrate new information with what they already know, enhancing their
understanding and retention of the material on patriotism.

« Facilitate a class discussion where students can share new facts they have learned and how
these relate to what they already knew. Encourage them to make connections between
the new concepts and their prior knowledge.

e Acceptable Predictions: Explain that predictions are acceptable if they are based on
logical reasoning and prior knowledge. Confirmed predictions q%onﬂmgfhg\gstudents
are effectively using their background knowl geto Mf@'ﬂ\{t&hk&ﬂp\é e

¢ Modified Predlctmns Explatn tb@ E ﬁf 6\ LgP\t\ eé 1o be modified if new
information does not a W)I\hfﬂ'{:"{l u\mpt his is avaluabie part of the learning
process, as it shows thga‘t kﬁ;cﬂén\tg h\re rely engaging with the text and adjusting thelr}

understanding baseld Q\n ewirformation.

NN p—
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1. Patriotism means love for the motherland or Stb @{*@W@fthe e
devotion to one's country. A patrlot loves _his{ ,é ?tv‘f

country and is willing to SaCI’IfICE‘ mt‘ﬁé r\é”@él
arises. The word patr@‘; ﬁemffesa\ om \theJEatm word 'patriota’ which means
countryman. Itis COR ﬁdekneda imendable quality.

2. Patrloﬂgm g{@éﬁ ﬁ\e*opfe the strength and courage ("1t are the supreme:valies
to safeguard the interest of the country and nation. | for a patriot according to the

For a patriot, the sovereignty, integrity, and honour | text?

of the country are of supreme values on which no

compromise can be made. Patriots render great sacrifice for the preservation
and protection of these values.

3. Quaid-e-Azam Muhammad Ali Jinnah was a( Why did Quaid-e-Azam
nation builder and great patriot. He wanted to| Muhammad AliJinnahwant to
protect the values, culture, and traditions of the| Secure @ separate homeland
Muslims of the subcontinent. He gave the Muslims a Ll L

sense of identity by securing a separate homeland for them. He said; .

"We must develop a sense ofpamonsm Wh!Ch ga!vanw@ﬁt @(“ gnited and

strong nation." ,_1 A O
_ x\ﬁ ()& W)

\ IS
For the T }gﬂﬁ x\\

. StartWadmg a passage aloud to the class. Model correct pronunciation, approprlate\
pitch, and voice variation. Demonstrate how to read expressively and help students
understand how voice can convey meaning.

e Pause at predetermined points in the text to ask while-reading questions to assess
students' comprehension.

¢ Inform students that the text they are reading is an expository (informative) text. Explain
that expository texts aim to inform or explain a topic using facts, examples, and logical
organization.

e Ensurestudents understand the definition and importance of patriotism.

¢ Discuss the historical context and significance of Quaid-e-Azam Muhammad AliJinnah's
efforts.

e Asstudents read the text, identify and highlight key new facts, terms, and concepts. For
example, terms like 'sovereignty,' 'integrity,' ‘Nishan-e-Haider,' and h}s;cari\ figures like
Quaid-e-Azam Muhammad AliJinnah. N\ 1/3 \ U_A“ \Q Y

e Create avisual map (like a concept m(ap) Qn a«rb;l Jn%ft'hESe new terms to
students' prior knowfe(:lge Formgi;{ nqﬂ “NI he-Haider' to ‘highest military

\ award' and furthercc{hhe&/rgtq\he\rgﬁaﬁf 'patriotism’ and 'sacrifice! /

RN U
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4. The spirit of patriotism makes us stay alert in case \mc;fh \Wa,r}\&mﬂfentmed in
of foreign invasion. In the history. ofPﬁkmqmt er»\ex }He ‘text where soldiers laid
are many instances menﬁpeaﬂff d: @bw eir lxu::h::\.ﬂufhthewIwesfu:JrPakrstar'r? .
lives for the defence o u n the wars of
1965, 1971 whéﬂ@afgm? ma?; brave soldiers | /0 is awarded Nishan-e-
| Haiderin Pakistan?
gave the\r* ivés in an attempt to protect the - il
homeland. Naik Saif Ali Janjua Shaheed (awarded Hilal-e-Kashmir —an equivalent
to Nishan-e-Haider), Captain Muhammad Sarwar Shaheed, Major Tufail
Muhammad Shaheed, Major Raja Aziz Bhatti Shaheed, Pilot Officer Rashid
Minhas Shaheed, Major Shabbir Sharif Shaheed, Sowar Muhammad Hussain
Shaheed, Major Muhammad Akram Shaheed, Lance Naik Muhammad Mahfuz
Shaheed, Havildar Lalak Jan Shaheed, Captain Karnal Sher Khan Shaheed - all
embraced martyrdom while fighting bravely for their motherland. All of them
were awarded Nishan-e-Haider, the highest military award given to great patriots
who lay down their lives for the country.
5. Patriotism, therefore, is not just a feeling, it is a Iwe, sgmt,, xmﬁtmuously
inspires and guides a nation. In the wor ds s Of S, ?%\' VOid of patriotic
spirit, is like the one who:_, { \ \/7() ’”’ \‘u
"Breathes there the man) T \}I\Sb\ﬁé%
Who never to h rm ijj@ ) §
Th|5|sm}‘f@W smy native land!”

~

Theme [/

=

This unitis about the spirit of patriotism. It tells about the qualities of a patriot and how patriots
look afterthe interest and progress of their country.

For the Teacher:\

\

e Reflect on the S. W. Scott’s quote. Discuss its meaning and relevance to the concept of
patriotism.

¢ Analyse the examples of soldiers mentioned in the text. Discuss the quahi;e&ﬁhat made
them patriots and the impact of their sacrifices on the countfyg - \ @. ) UL U

e Encourage students to research andrgresé'ht«adﬁiqomk Qﬁ‘ha'ﬂon on the historical
figures mentioned. "x VT \ \ ~ ) J.

e Encourage studentsf‘gb\drgcf.\éﬂhem aﬁgwers‘ 1(’Ntth a partner or in small groups before
sharing with the class.\| || |\ -

\||\Jr\J| L) ! /

]

\ W [ \{[\“ ‘
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( Glossary: J 5
Words Meamngs ~ 5 ,,Ju‘u\j\a

commendable | deserving praise and appn&at \- ‘ \ " (G Vo=~

devoid complejjely wﬁh@hﬁﬁﬁﬁheﬁhlhgi\ X

devotion great Io@q&l\(éare\an\ﬂé port for somebody/somethlng

embraced AN é@& Fa’cceptlng an idea, a proposal, a set of beliefs, etc,
NN “especially when itis done with enthusiasm

instances particularexamples or cases of something

martyrdom the suffering of death on account of adherence to a cause and
especially to one's religious or political faith

native connected with the place where you were born and lived for

the first years of your life
preservation | the act of keeping something in its original state or in good

condition
spirit a person's feelings or state of mind
supreme highest in rank or position; very great or the greatest in
L degree ,H/—\ /pf‘m\ﬂ\} y

, 0 [ (o \o2
"4 Com rehensmn N
' P =B Jf’? \f\(\\j\
" Answerthefollo
1. How do you, Fne patnotlsm? Can you provide an example

from: ‘1]1% ni eorcommunltythat|IIustratesy0urdeflnltlon?

2. Why do you think Quaid-e-Azam Muhammad Ali Jinnah's efforts were
crucial in securing aseparate homeland for the Muslims?

3. Why do you think the soldiers mentioned in the text are considered
heroes? What qualities did they show?

4. How can the spirit of patriotism be maintained and fostered in today's
society, where many people are more connected globally than locally?
Provide examples of modern acts of patriotism.

5. The text includes a quote from S.W. Scott about patriotic spirit. What do
you think S.W. Scott means by "a man devoid of patriotic spirit"? Do you
agree or disagree with this perspective? Why?

6. How can schools teach students about patrlotlsm ,Why |5A(¢mp@ﬁant for
students to learn about it? i \\ TCAL

7. Can you think of a Rnall agi; gf’/pafr@hshkhb‘fsemeone could do every
day? How does thl$ E«Kﬁtha ¢buﬁ¥ry7
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8. Whatdid youlearn about patnoﬂsn&f:om thl*it{e\k 73 \C

B. Choose the correct }pﬂ@ﬂfgeaﬂhquéstmn

1. The word patrfq; Mgh\ﬁ rom

a. Greek Wﬁ\fdétne‘nkos b. Latin word 'patriota’

C. Fre}x‘jsfh word ‘patriote’ d. Spanish word 'patriota’

2. What is considered a commendable quality according to the text?

a. bravery b. intelligence C. patriotism d. honesty

3. Who led the Muslims of the subcontinent in their struggle for a
separate homeland?

a. Allama Igbal b. Liagat Ali Khan

c. Quaid-e-Azam Muhammad Ali Jinnah d. Sir Syed Ahmad Khan

4. What are the supreme values for a patriot according to the text?

a. wealth and power b. sovereignty, integrity and honour

c. education and knowledge d. freedom and independence

5. In which wars did many brave soldiers lay doya\thgjrﬂﬁeﬁfor
Pakistan? o D\ 0\ \\\ (Q,wov -

a. Wars of 1965, 1971, and tﬁefﬁw@&@p\

b. World War | anl‘{% n\lh"v

c. Warof 1 nq}&s Q&T‘" an Wars

d. GLYNJ\ andilfaq War

C. Read the following sentences and identify the cause and effect.

1. Patriots render sacrifice for the preservation and protection of the
country'’s values.

a. Cause:

b. Effect:

2. During the wars of 1965 and 1971, many soldiers displayed great
courage.

a. Cause:

b. Effect:

.
~a\l

If_::_[’r“ H'-1 \._..

P \_ 1-_-/ e -\

e

% ) For the Teach'el"\

| Explain that understanding cause and é}ﬁfe;:t h\eﬂps u
The causeis whyso metbmg ha/pgégns(éﬁa ‘tﬁ:g ffectls

X

J‘-,
\l' r’ '-l
N\e re+a‘E’0

athappensasaresult.

nsh|p between events.

e Explain that facts ca&% l?e
judgments. W\

N i

bérr‘g}hz“ed‘ Statements apply broadly without specific evidence. Evidence-
ation includes specific facts, examples, or data.

fﬁr?\rer\\tm\_egcr““l‘a*fse while opinions are personal beliefs or

\. 'l

P

—Z_



%—ﬁ

""'. It.
or an opmion. Q (,f_l \ T .‘ A\ H.R\\ s

Ao WBALY
1. Patrtotxsm ts& ﬁ\ dable quality
a. fact H\ ..HL ~ b. opinion

Nﬁhﬁ\soidlers were awarded Nishan-e-Haider for their
bravery
a. fact b. opinion
E. Read the following sentences and identify whether each is a
generalized statement or an evidence-based information.
1. Many soldiers showed great bravery during the wars of 1965

and 1971.
a.generalized statement b. evidence-based information
2. Major Tufail Muhammad was awarded Nishan-e-Haider for his
braveryin the 1965 War.
a.generalized statement b. evidence-based information
F. Reread paragraph 2 of the unit carefully and sw@ﬂé@fcl[owmg

questions: 1\ \ﬂi\;\; .’ \Jﬂ g
1. Whatis the amld @ g’\ \8)
a. Patriotism |sur m fa -
b. Pat ﬂﬁmﬁ*équﬁéé‘sacnﬁce
o Rﬁ‘t IsSmisonly abouthonour.
d. Patriotismisabout personalinterests.
. Identify two values that are of supreme importance to a patriot
according to the text.

b.

‘ ) For the Tea'ch‘erf\

\

* Explain that this paragraph is an expository text explaining the importance of patriotism
and the values it upholds. It presents an argument that h|gh[|ghts why patrietisi is crucial
forthe protection of a nation. Ni 'v“ \ {'CU\‘\JL‘U‘

e Have students watch ashort video chp.abouﬁhe r‘fﬂ\e c,sﬁ p,athbhs:’nﬂh a country's defence.
Ask them to pay attentlpn to ho_withﬁspea@r mgmng the mperta nce of patriotism and
the examples prowdéﬁli VT h 0 ‘w © 5 W

e Then,ask studer\F\ éohghnedfhe’text excerpt on patriotism with the video they watched

\ to an&tyﬁq erﬁa\nB‘ﬂdn -print sources. )
— 7 V——
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1.Readin§Vhatdo patriotsdo to preservg and ;@ég?@%‘si
a. a9 2\ AN \H
- L ‘a U! .“ ) L\ B
2. Outﬁhmn L ALY \ 3 I"'* -
NcﬁN %lﬁk the text presents a strong argument for the
pnrta nce of patriotism? Why or why not?

a.

3.Drafting:
b.

J/ Vocabulary J/

A. Deduce the mferred meanings of these words using context clues

4.Reviewin
L?l'ﬂg‘l the text.
Words Context Clues Inferred Meanings
commendable "T?\\H @@ﬁ“ﬁ{\l
render N CA
R RN
ifice al) \ \ \‘J" i
sacri 3 } \\:& % E\\ 1
soverel No (RIS
B. Use a d;ct:onary to find the following information for each word.
Words Pronunciation [Dictionary meanings|Parts of Speech| Etymology
commendable
render
sacrifice
sovereignty
%) For the TEacher;\ \

* Explain that the meaning of a word or a phrase thaj>+s dgh\?éc;i }smr ecgwdﬁtied based on
context clues and surrounding mform@op#aﬁ‘gﬁt an dl qt deﬁmtron It involves using
logical reasoning and e%ustmg knd‘w[,edgélt@ntiér’ﬁ 4rdthe-word within its context

e Explain that context T $1a4’e ﬁmfs aﬁhhd‘lrf the surrounding text that help deduce the
meaning ofan WhWﬁrd e

. Use p@hf\@r\‘d \}vork to allow students to share and refine their inferences. Y,

s 2.5 \ e —




C. Compare the dictionary definitions with your tnferem:ﬂ%; A\
.r-|'/,=‘”\\; =

D. Use a dictionary to find and rltfé‘ thg\drﬁ ‘re'm‘ wor& patterns for the
word "sovereignty". Campieté ”t,hé g,ba& ’béiow by identifying the

correctforms oﬂhe p\(éi‘dﬁ '%&véfe-tgnty" andits related forms.

oo o [ W P

Verb Form

Adjective form

Adverb Form

sovereignty

E. Write sentences using each form of the word "sovereignty".

Grammar
Tenses
Tense Function Example Excercise
Simple Describes habitual "She writes in her | Write five sentences
Present actions or general journal every day." | about daily routines
truths. using the simple
present tense.

Simple Describes actions that| “He visited the AV 5‘\ @S@\@\P\a ragraph
Past happened at a specjfic ugevmff ;i , \%\ \what you did last
time in thepast ' 7\%@91&@ éj} ) | weekend.

Simple Describ Tr&sﬁf\{t\\rﬁq}hey will travel | Write about plans for
Future Wl|l§f@ i s i A the upcoming holiday
NRH% t‘)me in the SUFRFREE" using the simple future
| future. tense.
Present Describes actions that| «sha is reading a Describe what you are
Continuous | are happening right book * doing at this moment.
now or around the
current time.
Past Describes actions that| "He was cooking | Write sentences
Continuous | were ongoing inthe | dinner when the | describing what you
| past. phone rang” were doing at a specific
time yesterday.
Future Describes actions that "They will be Write about what you
Continuous | Will be ongoing inthe | waiting for us at | Will be doing at this
future. 4 tu:ne nﬁxtwféem
Y E"_-ﬂ‘"- T\ 1 'i,lﬁx, \‘:\\\\] ,'I ii‘ EQ\:/\ ]
_ For the Teacher\ "n\ 70 “\L p\eR=wS
* Explain that ur1derstahé{ﬂ@1 w\prd ‘\pattems helps expand vocabulary and use words
accu rately in vawp}jﬁHoﬁtéHé

i i\JI i“l h24




Function

Present

Perfect W

Describes) thu?ns’fh\@
happe ed atﬁn

R pﬂ;ﬁ@ fied time in
\he past or that

started in the past and

continue to the

|

e
“She has lived
here for ten
years."

\ "l'\ ,\'_")' “ll " G

airport” Wi

Write about your
experiences using the
present perfect tense.

present.
Past Describes actions that | “They had finished |Write sentences
Perfect were completed their homework describing what you had
before another action | before dinner” done before a specific
in the past. event in the past.
Describes actions that | “She will have Write about what you
Future will be completed graduated by the will have achieved by the
Perfect before a specific time | next yea " end Oft%ﬁ
in the future. N7 [v &=
| Describes actions that |- a{bﬁéﬂi \ erte sentences about
Present started "@ﬁ\'q?ﬁy@w}? jm_\ﬁ”’ three activities you have been
Perfect are stNeﬁn r’iulﬁg\ 2 hours doing using the present
Continuq@ I@B @5 7ing the perfect continuous
¥ duration. tense.
Describes actions that | "He had been Write sentences

Past were ongoing in the | working at the describing what you had
Perfect past before another | company for five | been doing before a
Continuous | past action, years before he specific event in the

emphasizing the left” past.

duration.

Describes actions that | "By the next Write sentences about

will continue upto a | month, she will what you will have been
Future specific time in the have been working |doing by a certain time
Perfect future, emphasizing | here for a year." in the future.
Continuous | the duration.

=P\ i}

— I
‘

A. Read the followmg passag[e ,catefﬁ\y‘

identify theart

_‘ii,;f ‘i'\_,-.

ﬂ\..d_.

I&JI"\‘

déﬁine ‘the verbs and

Every mornm_fibMéw ﬂ Wc:i[ks\%o schoo! Yesterday, she walked with her friend

bec N}i
hasﬁ

ewds broken Tomorrow, she will ride her bike again. Maria
n attendmg this school for three years, and she loves it. By the end of
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this year, she will have completed herpnma ry ezmjlt‘lé;wp (N
. Write adiaryentry aboutyoup qay us'mg qt\leéstﬁve different tenses.
C. Read the eventgﬂisted*b\ k{ ﬁldexitff'y the tense used in each event.
Place the ev ‘I;/s dn‘ﬁ:l% imeline in the correct sequence based on
th%pﬁ?nféﬁ d*t’hegwen dates.

1. l will have graduate from the university, by next June.

2 | am studying for my exams, right now.

3. | visited Karachi, two years ago.

4. | have been working on my project, for the last three weeks.

5. | had finished my homework before dinner, yesterday evening.
Gerunds

A gerund is the -ing form of a verb that functions as a noun.
Uses of Gerunds

e As the subject of a sentence sy
Example: Swimming is fun. \f,r(_‘\ @ ?@é f
¢ As the object of a verb T\ M\T\\\\\\ ﬂ e
70\ )

0\ i
Example: She eraoysm \A‘é@ﬁ\k

° After preposi !6
@i ked about going on holiday.

. Afée ertain verbs
Example: He suggested meeting earlier.
Infinitives
An infinitive is the base form of a verb preceded by ‘to".
Uses of Infinitives
e As the subject of a sentence
Example: To err is human.
e As the object of a verb
Example: He wants to learn French.

7 ) For the Teacher: "} %
* Explain that tenses indicate the time of actlon (past, present; f@tg‘re) aﬁ(ﬁ;ﬂésu}%e states or
actions within those times. { 1{,1 “’Ju\t N ,' (ol
e Highlight why understandmg téﬂ\??sv s, rcmdfahi&) s‘:lear’fommumcatlon and accurate
expression. \\ v V\ \\ e
e Explain that under tj‘i‘agd‘m tgi\,e‘n as;j“éct of time involves using tenses correctly to indicate
K LA
. When an fxﬁtﬁ:{ﬁd

S
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%_ﬂ

e Afteradjectives ¢ o\ O\ A
Example: She iseager to start. - f‘n ( k:\" | C) N
* To express purpose W\ 7 ’\ fat\Re \\

Example: Iwentff thﬁ Yetéﬁ»uyrmlk
Gerund vs Infinitive | \B\S uf“ S
There are %Eq’galﬂj% §in Engllsh that can be followed by either a gerund or an
infinitive, but choosing one over the other can change the meaning of the
sentence.
Here are some common examples and explanations:
1. Remember
« Gerund (remember + -ing): Refers to remembering something that has
already happened.
« Example: | remember meeting him last year. (You met him last year,
and now you recall that event.)
« Infinitive (remember + to + verb): Refers to remembering to do
somethingin the future.

* Example: Remember to meet him tomorrow. (Yqu need to

remember to do this future act|on) {qcﬁ @(ﬁ
2.Stop ﬂ A o, Vo=
» Gerund (stop + -mg) Re ha\elx:nufy
. Exampl %@ 9. (She quit the habit of smoking.)
b) Refers to pausing an activity in order to do

. Inf' nitive ‘&U;\eF ﬁ\;tb

Example She stopped to smoke. (She paused what she was doing
to have a smoke.)
3.Try
« Gerund (try + -ing): Refers to experimenting with something to see if it
solves a problem or has a desired effect.
* Example: Try restarting your computer. (Experiment with restarting
to seeifitfixesthe problem.)
» Infinitive (try + to + verb): Refers to making an effort to do something
difficult.
* Example: "l will try to finish my work on time." (You make an effort
to finish yourwork on time.)

4. Forget a0
« Gerund (forget + -ing): Refers to fcprgeti;mg ¢1\<15 Qs;n‘g\ﬁﬁ%fnghappened in
the past. “ A T\

. Examp!&f"l I ﬂetrgerf Krbét e |ng you (You remember the
occasion of meetihgbﬁ i
. Inf‘nlj:&\\(g ' fo + verb): Refers to forgetting to do something in

L
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the future. oy AR RN
* Example: "Dontforgettoloqkthe; deq’r‘“ '(Y( "1 ed»ﬁté“rememberto
dothisaction) ,.,&‘] gt '\) \\'\ V) ﬁ
5. Regret o\ WS \

+ Gerund (re t“' -qh&j)ﬁ R\e%ers to feellng sorry about something that has

alr% kp Jp}
Example "l regret telling her the truth." (You feel sorry for having
told her)
« Infinitive (regret + to + verb): Refers to being sorry about something you
are going to say or do.
 Example: "We regret to inform you that your application was
unsuccessful." (You are sorry to tell them now.)
6.Goon
+ Gerund (go on + -ing): Refers to continuing the same activity.
* Example: "He wentontalking." (He continued to talk.)
+ Infinitive (go on + to + verb): Refersto movingonto a dif‘ferent activity.
« Example: "After the introduction, she went on to ex the main
topic." (She moved tothe next part of he m%)\ \g T\

Participles elh}
Participles are the ve;)bmfﬁﬁms tas, bThere are two kinds of
participles: (ending in - m j?@djﬁa\'ﬁ Pes usuallyendlngln -ed or -en).
Uses of Pres m
1. As éh@ﬁéttwe
» Example: The running waterwas cold. (Describes the water)
2. To form continuous (progressive) tenses:
* Example: They were laughing. (Present continuous tense.)
3. Inparticipial phrases:

« Example: Running down the street, he met anold friend. (Describes
the subject ofthe main clause.)

Example
« Thecrying baby woke everyone up.
« Theywerelaughing at the joke.
Uses of Past Participles
1. Asanadjective a0
* Example: The brokenvase was exp rwnswgef[f;'igEﬂ.cr‘rtbé-s)tlﬂn vase.)
2. Toformperfecttenses - O \N\\ '\-\ Y
* Example: She hagﬂ\{ﬂfshed hér‘hefmework (Present perfect tense.)
3. Toform the pas;;;\(é voice!
oS Eﬁafﬂ h:the cake was eaten by the children. (Passive voice.)

28
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4. In participial phrases
* Example: Shocked by the news shemh(ldn"tg:ieaﬁ f:EBE"StI’I bes the
subject of the main c:l\en\.lz:,el)gr ‘1 ﬂ “-\; e
Example Sentences | \ s “’ e

« The palnted door ﬁD k$ ﬁ[eaf N

» Theyhadgq &wﬁen | arrived.

1. Presen Phrtlc:ple as an Adjective
Example: The exciting movie pleased us much.
Here, "exciting" describes the noun "movie."

2. PastParticiple as an Adjective
Example: The exhausted runner sat down torest.
Here, "exhausted" describes the noun "runner."

3. ParticiplesinVerb Tenses
« Present Continuous: They are watchinga movie.
« Past Continuous: They were watchinga movie.
« Present Perfect: They have watched the movie.
 Past Perfect: They had watched the movie.

4. Participial Phrases - ;;? (’6{@ ﬁ\\.\
. Present Participle Phras(q O\ H\i\\\' "z‘ -
* Example: Segngtheﬁ ,\ Qlé@d}t mdoors

« "Seeing tH é’F‘i pgq r;d aﬂﬁtmnal information about why "we
decm‘p o stay doors.”
. Nﬂiagf iciple Phrase

Example "Surprised by the sudden noise, she jumped."
» "Surprised by the sudden noise" provides additional information
about why "she jumped."
A. Read the following sentences. Underline the gerunds, infinitives, and
participles and label them accordingly.
1. Swimming is my favourite hobby." (Gerund)
To learn anew language takes time." (Infinitive)
The broken window needs to be fixed." (Past Participle)
She enjoys reading books." (Gerund)
To travel around the world is my dream.” (Infinitive)
The running water creates a sweet sound.” (Present Participle)-,
B. Transfnrm the following base verbs into gelr@ds mﬁnﬁives and
participles. Use each formin asgnfemq | 1) \\\“ " Gl
Base Verbs: write, ay}gat‘u 7\ n( 04 \ SR\ ®
C. Write a short parq ra(ph“us *at Ieast two gerunds, two infinitives,
and two qﬂﬁ\t;r:iplesﬁmghhght each gerund, infinitive, and participle
29
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used in the paragraph. = «;rﬁ \

/ Oral Communlcatlon Skuilsl

A Respnndtothq{

i. Divide théﬁla\g,suhw
@Fﬁ?{jnbf\thétext

\M\ I Discuss the assigned section and answer the following questions:
. What is the main idea?
° What supporting details are provided?

iii. Presentyourgroup's findings to the class.

iv. Participate in a whole-class discussion based on the groups'

presentations.
B. Debate on Patriotism.
i. Participate in a debate on "The Role of Youth in the Nation-

Building," where you listen to others' viewpoints and respond
appropriately, using the correct pronunciation and intonation.

¢ Writing Skills

TI groups and assign each group a specific

A. Writea well- structured paragrapgh\ Ju? sdgggety
i. Bramstnrm all therﬁ é}aé bbmts that come to mind

when y I'L(rt ervice to Society”.
B. Write a \fexp!anatnry essay on the topic "Why | Love

Pal&@ﬂ;h

For the Teacher: '}

e Foster a supportive classroom atmosphere where students feel safe to express their
thoughts withoutjudgment.
» Demonstrate clear pronunciation, appropriate intonation, and expressiveness in your

f f’\ll

speech. S\ (C ”D.‘.M_ U
* Givespecific, positive feedback on clari vokume Nd/expreasién
e Teachstudentshowto prowde anq %f\‘ res EQt épﬂs yctrve feedback from peers.

e Allow time for studerft};a tgpraﬁ\qé ~\rek1efar5e fherr speaking parts, using gestures
\ and eye contact. q tl x\\ \ i P

TN “I "" ~
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( Learmlw amesJ )

By the end of this unit students will:

» Demonstrate attentive listening' skills to respond orally with standard pronunciation and
intonation.

e Use pre-reading and while-reading strategies to analyse and explore different layers of
meaning within texts including biases and opinions.

e Demonstrate understanding of figurative language, word relationships, and nuances in word
meanings.

e |dentify and use compound prepositions and prepositional phrases in writing.

¢ Use paraphrasing skills to paraphrase a poem.

e Use summary skills towrite an objective summary of the given text and poems.

( Pre-reading: J

* Look at the following image of
daffodils and serene Iqﬁ capes:
Imagine yourself in th }Eﬁa
might this s Tﬁtgﬁa e$ 'lj

* Have yk EI essed daffodils?

How dld you feel then?
* How might the natural world be
described in the poem?

/- Who is the speaker in the poem,\

| wandered lonely as a cloud
€ y and what is he doing in the

That floats on high o'ervales and hills,

beginning?
Whenall atonce I saw a crowd, e What natural element is the
A host of golden daffodils; speaker being compared to in

the firstline?
e Where does the speaker
encounter the daﬁodt!s and

\ o thea(’deag:ﬁhd? /

Continuous as the starsthats(ljlne‘l \(\ § \1« f \Hdwd h describe th
\ '*'.\ \J oesthe poetdescribet e
Andtuinide onihe ﬂ‘“'kaﬂwa (8 number of daffodils?

Beside the lake, beneath the trees,
Fluttering and dancing in the breeze.

I'\ f'"'

They stretched qué\?ﬁﬁend* Jrne e What action are the daffodils
AIOQ@I{\@@W@J\% a bay: performing in the breeze?

[\ . J
M—
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Tenthousand saw | ata glance, ;ffh
(1Y) U
Tossing their headsin sprightly dance | _,ﬂ( %iﬁ; {hekwaves beside the
ul fC“ \\Tuwa \ E:laffod’f:s compare to the
Thawevee bl lgut“‘they daffodils themselves? |
w\a e What effect do the daffodils

Out_dld t gga{kll}n‘g es in glee have on the poet's mood?

Rﬂé\ébuw not but be gay, « What does the poet mean by
Insuch ajocund company: \ "Jocund company"? y

| gazed—and gazed—but little thought

What wealth the show to me had brought: CWhat happens when the poet Iies\‘
on his couch in a vacant or

For oft, when on my couch | lie pensive mood?

: . * What is the "inward eye” that the
In vacant orin pensive mood, ,

. poet mentions?
They flash upon thatinward eye e How does the memory of the
Which is the bliss of solitude; daffodils affect the poet in the
And then my heart with pleasure fills, \_end? J
And dances with the daffodils.
IS\ (C @TQ

e
CAL
1( r‘\ \\g\mM
About the Poet: m
"Daffodils, mqf\x/ ordsworth s most famous poems. It was inspired

by a wal rth took with his sister Dorothy near Ullswater in the Lake
District on Apnl 15,1802, where they encountered along belt of daffodils.
William Wordsworth (1770-1850) was a key figure in the English Romantic
movement. Born in Cockermouth, England, he developed a deep love for nature,
which became a central theme in his poetry. Wordsworth believed that nature
had the power to inspire and heal the human spirit.

For the Teach_er:\

Explain to students that they will begin by looking at some images to help them connect
with the setting of the poem. Discuss the importance of visualization in understanding and
appreciating poetry.

e Ask students to close their eyes and imagine themselvsimcihe\ scer )ﬂ%pléted in the
images. Use guided questions to help them Lﬁ'\mf’\é,mﬂ‘?e\mm‘?lﬁzétlon

¢ Explain that these predr;tJons WLN hﬁpaﬂfemﬁ CUs \on kéyLefements as they read the
poem. Encourage stddar‘htﬁ“te $E \,rﬁ“tﬁ@\r\pfédlctmns match the poem's content and to

\ look for surprrse\irqr chfg“e}'enée% -

|;_}\_.z A
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(" Theme J = wa AL
Theme of "Daffodils”: (1 E\;:‘}/’
"Daffodils,"” by William % int erconnected themes:

: TheBeautyofN ﬁy
The p - stunmng beauty of the natural world, focusing on the

d antand;oyfuf presence.

2. The Power of Memory:
Wordsworth highlights how memories of beautiful experiences in nature can provide
comfortand happiness long after the actual event. The sight of the daffodils continues
to uplift his spirits when he recalls them.

3. Solitude and Connection:
Initially, the poet feels lonely, but the encounter with the daffodils transforms his
solitude into a joyful and connected experience with nature.

4. Emotional and Spiritual Uplift:
Nature has the ability to elevate the poet's mood and spirit, offering emotional and
spiritual solace.

5. Some of the famous poems by Wordsworth to be read and enjoyed are:

e TotheCuckoo

o LucyGrey

e TheWorldis too Much with Us @ m
e TheTwo April Mommgs

o ltisa Beauteous Eve @@

. Solltary

e Weare S

. L,
PVUALE
N }ijl\cher'

e Readthe poem aloud to the class, paying attention to rhythm, pauses, and sounds. \
Demonstrate how to read expressively and help students understand how voice can
convey meaning. The poem evokes strong emotions, ranging from loneliness to joy. Voice
modulation and tone variation are crucial to conveying these emotional shifts.

» Briefly explain the differences between free verse, a narrative, and rhythmic poetry.

Provide examples of each type:
*  Free Verse: "The Red Wheelbarrow" by William Carlos Williams
» Narrative: "The Raven” by Edgar Allan Poe
*  Rhythmic: "Daffodils” by William Wordsworth

e Show video performances or readings of the poems. Use sources like YouTube or
educational websites that offer high-quality poetry recitations.

e Encouragestudentsto create a cozy reading nook at home or in the classroom.

Offer a diverse selection of fiction and poetry that students can relater mﬂ and find
interesting. A \ iU&;’.f -

B FormIfteratureCIrcIesorbookclub;?to @St/&fdl ﬁgﬁldnahd s'napédexperlences
Encourage students to, con nect tﬁg\ﬁesk ar} jhm-atfeps in literature to their own

experiences. l‘» \ ?'-, 0\ \\ § RN
e Integrate multim *|a reﬁp\r\rtésta enhance thereading experience.
\- Encouraglqcmah Weiting to deepen appreciation for literature. j

\ K| I
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Words 70 ‘Megmhgs
bliss happmeﬁ%ﬁ\ ‘\ L \SS
continuous sgf ae{mgmahne orover an area without any spaces
fluttermg\\] J“\er“‘lsé\move lightly and quickly
host a large number of people or things
jocund cheerful
milky way a band of light across the night sky made up of a huge

number of stars that form a large part of the galaxy that
includes our sun and its planets

pensive thinking deeply

solitude the state of being alone

sprightly full of life and energy

vacant empty orunoccupied

vales valleys R
hwandered to walk slowly around i (6;1\ ,@ O |

iond 4 G \B ! \‘\ [~

omprehensmn 1 1\/(\ Jl X

tions:

theme of the poem "Daffodils"?

2, De\s.é\ﬂbe the setting where the poet saw the daffodils. How does this
setting contribute to the overall mood of the poem?

3. How does the poet describe the daffodils? What imagery does he use to
bringthem to life?

4. l|dentify and explain the use of personificationin the poem.

5. What is the effect of the rhyme scheme on the poem's rhythm and flow?

6. Why do you think the poet describes the daffodils as "jocund company"?
What impact do they have on him?

7. The poet mentions the “bliss of solitude.” What do you think he means by
this, and how do the daffodils contribute to this feeling?

8. Imagineyou are the poet revisiting the same place after manyyears Write
a short paragraph describing your feellngs apgifthe s-c;ené \as it might
appear now. A [ AT 0 “\ J (_?‘, gNB=

B. Choose the correct nptmn /fpraaﬁﬁ e&tluh.f

; Answer the '@}

1. What is the pl‘lina\ﬂ( \tﬁéhm\,df the poem "Daffodils"?
a. the power o of| love - b. the beauty of nature
G R q;th%\]l bt[;rta nce of friendship d. the struggles of life

—_
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2. What natural element does the rpoetqc\amp‘arqﬁlmsﬁto
beginning of the poem'{ f \\ A\ J\

3 '.\

a. atree Q* \{ ‘é \ river —~ ¢ a cloud d. a mountain
3. Where chfbﬁhe bﬁet see Ithe daffodils?

a. \"b@ e ariver b. inagarden

c. beside a lake d. ona mountain
4. How does the poet describe the movement of the daffodils?

a. swaying in the wind b. standing still

c. fluttering and dancing d. falling to the ground

5. To what does the poet compare the daffodils in terms of their
continuous stretch?

a. a flowing river b. astarry night
c. along road d. an endless forest

6. How many daffodils does the poet estimate he saw :-}t\ ikglimce?
a. hundreds N\ © \\’t PB %ﬁk@ -

c. tens ofthousands i;"\ﬂﬁr’m H;X\d\ ndreds of thousands

a. \\[%}S\I{B‘y T b. lonely c. excited d. angry
8. What effect do the daffodils have on the poet's mood when he
later recalls them?

a. They make him sad. b. They make him anxious.
c. They bring him joy. d. They make him tired.

9. What phrase does the poet use to describe his reflective moments
about the daffodils?
a. "in a cheerful mood" b. "in a vacant or in pensive mood"
c. 'inathoughtful moment”  d. "in a joyous state"

10.Which line from the poem best conveys the lasting impact of the
daffodils on the poet? A r.f.;v(.';j]t.jﬁ'ﬂ.,‘d
a. "lwandered lonely as a df;ud\ \(\ -ﬂfff\\l |(2de=

b. "They stretched Jn,ﬁe\xerﬁ-ehldlhg ﬁf’ré
c. "And thEI’L my, He\’:r[t with pléasure fills"

‘||I.‘|

\d ’I’E@Wﬁbeéﬂ‘ beside them danced"

—?:_5—
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Find the connntat:ve and’ iilgnﬁtat“}ex jneh i%yg of these words.

Vocabulary

[
e
’x

lonely .

Words %ﬁﬂt&i@\\ﬁéﬂgs‘. Connotative Meanings

RN ¢

.In
|

cloud™

At

“JJ\ |

fluttering

sprightly

gazed

bliss

Specify positive and negative connotation of each of the following.

1.

gaze

stare

2.

shine - I,_M\ G \r f’\ﬂ\}

@\\ \j\\ 1\\&\7 20

glare _Q
".

3,

[
\ fﬁl,l\__;

hoard | TEWYVQ\ \ \ J\

N =R
colleegi (]~

N

C.

i. Identify synonyms in the poem 'Daffodils' that have similar
dictionary definitions but different connotations or emotional
undertones.

ii. Write sentences for each word, highlighting the different
connotations.

iii. Discuss the different feelings or ideas (nuances) that each word
evokes beyond its basic definition.

iv. Examine how the choice of a particular word affects the meaning
and tonein a different context.

Example: SN I fﬁ: T
Lonely vs Solitary are the wordgmth ﬁmﬂmdgriétém\xsw
Lonely: \ \fq \(O W\ AW

Denotative Meagﬁn‘g {n\ehg@\}hﬁu’t company |50Iated
Connotatmegaﬁmg "Often carries a negative connotation, implying
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sadness, desolation, and a sense of abandonment. B

Solitary: ) 5?6}'{?@\}
Denotative Meaning: existing @,oqg:}aur}pttﬁe’ﬁw\#i;tljgﬂﬁé -

Connotative Meap%ng: gﬁemzjraﬁy{ @M@@J}b& positive, suggesting
peacefulness, sel%ﬂaﬁﬂﬁeﬁ@jjﬁﬁd&é“&éliberate choice to be alone.
Connotati | jnﬁ;l uarces

The Wﬂﬁ&d differences between the words "lonely" and "solitary," which
have similar denotative meanings but different connotations and
implications.

Lonely:

Nuance: Implies an emotional state where the absence of others is painful
orundesirable.

Example Sentence: "After moving to a new city, she often felt lonely and
missed her friends."

Interpretation: The word "lonely" conveys her emotional distress and

~z ) For the Tea'cher:\

o\ "1‘\\3\5
* Explain that: o ﬁmﬁ\gﬂ(?lo@@h \
Denotation: The literal or primar rﬁ/;ig\ hedidtionary definition.
s

Connotation: The idé_‘a"s\ (—fﬁe@\% invokes in addition to its literal or primary
meaning. \ \f\\ 2

e Help W&M@g\ﬁd how words with similar denotations can have different
conno ns and nuances, affecting the tone and meaning of a text.

» Ensure students understand the basic dictionary definitions (denotations) of each word.

e Explain howauthors use specific words to convey particular tones or themes.

e Explain that nuance refers to a subtle or slight difference in meaning, expression, tone, or
feeling. When we talk about nuances in language, we are considering the fine shades of
meaning that distinguish similar words or expressions. These small differences can
significantly impact the tone, mood, or interpretation of a text.

e Explain that word relationships refer to the various ways in which words can be related to
each other within the context of language. Recognizing these relationships can enhance
comprehension, improve vocabulary, and aid in understanding the nuances of meaning in
both written and spoken language.

Types of Word Relationships
e synonyms

e antonyms NLZ \ (C¢ ‘_)'}'-tf\\k_\'.\-j
i N (o A
¢ homophones O 1A eelle \\; ;'I (2Jo
— @ A B
e« homonyms . N H"H },’7 T\ (\j “~\.\),_\,\\~-j Wil
I,—jf‘ -~ \ \ AN D
L] e

: Ve e LA VN
analogies A\ fﬂ 0 ‘\a\ j\},-.,: j




longing for companionship. _ (1) (CE
Solitary: O A\ W ) x\\“ = Jo
Nuance: Sugges‘psja Stai&oi\b &g al@nttfhat is 6t necessa rily negative and
can be peaceful ofi hf{‘o‘spec‘twe

Exa §b “He enjoyed his solitary walks in the forest, finding
peam}ie quiet."

Interpretation: The word "solitary" indicates a positive, chosen state where
being alone is enjoyed and valued.

Grammar

Figurative Language in the Poem
A. Simile:
» Definition: A figure of speech that compares two different things
using the words "like" or "as".
e Example from the Poem: "I wandered lonely as a cloud"
= Explanation: The poet compares his Io::-nellne{.\tj3 a cloud

drifting in the sky, pha (;mg\lﬁ]sfgéns\_/&f ation and
a|mlessnes T\\ \\
B. Persomﬁcatlon;

. Defi ﬁ O\fl L\ )r"speech that gives human qualities to
ects orideas.
ample from the Poem: "Fluttering and dancing in the breeze"
= Explanation: The daffodils are described as if they are
dancing, which makes the scene more lively and relatable,
conveying a sense of joy and movement.
C. Hyperbole:
* Definition: An exaggerated statement not meant to be taken
literally, used for a great emphasis or effect.
e Example from the Poem: "Ten thousand saw | at aglance"
= Explanation: Wordsworth exaggerates the number of
daffodils to highlight the overwhelming beauty and impact
of the scene on him.
D. Metaphor: ~ ~OWN W0
» Definition: A figure of;peﬁth gha‘q’dl\réttlgffr,éférﬁ\to one thing by
mentioning anothel*,smdymga@y\’hbcllbtompanson
E Exampléfﬂ?\ﬁﬁ Poé:\:‘* “They flash upon thatinward eye"
\J ﬁﬁp}anatmn The "inward eye" is a metaphor for the poet's
memory or imagination, suggesting that the memory of the

WJ\Q |\ JI\W‘
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B.
Simile:

daffodils is vivid andrs*-tnkmgf ‘{ J '.f’m xn L
& A O AT el
Alliteration: 700 WOABW J
. Def’mtz&q X e Tepqi}gonof the same consonant sound at the
anrng Qﬁad}éc’ent or closely connected words.
\q_JJI ple from the Poem: "Beside the lake, beneath the trees"
= Explanation: The repeated "b" sound creates a musical
rhythm, enhancing the poem's auditory appeal.
Assonance:
» Definition: The repetition of vowel sounds in nearby words.
* Example from the Poem: "A host, of golden daffodils"
= Explanation: The repeated "0" sound creates a harmonious
effect, adding to the poem's overall musicality.
Imagery:
* Definition: Descriptive language that appeals to the senses and
creates mental images.
* Example from the Poem: "Contlnuou e’*ﬂﬁngm}at shine /
And twinkle on the mllkygwaﬁg}" \ 0
. C;%"ﬁy‘\g\g Ejhmés /sual imagery to describe
the 35 avast, twinkling field, similar to stars in the

[{ngh Ky, enhancing the reader's visualization of the scene.

. Ans\ “hefollowmg questions:
. [denﬂfythe simile inthe firstline of the poem. How does it help convey the

poet's mood?
Find two examples of personification in the poem. How does this literary
device enhance the description of the daffodils?
Whatis the purpose of the hyperbole in the poem? How does it affect your
understanding of the poet's experience?
Explain the metaphor "They flash upon that inward eye." What does this
tell you about the poet's memory of the daffodils?
Identify an example of alliteration in the poem. How does it contribute to
the poem'’s musical quality?
Describe the imagery Wordsworth uses to compare th&d@f@dﬂs to stars.
What effect does this compa rison Jﬁ\\fq on Ehe Téqide??”
Choose appropnqte werds dhd\phirhs)e}s for effect.

DAL LS

1.The bab ﬁﬁﬁh\@fbsaﬁébﬂas

a.arock \)

b.sandpaper c.silk d.wood

—?@—



Personification:
2 The wind __ through’th/e ,Q‘eés‘ Wh;épé}mg“secrets.

[

a.an (@e:d( RSN xkﬁﬁtopped d.ate
Hyperbole: R\ \ Jipe

3. i qu\qﬂ ﬁhﬂbry I could eata_ .

a. sandwich - b. fruit c.horse d. vegetable
Imagery:

4. The sky was painted with hues of pinkand ___ asthe sunset.
a.green b.blue c.orange d. purple
Metaphor:

5. Timeisa great .

a. river b.stone C.tree d. healer
Assonance:

6. Thelazy __ satonamat.

a.worm b.bus c.cat d. mouse
Alliteration: o, ’“ﬁ\m

7. Thecold, crisp,___ snow cpjm ;.gfwgé g’g}; CY
a. colourful b. clean @\ 3 d. melting
Il Euphemism and XT?U@‘ LN

e

Euphemism \J\]
A eupherﬁti ild or an indirect word or an expression substituted for one
considered to be too harsh or blunt when referring to something unpleasant or
embarrassing.
Examples in General Literature:

"Passed away" instead of "died"

For the 'l'ea.ch_er:\

e Explain that figurative language allows the poet to describe scenes, emotions, and
experiences in a more vivid and imaginative way. Explain that facts can be proven true or
false, while opinions are personal beliefs orjudgments.

e Explain that it helps convey complex emotions and moods, making it easier for readers to
connect with the poet's feelings. GO L)

* Explain that by appealing to the senses, frgqratwe angcfagek;aﬁu\’\t‘s\r@éd‘{éf pictures that
bring the poemto life. A J A ,\h \ \ \\ f

e Explain that it adds Laye(s gfﬁeéh r‘éﬂﬁbmd Jnﬂrg“’readif:‘rs to think beyond the literal
words and explore d ﬁr{t\g#ﬁr tati

atements apply broadly without specific evidence. Evidence-

e Explainthatg
\_ base@qvﬁm includes specific facts, examples, or data. )

s 40 \enmeee—
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+ ‘"Letgo'instead of "fired AN GOMNE

/‘1‘\‘ \\| | |/:G j(_)\:;,x__f

A

e "Seniorcitizen" instead of pld ers«::t{n\ \\\ \‘ B ;' e
= ‘a FAIRE R ) L
Usage and Effect: of’ \c2 ‘w’ \ W
o Purpose: Eu hbl‘hb n'isaﬁa,re Used to soften the impact of unpleasant
mfgI{ﬂa\]fl@m t&avmd offending or upsetting the audience.
. Effél:\t‘ ﬁ‘hey make communication more polite and can help to mitigate
emotional responses.
Oxymoron
An oxymoron is a figure of speech in which apparently contradictory terms
appear in conjunction.
Examplesin General Literature:
» ‘"bitter sweets"
« ‘"deafeningsilence"
e "jumbo shrimp"
Usage and Effect:
o Purpose: Oxymoron is used to create dr e@ﬁﬁ;\}hlghhght
complexities, orconveydeep%me@ hfd\u 6@n1fr\as7t
+ Effect: They provp\ 4@&% %ho(gg}\ hésr-’ﬁe the multifaceted nature
of certain conce é‘or‘sjlg
Euphemis (;1? Rﬁ
The poerﬁ\[l\b\a Fodils” does not contain euphemisms because Wordsworth's
language is directand focused on the beauty and emotional impact of the natural
scene. There is no need to soften or indirect reference any harsh or
uncomfortable topics.
Oxymoron in Context:
The poem does not use oxymoron because Wordsworth aims to create a
harmonious and uplifting image of nature. The use of contradictory terms would
conflict with the poem's tone and purpose, which is to celebrate the beauty and
joy found in the natural world.

For th'eTea’ch-er:*\

~

oy =5 \ =] \\1 U\J

e Explain that in William Wordsworth's, oerﬁ 'Daffﬁﬁtl\?\‘ \thé\jﬁ;mﬁry rcus is on vivid
imagery and emotional express:[dnx@q@hgr\‘h\és,ﬁpﬁn&bmn‘lcatmn and other figures of
speech. However, thelpe es o minently feature euphemisms or oxymorons.

e Help students crea @?Edmp‘érmg different figures of speech, including similes,

metaghqm\g:f‘\dfs\@m&rc on, hyperbole, euphemisms, and oxymorons. y

e A 1 \G——
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A. Answer the following questions:

1. Discuss why Wordsworth has chosen gertam fng@s‘;fﬂs}peeﬁhWér others
in "Daffodils." 0 Q, : {—5‘1 \u \§! \\ L"I —

2. Explore how the usp\lseﬁeﬂﬁhg pl\\:{orsdxymoron would change the tone
onmpactofthe\ delm\\ :\1 .

3. How {gm@wﬁ&fdﬂ "add depth to a poem, and why might they be absent
in "Daffodils"?

4. Why does a poet choose to use or not use euphemisms in their work?

Il Compound Prepositions
Compound prepositions are phrases consisting of more than one word that
functiontogether as a single preposition. They often include words like "in," "on,"
"at," "for," "to," "of," "with," and others combined with another word or a phrase.
Examples and Usage:

1. according to: This means "as stated by."

e Example: According to the teacher, the test will be held next week.

2. due to: This means "because of." o
i COWL
¢ Example: The match was cancell due %@ g\ &
3. in front of: This means "before’ fir fchlng "
e Example: The cari ‘f/t e house
4. on behalf of: T\Il'ns\ﬁ\ \a re\:uresentlng someone.'
. ‘&ﬁ L? accepted the award on behalf of her team.

5. in addtt‘mn to: This means "along with."
e Example: In addition to his studies, he also plays football.
6. in spite of: This means "despite."
¢ Example: In spite of the cold weather, they went for a walk.
A. Read each sentence and underline the compound prepositions.
1. According to the schedule, the meeting startsat 10a.m.

Compound Prepositions Usage Tips:
e Context: Use compound prepositions to provide clear and prec#se reFagepshpg

between different parts of a sentence. N "f‘wj\(t U
o Clarity: Ensure the prepositional p}}:ase 'd{&.;ltﬁd“@ th\ém/ Guﬁd ‘preposition
enhancestheclarltycfthesenteﬁg r’ V(O ‘a\ d \ R ? '

e Avoid Redundancy:_Bg {aa f‘ﬁtﬂ m? pk‘&mpound prepositions unnecessarily,
which can make t §e ten

. , |\Ir .
NN
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2. The parkislocated in front of the Ilb(ary - r\d . ;,ﬂ \ pe-
3. Sheattended the confe rence 9?. hﬁgfhér manager

4. Duetothe heavy traffic, ere hte rthe school.

5. Inadditionto his éﬁﬁdém'a\ﬁmrk he participatesin sports.

6. In g@wfﬁqﬂtwam the match continued.

B. Uséjthe given compound prepositions to create your own sentences.
1. accordingto:

2. infrontof:

3. onbehalfof:

4. dueto:

5. inaddition to:

6. inspite of:

Il Prepositional Phrases
A prepositional phrase consists of a preposition followed by a noun, a pronoun,
or a noun phrase (the object of the preposition), which pI‘OVI -additional

information about the time, location, dire ion, cause; @\?Orfj@o ition.
Structure: &\ (\\

« Preposition + @ﬁ{\m @\J@h{ ition

Examples:
1. T:v
efore rhe meeting - We should discuss the plan before the
meeting.
e During the summer - She likes to travel during the summer.
2. Location:
e In the park - They had a picnic in the park.
e On the table - The keys are on the table.
3. Direction:
e To the store - He went to the store.
e Towards the mountain - They walked towards the mountain.
4. Cause:
e Because of - The game was postponed because of;hgj‘iarjh\
e Due to - He was absent due ta-his m\@e f\'\\f '&/5 a{/ =
5. Manner: \x ,rﬁr fiﬁ\k\ O AL
e Witha sm:[@-\ Sh grq@tg‘d,xh\lm’“ﬁnth a smile.
e By harf Thf: \nmaﬁon was delivered by hand.
N |\J| |\\J
—4-3—
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6. Condition: NN GE f* W\
e I/ncaseof-Incase offlre u&qthé"amerggn {t_}&({tﬁ/ﬁk =
e Inthe eventg{cﬂln thgéveﬁ‘t éfap eﬁ'relrgeﬁ)cy, call 1122.
UsageinSentences || \RARS \\ hE ol
Adjective Phr?qﬁ;ﬂ(‘hﬁﬁe pirepomtlonal phrases describe nouns.
B TherBO!(‘on the shelfis interesting.
e The boy with the red hatis my brother.
Adverb Phrase: These prepositional phrases describe verbs, adjectives, or other
adverbs.
e Shesang withjoy.
e Hearrived after school.
Common Errors:
1. Misplaced Prepositional Phrases: Ensure the prepositional phrase
should be close to the word it modifies to avoid confusion.
¢ Incorrect: She found the bookthat I had lost in the park.
e Correct: She foundthe book in the park that | had lost. rf\._\
2. Overuse: Avoid overloading serpiencesr,wﬁm ]ﬁ‘g%\rr@@ b?éposﬁmnal
phrases asit can make the»sen@qc;é 4 J};\y@' QM e.
) Cumberso ﬁ\\‘ : ,> toreon the comer near the park with the
big founta \ \\ T\
J Hé went to the store near the park with the big fountain..
A. Reah each sentence and underline the prepositional phrase. Then,
write whetheritis an adjective phrase or an adverb phrase.
. The bookontheshelfismine. ()
. Shedanced withgrace.(__ )
. Theytraveledtothemountains.(__ )
. The catunderthetableissleeping.(__ )
. Hearrived afterdinner.(__ )
. The paintingonthewallis beautiful. ()

-h For the Teacher\ |

e |
N\

Preposltlonal Phrases Usage Tips:
¢ Placement: Prepositional phrases can be placed at the be\gmnmgﬁﬁgﬁ "ér end of a
sentence. Ensure their placement qgjes r{o‘t d;gmpt th 6M6F,tbfé sentence.
e Multiple Phrases: You can t\zé\e/pmlt@eﬂpreﬁqslﬁengb phrases in a sentence, but
ensuretheydontc r\ “E\he rea@‘e;r
¢« Modifiers: Pre GSltlor\a \phr-aS'es can act as adjectives (modifying nouns) or
\_ ad\ver’a&ﬁﬁ‘l&a mg’verbs adjectives, or other adverbs). y,
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B. Use the given prepositional phrases to create yaul\' qwﬁsém‘tences.
1. in the morning: — s ﬂ“f\\ N | [(0.\o=

2. under the bed: : ”\ am \xf :3\~ \ \\‘ \? |
3. withasmile: ') S
4
5

V] l..\
Mfw\‘x\xﬂ,\ -

after the fe" WL
oﬁ\}@ﬂb\%‘ .

" Oral Communication Skills /4 §

‘Arrival of the Monsoon’ by ‘Taufiq Rafat’
"Alive, alive, everything is alive again.
Saver the rain's coolness on lips and eyes.
How madly the electric wire is swinging"”
“From brown water eddying round their hooves
The drenched trees rise and shake themselves
And summer ends in a flurry of drops”
A. Respond to the textthrough oral discussion.

i. Divide the class into smaII groups mﬁ}gﬂ k?af@@wa specific
\ \[/T‘ (ﬂ \\:\ H‘S\

<7 ) For the Teacl'tg(: =
ey £ " -
¥ il I". f\)\ ‘:\\ \
Tips for Attentw

ontact Showengagement
Use Afflrmatwe Gestures: Nod or smile.
Avoid Interrupting: Let the speaker finish.
Focus: Eliminate distractions.
Reflectand Paraphrase: Confirm understanding.
Ask Clarifying Questions: Seek clarity.
Provide Feedback: Offer constructive comments.
¢ Be Open-Minded: Listen without judging.
Tips for Students’ Responses
¢ Pronunciation: Encourage students to pronounce words clearly and correctly.
Remind them to pay attention to any unfamiliar words related to the poem or
Wordsworth's life.
¢ Intonation: Advise students to use appropriate intonation to express interest, ask
questions, and provide feedback. Emphas;se varymg p%z‘\h ,teraﬁm\B@M different
emotions and emphasis. \I . PR &=
 Engagement: Instruct stude %owt Et! \clivefyhstemng by making eye
contactwith the slpﬁé‘k d\thﬁr‘wﬁg thougﬁtful responses.
« Feedback: Encoura é deh to ive positive and constructive feedback. Highlight
\ whatthg;y\ﬁa‘tm‘ﬂ mtereﬂmg or well done, and ask questions to learn more.

IR A

e & @ @& & @
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stanza ofthe poem. AR
ii. Discussthe assigned stanza and arl;n:em[hédio Iqwihb\iq‘ﬂéstlons
o Whatlsthemalnlde’:?mf{ \%‘fém;a’?
. Whatéyp ‘d tai~l§o rﬁrﬁgeryare used?
Present%u \g(@u,r.:ﬂ'sjflndmgstothe class.
w(w@ﬁﬁﬂj te' in a whole-class discussion based on the groups'
~ presentations.

¥’ /' Writing Skills /' 4
Paraphrasing
Paraphrasing involves re-writing a poet's expressions or ideas in one's own words
without changing the original meanings. Each stanza should be transformed into
prose form while maintaining the same length, as the goal is to rephrase without
adding unnecessary details. This technique helps to ensure comprehension and
retention of the original material.

A. Paraphrase the last stanza of the poem. o
« Identify the main ideas andthemes W'thln}%ﬁh(zg\ Q”;’@K\J\l

For the Teacher — “\’"‘\ [ ;:J ”» 55 \x\ni\ >, \

TlpsforAttentwe Llsten S&vﬂ \\ R\
Maintai S‘nowengagement

ative Gestures Nod or smile.
Avoid Interrupting: Let the speaker finish.
Focus: Eliminate distractions.
Reflectand Paraphrase: Confirm understanding.
Ask Clarifying Questions: Seek clarity.
Provide Feedback: Offer constructive comments.
Be Open-Minded: Listen without judging.
Tips for Students’ Responses
¢ Pronunciation: Encourage students to pronounce words clearly and correctly.
Remind them to pay attention to any unfamiliar words related to the poem or
Wordsworth's life.
¢ Intonation: Advise students to use appropriate intonation to express interest, ask
questions, and provide feedback. Emphasise varying pitch to convey different
emotions and emphasis. &) (C f’m x\_\”

« Engagement: Instruct students to sho atth x(ec{:j jsféﬁmg by making eye
contact with the speaker, nodcﬁ!m dfpﬁo |c{|hg\t}1aﬁ tful responses.

e @ @ @& © & 2 B

e Feedback: Encourage sttrd’e\ﬁ d%wx gesmve and constructive feedback. Highlight
\ what they found tmttf{éktir\glm

[\ \] lln‘-

one, and ask questions to learn more.
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B Summary Writing

A summary is a concise version of an oral, spsual,,c;;lc W‘c@eﬂt\c;x\ﬁéré\ﬁ %ave been
given four basic steps to preparg-a s@nniawoot\o\w ng a’fogmal and organized

approachtothe |:Jr4:Jcesgsﬂh f,sum aMn}m@“

1.Reading: \JWN (}u\u\ ‘U

To write é@ébd\summary thorough reading and understanding of the original
textare essential. Pay attention to the mainideas, themes, and significant details.
2.0utlining:

Outlining involves making notes that may help in composing a summary. Focus
on noting the author's purpose, the main topic sentence, key supporting details,
and the central idea of the text.

3.Drafting:
Begin drafting the summary by combining your notes into coherent sentences

and paragraphs. Ensure the summary is brief and covers only the essential points
without personal opinions orunnecessary details.

4.Reviewing: 'C
Review your summary to ensure accuracy an heck for any
omitted key points and refine *the\ @a@g 1% {@g onmseness

A

._ Om AN

<5 ) For the
- <'\J i&\fpm = \

. Defmé—{:a\éraphrasmg and its purpose. Explain that it involves re-writing a text in one's own
words while maintaining the original meaning.

e Work with students to identify the key ideas and themes in each stanza of the poem.
Highlight specific lines that encapsulate the main points.

* Demonstrate the process of paraphrasing by working through one stanza of the poem
together. Show how to change the wording while keeping the original meaning intact.

e Assist students in developing paraphrasing skills by marking thought groups in the
stanza and then restating the message in simple prose, replacing poetic words with
simpler ones. Encourage students to maintain the original tone and meaning of the
stanza.

* Select a stanza and work together to identify key ideas and rephrase them in simpler
language. Discuss how different word choices can change the meaning andtone.

* Provide students with a checklist to guide their paraphrasmg ‘qﬁ?‘;x&

« Changethewording but keep theor&gma[r‘p@f Y (O \c\x_.-)\:i-’“"

¢ Use SmeJerormorefamngar l@gué q“ \ ‘\‘ﬂ W\ B [

. Mamtamthergmgmal g\’ 2
\ « Avoid addmg\pérﬁoﬁﬁil‘ Lc:r1nterpretatlcms /




\\——

B. Write an objective summary of William Wordsworth's poem
"Daffodils.” Include the main idea, key imagery, and the emotional
impact the scene has on the poet. Focus on conveying the essence of
the poem withoutincluding personal opinions or interpretations.

For the Te_a"cher-“

e Clarify what an objective summary is and its purpose. Emphasize that it should capture
the main ideas and essential details without including personal opinions or
interpretations.

s Guide students in understanding and applying summary writing skills to write a summary
of the poem. Provide clearinstructions on identifying main ideas and supporting details.

s Demonstrate howto write an objective summary by working through a different poem or
text together. Show how to extract the main ideas and condense them into a brief
summary.

e Provide ashort textor poem and ask students to outline the main ideas. Then, have them
write a summary, followed by peer review sessions to give and receive feedback.

e Give students a checklist to ensure they include all necessary elements in their

summaries:
. Main idea
. Key points or events
. Important imagery
. Emotional impact
. Clear and concise language
\ . No personal opinions )

e 48\



By the end' of thls unit students will:

« Engage effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners.

e Explain whether predictions about the content of a text are acceptable or should be
modified and why.

e Use all types of tenses correctly in speech and writing. Use gerunds, infinitives, and
participles. Use the aspect of time correctly in speech and writing.

o Write narratives to develop real or imagined experiences or events using effective
techniques, well-chosen details, and well-structured event sequences.

¢ Describe the contrlbutlon towards humanlty of any Lady in
e Have you ever heard the name of H(a%r

cHior |
ou kn ow about her?

.ﬂﬂﬂ
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1. The Rasoolullah (Z%5 s )and his closecom{ga;n m' &azrgﬂ&bu’ﬁakr&ddlque
(Juills” ), migrated frqm Maklé\aﬁxﬂn;uﬂa\'(amah toLMadmah Munawwarah in

the year 622 AD. When e\thefmﬁarlous Who migrated from Makkah

tribes of Ma\ |M|§J|£3iq’3mah came to know | Mukarramah to Madinah Munawwarah
about thd! Jn\i'gratlon of the Rasoolullah {intheyear622AD?

($=%sps)and his close companion, Hazrat

Abu Bakr Siddique (2+05ls”.), they got furious. The chiefs were determined

more than ever to find them out. They offered huge rewards and bounties for
their capture, dead or alive.
2. The preparation for this journey was made at the house of Hazrat Abu Bakr

Siddique (2#{Walls”.). Hazrat Asma (L#¢uils”.) rendered useful services in this

regard. She prepared food for this journey.
She tied the food on the camel back with her | What title was Hazrat Asma (1#di<ids”.)
own belt as nothing else could be found. For |9iven for her Seﬁféﬁhg mmg the

this service she was given the t|tle orfJZ i;gifm ;p -

un-Nitagain by the Rasoglullah

3. During the perllou{ﬁh‘@ b& l

Hazrat Muh =w#:).The situation was so delicate that the slightest

mistake coalﬂ have endangered the life of the Rasoolullah (5% 7404). This grand

'ery difficult for anyone to supply food to

-J-M--n i

task was nicely undertaken by Hazrat Asma (L*{uails”.), the daughter of Hazrat
Abu Bakr Siddique (=s{u<iis”.). Every night, with the pack of food, she would
qui
Z) For the Teacher\

tly venture towards the rugged mountains in which lay the cave of Thawr.

e Start by reading a passage aloud to the class. Model correct pronunciation, appropriate
pitch, and voice variation. Demonstrate how to read expressively and help students
understand how voice can convey meaning.

e Pause at predetermined points in the text to ask while-reading questrons to assess students'
comprehension. = fr\ ﬁzxﬁs\

e Inform students that the text they are readmgr@ a r}arfaf\v?\téﬁt(ﬁﬂ -a“m‘that narrative texts
aim to tell a story or recount ev n~t5 = errqw\{h ,a‘ﬁd;:hg gbr‘z characters, settings, and a
sequence of events. Tchﬁsé m{\s}\are s‘t{uqltu,ed 16 engage readers through storytelling,
featuring a clear beg pmﬁe &[ﬂlﬁﬁ e, ‘anET end, and often incorporating elements of conflict

\_ andresoluﬁuw I\J“ e Y,

JN
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She took care of the minute dej:ﬂails@n_/a_{fgg \Lnghi}“ 'the task. How difficult it

must have been for h rﬁp}_r\_ag%\fg@ iﬁexmgléjﬁaﬁthj at'night, with the constant

fear of being detectediand caught! -

4. On the nigh @fﬁi}(ﬁai@%éﬁaa a tribal chief of the disbelievers, Abu Jehl, in a fit
NN

H\‘J‘:ﬂed towards Hazrat Abu Bakr Siddique's (<¢uils”) home. He began

-,

-

of fury he

to knock at the door violently. Addressing Hazrat Asma (L=J@ls"), he
demanded, "Where is your father?" She politely replied, "How would | know?"
This response shows the wisdom and courage of Hazrat Asma (L= }#ls° ). She

didn't make any statement that would give him even a miner clue. She simply
posed a counter question that infuriated

Abu Jehl. He slapped Hazrat Asma's (Gl

What did Hazrat Asma(l=Jvadls*.) do

when Abu Jehl demanded to know the
) face so hard that her ear-ring fell off but |whereabouts of her father?

she remained steadfast and did not reveal

I8N0
k'./;‘_' _I,-“:TII/.”:\! H‘L.\B\}
the secret. o ‘fff’?gﬂ (,/5\0\9&3%“
IR \'..'. §: S gk . a
5. Her grandfather, Hazrat Abu Ct?;} ﬁ@r%ﬁ(j@ j/a disbeliever at that time.
1 = AR Y .
He was very old and aféﬁ Pt f\g@‘ x\te/He“,T”’?TAsma, | think Abu Bakr has taken

‘B ._h‘ I
all the wealth, Iﬁ%ﬁd&%lmren empty-handed and helpless." At this, she

instantly g ﬁi er of the home. She gathered some pebbles and put them
at the place where her father used to keep his

money and jewels. She covered it with @ (1ou did Hazrat Asma (L=0Gals®)
piece of cloth. "Come grandfather, look! he | .o iate her blind grandfather's
has left all this for us." He touched the cloth | concernabout the family's wealth?

and thought it was full of gold and jewels.
His concern was alleviated and he felt relieved to know that Abu Bakr Siddique

(= 5aki® ) had left all his wealth at home.

7 ) For the Teacher: ) N\
Discuss the historical context and significance of Hazrat Asma's (L6 ) actions and her

contributions to Islamic history. -

* As students read the text, identify and highlight key words neyv,ffac\ts,ﬁj;gwﬂ:qgf@xf@concepts.
For example, terms like ‘justice,’ "trust,’ 'selfacliiglcip[jﬂr}}&,ﬁ;ﬁ'ﬁég}%@q@}ﬁfﬁiﬁt’al figures like
Hazrat Asma (L*Jwal\s*.) and Hazratﬁbg}%blgrﬁi}g@g | ; f}jﬂg@wb‘;)f

e Create avisual map (Iilfgﬁqtigngeﬁt‘w\&@)@;ﬁ\ﬂf@bba?a linking these new terms to students'’
prior kncn.-.rledgt—:‘._F-:)r,_,frfgfla‘H r\f:\:—:i,l"ij_ﬁkljtr\"st“:ce' to Hazrat Asma's (L*(iil®.) courage in facing
Abu Jep[\@whﬁﬁ% frust’ to her safeguarding her father's wealth, 'self-discipline' to her

\_ Steadfaé.\t]_ﬁ S\tﬁl}ring hardships, and 'respect' to her interactions with her family and others. /

T




6. Hazrat Asma (,*¢walls®,) was amongst the early few on s.th ﬁaid\accepted

l II ) '5'\.._

Islam. She was the daughter of Hazr_}af Abu E&kﬂ%\ddique“fmdwmdﬁ) and the
stepsister of Hazrat &yéﬁl\la-&dd\iqué 1@9 achJ".r) She was the wife of Hazrat
Zubair bin al- wag.r@rn Cﬁ\JMW}) and the mother of Hazrat Abdullah bin Zubair
(de@akf‘ﬁl\@h\é\daed at the old age of about a hundred years. Hazrat Abdullah
bin Zubair (2 {lls”.) used to say that he had not seen anybody more generous
and open hearted than his aunt Hazrat

Ayesha (1*35ls”.) and his mother. Hazrat (List the family relations of Hazrat

Asma (L#(Fils” ) was so generous that she [Asma (#d@Fds®,) mentioned in

sold her inherited garden and gave away all |the text.
the money to the poor and the needy.
Nobody ever returned empty-handed from her doorstep.

7. Hazrat Asma (L#duais®) will always be remembered for her courage,
generosity and wisdom. She had resolute faith in Allah%,ygﬁ\ﬁ\éﬂife would

\L ll\_,/

always be a beacon ofllghtforall oqu; j\j
\
2 Theme J ~ Q\\ 0

Kaﬁl UL\U S
The theme of N}gjt@ reciate the integrity and valour of Hazrat Asma (Lf‘;db".u‘d‘))
for the ca&g of }\4 am. She is the role model for the Muslim Ummah due to her modesty,
truthfulness, honesty, piety, bravery and generosity.
( Glossary: } 5
Words Meanings
alleviated to make less severe
beacon alight
bounties generous actions
constant happening repeatedly incessant
detect to discover or notice
furious inan extreme anger 50
infuriated extremely angry N j\ P(r'mu |
migrated to move from c}qe t@mn,ﬁcqu ry\(bg\q ﬁ” in another area
perilous dang;e(ﬂb \x\ A
Lrendered to Préé’.éhﬁ bn’wrde aservice/ help o

N 'JI \,I




AR\

Words Meanings ST ﬁfﬁ:ﬁ
resolute strong and determlned N If“;\ A(E
reveal to make something r}ewﬁ tka/fi\oméhody” )
traverse to cross| anare‘a‘n t‘.alpjr
venture a Hroﬁé&\ﬂwﬁi\m\mlves taking risks

\‘Jl\lt;,\.—

0m|.,rehens:on

A. Answer the following questions:

1. How did Hazrat Asma's (L*Juiils®.) actions during the migration
demonstrate her resourcefulness and courage? Provide specific examples
from the text.

2. How can the qualities of Hazrat Asma (L*}wails®,) be applied to the
contemporary situations of trust and integrity? Provide a real-life
example.

3. Summarize the key challenges Hazrat Asma (*(uiatls®.) faced during the

migration and how she overcame them. m? ’”;’@ﬁ\id‘
4. Inwhatways did Hazrat Asma@f/é}w T@ﬂz\f\éﬂ}ﬂe(fh trust placed in her by

b
her fatherand v%?f B{IIWW. ,@.,J:)J? How did her actions ensure the
safetya emlgratlon?

5. Réﬂa}\—l})n Hazrat Asma's ((=lsiils®) self-discipline during the

preparation and execution of the migration. How did her self-discipline
contribute to her effective handling of difficult situations?
6. How did Hazrat Asma ((#Ju4is”.) show respect for herself and others

throughout the events described in the text? Provide specific examples to
support your analysis.
7. In what ways did Hazrat Asma (L*!alls”.) demonstrate respect for her

grandfather, even though he was a disbeliever at that time? How did this
respect align with hervalues and beliefs?

B. Choose the correct option for each question.

1. Which action by Hazrat Asma (wdwmuﬁ) demc}n é{j éﬁmndling

of ‘t!'llst? -—-'\I r—:] -‘1 "-\-"t .III 'I,I |' WA~

a. preparing foodforithejc urﬁ’ NEA
b. keepmgthg\s cﬁéﬁdfiﬂekﬁétﬁer swhereabouts

N
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c. tyingthefood onthe camel e ::‘b

d. alloftheabove Y l,f’)\ @O

2. HazratAsma's (" qu‘;E Wesﬁansexto hhu h\éﬁl‘s demand showed her:

a. fear b. seffﬂﬁ;li;fc pl\jn}a\ \\\h “c. anger d. indifference

3. How F{ﬁlﬁa#%ﬁusﬁia (wuwmd‘ Jrespect her grandfather?

a. by\giwng him real gold and jewels

b. by alleviating his concern with a creative solution

c. bytelling him the truth about the wealth

d. byignoring his worries

4. The theme of justice in Hazrat Asma's (L*/J4is".) actions is best
exemplified by:

a. herconfrontationwith AbuJehl  b. herassistance during the migration

c. hercare for her grandfather d. herdaily prayers

5. Hazrat Asma's (L* 75" .) generosity is highlighted by:

a. selling herinherited garden and giving money to t (e poor

b. preparmgfoodforthepurney o O_, N

c. keepingthesecretofher f‘g‘w% s e!i;\q\ ﬁt\s\u‘

d. alleviating herng;gm h\ ‘CB

By

Voca brm.wry

e the inferred meaning of these words using context clues
from the text.

Context Clue

capture
delicate
endangered
rugged

For the Teacher:\ <

» Explain that the meaning of a word or a phrase that is derived or concl based on
context clues and surrounding information rather thfﬁ c@:ecf;@e?@po’m]t involves using
logical reasoning and existing knowledgeic- Uhdﬁ cﬁ t?rt/jfwihm its context.

e Explain that context clugg are hmt‘ﬁ‘fﬂ *nlsjn |ﬁxthe\§prréuﬁmﬁg text that help deduce the
meaning of an unknowﬁl/\(afa”» 0 W\ AR

e Usepairand groupw&rfk t a}low&f‘uaents to share and refine theirinferences.

NN BV AR




N\t
B. Usea dlctmnary to find the followmg mfp{mamn for. each word.

Word

Etymolagy

advocacy
catalyst \‘;\I\JN N
empowerment
resilience
substantial

C. Useadictionary to find and write the different word patterns for the

following words.

 Base Words | Noun Forms | Adjective forms |  Adverb Forms
bounty
determine
infuriate o~

L NG
prepare 19 \ @3@& \
reward Al0O rp'ﬁ"'- A\ f\\i\\.fﬂ S anil

D. Write senteneg@l.{smgﬁ chik nmaof:‘the word “determine”.

Grammar

NN
. Read tI'J}:' following passage carefully. Underline the verbs and identify
their tenses.

Hazrat Asma (L $wali.) courageously faced many challenges during the
migration. She had prepared food and supplies for the Rasoolullah (%5 zux)

(ST EESEY

and her father, Hazrat Abu Bakr Siddique (:+3ils°.), before they began their

journey. While they were traveling through the desert, Hazrat Asma (#35als” )

was continuously checking their provisions and ensuring their safety. She had

already secured their food by tying it with her belt, earning her the title of Zaat-

un-Nitagain. Her steadfastness and bravery were evident as she faced each

obstacle with unwavering faith. | _ﬂmm \

Rewrite the passage in the Simple Present tense, .'} ANE

- Write a short paragraph (5-6 sent a%}uaboﬁt a challengmg situation
you have faced. U,ﬂe ‘aﬂeaﬁt threé ‘different tenses (Simple Past, Past

Perfect, PaStEJ rrtlnum_is)mybur paragraph.
| X, \ \\ -
\ N |\ N

N
Y A

nw
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I@ Gerunds, Infinitives and Participles ~ ~EHN N\
A. Read the following sentences car(efu Jde tfy\w#retheﬁhe underllned
verbisagerund, |nf|n|t|ve oﬂpaftlt pla.\ ,. WY

1.

Preparing food \frfﬁ \thE‘ rney was Hazrat Asma's (=@l

responﬁiqwmpll \B\R\S

HazralE Asma(wdwww";)deuded to support her family during the

migration.
She received the title of Zaat-un-Nitagain for tying the food with her belt.

4. Honoured by her resourcefulness, the Rasoolullah (5% «u::) praised her

B.

actions.
Hazrat Asma (L=*Juallis®.) continued to help the needythroughout herlife.

B. Complete the sentences with the correct form (gerund, infinitive, or
participle) of the verbs in parentheses.

1.

2
3.
4

Hazrat Asma (L= )i ) was known for (show) great courage.
. Shehelped herfatherby {preparﬁ)smptfas\fc@ﬁ_\ﬁaur\wey
The Rasoolullah (ﬁ’*ﬁ“'ﬁw,u)rpra |fsg iﬁ (’Rqr’\"‘ A . *’(bqe ) resourceful.

hx

c@ im?\ Ival!eh_ées H“zratAsma(wdwwm) remained
steadfast | h@\faj

Sh w&f\

(give) away her inherited garden to the poor.

" Oral Communication Skills

Role-play: Conduct an interview.
Conduct an interview where one student acts as a journalist interviewing
another student who is portraying an Islamic scholar.

The "Islamic scholar" should explain Hazrat Asthma's (L=*J5ali.)
contributions and significance, drawing parallels to modern-day values.

Discussion on Handling of Trust.
Participate in a discussion on "Handling of Trust," using Hazrat Asma

(L#Uvaif.) as an example. Discuss how her actton;.durmgiebge\nngratlon
exemplify the importance of trugwarttme&% ﬁd#es’pm?b:hty

Listen to others' VIewpomfcq rarﬁt;lk (Es_q@nﬁiaﬁproprlately, using correct
pronunciation aﬁé;lhlr?\ltoh ‘:trb}p Hu’rlng the discussion to effectively

comm\gnlfﬁrﬁg &«pdrﬁ@mts




Writing Skills /

’I{h_’h\t\___/

A. Write anarrative abouta pwot’al nw{ﬁeni\.\rh\%ﬁl H(azi'fft Asma (L«-@dwﬁ._u )

displayed herr]:o ﬂh&‘réséurte‘}ﬁlness during the migration.
Descrlbe thﬁe| tha‘"ehg\esi she faced, her interactions with other
¢t§¥§ ﬁnd the significance of her actions. Use dialogue, pacing,
"detailed descriptions to bring the story to life. Conclude by
reflecting on the impact of her bravery and how it resonates with the
values of trust and responsibility.

Steps:

1.

Planning:

¢ Qutline the key events of your story.

¢ Decide on the point of view, narrator, and main characters.

¢ Determine the problem or situation and its significance.

Writing:

e Write your first draft, focusing on the narrative flow and in ﬁ,ﬁ.irporatlng
the techniques mentioned. e s ’7’\3)

Revising: O ﬂ % ’\l\\ “? o

. Rewewyourqlg ﬂtrgpcla\gﬂ;j}nh{eﬁ\n \:—fnd engagement.

¢ Make necessary d prove the narrative.

Edi WF\N S

° kforgrammatical errors, spelling mistakes, and punctuation.
e Ensureyourlanguageis precise and vivid.

Finalizing:

e Write the final version of your narrative.

e Share yourstory with peers or your teacher for feedback.
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Women Empowe erment

through GhEr 'tlf'epren eurship

A AR

( Learmw}lw:ames } N\

By the end of this unit students will:

e Respond to textthrough oral discussion, telling shortstories and acting plays.
e Userhetorical questions fora range of audiences.

e Engageinextendeddiscussions.

* Use pre-reading and while-reading strategies to analyse and explore different layers
of meaning within texts including biases and opinions.

e Read and use inference and deduction to recognise implicit meaning (e.g. look for
supporting details within a text/paragraph) using prior knowledge and contextual
cues effectively.

e Linknew facts, terms, and concepts with prior knowledge.

e Choose waords and phrases for effect.

e Comment on implied meaning, e.g. writer's vrewp?%\jem Q’Eﬁ%i\'@ between

characters etc.
e Examinedifferent points ofwe g\ Mﬁ)&\w\t&a erson narrative)
e Determine an aufB r ﬂ\lsh osein atext
e Analysehow a h ;gg?h their position from that of others.

e Anal yzeyar iographtes and autobiographies connected to different fields and
profeSSt % g. a person'’s life story in print and multimedia), determining which details
are emphasized in each type.

e Read, view and analyse a variety of readings grade-appropriate and high-interest books
and texts from print and non-print sources: Personal recounts (e.g., diary entries,
biographies)

¢ Comprehend and use contemporary idioms and proverbs in the different texts and in their
speech.

¢ Distinguish between the connotative and denotative meanings of words, both similar and
dissimilar denotations and their appropriate use in a variety of writing, and texts.

¢ Demonstrate command of the conventions of Standard English capitalization, punctuation,
and spelling when writing in different varieties of texts.

e Observe hyphenation conventions.
e Produce legible work that shows the correct speihng of the - cof ntions of
punctuation and capitalization. ~ 1 (i ”'\’f_, )\ 1\* :

» Applyediting and proofreading skills to Wid@}&ﬁge@fm)&s\éﬂd daﬁtexts

e Apply the techniques of, wntmg the ﬁ’é‘t dhf& w}tj‘;\\shfﬁcieht details, proofreading and

\_ editing to suitthe purﬁ%n&:&ndaﬂd‘i@q&é\‘ Rt )

_.‘” T ull *.\_f =
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“




\\ Sy

_,..""."._‘!

{PI‘E readmg , : n{_\ [ .'U)\\ (( A

O 3'—'

P 118
II i

e Whatdoestheterm' entrepreneurs‘h\p»;gim-m YQU'“ x \E \. i
 Canyouname any fama@us om@éhffépke eurs, e|therlocar|y orglobally?

s Whydoyou thm k enﬁrefaré{i@drsblp}iﬂmporta nt forsociety?

* Howcaner sﬂrp empower women?

e List chaﬂé e‘swomen might face in becoming entrepreneurs.

« Identify the benefits of women's entrepreneurship to the community and society.

Empowerment of women through entrepreneurship has emerged as a powerful
catalyst for social and economic change across the globe. In Pakistan, several
remarkable women have made significant strides in this arena, overcoming
substantial challenges to create lasting impact within their communities. This
unit highlights the inspiring journeys and contributions of five trailblazing
women: Tanzila Khan, Parveen Saeed, Farhana Asad, Roshaneh Zafar, and Khalida
Brohi. Each of these women has leveraged entrepreneurship to address societal
issues, promote inclusivity, preserve cultural heritage, and emﬁpgtﬂver other
women. Their stories serve as powerful examples Qf resitien %ﬁtlon and

the transformative potential of entr Q\F&?U‘(ﬁ\ﬂﬁﬁ\ﬂd mflng gender equality

and social progress. \\\fk
1. Tanzila Khan E\ﬂtyé& D!sablhty Activist, and Writer

Tanzila Kl@“%r\an inspiring entrepreneur, disability activist, and writer from
Pakistan. She is known for her advocacy in inclusive creativity, overcoming
barriers, and promoting inclusion within businesses. Tanzila's journey is a
powerful example of resilience and determination in the face of adversity.

Born with a disability, Tanzila faced numerous challenges from a young age.
Despite these obstacles, she pursued her education and developed a passion for

e Pose the above questions to the class, encouraging open and thoughtful responses. Allow
students to share their ideas and write key points on the board to visualise the collective
understanding.

e Listen for responses that define entrepreneursmp as the p{'\:}féﬁﬂ‘f sfart\fqu,ahd running a
business, taking on financial risks, and segjqn,g pmpf\ I \\ N [ (20

¢ Encourage students to mention enthgp’ﬁeh%mrs\tbg&now look for answers that highlight
job creation, |nnovat&oh%éct{ﬁpmtc\grq\xﬁ;ahdaddressmg societal problems.

e Discuss points s%hfls\ﬂ’q%m\cmh\nﬂependeﬂce self-reliance, confidence, and the ability to

\__influence gﬂﬁﬁtﬁ éb[l\a’n )

s/ 59 \C——




writing and activism.

Tanzila encountered societal prg\fdtce;a phl 9\%31
barriers that made it culf \héw ) C-access
opportunities. Howeve\r\§he(ﬁem}:mc’}steadfast inher
mission to C@W% ﬂr&:élﬂ‘fve environment for people
with dlsab\\dmes

Tanzila foundes C_reat_we Who is Tanzila Khan, and what
Alley, an organisation | e her main areas ofadvocacy?J
that offers training and

workshops on inclusive creativity. She also delivers [#%
sessions on overcoming barriers and inclusion within |3
businesses. Additionally, Tanzila has authored books
and continues to write on topics related to disability
and empowerment.

Tanzila Khan's work has had a profound impact on raising awareness about

disability rights and promoting mcluswlty in varlo ;5 cacy has
inspired many individuals and or a mcluswe practices.
Tanzila's story encoug nd isabilities and focus on

abilities, fostering a mci l;ofg’é\t supportwe society.
2. ParveWﬁﬁ\ under of "Khana Ghar"

Parveen Saeed, a remarkable woman from Karachi, founded "Khana Ghar," an
initiative that provides affordable meals to the underprivileged. Her journey is a
testament to the power of compassion and entrepreneurship in addressing
societal issues.

Parveen Saeed was moved by the tragic story of a mother who killed her two
children because she couldn't feed them. This incident compelled her to take

= _' For the Te'a-ch'erﬁ

e Teach students to annotate texts by highlighting key phrases, noting unfamiliar words, and
writing questions or comments in the margins.
e Encourage themto identify and mark passages that reveal the author' g,ep@m B@bras

| k/ 3 t WSS o

¢ Discuss howtone andlanguage choices cance -

e Ask students to find examples of E{I‘F{Ot_t i.\abjérﬂmfe fechmques and rhetorical
devices used by the author, N T

 Askthemto compare arﬁ }SE; ‘%\t}\éﬁewpomts identifying similarities and

dlffe{engergfgiﬁ?@ﬁﬁfehta hofmformatton and biases. )
A=

- e
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action against hunger in her community.
Parveen faced numerous challenges, |ncludlgg-
securing funds, finding a suitabledo t}vmnf\a

dealing with societal p@thyia\\ng‘a@ﬂl‘he{ P rgh’t of ¥
the poor. ii 1\\ 31 \
Despite;, Fhésg\é\bstacles Parveen launched |
Khana Ghar [.Nhat event motivated ParveenJ

2002. She started |Saeedto start Khana Ghar?
by providing meals
for just a few rupees. Today, Khana Ghar serves

thousands of meals daily, ensuring that no one in her community goes hungry.

Parveen's initiative has had a profound impact on her community. By addressing
hunger, she has improved the health and well-being of countless individuals. Her
work has inspired many others to engage in social entrepreneurship and address
pressing issues in their own communities.

3. Farhana Asad - FounderofStudlo Lel N ,A;;; r@@%ﬁ

f
e

From beautiful coasters to £1| \\Hwnhlng tabletops, and other
t:hana Asad and her artisans have been

accessories, Pakista Q\Xrﬁfgf
producing met art that utilise marble and semi- precious stones.

Her COIW ls)erman for ' 'mountain”), focuses on intricate mosaic works

2 For the Teacher™)

» Begin by explaining the concepts of first-person and third-person narratives.

First-Person Narrative: The narrator is a character in the story, using "I" or "we" to share
personal experiences and thoughts.

Third-Person Narrative: The narrator is outside the story, using "he," "she," "they," or names
todescribe the experiences and thoughts of characters.

e Read the introductory paragraph and the sections on each entrepreneur aloud or have
students read them silently.

e Ask students to identify whether the text is written in the first-person or third-person
narrative. (The provided textis written in third-person narrative.)

e Discuss with students how the third-person narrative provldes\a b{ﬂ@\ﬁ[‘ {ﬁ@re objective
overview of the entrepreneurs' stories. r\ \I ' (o \ N\

e Encourage students to think aboat @\tht ﬁéﬁgéeﬁtWeHW%psm presenting multiple stories
in a cohesive ma@\em _ng}mg\ &de\s‘t \iew of women empowerment through

\ entrepreheurshtp \R x* \8 Vi

— a\ w
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using the ancient art form of pietra dura (an Italian
phrase meaning "hard stone").

e

Farhana's journey began over: EOﬁarg EQSWheh ) Jf
she discovered a pietr Mtﬂf& \bgn&" *nian ahthue
bazaar in Peshawar's al égi @‘ty Inspired by the
craftsmangm;a,l [sHe! fearned the technique from a
master aJrElsan Since then, Farhana has trained
Afghan refugees and Pushtuns, preserving this
ancient art form with materials like coloured

marble and semi-precious stones.

Farhana's company, Lél took root over 20 years
ago, when she discovered a pietra dura boxinashop
in an antique bazaar in Peshawar's Walled City. Farhana learned that the
shopkeeper had made it using a technique passed down through each
generation of his family. This little box acted as

Who are the prtmary beneﬁcxar;es of
FarhanaJs trampgg}\éhﬂ}preservatton

an impetus for Farhana to begin learning the

craft of pietra dura with a master artlsan for ten- éﬂ‘wﬁ% l,,}\u
T '-, g

years, until his departure bqek “3

,ﬁw

country, Afgharustalr@aH \ "“H \\

Since then, Fa\r I’<ed with and trained a number of Afghan refugees
and Pu%mﬂnder the banner of LEL, preserving the ancient art form with
materials like colored marble and dazzling semi-precious stones such as jade,
onyx, lapis, turquoise, mother of pearl, etc, to

: ; ; ; What materials are used by Farhana
produce pieces featuring ancient Florentine : :

] ) _ Asad and her Artisans to create their

patterns, Iznik and Islamic motifs, and more. artwork?

I\U‘\:ﬁu !

Farhana Asad's work through LEL has preserved
an ancient art form and provided economic opportunities for marginalized
individuals. By training artisans, she has sustained their livelihoods and
highlighted the rich cultural heritage of Pakistan.

4. Roshaneh Zafar - Founder of Kashf Foundation

Roshaneh Zafar is the founder of the Kashf Foundation awmlcrc;fma‘nc‘é institution
dedicated to empowering womemthro@ﬁ“\‘lhan‘(;lm inclusion. Her work has
transformed the Ilvegg}f cgunﬂe§$ wwmrzn, nPakistan by providing them with the
financial resources, {o‘ g‘taht and row their own businesses. Roshaneh was
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ek AR
inspired by the Grameen Bank model inr_WBangl‘a desh| %ﬁalf?ﬂééfréﬁ Reehih
and decided to replicateasimilafilnij;}d\t;yﬁ 'lﬁ-ﬁ\'“ﬂailﬁi}}t@ln{ e oo dommpy e gt
She established Kashbk’b;\mﬂ'\a‘tik }{Q\n 1996 with the |Foundation?
A AL O P et :
mission to proyi_,c{ﬁ ‘-.,ﬁjl\‘;\rf‘»:_[&an’ﬁ to low-income
IN

A
women. :

- \\‘ \ie
W NNV

Building a microfinance institution from the ground
up was no easy feat. Roshaneh faced challenges such
as securing funding, gaining the trust of potential
clients, and overcoming societal barriers that
discouraged women from becoming entrepreneurs.

Today, Kashf Foundation is one of the leading
microfinance institutions in Pakistan. It has disbursed
millions in micro-loans to women, enabling them to start small businesses and
improve their families' living standards.

ﬂ':‘ﬁ'
The impact of Roshaneh's work is far-reaching. Iiy/pa{wgﬁﬁg @@é \‘w\lth access
to financial resources, she has, empow re@“\ @%-ﬁd-%lge“contml of their
0 ) |

economic futures. This financiat igigéhdﬁ as led to improved social status
2 A O WL DS . :
and greater participqati}g}\rx\qﬁjvg in the economic development of their

_. o A RN U
Fémw;j;iaer\

e Explainthe differences between biographies and autobiographies:

Biographies: Written by someone else, focusing on significantevents and achievements.

Autobiographies: Written by the person themselves, offering a first-person perspective on
theirexperiences.

e Explainthe types of Biographies and Autobiographies:

Print (Books, Articles): These are detailed and comprehensive, often providing in-depth
analysis and background information.

Multimedia (Videos, Documentaries, Podcasts): These can include visual and auditory
elements, interviews, and interactive components, offering a different engagement level.

e Highlight the differences between full-length biographies, autobiographies, and
biographical sketches. o

\

Faad el
R \

e Explain that the provided text is a series of b'tographic_a[_\,s\ke‘ltc@sr I{dﬁ?}ﬁ“@b}fﬁﬂt the full
definition of a biography or an autobiography, asit fefx&pdﬁ}‘sé{ffhﬁ,@jrﬁerson overviews of
the lives and achievemggts ofj_\'a{é\fm:;ﬁ;r‘kaé[ﬁé.fqﬁt{ }e'heﬂr%u;in Pakistan. These sketches
highlight significant e@éﬁ{fg{f;ﬁf Ié{\g.{egb'@hdlcdniribut[ons in their lives, but they do not
provide the exteHSLYF,_‘-\Id,eﬁg}J&:H. narratives typically found in full-length biographies or

\ autobiq%?q\W'ﬁgL\\ﬂ_ \f o\ ‘/
—G_
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5. Khalida Brohi - Founder of nghaf* F@h;:iaprn i

Khalida Brohi is a Palqskaﬁ% 5@cia[\§'11.‘repreneur and
women's i ’@Jq:ﬂiwsi “She is the founder and
executive' Jﬂ tor of the Sughar Foundation, an
organisation aimed at empowering women in rural
Pakistan through education, vocational training, and
financial inclusion. Khalida's work focuses on
challenging harmful cultural practices and promoting
women'srights.

Khalida grew up in a tribal area of Balochistan where

she witnessed the impact of oppressive cultural norms on women. Motivated by
these experiences, she dedicated her life to advocating for women's rights and
empowerment.

Khalida faced significant resistance from her co Y‘ﬁﬂa tﬁrﬁmésto%er safety

due to her activism. Desplte the\sae tgd 5, gh%\ée\rjevered in her mission to
bring positive change. rw ’r\\ *?\E WA

Through the Sughaf, HO\J \é}n Khalida has provided
thousandg\lﬁﬂ en with skills training in areas such
as embroidery and handicrafts, enabling them to earn
a livelihood. The organisation also focuses on educating women about their
rightsand promoting gender equality.

What are the main goals of]
the Sughar Foundation?

Khalida Brohi's efforts have transformed the lives of many women in rural
Pakistan. By equipping them with skills and knowledge, she has enabled them to
achieve financial independence and challenge oppressive cultural norms. Her
work has fostered a sense of empowerment and resilience among women,
contributing to a broader movement for gender equality in Pakistan.

( Theme J

The central theme of the text is the empowerment of wome @@f neurship.
This theme is explored by hkghleghtm jdﬂ‘mggi n{g‘t&n of five remarkable
women from Pakistan who have \Qﬁlqmgl various fields through their
entrepreneurial efforts. '[ﬁ 'g \; t ese women have overcome substantial
challenges to creat % within  their communities, promoting inclusivity,
preservmg\flﬂfﬁ%ﬁﬁ and advancmg gender equality and social progress.
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( Glossary: ) R \

Words \\/71 M

adversity J\d u\h&fu\h\p 5sant situation

advocacy \I\( Jr} pﬁ;&ort advice and help given to people, often with

\\l ]\F special needs or aims, who are unable to speak for

themselves

apathy the feeling of not being interested in or enthusiastic
about something, or things in general

arena an area of activity that interests the public, especially

one where there is a lot of opposition between

differentgroups or countries

catalyst aperson or thing that causes a change

empowerment the act of giving somebody more control over their

own life or the situation they arein

entrepreneurship| the activity of making money by@tanlpgmunning
es

businesses, espegiall h&'ﬂf taking
financial ri beic]# \pg \E

s bwldmgs and objects that a
T souety has had for many years and that are
considered an important part of its character

heritage

| |

Impetus something that encourages a process or activity to
develop more quickly
inclusivity the fact or policy of providing equal opportunities and

resources for people who might otherwise not get
them, for example people who are disabled or belong
to minority groups

innovation the introduction of new things, ideas or ways of doing
something

leverage the ability to influence what people do

microfinance a system of providing services such as Iending money

and saving for people who are tq oﬁm%@uhbnks

prejudice to influence :?,qme \’t ﬁ have an unfair or
umeasonabfef’ ini <§Q/ﬁ0h\t ebody/something
preservere \ﬁ pﬁq /something alive, or safe from harm
" Srdanger
\. \[J\{PI\‘JI“\(M J
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Words ? [f *f\:, I\(I\exz-lw@gﬁ | =
silience F{heﬁlglhtm qf}jeapl‘e or things to recover quickly after

~RR “ ‘Sbr‘neitﬁn’g unpleasant, such as shock, injury, etc.
sometaigdl N | ~ connected with soci ety and the way itis organized
strides to walk with long steps in a particular direction
substantial large inamount, value orimportance
trailblazing done or tried for the first time, making it possible for
otherstofollow
| transformative a complete change in somebody/something |

"Reading and Critical Thinking

Comprehension
A. Answer the following questions: S\ f:f“ ﬁﬁ\}
1. What common challenges d@ t in\<&\in eurs face in their

2. How did Tanzi pe\r%ﬁal/experlences influence her advocacy
work? "\\\Jj{JI e

3. Wwﬁe did societal norms and prejudices play in the obstacles faced by
these women entrepreneurs?

4. How did the initiatives founded by these women contribute to their
communities? Provide at least two examples.

5. What does the text suggest about the relationship between
entrepreneurship and social change?

6. In what ways do the stories of these women entrepreneurs highlight the
importance of resilience and determination?

7. How do the different backgrounds and experiences of the women
entrepreneurs influence their approaches to solving societal issues?

8. Discuss the impact of microfinance on women sﬁempow‘?pment using
Roshaneh Zafar'sworkasanexample. I”,"i;‘x ﬁ’C;iéf v

9. What strategies did Farhana@sa{!i Hus%\tg b:résérvé an ancient art form
whllealsocreatmg‘ecenpqﬁt p C}I'T-ILTﬁITIES? -

10. How does Khallda ﬁ hi's’ wor challenge harmful cultural practices and

P rQ mﬁtq@%ﬁ&éfﬁq uality?
e/ 66 \onmeeee
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. Choose the correct option for each question.

Which organisation did Tanzila Khan found? _— \ r--,:v(-';f\j»,\.k_;d.
Kashf Foundation B Q bq o df}\l_elf g0~
Khana Ghar A \ \ /7% \{\ 'Fd fS h‘ér’#oundatlon

What msplred ﬁé\mféen\gaéﬁto start Khana Ghar?

Her ow arience with hunger

Th‘e}'l@ag'ic story of a mother who couldn't feed her children

A desire to promote inclusivity in businesses

The influence of the Grameen Bank model

What materials does Farhana Asad's company, Lél, use for theirart?
Wood and clay b. Marble and semi-precious stones
Metal and glass d. Paper and fabric

What is the primary mission of the Kashf Foundation, founded by
Roshaneh Zafar?

To provide vocational training

To offer affordable meals

To empower women through financial |nclusior;11f @q ‘ud‘

To preserve ancient art forms { AR

What kind of tra:nangﬁ@ r’t{ﬁ f}g}\\a\rﬁ ofmdatmn provide to
women? ( J\ "‘ \ g\&v =

Financial li ﬂ Y\—* b. Agricultural techniques

Emigt '\‘d&ﬂ\}%ﬁ handlcrafts d. IT and computer skills

. What key quality do all the women entrepreneurs in the text share?

Wealth b. Resilience
Political influence d. Artistic talent

Read the following sentences and identify the cause and effect.

. Tanzila Khan founded Creative Alley to offer training and workshops

oninclusive creativity.

Cause:
Effect:

. Parveen Saeed was moved by the tragic story of a mother who

couldn't feed her children, compellmg her,_g&takg/acﬁqh against
ﬂ/ N \II = o

hunger. 0 e \ \1 \ \\ |-.___f
Cause: x \ 7\ \ '/\ A

Eﬁ:ect‘ I:JII II".."'. E ‘ '-, '-,\.\ 'n,\\ .\__r,,»._
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3. Farhana Asad d!scovered E(jplﬂtkgﬁ é» q X inv-an ant:que bazaar,
inspiring her pﬂieannihﬁeﬂm que- Eﬂj’ll l"eserve the ancient art

form. ) "'F'. '.llllll\ I". '*.I 'u,\ "..'l 'l.x
a. CENR@ NI\I\HUL“’
b. Effect

4. Roshaneh Zafar was inspired by the Grameen Bank model in
Bangladesh and decided to replicate a similar initiative in Pakistan.

a. Cause:
b. Effect:

5. Khalida Brohi witnessed the impact of oppressive cultural norms on
women in her tribal area, motivating her to advocate for women's

rights.
a. Cause: ”‘Tﬂm
iAANC A
b. Effect: Qe NITGAE

T\ ﬂ r’fr‘\ \(\) WU L‘
A

D. Read the fo[lm%r $tei eheg\té and identify whether each isa fact, an
oplmo\? %T:J}gﬂ\eﬂs a bias. Explain your reasoning.

an's journey is a powerful example of resilience and
determlnatlon in the face of adversity.
2. Parveen Saeed founded Khana Ghar to provide affordable meals to the

underprivileged.

"-w _' For the Tea;ch_er“

€xplainthatunderstanding cause and effecthelps us see the relationship between events. The
cause is why something happens, and the effectis what happens as a result.

e Explainthe difference between facts, opinions, and biases.

Fact: A statement that can be proven to be true or false through objective evidence. Facts are
verifiable and not influenced by personal feelings or interpretations.

Opinion: A personal view, attitude, or appraisal that reﬂects an mgqrduah(@ﬁ@fsﬁ‘arfee}mgs
Opinions are subjective and not umversally(s.,rerlf(ﬁ\blg e \\' [ (e, \ N

Bias: A tendency to favor or dlsfavcgr %jltgb xcam lead to partiality in judgment.
Biases can be positive or ﬁe@ yweﬁ’ dQ;L m J&enteﬁow facts and opinions are presented.

e Provide examples to dlds\?a\t? gqg I}ype of statement.

Ask studentﬂ Rq t\on'how understanding the differences between facts, opinions, and

\ biases can\ﬁé them critically analyze information in texts and media. )
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3. Farhana Asad's work through Lél has preger\ed a& \én@@nf ért form and
provided economic opporty mﬂdr Ma‘rddhaﬁ:zied individuals.

4. RoshanehZafa Mi{(qﬁhﬁd@ mdé:tlbn”l’ias transformed the lives of countless
women {qls:];@r\ jt YO

5. Khali d:lé‘l | 's efforts have significantly contributed to gender equalityin
rural Pakistan.

E. Read the text and fill in the blanks with the appropriate words or
phrases.

1. Empowerment of women through __ has emerged as a powerful
catalystforsocial and economic change across the globe.

2. In Pakistan, several remarkable women have made significant strides in
this______,overcoming substantial challengesto create lasting impact
within their communities.

3. TanzilaKhanis known for her advocacy ininclusive overcoming
barriers, and promoting inclusion within busmesge& — 0 (\m

4. Parveen Saeed founded Kohana\ Q\ 0 .IQ@/@W “that provides
______mealstothe und\e}/&pmﬂ%ﬂéd W

5. Farhana Asad's @5\ )ﬂiﬁﬁaus €s on intricate mosaic works using the
ancient a 23@511 \ “‘ (an Italian phrase meaning "hard stone").

ar

6. Roshaheh e

established Kashf Foundation in 1996 with the mission to

provide to low-income women.
7. Khalida Brohi's organisation, Sughar Foundation, aims at empowering
women in rural Pakistan through education, __ ___ training, and

financial inclusion.
8. Tanzila Khan's work has had a profound impact on raising awareness

about disability rights and promoting invarious sectors.
9. Farhana Asad's work through Lél has preserved an ancient art form and
provided economic opportunitiesfor___ individuals.

10. Khalida Brohi faced significant
to hersafety due to heractivism.

e
. s —_ r‘.';"
\\| //’.-J .\'\\ {\:‘C‘J\!‘\I\—\\ U:B
0 N/ (8o
= @) ,__L\_"'I.I"i"'ml'l.l\\ o=
Vocabulary B *«\Fw' SR\RYER)

Distinguish bet egr_t 'he t’énnotatwe and denotative meanings of
Njwordsu using context clues from the text.
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Word Context Clue

\\.1'.;1'.

w.- /2\» CConnotative
Meaning

advocacy \\\ ﬁu‘:\{%:‘ ‘)’J
Catalyst _ \er\ﬁ \| ”‘
empowerment
resilience

substantial

/

B. Distinguish between the connotative and denotative meanings of the

following words using context clues from the text.

%

Word Similar Denotation |Context Clue | Dissimilar Denotation
(with another word)| from Text (with another word)
advocacy
Catalyst ~ S\ @f’@ @
ol 1 m ] o \o~~
empowerment f\ s fﬁ@g\\
. O —Jﬁ’“'k \ \
resilience m\j\j \ NSNS
substantial m“M g
_ \“J‘ml =
 For the Teacher\

Explain that denotation is the literal, dictionary definition of aword.

Explain that connotation is the emotional or cultural association attached to a word
beyond its literal meaning.

Provide Examples:

Provide Examples:

Denotative Example: "Snake" - A legless reptile.

Connotative Example: "Snake" - Someone who is deceitful or treacherous.

Explain the concepts of similar and dissimilar Denotations:

Similar Denotations: Words that have the same or very similar literal meanings but may

differ in connotation. X L\
Dissimilar Denotations: Words that havedtfferenthtera} emgs \JUU
e Provide Examples: \ \ \ Jf (Bl
Similar Denotations: ,, \'\ 7 r’\ B )
« "Happy"and “Jo&fﬁj\l b“rg"d%xqr\&}"eefug of pleasure
Dissimilar De o \.;\: AL \
. @Qﬂ%pﬁ' ticated animal) and "Car" (a vehicle for transportation). /
=

s/ 70 \e



C. Identify the idioms and prnverbs in the jo{lpw;ng semgéhéés: from the
provided text and expiam thg:rﬁteral apd fig gui'at‘ ve meanings.

1. Tanzila Khan' ﬁj’t)ume?g i/2 al ﬁdw\erfuf example of resilience and
determinationi gﬂn‘ ff\é fate t;\f adversity.

. Idlg{wﬂr\dm\éﬁjﬁ -

. the ral Meaning:

e Figurative Meaning:

2. Her work has inspired many individuals and organizations to adopt
more inclusive practices, fostering empowerment.

¢ Idiom/Proverb:

e Literal Meaning:

e Figurative Meaning:

3. Parveen Saeed was moved by the tragic story of a mother who
couldn't feed her children, compelling her to take action against

hunger.
e Idiom/Proverb: ) r’ﬁfﬁ\&x\‘\\}
e Literal Meaning: Al “‘\\ N o 1eo=
° FlguratweMeanlp \\;KT‘ \\U\\,\E U

4. Roshaneh Zafaﬁr‘s\w@fg(\ﬁhj‘éahﬁormed thelives of countless women

inPa N o ‘
. Idﬁ%kﬁ’}q?é[\;b

e Literal Meaning:

e Figurative Meaning:

5. Farhana Asad's company, Lél, focuses on intricate mosaic works
using the ancient art form of pietra dura.

¢ Idiom/Proverb:

¢ Literal Meaning:

e Figurative Meaning:

D. Identify the idioms and proverbs in the following sentences from the
provided text and explain their literal and figurative meanings.

1. Tanzila Khan never gave up, even when the going got tou;_:%k; She truly

n

) ~“5 ‘.
believesthat" " ] I'k/. \ (

2. Parveen Saeed saw a probIerp rn hé( u;g:tmrmrﬁlty and decided to
S "byfsﬁmdjngi(hd \G&l’iﬁ[ -
3. Roshaneh Zafar I{ng‘w& that Sjtartlng a microfinance institution wouldn't be

eaﬁy\ﬁuﬁ@hé@eheved that"
/7 | \——
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4. Farhana Asad had to learn many new skills to create her r intricate mosaic

" T 3 "'- ‘. \ L:'n
works, proving that " : 'h > f ¢ 3
P g — " A i \\\\l ‘\ )

5. Khalida Brohi faced rem%t ’ﬁ&rﬁlhmwc\orﬁmunlty but kept pushing

LA

forward, shov#mg tﬁa‘t”‘" o W™~

1'—"4'- b—-«_

'Larammar

Importance of Capitalization, Punctuation, and Spelling in Writing

Capitalization:

» Definition: The use of uppercase letters at the beginning of sentences
and for proper nouns (e.g., names of people, places, specific things).

« Importance: Capitalization helps to signal the start of a new sentence,
differentiate proper nouns from common nouns, and emphasize certain
words. Itaids readability and helps convey meaning accurately.

Examples from the Text:

« Correct: Tanzila Khan's journey is a powerful example Qfmllence and
determinationinthe face ofadveﬁny \ ;’\O\L}‘“ s

» Incorrect: tanzila Khang o] %e@ \A b\»}’}?}\i example of resilience and
determmatlor@ﬁa\ %&\Hqt dv

Punctuation:

. \J ti Whe use of symbols (e.g., periods, commas, question marks) to
separate sentences and their elements, and to clarify meaning.

» Importance: Punctuation marks guide the reader through the text,
indicating pauses, stops, and the relationship between ideas. Proper
punctuation ensures that the text is easily understood and prevents
misinterpretation.

w-..,« For the Tea,ch_er_:\

e Explainthe concepts of idioms and phrases:
Idioms: Phrases where the meanings aren't literal, but rather figurative. Example: "Break the
ice" means to start a conversation in a social setting.
Proverbs: Short, commonly known sayings that express a truth or plece of@@lﬁpce Example:

"A stitch in time saves nine' means taking care of pro%qﬁg ggr{yf@e\uehiés %gger Issues

later. O ,—ﬁx LN

o Share examples of con;empcrarywldyﬁ}ﬁsﬂ‘imd ﬁsk_;.-:h%

\° Discuss the literal an&i‘ﬂu r@pykg mé‘a\tﬁhgs of these phrases y
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Examples from the Text: N 2O\ )

o Correct: Her work has msplred m‘an\y %t:lw]dualécgnd Eirganlzatlons to
adopt more inclusive pract@e}mf ste mé\ampbiuerment

e Incorrect: Her wéphl( asa\ inspme mény individuals and organizations to
adopt m%ewmtgluswﬁpradlces fostering empowerment

Spelling:< | JI\J\ A

« Definition: The correctarrangement of letters to form words.

« Importance: Correct spelling is essential for clear communication. It
helps avoid confusion and ensures that the reader can understand the
text without difficulty. Consistent spelling also reflects professionalism
and attention to detail.

Examples from the Text:

« Correct: Parveen Saeed was moved by the tragic story of a mother who
couldn't feed her children, compelling her to take action against hunger.

« Incorrect: Parveen Saeed was moved by the tragic story of a mother who
couldntfeed her children, compelling herto take action against hunger.

Hyphenation Conventions and Their Role in Clanfym eani
Hyphenation: =g \ (o \a2™
o Definition: The use of hy ke Oh é r&sor parts of words.
je the meaning of a word or phrase

. Importance* Sni:aﬁ?q
and make theﬁek I"éad It helps avoid ambiguity and ensures that
CO{QE\J ras and modifiers are clearly understood.
Examples from the Text:
» Compound Adjectives: Hyphens are used to connect two or more words
that function together as an adjective before a noun.
o Correct: Farhana Asad's well-known company, Lél, focuses on
intricate mosaic works.
« Incorrect: Farhana Asad's well known company, Lél, focuses on
intricate mosaic works.
« Compound Nouns: Hyphens connect words that forma single concept.
o Correct: The mother-in-law's role in the family business was

significant.
e Incorrect: The mother in law's role in the famlly busi ness was
significant. =) ..‘fﬂ
» Prefixes and Suffixes: Hypheﬂs cah: bqﬂi\seaxwf'ql{ﬁreﬁxes and suffixes to
clarify meaning,. ~\ \\k H oA
. Correct:%pﬁhgnﬁhﬁa r's micro-loan program has transformed
m;rtfwas -

i_? 3\



ﬁ-ﬁ

« Incorrect: Roshaneh Z@fars mlquoah\jJngram has transformed
many |IVE& ) 7\ H.[\L ) \\
Role in Clarifying Meammg‘ AR\ g
. A\rmcjhgﬂﬁwbggyﬁy' Hyphens help avoid confusion in meaning.
VN mples:
« Correct: Parveen Saeed decided to re-sign the contract.
« Incorrect: Parveen Saeed decided to resign the contract.
« Creating Clear Modifiers: Hyphens ensure that adjectives formed by
multiple words are read as a single unit.
Examples:
« Correct: Sheis awell-respected entrepreneur.
« Incorrect: Sheis a well respected entrepreneur
A. Correct the following sentences, focusing on capitalization,
punctuation, spelling, and hyphenation.
1. tanzila khans journey is a powerful example of resilience and
determinationin the face of adversity =0\ \;\J
2. her work has inspired many IWIVI uats\‘and g@mﬂﬁ:lons to adopt
more inclusive practlce 9 erimn! em‘ﬁ&nhﬁarment
3. parveen sae@\ \hgfﬂ%he tragic story of a mother who
couldn't - fﬁédx\ﬁ dren compelling her to take action against
\i‘l‘wﬁ‘@%}
rJosha neh zafars work has transformed the lives of countless women in

Pakistan
5. farhana asads company, Lél, focuses on intricate mosaic works using

the ancientartform of pietradura
B. Write a paragraph on “The Impact of Tanzila Khan's Advocacy”.
Ensure your paragraph includes:
e Correct capitalization (e.g., beginning of sentences, proper nouns).
e Proper punctuation (e.g., periods, commas, question marks).
e Accurate spelling.
e Appropriate use of hyphenation where necessary.

i

Oral Communication Skills —~ AN

. I.'&;'.‘j\ \ ;f_\» PR
A. Respond to the text throughﬁrgl diiqﬁ‘s;;ﬂ:;n By | (52°
i. Divide into mallgrcup‘g a\h&\i aSSJgﬂ“‘each group a specific section of
the texton: wgmﬁh ‘eh‘ﬂ.'epreneu rs.
. le Lpﬁbthé'éﬂﬂgned section and answer the following questions:

“‘J\Whatls the mainidea?

—7‘_




e What supporting details are prow ided? | ; \'r.‘.f‘f' =
ii. Presentyourgroupsfm }nﬁsfathétlﬁs}'ﬂ,
iv. Participate f'm \ﬂxﬁhdlefe[\a s/dlscusmon based on the groups'
presen{at{ rig;\_»-‘___a L=
! Res;.rdi{Mo 1e text by telling short stories and role play.
Research Tanzila Khan, Parveen Saeed, Farhana Asad, Roshaneh Zafar,
orKhalida Brohi. Investigate their life, contributions, and significance.
ii. Narrate key moments from their lives, such as their major
achievements and challenges. Explain their contributions and
significance.
. Role play - Community Meeting
i. Role play a community meeting where students take on the roles of
the entrepreneurs, community members, and other stakeholders.
Discuss the impact of the entrepreneur's work on the community and
explore ways to supporttheirinitiatives. .
Characters: N ”,?f \ f@ \UQ‘
. TanzﬂaKhan playgc{b)@n ;‘ggq,lv h_’?a
e Commupi if byfg era students
. Localgc:\?érﬁ Q/& ial ( (played by one student)
“}\ﬁjﬂj}%ﬁt’epreneur (played by one student)
Sc}\ﬂﬁt utline:
Tanzila Khan: Explains her work with Creative Alley and the
importance of inclusive creativity.
¢ Community Member 1: Shares how the workshops have
benefited the community.
¢ Local Government Official: Discusses potential support for
Creative Alley'sinitiatives.
e Aspiring Entrepreneur: Asks for advice on starting a similar
Initiative.
Role Play Dialogue:
» Tanzila Khan: "Thank you all for coming to this me e\i;iﬁg Creative
Alley has been working tlrelessfng@cp”meté [m;bﬁsn}é creativity.
Our workshops fhav@ /e;"r‘r\pxjwiered ma’hy individuals with
disabilities| , —ka\\“ f\\\
e Comn #\\ity Member 1: "I have seen firsthand how these
Mﬁin‘ ops have helped my cousin gain confidence and new skills.

—75—
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We need more programs like thisin ouncnmmu r‘@@ ) ‘\‘ \
¢ Local Governmen:t Oﬂlcﬁ "We am\mpreSSery the impact of
Creatwe(ﬁl’rg rklfl&; f@dkcussﬁow we can support your
initiatives ‘thiouéﬁjun ing and resources.”
\ 4| Rpiﬁﬂgl-‘:ﬁ repreneur: "Tanzila, your work is truly inspiring. What
U™ advice would you give to someone who wants to start a similar
initiative in another community?"
D. Discussion on Handling of Challenges.

I.  Participate in a discussion on "Handling of Challenges," using the
entrepreneurs as examples. Discuss how their actions exemplify the
importance of resilience and responsibility.

ii. Listen to others' viewpoints and respond appropriately, using correct
pronunciation and intonation during the discussion to effectively
communicate your points.

Discussion Points:

¢ TanzilaKhan's Resilience: o 20) f’\m
Discuss how she overcame_fj.oc talb W r@g:}@?f challengesto
promote mclusmty \\f r’n

e ParveenSae @q” as
DISCLK \[ @\g\i}nér itiative, Khana Ghar, addresses hunger in her

ity through entrepreneurship.

-:;.,f | For the Teaﬂh.Ef“

¢ Foster a supportive classroom atmosphere where students feel safe to express their
thoughts without judgment.

« Demonstrate clear pronunciation, appropriate intonation, and expressiveness in your
speech.

¢ Givespecific, positive feedback on clarity, volume, pacing, and expression.

e Teach students howto provide and receive respectful, constructive feedback from peers.

e Allow time for students to practice and rehearse their speaking parts, using gestures and

eye contact.
e Duringdiscussions and presentations, use rhetorical questions to engage the audience and
provoke thoughtful responses. () fC-\ ) ‘\\‘ \
Examples qulﬂ“\.k . a,?q?flﬁ\lyﬁl (f-//:,i\.':-ﬁi\‘“"-; 2
e WhatifTanzila Khan had not pursueﬁd "p,as?ro@foj e\dudca despite her disability?

How might our commun\t (ﬁhaquaf\@ re- pefo\_le followed Parveen Saeed's example
\ of compassion and TCt on?" B! y,

o ||\
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Part1: Wrttmg’ehé Furst\ma?t :

i

A.
Write_ @@aﬂhgréph on the following topic, ensuring you include
suffi&ﬁﬁf details.

Topic:
Describe the impact of one of the women entrepreneurs from the
provided text on their community. Include specific examples and
details about her life, challenges, and achievements. Decide whether
you are writing this as a biography (third-person perspective) or
autobiography (first-person perspective).

B. Part2:Editing the Draft
Edit your draft and focus on editing the content for clarity,
coherence, and structure. Use the following questions to guide the
editing process: m ~ f’T;‘\_\‘u \)
Editing Questions: A\ T WNHER! A=

¢ |sthe mainideaclearand We}l«:ﬁgﬁp@ﬁédswlth j.’taﬂS?

¢ Arethereanyp ts\gfifhg‘;g%)g\htnﬁ\tafe unclear or need more explanation?

e Does the gejct hav\e\a,l&blcal flow and structure?

CP ]:\Hk&o?‘ admg the Draft

Proofread the edited drafts for grammar, spelling, punctuation, and
formatting errors. Use the following checklist to guide the process:

Proofreading Checklist:

@ Explam thar editing and proofreadiﬁg},arﬁmrq a}ﬁ ﬁegy@ uuhE,ertmg process that ensure
clarity, coherence, and@ﬂrresmess Hn yg«...\ Efe s
Editing: Focuses on |mpr‘gw ng ’l;_heﬂoﬁtent clarity, and structure of a text.

Proofreadi |\N;t{\ bs cfo?rectmg grammar, spelling, punctuation, and formatting errors.

Are all sentences complete and correctly structured?

Is the punctuation used correctly (e.g., commas, periods, quotation
marks)?

Are allwords spelled correctly?

Is capitalization used correctly (e.g., proper nouns, beginning of
sentences)?

For the Teacher-\ e .
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( Learml}d\é)utcnmes__

By the end of this unit students will:

» Engage in extended discussions.

e Examine how an author develops and contrasts the points of view of different characters or
narrators in a text.

e Critique the plot development with respect to different aspects of the story.

e Examine the particular elements of a story or drama (e.g., how the setting shapes the
characters or plot).

e Examine stages of plot development in a fictional text. (exposition, setting, climax,
character development, resolution)

» Analyze how complex characters (e.g., those with multiple or conflicting motivations)
develop over the course of a text, interact with other characters, and ad}tarlﬁ{he plot or
develop the theme. oD "7“ 2\ (C “—f = J

» Apply editing and proofreading ski to @vl exts rﬁdfe”ntexts

e Apply the techniques %fwntm i @th tiw c;ef4t details, proofreading and
editing to suit the purpq d‘ Mdf nce.>

e Write and criti eckmg ) the final draft after editing and proofreading.
Ensure \H‘ﬁ@ sentence of each paragraph contains the mainidea of the essay/piece
of writimnd also that each paragraph develops the idea of its topic sentence. Use the

| technique of hook, and lead-in sentences to develop the flow of thought.

I

“@“ Brainstorming Activity \

e Brainstorm and list your daily activities and estimate the time spent on each.

Daily Routine Daily Activities Time
Morning » Waking up and getting ready * 30 minutes
Routine « Eating breakfast: 20 minutes .

L] L
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« Lunch SN [ o p =
5 Homewq’l’\k, r’xr - \\\ BL\ m \ "E - E
Uﬁﬂ;tra?_ﬁrhrp T&k%éﬁmtles (e.g., sports
A7\ practicey
~ e Free time (e.g., watching TV, playing
video games)
e Dinner

e Family time

Evening . Reac_iing or before sleeping activities
Routihe  Getting ready for bed

- « Sleeping time

Questions: \ KR —

. Lookingatyourﬁﬁ% \dy\m ; ‘Teacher:
spend etimeon |, Help students become aware of how they
anyact currently manage their time. This activity will

o Are there any activities you would

like to spend more time on?
¢ What can you change in your daily

routine to manage your time better?
. o

1. Taseer was well known for his cheerful nature and

kind-heartedness. He was adored by all but despite ,
_ o of the story and what are his

these admirable qualities, he had one flaw, and that positive qualities?

was his time management. He was terrible at J/

managing his time.

2. Taseer often found himself procrastinating.

He used to spend hours engrossed in sfldeo |

games, chatting with friends, andﬂdajdr

all while his schoolwarl andf“h I‘es mLedA

Despite his good mten\t r\:@ hé ays seemed

to run @N\\nﬁl\\ﬁﬂ%e” leading to rushed

help students visualize how they spend their
time and encourage them to think about how
Kth ey canimprove their time management skiHs/

; ; ™
Who is the main character
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assignments and incomplete tasks. His teachers wg_rel,gggatlyfﬁﬁﬂ@}ﬁed about
him, and his parents were also ;Jrerpp}ufaﬂy,ﬁqf\ﬁxé“q\?}lut Tdseet wasn't ready to
changaihis wa.ys etall 1 .-«w’..’-“'\.ﬁt" II".[{; x'\t\"'-:\ }EE Ly = How did Taseer's teachers
3. Qne da.y, his graanft\t??ﬁﬁ"ﬁ,..ﬁ“ﬂ s'a wise old man, | _ 4 parents feel about his
noticed h_l\_s__\st\rwuqg@___|l_:@_ej_dé‘c1Hed to |mpar_t a valuable | time management issues?
lesson. He{i‘ibe%raﬁy invited Taseer to his
house.

4. Taseer was warmly greeted by his
grandfather. He led him to the kitchen
table. There was an empty glass jar and a
basket filled with big rocks, pebbles, and
sand. Taseer looked intrigued.

5. "Taseer, | want you to fill this jar with
everything in the basket," his grandfather
instructed. Taseer eagerly began by
pouring the sand into the jar, followed by

the pebbles. When he tried to fit the I:yg

rocks in, they wouldn't fit. Taseq?\@@é@@
and looked at his gr Wé{\a‘ W

i \g ) fi\’\ -

puzzled. ] \ni
6. “Let mf“%fw\l;ou something," his
grandfather replied with a smile. He
emptied the jar and methodically placed
the large rocks inside first. Later, he added the pebbles, which fit in the spaces
between the rocks. Finally, he poured the sand, which filled the gaps left by the
pebbles. To Taseer's amazement, everything fitted perfectly.

7. "Taseer, this jar represents you and your time," /\yhat was the lesson that
his grandfather elucidated. "The big rocks are the | Taseer's grandfather taught him
significant things in your life, like your [ usingthejar rocks pebbles, and
schoolwork, family, and health. The pebbles are  \sand?

other priorities, like your hobbies and
friendships. The sand represents the small, trivial

things. If you fill your time with_theifmqfi‘,gtuﬁ”@w ,

first, you'll never have rgom )f_gﬁ tmﬂm@plhéhj\,
things. But if you Iliffﬁ‘j?ﬂﬁ!(é}‘\t_h,%‘bb%gx-«‘m e 0
cveryting el properplace” ST

-1
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8. He told Taseer to understand the value of time. He also advlsgd pn@rltlsmg his
tasks and focusing on what's truly mpartarﬁA—t&h@’ﬁged mm make a schedule,
setting aside time for his s¢ ga{wark‘ hh\preS iand family activities. The
grandfather also alloﬁbtgd”crmq r\h,}@h*o‘cﬂfnes and relaxation but only after the
big tasks had be(en ﬁcorhgleﬂeéf‘ 2

9. At fmgt \ji‘ d'{hj:ls éHaerngmg for Taseer. He was putting off important tasks and
mdulgmg inimmediate gratification. However, with practice and determination,
he started to see improvements. He felt more in control of his time and less
stressed about deadlines. His grades improved, and he had more time to spend
with his family and friends.

10. One day, Taseer's teacher asked him to share his secret of managing his time
so well. Taseer proudly told the story of the jar, rocks, pebbles, and the sand. His
classmates listened intently, and many of them decided to try the same approach
themselves.

11. Taseer's newfound time management skills also had a positive impact on his
relationships. His parents were proud of his progress, and his fneadgappreuated
that he was more reliable. Taseer learnt that byvgr{tqrr;{ g{@m‘ﬁb\ﬂant things
in life, he was not only achlewng n@;r/ea\fdﬁ?je \Tnf Siso living a balanced and
fulfilling life. b

12. From that day or\ Taséeﬁ rﬁen}fbered his grandfather's wise words and the
lesson Q‘fﬂ ek vb*ecame a master of time management, and the lesson he
learnt c}}rg\tlnued to guide him through the rest of his life. He grew up to be a
successful and happy individual, always making time for what truly mattered.

13. And so, Taseer's story became a cherished tale, reminding everyone of the
importance of managing time wisely and prioritising the things that truly matter.

( Theme )

Through the development and contrast of different characters' perspectives in the story, the
author effectively explores themes of responsibility, growth, and the importance of time
management. Each character's viewpoint contributes to the narrative's depth, providing the
readers with a comprehensive understanding of the challenges and lessons faced by Taseer as
he learns to prioritise and manage his time effectively.

-~
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Words Meanings
methodically | inasystematic manner &\ @0 wmﬂ
elucidated made somethmg clear 1\ ffw\\' e AL
gratification pleasu:e \ \ /75 ‘-\\L Q ‘-E'xx't_.g',j_\-\_lﬂ Vo
reliability trusi@vpﬁﬂﬁyﬁ ﬁaeﬁsmﬁTng consistently well
content A “@Pac,efu*happmess
c'.hrserlshe-:ﬂﬂ\d| - protect and care forsomeone lovingly
prioritising more important
significant noteworthy
fulfillment satisfaction or happiness il

" Comprehension //

A. Answer the following questions:

1.How would Taseer waste his time before he visited his grandfather?

2.In what way did the poor time management affect Taseer's performance?
3.Howdid Taseer fill thejar?

4 Why did his grandfather decide to help Taseer?

5.Whatis the impact of accurate tlme anag\ qi')%a\sé@f@pé\’forman ce?

Plot Development Review
A. Look at the dia aﬂ&b opment and discuss how the plot
e!ements 0 t l he overall theme and message of the story.

\I\Jﬁ\l N NI Climax
The point at which the
main character face &

<
struggles and hardships. <&

The point at which climax
leads to resolution.

.a:.~"‘¢°
o

Resolution

Exposition
Beginning of the case where
characters and setting are introduced.

The point which marks
theend of astory.

rl_(-\".:,':‘\
—h/f"\, i\ ("I"._I'E lll\l
i

For the Teachér'\ ~
. Students will be asked to describe the story.in thelmwwp \,_ =V
e Help them summarize the main psgmtiof,tﬁe $1.‘ \ -
L]

ﬁ*‘

Help students underﬁand}g theme\aﬂ m}a_ eé of tJhé esson.
Form students' groups: 'ﬁ‘l\d\ha\’[é}‘ﬂ Qm@dscussmn on these questions.

5 =
=~ Ik \\. .,l"'\I'L
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Exposition: u_,»;\ [’.C;NR\‘ )

e What do we learn about- Taseer's ch??agtér\mu(l:fs struggle with time
management agihe,be? n@gx@ﬂihe%&ory? Why is this important for
understandln ' “I&J‘t? W

Rising A J“““ -

. (\J\does Taseer's grandfather's lesson with the jar and rocks build

tensionand lead to aturning point in the story?
Climax:

e What is the most exciting or crucial moment in Taseer's journey towards
better time management? How does this moment change his
perspective?

Falling Action:

o What steps does Taseer take to improve his time management skills after

learning from his grandfather? How does this affect his daily life?

Resolution:
e How does the story of Taseer conclude? Whatrdeas T@ﬁ@?@rn by the

end, and how doesit |mpact h| rela @\ﬁé’lblhtles?
B. Fillin the plot devel ppm fbased on the above-mentioned
questions. ( \\ V\ %
: m \J r_s
W \
Climax

Exposition Resolution

"“-f’ }) For the Teacher: )
F‘f\&

| '|, 'l,ll.
* Form students' g\qu[pé ém \gi\[.é eaéh group a plot element to write according to he

sugges‘tech\qﬁ%héhs o\ ]
\J 33
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A. Explain the meanings of thep gh1ighted : Hpg%uenﬁelow.

a) Taseer often found hmseh‘prﬁc‘r\:ifﬁnatmé‘ ol

b) Hedecidedto m: arpa, alxu}abalelésson

c) Taseer ly. begarn“by pouring the sand into the jar, followed by the
pe‘ﬁib”e\segﬁf

d) His classmates listened intently, and many of them decided to try the
same approach themselves.

e) With practice and determination, he started to see improvements.

f) Taseer's newfound time management skills had a positive impact on his
relationships also.

Il Working with words
B. Consult a thesaurus and find the synonyms of these words. Use them
in your sentences.
engrossed  admirable  frowned amazement
allocated impact cher =N RN
C. Use a dictionary to changefghe ifql(\ t(ljj‘. ‘-th“é}ijectwes. The
first one is dnngfor y k f () /\‘
nature ’1* \riatg U
magﬁ\g@ﬁﬁw ”’3 struggle gratification expression
reaction presence lesson progress

I® Conjunctions
A Conjunction is a word that joins together words, phrases or clauses to make
them more compact. There are many conjunctions in the English language, but
the main two types are the co-ordinating conjunctions and the subordinating
conjunctions.
Examples:

a. Sarahand |visited Murree last weekend.
b. Do youhavearough notebook orarough sheet ofpapef?f” ,‘»*‘x' \

." |

% s \\J 'If/\ ""'\\ g

For the Teacher\ i r x oy

‘ WL
. Ask students to use a d-kfj:lgﬁfa oflnd\:suhhe meamngs of difficult words. Help them in
making sentencesaﬂd\ﬁhd\hg forrectwcrds meanings.

84




c. |did not go to work today becguse(rwagnﬁtlﬁ\e\é'plﬁgweﬂ; )
d. Shedid notlike the food bur,fsﬁq@at*e 145} KU =
e. | will be Ieawhgx tfaTﬁdwf;o am trying to finish all the pending
assignmer \“(M\__“ 4
Classes of. bnﬁ netions
CCJFI_]LJHCTIOHS are categorized into three classes.
1. Co-ordinating Conjunctions
A Co-ordinating Conjunction joins together clauses of equal ranks. The chief
Co-ordinating Conjunctions are for, and, nor, but, or, yet, so. These seven co-
ordinating conjunctions can be remembered by using the acronym ‘FANBOYS'.
Example:
a. Birds fly and fish swim.
The sentence contains two independent statements or two statements of equal
rank or importance. Hence the conjunction joining together these two
statements or clauses of equal rank is called a Co-ordinating Con}unction.

2. Subordinating Conjunctions 0 ( f\l

A Subordinating Conjunction Joms ar}ﬂnde 'J'E&d;a ’t6’ a dependent
clause. The chief Subordmatm@ m«; \M\’ter because, if, that,
though, although, t:ll&)ffﬁ \ @l Tfn where, while, etc.

Example:
a. He}ﬁ\iﬂwmﬂause he was afraid.
The sentence contains two statements or clauses one of which, ‘because he was
afraid', is dependent on the other. Hence the conjunction introducing the
dependent or subordinate clause is called a Subordinating Conjunction.
3. Correlative Conjunctions
These are a kind of tag-team conjunctions. They come in pairs and they are used
in different places. Correlative Conjunctions include either/or, neither/nor, not
only/but also, whether/or, not/but, etc.
Examples:

a. |either want an apple or an orange.

b. Akram neither likes tea nor coffee.

A. Fillin the blanks with appropriate co-ordinating con_]unctlgns.

1. Iwantedtogoforawalk, _ it started raining. 1<\ sﬂ’?fﬁ\ )

2. Shelikesbothburger plzz)a T\ T xh;: ‘x\l " a/” \o
- ufw f_'a NSRS

1. '. o '-'

“w' ) For the Teach@-\

_,~—

. Bramstorm h@dq}{‘ﬂqfébd: ofconjunctmn Ask students to share examples of conjunction from
thewda\ﬁlwférand help them in making sentences.
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You can havenihari_____ pasta, butnot both. w A
He studied hard he could pass\\the exgm\-\lf Iﬁ ‘; ‘\ fC ;('} i\
They were tired theykeppr%kthgl A )|

Saleem preparedeU_ﬂT; ~|ﬁktér\2ew”’ .
. Fill in the blahk;sxwiﬂi,aﬁpropnate subordinating and correlative
conjunct ﬁﬁ%' o\

idn‘t submitthe homework ____he wasted time in playing games.

She likes tea juicesin the n morning.
Asiadidn’'tpassthe exam ___ shedidn'tstudies enough.

___hewastired, he stayed up late to finish his work.

__youworkhard__ _ youwon'tcomplete the test.

Heis___ intelligent___ hardworking.

WowuhsWw

2ol ol o Sl

IR Transition words/devices
Transition words are the words or the phrases that connect ideas within
sentences, paragraphs, or sections of a piece of writing. They help to establish
relationships between different parts of the text, maklng the Aﬁtﬁlng more
cohesive and organized. \{?3’; \ O@TJ
Examples: \ \T\\’"
e Heloves coo \igg]% Vs ba|’<|ng also.
. Furthermor m\ e main points in detail.
. In,gﬁ$ U d like to discuss another problem.
yed the book; likewise, she found it quite engaging.
e The weather was bad; therefore, the flight was delayed.
* Moreover, he was also responsible for organizing the event.
e Shelovestotravel; consequently, she saves money.
o Hestudied hard; as a result, he passed the exam.

e On the other hand, some people prefer cold weather to hot weather.
» She loves swimming; in contrast, her sister prefers hiking.

A. Fill in the blanks with appropriate conjunctions "and," "but," "or,"
so" to complete each sentence correctly.
Shelikestea  coffee.
He went to the store_____bought some milk. N
They played outside _____itstarted ra|n|ng - ;\ P rﬁ‘fﬁﬁ"ﬂ

LQ e

Itwas late, theydeodedtolea\(eg \\\' ¢

She enjoysreading novelg \ 70 Mfaftohlngvh:léodhctures
Heis nottall J‘@h‘f{ﬁ«\ N\'- N2

They wﬂqus\!t]:he mus\eﬁ’ n the 700.

Nouvbkwn =
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B. Use these transition words in your own septences—wf A\ '?-;;-\".'"-._'%.

k‘ Juw

moreover, meanwhile, theg;-fore n; {addﬂi“pn,ﬁufj:her‘rﬁore

C. Rewrite each, senter\dg rl.nliiﬂlg a d‘i‘ﬁrent conjunction to convey a

similar meqn\m YO R

e Hewiligoto thé&)‘éilléi'lflf the weather is nice.
Rewnta\ﬂ-le {Mlll‘go to the beach provided that the weatheris nice.

@ She likes coffee, but she doesn't like tea.

e Theywentforawalk because the weatherwas nice.

e Notonlydoes he study, but he also plays sports.

e Theywentskiing since there was fresh snow on the slopes.

e Heisboth atalented musician and skilled painter.

v
Task Time! - \\xﬁ\ \ _1.3\_ \j\_\i
Divide the stu%e\l?\ m rJ u and assign them a question from the ones

qnmn

gn.femht[}|
TH@% lents WI” prepare the responses and share with the class.

A. These questions are more challenging and discussion based:

a) How would Taseer's story have changed if his grandfather had not
intervened with the lesson on time management?

b) In what ways does the analogy of the jar, rocks, pebbles, and sand reflect
the broader concept of setting life priorities beyond time management?

c) Can the concept of prioritising 'big rocks' over 'pebbles' and 'sand' be
limited or problematic in certain situations? If so, how?

Writing Skills

A. Read and recall the elements of a story given beiow. Ihen use these
elements to write your own st_ory 1S\ CONY

i \\ \ | ,‘(’; o =
Elements of a Story a 2 AN \H { \\ [ LA
1. Setting: Th&tlmeanfd p{a' W’he;re\bh’e’ story Happens

v LV

2. Charactebg The%peé@pie animals, or creatures in the story.
3. \Plﬂ]]’hé" guence of events that make up the story.




4.
5.
6.

‘|

« Beginning: Introduce the characters Ddﬁe/_ tmgm O\

» Middle:Presenta problem o‘(aq ﬂghg\el CAE

« End:Showhow the prab}\é;m orthe E\haJIIEnge isresolved.
Conflict: The prpb"qrﬁ Grthe\cfhallenge that the characters face.
Resoluti HQW thetonfllct is resolved.
Thﬂqﬁb m main message or the lesson of the story.

Step-by- Step Story Writing

1

Brainstorming
Setting: Where and when does yourstory take place?

Characters: Who are the main characters in your story? Describe them.

Planning Your Plot
Beginning: Introduce your characters and setting.

Middle: Describe the conflict or the problem your characters face.
\ S u \\
End: Explain how the problem ed\r*’ \\f /rﬂ Y=t
N\ ru f"m \

Writing Your Story q\\ i\& Jhse
Now, USEn)f‘W'* rai Etarmmg and planning to write your story in
yogj\b\\dgﬁ nétebook.
Reviewing Your Story
Check your story for the following:

« Didyoudescribe the setting clearly?

» Didyouintroduce the main characters?

» Isthereaclear conflictoraproblem?

« Didyou explain how the conflictis resolved?

« Isthere athemeoralessoninyourstory?

IM Creative Writing
Write a story about an unexpected friendship between two characters
from different backgrounds. Use vocabulary words such as "diverse,"
"bond,” "cohesion," and "harmony" to illustrate how th%'gvercome

the initial differences and forma mea ningful ﬁqnnectmn) )

After completing the final.draft) rgwgw it Qar\e\fully
Ensure that each, pa ragrapﬁ ’qﬂbﬂfes*fog ically to the overall story.
Revise where néeglad to \str é\n%then transitions between paragraphs and

ens Luﬁﬁﬁjéhkﬂwe ﬂow of ideas from start to finish.

s 56 \G——



By the end of this unit students will:

¢ Respond to text through oral discussion, telling shortstories and acting plays.

e Demonstrate attentive listening' skills to respond orally with standard pronunciation and
intonation.

Discuss how authors use language, including figurative language, considering the impact
on the reader. Discuss their own understanding of the above critically.

Make recommendations and develop an interestin fiction and poetry.

Provide an objective summary of fiction and poetry texts.

Use pre-reading and while-reading strategies to analyse and explore different layers of
meaning within texts including biases and opinions.

Read and use inference and deduction to recognise implicit meaning (e.g. look for

supporting details within a text/paragraph) using prior know}ed% e@{%’a}‘tua! cues
effectively. F ~

Link new facts, terms, and conceptsw;th%\gﬁs E{"\g., ‘\;_,\\ (edo

Choose words and phras tho ﬂ‘ec@
Read, view and anaiysj § \té ngs grade-appropriate and high-interest books

and texts fro - rmtsources Poetry (free verse, narrative and rhythmic)
Acquiré\\: ] approprtate words and phrases for reading, writing, speaking, and
listening; independently gather vocabulary when considering a word or phrase important
for comprehension or expression.

Examine and interpret the use of conjunctions and transitional devices in speech and
writing for effective communication.

Recognize and use subordinating conjunctions to connect independent clause/s to
dependentclause/, e.q., He could not attend the meeting because he was sick.

Recognize and use correlative conjunctions including pairs such as both/and, either/or,
neither/nor, not/but and not only/but also, etc.
e Use paraphrasing skills to paraphrase a poem.

e

@ Brainstorming Actl\llty\
. r“rx:-_\‘\ Ff_ﬁ( H'lll' U\J

® Discuss with your peers the qualities you th;nk~are Wﬁafmam‘tﬁnﬁwg integrity and
O \
resilienceindifficultsituations. HU 7t \ & \_J \\) \\ i
'| '. .
® Predictthe themes offﬁ q em 5‘-§iiéd\q\§:ybur’dJscussmn
ll'.l'u \'l '| \—

J"'?\I\NJ ESis
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If you can keep your head when_al éb HE\ G@\‘ \H\ g; i

Are losing theirs and m @M‘k’
f\(d (i\l;\

If you can trust you\?e en doubt you,
But make a&@w&i‘lﬁé\ of their doubting too;

If you can alt -and not be tired by waiting,

Or being lied about, don't deal in lies,

Or being hated, don't give way to hating,

And yet don't look too good, nor talk too wise:

If you can dream—and not make dreams your
master;

If you can think—and not make thoughts your aim;

If you can meet with Triumph and Disaster
And treat those two impostors just the same;
If you can bear to hear the truth you've spoken

Twisted by knaves to make a trap for fo -/X\J CX
Or watch the things you gave % \I;D

And stoop and build ' tools

T \ 7 .f“l\k__-J;Jﬂ- 5

> # .

O\

If you can \Sﬁ%e of all your winnings
And risk |t\3\n one turn of pitch-and-toss,

And lose, and start again at your beginnings
And never breathe a word about your loss;

How will you handle the situation
if you face success and failure in
your life?

If you can force your heart and nerve and sinew
To serve your turn long after they are gone,
And so hold on when there is nothing in you
Except the Will which says to them: 'Hold on!'

If you can talk with crowds and keep your virtue,
Or walk with Kings—nor lose the common touch,
If neither foes nor loving friends can hurt you,
If all men count with you, but none too much

—~ G
N

If you can fill the unforgiving mlqut \ \\ [ic=

With sixty seconds' wqm of di
Yours is the Earth and 0;»@%1 fthats in |t

\

And—whir\\n\!iﬁ\rﬁ. ¢'ll be a Man, my son!

by Rudyard Kipling

—QTJ—
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( Glossary: J —————a -
F{”L\}_il‘l\“_‘\ 8
Words { ~Meam"m_:i5\‘ .' { :‘ =

Triumph agreatyvictory praﬁﬁe@émkﬁt‘ )

Democratic (of aéquntryi‘s\aﬁawstem etc.) controlled by representatives
whciare elected by the people of a country

Sinew \I| a strong band of tissue in the body that joins a muscle to a
bone

imposter a personwho pretends to be someone else to trick people

knave anunprincipled, untrustworthy, or dishonest person

stoop to stand or walk with your head and shoulders bent forwards

virtue the quality of being morally good ]

Reading and Critical Thinking / 4

Comprehension

A. Answer the following questions:

1. According to the poet, how one should rew l‘t,t§/ rhh@mﬁh\élblame?

2. What quality doesthe poe—me pha tz\m hh Iingﬁoubtand self-trust?

3. How should one; q hﬁia\ls-ehoods according to the poem?

4. Whatadvice %ﬁ“th‘e* gwe e about dreams and aspirations?

B. HWE b‘ér“éon handle twisted truths and personal losses?

6. What does the poem suggest about resilience and rebuilding after
setbacks?

7. According to the poem, how should one persistin difficult times?
8. Whatisthe message of the poem regarding integrity and humility in life?

Summary

A summary is a concise paragraph that discusses a text or poem. It explains
the poem's central idea. Remember that, summary is a short paragraph
covering the whole theme of the text.

Rules for Summary
Read the text/poem.

== r’: o)
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* Encourage your studen@sxtp\ pqra\t‘e\thgcj}essary terms into their own phrases. Assist
themin Iocatmg the fespé ﬁaés‘téa thegwen questions based on the poetry.
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e Underline the keywords and aiso flhd fhear*s«yﬁcphyms

e Understand thethemg«f}f thé p@am ext- Y

e« Now write a cohqm parag}raph by adding synonyms of keywords and

alsollafiq @Héw Words related to the text/poem.
)

Here is a summary of the peom 'Stopping by Woods on a Snowy Evening'.
n "Stopping by Woods on a Snowy Evening," the speaker describes stopping by
a peaceful forest during his journey on a snowy evening. The forest is serene and
covered in snow, creating a tranquil and beautiful scene. The speaker pauses to
take in the quietness and the beauty of the woods, which belong to someone
who lives in the village. His horse is puzzled by the stop, as it's unusual to pausein
the middle of nowhere without any farmhouse nearby. The only sound breaking
the silence is the soft jingling of the horse's harness bells. The speaker is
captivated by the allure of the snowy woods, finding solace and calmness in the
peaceful atmosphere. However, as much as he is draw o\haanGmW of the

woods, he remembers his obl|c_:;a}:_4)c::n§“'~al@ﬂic)g TS&/M await him. He

acknowledges that he cannot Im@x [:t@\ Ihe still has a long journey

ahead of him before hé%‘a rﬁg@
Contextl@xﬁ}g\é\w ""‘J e

A contextual clue is a piece of information or detail within a text that helps the
reader understand the meaning of a word, phrase, or passage. Contextual
clues can be found in the sentences surrounding the unfamiliar word or
concept and can include definitions, examples, restatements, or descriptions
that clarify its meaning.

If you can dream—and not make dreams your master
If you can think—and not make thoughts your aim;

If you can meet with Triumph and Disaster

And treat those two impostors just the same;

The words "not make dreams your master" in the flrst Ime)qf'(ﬁé&*tah a, may not
make sense at first. The S|gn|f|c:ar;1ce _@T:the :viar?z\a is, r*eyqaied by its context, which

F "._-
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. Ask stug]e \[ﬁdlﬂiﬂﬁue f|gurat1ve devices with different examples. Help the students in
find mg‘t.ﬁtrconte)ctual clues from the poem.
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stresses the need of keeping control over one E}gqalsm@ r@@ﬂhg‘ia let them
rule one's life. The poem makes the p;olnit thaf{alfhtmgh ﬁav’ng aspirations and

desires is vital, it's also grltlgal,te be g\du ndkdand realistic while worki ng toward
those goals. - T A\ () x\‘f‘ s
(RN o
Find o\)txﬁ\*éw contextual clues from the poem 'If'.

Vocabulary

Figerative Language

Simile
A simile is a figure of speech that compares two different things using the
words "like" or "as" to show a similarity between them.

e Her smile was as bright as the sun.
¢ He ran like the wind.

e The water was as cold as ice.

* The car moved as slow as a snail

Use different figeratuive
devices tom tyPurf[ction
f\ fﬂ{Q\ q@\pgnéﬁaﬁfgimterested
=3 ,r‘“ ﬂ B \?
Personification 5 T\ /75 f‘ (C \“i‘ ju\.\ ‘

A personification | &W\s%ech here human characteristics are given
to animw eas.

e The car groaned as it climbed the steep hill.

e The thunder grumbled angrily in the distance.

e The leaves waved goodbye as they fell from the tree.
e The alarm clock screamed at me.

Metaphor

A metaphor is a figure of speech that describe an object or action as
something it is not, directly comparing two unlike things without using "like"
or"as".

e Arham is a walking encyclopedia. R
e The classroom was a battlegrou nd durmg t@cieblé’tgz \ ’H PR
e His temper was a volcano, rea ef ptx \\1 \ x ."

\\/

« Her laughter was afﬁw%etsm\gmny )\~
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Grammar

Conjunctions and Transitional, De icg»s‘ ‘\f‘j \\* W

e

Conjunctions A N A=

e

Conjunctions M&onnect clauses, sentences, or words in the same
clause. construct complexand compound sentences.

e Hamza likes to read and write in his spare time.

« | stayed home because it was raining outside.

» Would you like tea or a cold drink?

 She talked to her friend while waiting for the bus.
e You can't go out unless you finish your homework.

Transitional Devices

Transitional devices are words and phrases that provide a connection
between ideas, sentences, and paragraphs.

e He studied hard therefore he passed the exam. ./-; fe@ﬁﬁﬁ
e She waited until he arrived. 5 ff&f -
e He took the day offi :g order iqﬁp‘én@\t\ﬁ \1 his family.

« | wanted to go for | ‘qe Meﬁe\ﬁt E:t”arted to rain.

e Even thoquag raini o} they went for a walk in the park.

Types of\CJc\mjunctmns

There are different types of conjunctions such as:
e Coordinating Conjunctions
e Subordinating Conjunctions
e Correlative Conjunctions

Coordinating Conjunctions

Coordinating conjunction is a word that connects words, phrases, or clauses.
The most common coordinating conjunctions are: for, and, nor, but, or, yet,
and so. These can be remembered as the acronym FANBOYS.

= <y -.\ I".
» We go to the garden and plant trees. N I,m > \ [-—F’fﬂ‘.‘-. At

e He studied hard yet he failed in the exam; \ '.5 \\
e It was hot outside ﬁ:’rwe \ﬂ;eqt b qhntoﬁ‘uﬁ“h mes"

e She was tired but sﬁe dldx \ot'give up on her work.
RN o
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Subordinating Conjunctions a1\ (C \u:u

N e

(Gpi0
Hrﬁér}ﬂclause with a dependent

een the two clauses, such as time,

Subordinating con]unctlons]\j '

clause. They show %

reason, condlj;\tqiqf
NN k
N\ \Jl NN
Co rrela}ﬂle Conjunctions
Correlative Conjunctions are pairs of words that work together to connect

two parts of a sentence that correlate with one another

¢ She is both intelligent and hardworking.

¢ Neither the manager nor the employees knew about the change.
e You can not only read the book but also watch the movie.

e The dish was as delicious as it looked.

Combine and rewrite the given sentences by adding conjunctions with
them. &\ @0 Vf:f\'l

e Youcanhaveice creamfordess?rt Yp\{.L \d%léj{}sr essert

e Hewastired. Hecorltlnuedio W@?‘ Q \bj\) L

e Theydidn't have ?Ugh mmmﬂb h\eycouldntbuythetlckets

® ‘1’cznus;hc3rulq.:i\J @Ma@ﬁat‘ltlscoldoutmde

® Thekes ‘estaurant serves delicious food. The restaurant has great service.

A. Write a story of your own choice by using conjunctions.

Oral Communication Skills

@Task Time!

Divide yourself into groups. Have a discussion with classmates about “The impact
of excessive screen time and digital device use on mental health.” Share your
thoughts related to the topic in your classroom.

@Listening and Speaking o A€ Hn\
“\\\' /\,\\\J’J
A. Read the followmg dlalogqa and. \?raﬁt{ \#mthyour friend by taking
turns. —\ \/ w \\ -i_/ S
Nimra: Assala % Hz}n%rﬁ\re you going to join the gardening club?
N P\\H

_!_
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Zara: Walaikum Assalam. No, itseems borlng,tQ mﬁ&% z}@u@im i

Nimra: Yes, 'm soglad tojointhe ‘gf gén;i:}ub‘tﬁhgyear‘f’rf has so many benefits.

Zara: Really? Butl tbi%p\kiga(ﬁenlﬁg \bé"ut pla ntlng flowers and vegetables.

Nimra: It's more hah t\ aﬂﬁé}ﬁ’enmg helps the environment by improving air

?r@{laﬁ browdlng habitats for wildlife. It also reduces stress and
p‘romotes relaxation.

Zara: |didn'tknow gardening could do allthat. How does it improve air quality?

Nimra: Plants absorb carbon dioxide and release oxygen. So, the more plants
we have, the cleanerour air becomes.

Zara: That's amazing! What about reducing stress? How does gardening help
with that?

Nimra: Gardening gives you a chance to connect with nature and take a break
from screens and technology. It's calming to be outside, listening to
birds chirping and feeling the soil in your hands.

Zara: | cansee how that would be relaxing. And | guess growing your own fruits
and vegetablesis healthier too, right? @A

€O
Nimra: Definitely! When you grow @m p@e‘)&actly where it comes
fromand hog u\g%

Zara: |thinkl| mlgh ‘3t home too. It sounds like a great way to

W re about nature.

Nimra: hould! It's also a way to give back to our community by sharing
our produce with others.

Zara: That's true. | never realized how much impact gardening could have.
Thanks for sharing all this with me, Nimra. | will surely join the gardening
club.

Nimra: Noproblem, Zara. |I'm glad you're interested.

The process of paraphrasing involves using new words to repeat what has
been written or said in a more simplified and uncomplicated form that

facilitates understanding of the originalidea. AN /pmm%
A\ o ; \ \_J | / I _'3'1:'.-‘\"‘—'

"w_ For the Teacher\ fi't. 7= H,ﬁ, '*.,le,l 'x,
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. TeII students the con(fe\pt quaraphFaSﬁTg Help them to creatively paraphrase the stanzas.
Encourage them tolbe Gr*eatwe
VN
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AR\
Steps for Paraphrasing S\ r’Q K’"\}

e Togetanunderstanding ofthe(gon n\mm%f(jbﬂkﬁg to paraphrase,
read it two or thre es /Mj? ﬁ \
When paraphras l % éy‘ﬁ’onyms
Chang t lfror'nyf::uuronrlglr*.alte-:»:t
Rearrs he words

Move from the active to the passive voice.
Apply acombination of the above strategies.

17

A. Paraphrase the second and third stanzas of the poem 'If' by using the
paraphrasing rules.

[MCreative Writing
Write the summary of the poem 'If'.
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Globahsati’“dh"s Im pact
UNIT \an CUHII.I re and Economy

i\(ii:ﬂ\\:],l‘f'
( Learning Outcom,es:} 3
By the end of this unit students will:

e Ask and answer questions of personal relevance, information and a variety of
communicative purposes.

» Construct sentences using the sentence patterns and structures learnt in earlier classes.

e Construct complex sentences and paragraphs using main and subordinate clauses with
appropriate transitional devices and correct punctuationin varying degrees of complexity

e Develop precis writing skills. Write precis effectively.

e Write multiple paragraphs of free writing for fluency, creativity, brainstorming or pleasure.

Proofread and edit texts for errors in sentence structure, subject/verb agreement,
noun/pronoun agreement, reference words, connectives/transitional devices, punctuation

| and spelling. SN f;,@f\_‘*\_’{‘ﬁ )
= NIIAR S
P’re-reading;} -w (7' f*_, \, -1‘ \‘., ‘,H\ j\, ! 2
LU 0 T L
e What do you under@aﬁ ﬁ\{aﬁahsatmn
¢ Whatis globalisati on, Ku eé§1t influence the culture and economy of a country?
e Can y%?w? w@sof how globalisation might affect our daily lives?

R

1. G!uballsatmn is a term that we often hear, especially in discussions about how
the world is becoming more interconnected. Globalisation is the process by
which countries, economies, and cultures become interconnected and
interdependent through increased communication, trade, and exchange of
ideas. It involves the integration of markets, technologies, and policies, leading
to a more connected and interlinked world. This means that events or trends in
one part of the world can have significant impact elsewhere. It is hard to identify
an exact time when globalisation began, but it ]

; . What does "digital globalisation”
can be traced back in history and sorted vifatto; based anthe Itiodiiction?

J

,-\
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¢ Begin with pre-reading questroh,s /‘fo\prﬁ‘rnb‘t;éjrf‘[‘{éaijthlnk|ng about globalisation,
techno[ogy,andjobop[’pprt\ ﬁ"'re;s\ ™ '_-..‘w“

e Use real-world exam Ié\s‘ar\d taéé s Udies to illustrate key points. This can help students

grasp th@pﬁ@t@ﬁi ﬁﬁuz;hcatmns of digital globalisation on different industries and regions.
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systematically to create a timeline. This is useful for unc;ig;rst»andu’gg Wh%n nations
started to foster relationships with- ong| aqqﬂ"rerix}%waneé\s in technafngy
transportation, and communlcaitlpﬁxﬁ{e‘éate}eréted this process, making it
easier for people and g@dqis warnd\v@ across borders. Globalisation has opened
up new market J‘ﬁqr[\fﬂh& Rékls‘fam products. We export textiles, rice, and sports
goods toWw ries all over the world. This has helped boost our economy and
create jobs. Additionally, foreign companies have invested in Pakistan, bringing in
capital and technology that have improved our industries.

2. Globalisation impacts Pakistan's economy significantly through enhanced
trade and investment. On the trade front, it opens up international markets for
the Pakistani exports like textiles and agricultural products, while also providing
access to a wide range of imported goods that benefit consumers and industries.
On the investment side, foreign direct investment, especially through initiatives
like CPEC, brings crucial capital, technology, and job opportunities, contributing
to infrastructure development and economic growth.

3. Globalisation leads to the expansion of mdustrles by globalisation

providing access to larger markets. With glob 4{(%2|I\ta\tm‘abour mobility?

many multinational companies) Fg@\e 8 t p;\\t
operations in Paklstanﬂ'ﬁ Eﬁ\e\a@d 5 _]C)b opportumtles especially in the
sectors like info ho ogy, telecommunications, and manufacturing.
Thesembs:q ﬁ’ efterpayandworkmgcondﬁmnsthanIocalcompames

4. Globahsatlon increases the demand for skilled labor to manage and operate
advanced technologies and systems. This can lead to higher wages and better
job prospects for skilled workers.

5. Digital globalisation has made it possible for people to access information
from around the world instantly. It has significantly impacted cultural exchange,
especially for young learners. Students can learn about different cultures,
traditions, and histories through websites, videos, and online articles. This
access helps broaden their understanding of the world and promotes cultural
awareness.

6. Social media platforms like Instagram, Facebook, Twitter, and TikTok allow

__,-—-\l’-_\
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¢ Periodically pause durmg the readmg;’tg*aﬁkks}uﬂeﬁﬁ\m\fef!leJct n key points discussed so
far. '”f"x} 0 *:" N

. Encouragethemt dbwmq&és“tmnsorthoughtsforfurtherd|scussu:m
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people from different cultures to interact and share I%W ‘tig‘es gioha!tsatton
their daily lives. This interaction hdps_}\a‘tw §x0f wa Sttt BHUEEBHG]
country see how pqule > _in- ﬂt\l:f \gd:u_h\tm«ef Iwe’ exchange?

celebrate holidays, ar\d ﬁad& \,&halle ges, promoting
empathy an qp@@&anﬁrng

7. Mowes\ shows music, and video games from various countries are now
easily accessible. For example, students can watch Japanese anime, listen to
Korean K-pop, or play video games developed in Europe. This exposure helps
them appreciate different artistic styles and cultural narratives.

8. Digital tools like language learning apps and online dictionaries make it easier
for students to learn new languages. This skill not only helps in communicating
with people from different cultures but also in understanding their literature,
music, and other cultural aspects more deeply. Exposure to global fashion trends
and international cuisines has diversified local tastes. People in Pakistan now
have access to a wide range of clothing styles and foods from different parts of
the world. G\ (@ /('\\V_\m

9. Through globalisation, the Pakistanis Q&dfbi ,fe:réﬁfjultures ideas,
and lifestyles. This cultural exchahégﬁé‘k\ A r\w; Hngl{ elping us learn about and
appreciate diversity. L’ gp m \

10. On the flip. si L|g;her {¢"a concern that globalization might lead to the
erosiono |i.’lonal Pakistani culture. As people adopt global trends, some fear
that our umque cultural practices, languages, and heritage might be
overshadowed. It's important to find a balance where we can embrace global
influences while preserving ourown cultural identity.

11. The internet and social media have played a major role in globalization. They
have made it easier to connect with people worldwide, share our culture, and
learn about others. Digital platforms like social media, messaging apps, and
video conferencing tools enable instant communication across the globe.
Digital tools facilitate international collaboration in education, business, science,
and the arts, allowing people from different cultures to work together and share
ideas.

12. Digital platforms allow individuals arldI W élpaze‘sameeducatmnai
communities to create and share conrﬁ;eni ﬂnat geﬂec’tl || spportunities created by
their own cultures, tradifions,. aﬁd Staf Nes THE earﬁ‘uelp digital globalisation?
preserve and promoté |p¢al cﬂljuieg globally Digital
gIobaIlzatlwx\l}aﬁ\\\{ﬁipanﬁed access to education through online courses,

—,_'illr\"\'lll

—
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webinars, and virtual classrooms. Studentf.\can Iﬁrqag% dllifefeﬁh\:u’rtures and
subjects from mtematlonaleduca'gors) AN ﬂ\: G WE
13. Digital globahsaﬂwhg&tmniﬁwﬁed n\edTa and’ communication, creating
opportunities for enhah éci Culfu}\Pexchange and understanding while also
posing chall a&qsﬂ Pé'la{éd to cultural homogenisation, misinformation, and
inequality.- 'B-y\promotlng digital literacy, supporting local content, ensuring
ethical standards, and bridging the digital divide, we can harness the positive
aspects of digital globalization while mitigating its negative effects.
14. Globalization is a powerful force that has brought significant changes to
Pakistan's economy and culture. While it has opened up new opportunities for
trade, investment, and cultural exchange, it also presents challenges that need to
be carefully managed. By finding a balance, Pakistan can benefit from
globalization while maintaining its unique cultural identity and ensuring
economic stability.
15. As young students, understanding the impact of globalization helps us
appreciate the complexities of our world. It encour &:tt@m& critically
about how we can contribute to aglopal %mﬁ fa J:ﬁ:Ie to ourroots.
( AVainl P\
EMEJ \j BES
Globalisation has srgmﬁ;ég\&g }«eshgze&bﬁkistan seconomy by enhancing trade and creating
job opportu oses challenges for local businesses facing international
competrt;kﬂ‘d\ U“ral y, it fosters a rich exchange of ideas and lifestyles, though it also risks

overshadowing traditional practices. Balancing these influences is crucial for maintaining
economic stability and cultural identity.

I( Glossary: J,' =,
Words Meanings
globalisation integration and interaction worldwide
economy the wealth and resources
wages a payment
tradition a belief, a custom
empathy understanding other's feelings
preserve keep safe oS HH,;{F»"[
interconnected | connectionto or W|th STTT*II|&Fﬂ°ﬂ 33! | [ (2o b
Integration combmemtoawhﬂ@ \‘u WY b J
technology meaﬁaﬁ‘”@alxhrtsfahﬂilapﬁ’red sciences
commu nn:atlcn;lJ \impa fting hews

s AN
.]\” NA
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[ Words Meanmga,_ ~ =0 Ex‘ hi
opportunities | chances o Nanth w\\f‘\:J | (_j‘,f'a-a‘»‘:?"“'

crucial important 77 [\’;:3 \,\_‘1 1}_ \RRERY

trade bt*%nngf dselhh AN

homogenlsa IN heﬁr@ee?s of making things uniformand similar

harness\n\ NN A to control

appreciates esteem highly; value

complexities the complex/ difficult

misinformation | wrong information or mislead

erosion the gradual destruction of social values

Reading and Critical Thinking

Comprehension

A.
AL
2

e

B
1
a.
b.
C
d

‘“w’_'.

Answer the following questions:
What is globalisation and how does it promote economic growth?

How has globalisation impacted Pakistan's economy in terms of trade

and investment? f’“’(‘\l‘l\d\ﬁ, \

What are some of the newppopjjqutmﬁ{g %Je/aht’éé(ﬁpahstan as aresult

ofgloballsatlon? ﬁf \f N ‘ -

Whatlscultur i deoes itbenefit people?

What é&g \»Faéed about the preservation of traditional Pakistani
contextofgloballsatlon?

How has globalisation expanded access to information for students?

How does learning about diverse perspectives benefit students?

How can understanding globalisation help young Pakistani students

contributing to their country's future?

. Choose the correct option.
. What is globalisation primarily characterized by, based on the text?

Increased isolation of countries

Enhanced connectivity and interdependence
Strict regulations of international trade
Limited exchange of ideas and technologies

N EON
For the Teacher\ S \ ‘ .* e
ey T O) LA™

e Discuss the benefits of expaﬁdeﬁ .fesqmrt‘gs}a}nd *cfultural exchange as well as the
challenges related toth edrgﬂak Wi &ndjlm‘crmat;on overload.

. Empha5|zethe|mp®rt? ce of&rj Lca 1inking in navigating the abundance of information
avaﬁableonm{g“ A -
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How does globalisation pnmar:ly lm;%acﬂgﬂgkﬁtans\‘aanomy
accordmg tothetext? _ o ||| ’f‘% 0\ x\ )| CA

By increasing barrﬂgrs tcun‘tef atroﬁai trade

By reducing accﬁvs‘mlrhbm:t 'goods

By operru]rgmb mtérﬁratlonal markets for exports

By detreasing foreign direct investment

How do digital tools primarily impact students, according to the
text?

By restricting access to language learning

By promoting cultural isolation

By facilitating easier language learning

By limiting exposure to global trends

According to the text, what is a potential concern regarding
globalisation's impact on Pakistani culture?

Increased preservation of cultural practices

Enriching cultural exchange ﬂ@ﬁm}

Erosion of traditional Pakistani culture 1\ ([CONY
\\l //" '..ﬂ}\ e

Limited exposure to global influen = \\
How have dlgg a}foﬂf{;\.vmn_ antHbuted to globalisation,

according to th\é ?H \ .‘?“ 2
By li n'l,n\rn\g\‘{éﬁng*hé’nal communication
By\@gﬂé}mg access to education
By enabling instant global communication
By reducing cultural exchange
What are the strategies to harness the positive aspects of digital
globalisation while mitigating its negative effects?
Promoting digital literacy and supporting local content.
Encouraging cultural homogenisation and spreading misinformation.
Ignoring ethical standards and widening the digital divide.
Limiting opportunities for cultural exchange and understanding.
What is the key challenge for Pakistan in managing the effects of
globalisation?
Ignoring new opportunities for trade and mvestmer—tt 0 \ W\
Finding a balance between benefltmgframg{nbatrﬁamrbﬁ/“aﬁd maintaining
itsunique cultural |dentlty( an&‘&*;qn@mldbﬁé‘@ |!t§(
Completely avdiﬁlmgrcuﬂur a*hxlchahge with other countries.
Focusmg “cq jp y“dn \eutural changes while neglecting economic
opp}?ﬂﬁ‘ﬁ it
103
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Anagram W\ MWY )
An ‘anagram’ is a wordﬂbk a’ phraﬁe‘tt\ai is-formed by rearranging the letters of
another word or I3 §eh mple: cat = act, arc = car, silent = listen.

A.Use the\gibsﬂgla}y%ords in sentences of yourown.
B. Make words as many as possible by using the letters of the following words:
globalisation, integration, information

V Grammar J
Sentence Structure

Sentence

A sentence is a group of words that expresses a complete thought. It typically
contains a subject (who or what the sentence is about) and a predicate (what is
said about the subject). Sentence must start with a capital letter and end with a

punctuation mark such as a period (.), questmn m;—u‘M7 %Qqﬁ\a@on mark
' //* \\‘:"“J -
7,0

(0. N7
Example \ },» r@ \ \/\\ 1\\5\?
1. The catslepto 8 f?uck‘}\\ LN

2. Flow TS\P Wu\gp}rmg

3 The nisshining, so we have decidedto go fora picnic.

4. The cat, whichwasvery old, slept peacefully on the couch.
Structure of a Simple Sentence
A simple sentence structure contains a subject, and a verb and it may also have an
object.

Examples

« The cat(subject) chased (verb) the mouse (object).

« She(subject) reads (verb) a book (object).

« The teacher(subject) explains (verb) the lesson (object).

A. Read the given paragraph carefully and ldentlty thg Wect verb,
and object in each sentence. Underhm{ie et‘:tnbnce the verb

-\
f—l\\. ILI". I\‘-’

twice, andcnrcletheobjec\t p.t 2 \'U WU
) I s

Yesterday, Sarah a ~héT fmérjc%*msﬁed the new museum in town. They
explored var J?Uﬁ Hﬁts and learned about ancient civilizations. The tour

H_



AC Ll ™ e i
guide explained the history of each artlfact in gcregﬂdeta i Aﬂ@r‘wérd Sarah
bought a souvenir from the-, _glftlshégf‘l-lar a‘mends admired the beautiful
paintings and sculptqresm dmétqyéfvmyeﬁe enjoyed the visit and promised

VA A (A WA
toreturnsoon. __ \ \\ |\ \ |\ b

l\\\'l\-"

A complex sentence is a sentence that contains one independent clause and
at least one dependent (or subordinate) clause. The independent clause can
stand alone as a complete sentence, while the dependent clause cannot.
Dependent clauses are introduced by subordinating conjunctions such as
because, although, since, if, when, while, and so on.
Examples
1. Because it was raining, we stayed indoors.
A. Dependent Clause: Because it was raining
B. Independent Clause: we stayed indoors
2. When the bell rang, the students left the classroom.
. Dependent Clause: When the bell rang ,_K 2\ | (G
. Independent C!ause th%)stu d\aats“l@ﬁtb% ?|B§§P@Cfﬁ’l
B. Identify the complex se tﬁ-ﬁ@ s\yﬂtiﬁ:%e paragraph and underline
the subordinate cla s\ég x\\ ' ‘ )
| woke up Wugﬁé}h}ng because the sunlight was streaming through my
wmdow\ﬂgr rubbing the sleep from my eyes, | decided to go forajogging in
the park nearby. Despite the chilly breeze, | enjoyed the fresh air and the
sound of birds chirping in the trees. While running, | saw my friend Sarah, who
waved and joined me for a few laps around the park. Because we both love
exercising outdoors, we often meet up for morning runs. After our jog, we sat
on a bench and talked about our plans for the weekend. Although it was still
early, the park was bustling with people walking their dogs and children
playing on the playground equipment. Finally, we said goodbye. | promised
to meether again soon.
C. Write at least five examples of complex sentences in your notebook,
underline the independent clauses and circle the dependent clauses
(subordinate clauses). SWeOMNE

I".\‘U\_l

Oral Communlcatlon ‘kllls

A. Read the mi \f nﬁap ciéfeﬁmy to_answer the given questions on the
c
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Answer the questions orally
Student1 = What is your favourite hobby? Why?
Student2 = Answerorally

Student = Isit good to have a hobby?
Student2 = Answer orally
Student1 = How many members of the family do you have?
Student2 = Answer orally
Student1 = How do you celebrate special occasions in your family?
Student2 = Answer orally
Student1 = What is the name of your school?
Student2 = Answer orally
Student1 = Who is your favourite teacher? Why?
Student2 = Answer orally
7 ) For the Teacher\ - =f 1 (O \
4 - f“; ,_H;wiii'\.‘u\\ .'i, \Ju
* Divide students into pay:g and m\a\kéﬂ e doﬁyﬁriewﬂh one another following the above
given answers questr JB tkh‘egweh mind map.
. Help students t@ rqfre p\égthe a”logue and practise the polite expression in their speech.




N\

Student1 = What is your favourite game’ Why? () w \| (N
Student2 = Answerorally .."*._a‘~r~ 1. :u \\\\‘" [(2.) S

Student1 = Dp you /plé)k galhi ) \_thyéur fﬁends and siblings?
Student2 = ﬁﬁ,swers am}zy e

Student 1 3 RN N Wﬁahs your aimin life? Why?

Studenf‘hr |\

B. Oral Activity
Ask each student to write a short reflection on how digital globalisation
has personally affected their understanding of other cultures and share

Answer orally

Writing Skills

Precis:
A precis is a concise summary or an abstract of alonger passage or a text.
Its primary purpose is to capture the essence and main points of the
original work in a condensed form. Precis writing requires careful
attention to detail, clarity, and precision in Iaw'@g@y\/es as a
valuable skill for understandng? afnafy mg:éq \lc’atlng complex
ideas effectively. \/’7 "\r’rﬂ \ u , 1

Following are someﬁ@ iﬁ eq@;\& tl g:

1. Read and ggmpré\heﬁc}‘t e original passage thoroughly to grasp its main
|de\@§§1 arguments.

2. ldentify the main points, arguments, and supporting details of the
passage. Highlight important information that contributes to the overall
meaning.

3. Summarise the main thesis or central idea of the passage in one or two
sentences.

4. Use your own words to condense the passage. Remove unnecessary
details, examples, repetitions, and elaborations while retaining the core
meanings.

5. Ensure that the precis is clear, coherent, and logically structured. Use
straightforward language and maintain the original sequence of ideas.

6. A precis should be objective and focused summa\rj:g.mgctheﬁ ﬁ&ihtent of the
original passage. Avoid mcludH}g person T@h\nmﬁ@dr “h‘cerpretatlons

7. Write the preus mosgy,mt ithn‘d bem‘jskm tnléss the original passage is
written in theflrs*q e\r(SQn Wi

8. Ensure, thﬂtpﬁe«prefls accurately reflects the main ideas and arguments of

bﬁ—



the original passage. Verify detailsand fa,ﬁfsﬁ@i%’n{d@lﬁ@ﬁﬁééaed.
9. After writing thﬂerpregi._;,ﬁ."lgéyijs"?\é"a,l{ﬂj@rﬁﬂéh&j conciseness, and accuracy.
Make necessa rifa\"djﬁ%{ﬁﬁé‘ﬁfﬁéﬁFﬁ’ﬁ"rove the precis.

Precis SaWP’!ﬁl"\JNM c;-:"»_.lﬁ”*-l‘ L | N B |
Scien é‘-B‘iays a pivotal role in our daily lives, providing numerous benefits
that enhance our quality of life. Through scientific discoveries and
advancements, we have developed the technologies that improve
healthcare, such as vaccines and medical imaging, leading to longer and
healthier lives. Science also drives innovation in industries like agriculture,
where genetically modified crops yield more food and resist pests,
helping to combat hunger. Additionally, scientific research contributes to
environmental conservation efforts by developing sustainable energy
sources and pollution control methods. Education and communication
have been revolutionized by scientific progress, with the internet and
digital devices making information accessib[je G-IQ flg(élpg\r\rﬁ’@f people
worldwide. Overall, science fosterﬁg‘itiﬁal;ﬁ k[r&ﬁ;éﬂ&%ﬁlem-solving
skills, equippingriﬁndividﬁﬂu\’é\lv% dﬁq‘giéﬂ&é miﬁadje current and future
challenges effe@;i& 5 "“‘f\\\ N NS

Solution [ :}\L'L\L.\hh AU
Sc@'@@é@%ﬁfﬂcantly enhances our lives by advancing healthcare,
boosting agricultural productivity, and aiding environmental
conservation. It also revolutionizes education and communication
through digital technologies, fostering critical thinking and problem-
solving skills essential for addressing global challenges.

Title: Benefits of Science

A. Read the passages carefully and write a precis, reducing it to one
third with suitable titles.

1. Renewable energy sources such as solar, wind, and hydroelectric power
are becoming increasingly important in the fight against climate change.
These energy sources are sustainable and have a lower environmental
impact compared to fossil fuel& Govﬂgm\m‘?mg?ﬁ@;@a%ﬁénies are
investing heavily in renewabfe enes y\ echnologies to reduce carbon
emissions and- promete \4/ cleaner,“greener future. Despite these
advancements,"fth\e}‘«., iﬁéﬁﬁ-ﬁ%ﬁ""id renewable energy faces challenges,
ing\lq?ﬁ@ﬁj]ﬁjﬁﬂirﬁ%f costs and the need for improved energy storage
solutions to ensure areliable power supply.
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2. Nature is a magnificent and essential part of fam'ﬂrv {ﬁfeﬂnlg beauty,
inspiration, and resources thatsusﬂm L‘{l%iTha Iusfhgfeenery of forests, the
serene flow of r(nfers ;bevas‘ife«xmaﬂﬁﬁﬁf Uﬁean”s and the majestic heights
of mountains all gl;ndwcéig‘théd’versny and splendor of the natural world.
Nat ur O\J{{ihﬁ\us with clean air, fresh water, and fertile soil, which are
cru T\for our survival. The changing seasons bring new life and vibrant

colors, each with its own unique charm and significance. Spending time in
nature can also have a calming and rejuvenating effect on our minds,
reducing stress and promoting overall well-being. However, it is vital that
we respect and protect nature to preserve its beauty and resources for
future generations. This means reducing pollution, conserving habitats,
and promoting sustainable practices to ensure that the wonders of nature
remain for everyone to enjoy.

3. Education is a cornerstone of societal development and progress. It
equips individuals with the knowledge, skills, and critical thinking abilities
necessary to navigate and contribute to the wo J‘},d\ Thg ‘ﬂ@ducatlon
people gain the quallflcatlgns Me\e ed faqd I?byment fostering
economic growt\h and\?fedkl ”(EX dd|t|0nally, education
promotes soue@ |ﬁn\@y ching values of tolerance, empathy, and
cooper J )h pr \g to build more inclusive and harmonious

L}HHIIES Access to quality education empowers individuals to make
mformed decisions, pursue their goals, and improve their lives, ultimately
driving innovation and cultural enrichmentin society.

4. Healthy eating is crucial for maintaining overall well-being and
preventing chronic diseases. A balanced diet, rich in fruits, vegetables,
whole grains, and lean proteins, provides essential nutrients that support
functions of the body and energy levels. Consuming a variety of foods
ensures that the body gets vitamins, minerals, and antioxidants necessary
for a strong immune system and healthy metabolism. Poor dietary
choices, such as consuming excessive sugar, salt, and unhealthy fats, can
lead to obesity, diabetes, heart disease, and other health issues.
Therefore, adopting healthy eating habits notonly eﬁ’héhceé physical
health butalso contributes to mentékaﬁé{»e’mi}t\ldr&ahtaﬁﬂlty promoting a
better quality of life. "* /7 \ I\.[\-E‘_'B R VUL
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Quahty Education:

[ l'n""l.

A ey to Sﬁccess
\l__

By the end of thls unit students will:

e Performadrama/role play/play script preferably on SDGs

e Summarize complex concepts, processes, or information by paraphrasing them using
correct language structure, transitional devices, own words and relevant punctuation marks.
Make inferences to draw conclusions from, e.g. contextual information, writer's viewpoint,
implied information

e Interpret and integrate information from a variety of sources for comprehension (e.g., maps,
graphs, charts, diagrams)

e Cite strong and thorough textual evidence to support analysis of what the text says explicitly
as well as give inferences drawn from the text.

» Clarify the meaning of unknown and multiple-meaning words and phrases.

e Identify and use adjectival, prepositional, and adverbial phrases in readmg andm ng tasks.

» Research for short projects to answer a question (mcludn}g $e ge qdeshon or
solve a problem; synthesize multiple sourcég\\avﬂ b %%;‘I\ Fh&zﬁﬁ‘ﬁject demonstrating
understanding of the SLj,b_] ect ungqulrﬁuésfggt\gmwhﬁ’e Lwriting or presenting their
assignment. g\ \ N

(* Examine the mech@mo (‘_;I\Q E.-I \a-hg a book review, Write a book review report. o

Pre- re%\dv}

e What do you understand by the term "Quality Education"?
e Why is it important for the development of a country?

1. Quality education is essential for the sustainable development of our world.
It helps individuals gain the knowledge, skills, and values necessary to live
productive and fulfilling lives. It encompasses a holistic approach to education
that equips learners with the knowledge, skills, values, and attitudes necessary to
thrive in a rapidly changing world. Sustainable development, as defined by the
United Nations, aims to meet the needs of the present without compromising

\ ) \ (U AN
r-*,ll —'_\/} \ \I II"/._) A L\‘—‘x—’/
Ve

e Beginbydiscussing the rmportance’df an éj}'}@\mjé lh.sdstamable development.
e Recap the Sustamabler’D velopm é.r*\t‘ hls\fS’DGEjjpartrcularly SDG 4, which focuses on
quahtyeducatmn forall H m \1 p 4%
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the ability of future generations to meet their own needs. fEa“uEfafﬁan fosters
economic growth, reduces poverty, pxomQtesgeﬁd\g{ équaljztyﬂnd helps protect
the environment. In Pakistan, wh\em alslghlfu;ént chlmon of the population is
young, investing in ec{f&g:atlpn can “unlock the potential of millions, driving the
countrytowards? bﬁ[ﬂ@u@dsandsustalnablefuture

. In Pak\@‘;éh [}u ality education is essential for economic growth. It equips
mdmduals with skills and knowledge necessary for the workforce. For example,
subjects like mathematics, science, and technology help students develop critical
thinking and problem-solving abilities. These skills are in high demand in various
industries, including technology, healthcare and engineering. By preparing
students for these fields, quality education can reduce unemployment and
underemployment, leading to increased economic prosperity. A well-educated
population can drive innovation and productivity, contributing to the overall
economicdevelopment.
3. Education is a powerful tool for empowerment, enabling individuals to realize
their full potential and participate actively in social, economic reﬁ\d political
spheres. It equips them with essential skills_ SLLEh a9 J’l‘i*tg}::;l,tg,p:;‘ﬁﬁmeraq;, and
digital literacy, laying the found@‘tla aﬂfﬂf—\lﬁé]b ea nhng and socio-economic
advancement. Educat’éql t{q{‘e;i \éten ore Ilkely to engage actively in
community develg}@m mira*tlves ‘advocate for social justice, and contribute to
sustalnaQ pment practices. Education is
crucial f“or advancing gender equality by
empowering women with knowledge, confidence,
and opportunities for leadership and economic
independence.
4. Human capital refers to the knowledge, skills, and health that individuals
accumulate over their lives, which enables them to contribute effectively to
economic growth and development. Quality education enhances human capital
by ensuring individuals are equipped with the necessary competencies and
capabilities to thrive in a rapidly evolving global economy.
5. Quality education emphasizes skill development, including Iiteracy ‘numeracy,

o\ \

How does quality education
empower individuals?

{
N',- A .f_“f'i‘\lll' ll*._

.4 | A k\ el

For the TeachEr:\ e e ara N (@0
c: E_1 .—-|",l'fr' l\l'lll"'.lll'u.:\?ll
= I". '|,,.l ,.f |I U '.|'\ b=
e Enhance students’ mte#ésﬁ?cor th\e gnmnxtgmc”mth the help of pre reading activity.
. Encourage stud.ewntﬂtq go.g sst\hé meanings of the highlighted words in the text.
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digital literacy, and vocational skills. These skills
are crucial for enhancing empl::ny::zwtnlltﬂz,h1
securing better jobs, and promoﬂr}g\qqfcfnqmﬁc

independence, ther\é y\ red\qcnﬁ‘ lincome

inequality. w \j AR I\
6. Quahty‘ﬁﬁﬂcﬁﬁon Is a powerful tool for addressing socio-economic disparities.

It serves as a leveller, providing equal opportunities for all, regardless of socio-
economic background, gender, or ethnicity. By equipping marginalized
populations with education, it helps break the cycle of poverty and fosters
inclusive growth. Investing in quality education is not just an investment in
human capital but a pathway to achieving sustainable development, promoting
social equity, and creating a more prosperous future for all.

7.Quality education teaches students about different cultures, religions, and
perspectives, fostering mutual respect and understanding. Providing equitable
access to education for all, regardless of background, education helps to bridge
social divides. Inclusive education promotes equality and um‘gyr\ |ng social
tensions. Schools often serve as commHnlty wﬁ‘ﬁﬁp gLngErgej groups can
come together. Thlsfostersasense EA@@ anéj Ijarﬁl purpose, enhancing
social cohesion. Educati p p’foyablllty and economic stability.
When individuals haﬂe a\a& conomic opportunities, itreduces social unrest
and prom ﬁ\ﬁp\ﬁwﬁofe cohesive society. This knowledge helps to reduce
prEJudlce\‘énd conflicts, promoting a culture of peace.

8. Education encourages critical thinking, allowing individuals to question and
understand the root causes of conflicts and violence. Informed individuals are
more likely to seek peaceful solutions.

9. Education promotes understanding, tolerance, and respect for diversity,
fostering peaceful coexistence in diverse societies. It cultivates empathy and
critical thinking, enabling individuals to engage constructively in democratic
processes and resolve conflicts peacefully.

10. Quality education fuels innovation and creativity, driving technological
advancements and fostering entrepreneurship. By fostering entrepreneurship
and innovation, education can create economic opportumtjes,and ['fftrmdwlduals
and communities out of poverty. (Educatlo,ﬁ nmp{duq@; he“a:tth outcomes by
promoting awareness of hyglenﬂ1 ryutrl‘(roh, 1arliﬁLﬂc‘erseés.e prevention. Educated
individuals are better- ’ab(ﬂt?« make informed decisions about their health,
leading to |mp(?<v$qi| weﬂlbe‘mg and reduced healthcare costs. Education not

11

,Whallfspec’flc’sﬁlﬁﬁ db‘eé’educat;on
{ prp\rtd@tﬁa‘t contribute to breaking
‘the aycle of poverty?
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only empowers individuals but also strengthens communities gnqi(sﬁ“cletles

11. Quality education encourages studentsiﬁ thhh’k tr‘eawely and critically.
These skills are essential for mnﬁ%tmnhehqb |\'}g mdlwduals to develop new
ideas, solve problem’s} \and;craatéln@cwﬁwe solutlons to challenges.

12. Emphasizing sgen‘ﬁeﬂiaél"rnﬂogy engineering, and mathematics (STEM) in
educatig ]f-_aq[d pé\sfudents with the technical skills necessary for innovation.
STEM education fosters curiosity and a problem-solving mindset, which are
crucial for technological advancements and scientific discoveries. Higher
education institutions play a pivotal role in research and development (R&D).
Universities and colleges provide the resources and environment for students
and faculty to conduct research, leading to new
inventions, technologies, and methodologies that
drive innovation.

13. Outdated curricula and pedagogical approaches fail to equip learners with
the skills demanded by the rapidly changing global landscape. There is a
pressing need to align education systems with the evolving n of the 21°
century workforce, emphasising crltlcal thlnkfg,\g bl nf?:(:ﬁ]wﬁg“and digital
literacy. The quality of teachlqg Efqlﬁp w%haplng the learning
outcomes of studen;%f’rﬁop@ver} ;d fghcyrf ges, low salaries, and inadequate
training undermine t %é\fﬁx s of education systems. Investing in teacher’s
professmw %Tﬁ é’nt and support is essential for enhancing educational
quallty\cﬁ‘-avernments should prioritise the training and development of
educators. This includes offgrlng.profe.ssmnal What isses undermine the

development programme, ensuring fair salaries, and | atractiveness of education

creating a supportive working environment to attract | systems?

and retain qualified teachers.

14. Quality education is a fundamental human right and a prerequisite for
individual fulfillment and societal progress. It serves as the bedrock of
sustainable development, driving economic growth, social cohesion, and
innovation. While significant strides have been made in expanding access to
education globally, ensuring its quality remains a formidable challenge.
Addressing the multifaceted challenges confronting education systems requires

'w "\
-\f |:"..|

[What does STEM stand fo r?]

—wr 't '|
Help students understand the gd-qbal g:t@?’ exd\tlcailén an achlevmg SDGs.
e Explore examples ffg.\m Jﬁferedt"t é\ 1*(1@@ where fnvestments in education have led to
ggmﬂcantrmprovempn‘m nr\éﬂc io-economicindicators and quality of life.
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concerted efforts at the local, na(monal and fﬁ«fﬁn\\t drtaf Iévels By prlorltlsmg
quality education and ru;wesfmgx téach r-training, curriculum reform, and
equitable access, soaqﬂe \can\pr{ila the transformative potential of educatlon
and pave the w qq‘ a b,;g ter future for generations to come. By addressing
these challg mlg@g, Wwecan ensure that every child has the opportunity to receive a
quality edtlcatlon thereby contributing to sustainable development and a better
future forall.

( Theme _/'
Quality education plays a crucial role in advancing sustainable development goals (SDGs). It
explores how quality education, as outlined in SDG 4, promotes inclusivity, equity, practical
skills, and safe learning environments. It discusses challenges in achieving quality education,
such as disparities in access, teacher shortages, and education in emergencies. It emphasizes
the transformative impact of education in empowering individuals, fostering social cohesion,
and contributing to global progress towards sustainable development.

(‘Slossry: ) -
Words Mea 76?'\ e Ok

essential necessary 1\ "‘ r\ﬂ\\ J

holistic can’si @stﬁﬁ'\ orindividual as awhole

thrive | %pm irish

prosperiQ{\ﬂ"'\\dj\\J { e condition of being successful

literacy the ability toread and write
crucial extremely important or decisive
equipped supply with what is needed

entrepreneurship | the ability to develop, organize and run a business
enterprise along with uncertainties in order to make a

profit
inclusive including, comprising
social cohesion | the extent to which a society is united
conflicts opposition or hostilities
innovation bringin new methods orideas
curiosity an eagersuspense ~ =0 .jj\’n,;iz‘a,_\
pedagogical methodsand pnnapiesgitgé;ﬁm'gqc \¢ N\
emphasising stressing |\ 70\ U‘ 3 AU | J /
enhancing éfrghﬁ r:ﬁr]ntehﬁ "1mpr0ve
bedrock AR \thq u\ndér'lylng principles or facts of a theory, character, etc.

formldahd “‘Jﬂ\ |\“J impressive, powerful

!
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Comprehensron A \( A \\

A. Answerthe foﬁawiqg que;ﬁnns*’

t. How ha uality g&ucatron beendefined in the text?

2; 'H’B're ie nefits of quality education mentioned in the essay.

3. Why is human capital development important for a country's economic

growth and sustainable development?

Describe the role of educationin reducing inequality and poverty.

How does quality education promote understanding and tolerance?

6. How does teaching entrepreneurship in schools promote economic
growth?
Why is STEM educationimportant for driving innovation?
Can you think of any ways to improve the quality of education in your own
school or community?

. Choose the correct option.

How does quality education contrlbutg;n sl{p‘tgm I@g\dévéllopment"

by focusing economic gro hﬁeﬁhqiﬁg}@do\ey\%’énﬁ“genderequallty

by focusing solely’ Dﬂi—hﬁ(‘{ tical L‘khb.‘wlédge

byneglectlgﬁfmﬁi\r r{?néa | protection

byﬁhrqmmg e}:lflon to primary school only
Whijéh of the following is NOT mentioned as a benefit of quality

educationin the text?
a. economicgrowth b. reduction of poverty
c. promotion ofgenderequality  d. focusonsportsand entertainment
3. Which subjects are highlighted as important for developing critical
thinking and problem-solving abilities?
history, literature, and arts
mathematics, science, and technology
physical education, music, and drama
. geography, sociology, and philosophy
. What essential skills does education provide that lay /therfaundatmn
for lifelong learning and socio- eppnom:e advahgep)ehv
a. physical strengthand endu@l%g/ =\ 1 W “ “\J_;'I )
b. literacy, nu mer&it:y,\ar?u‘ di |fa*llitéracy
c. artistic ancinq sidal\taiehtf

' A
d. traﬂtﬁb\tﬁl craftsand trades
1

s
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C.Lool ﬁ"lmage and write ashort paragraph onit.

How does education helpin undﬁ'st g d"ﬂ\“&bm =

byencouraglngo edlencﬁ /71\(@ motlngvlolentsolutlons
byencouraglng\p\r\ E/?‘IE Ki% d by ignoring some causes

Wh {Wcﬁﬁ act does education have on society?
be}r@ﬁtsmdmdualsonly b. strengthens communities
weakens social bonds d. limitsdevelopment

What skills does emphasising STEM education aim to develop in
students?

artisticabilities b. technical skills for innovation
sports proficiency d. linguisticaptitude

What role do higher education institutions play in research and
development (R&D)?

They discourage research initiatives.

Theyfocussolal)xcx V
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D. Read the following news bulletin and analyse it critically~ (0 ‘:a
News Bulletin: Eart _ @sﬁkistan
Date: October 8, 2005 \ ("0 (|| pou —" Location: Pakistan

Uyt 't \ "

WE@HH uake Strikes Northern Pakistan,
Devastating Region

This is a special report on a catastrophic earthquake that has struck northern
Pakistan, causing widespread destruction and loss of lives.

o Early this morning, at approximately 8:50 AM local time, a powerful
earthquake with a magnitude of 7.6 struck northern Pakistan. The epicenter
was near the city of Muzaffarabad in Azad Kashmir, with tremors felt across
the region and into neighboring countries.

» The earthquake's intensity has caused extensive damage to infrastructure,
homes, and public buildings throughout the affected areas.

« Reports indicate that the most severely affected regions. include
Muzaffarabad, Balakot, and othertownsm north elj‘f\t @}@

« Initial assessments suggest a |g@f|c z@ ies and injuries.
Rescue teams are |I|z r{}rq dinhaccessible areas where
communlcatlon an ﬁ% networks have been disrupted.

d W|th the influx of injured individuals, and there is

» Hospital
an urg%%[ﬁQ ed for medical supplies, shelter,and humanitarian aid.

« The Pakistani government has declared a state of emergency and is
coordinating relief efforts with local authorities, international organizations,
and neighboring countries.

« The earthquake has triggered landslides and caused widespread panic

among residents.
« Thousands of families have been displaced, with many seeking shelter in

makeshift camps oropen spaces due to fear of aftershocks.

 This earthquake is one of the most devastating natural disasters to hit
Pakistan in recent history. The situation remains fluid as rescue operations
continue and the extent of the damage becomes clearer. Stay tuned for
further updates on this developing sto_r}f. o “ij\ (C (C“fl 0\
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e Instruct students to rgad )thé; téxt %axe‘fuT paymg attention to key concepts, processes,

or arg um?nﬁs\ﬁﬂa?‘éntéd
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E. Read paragraph 1,2,3 and 10 carefulty H4ghhghir the\ lmpactful
words and phrases. % - \or2

Vocabulary

1. Use conte\xqpuwbi to mfer the meanings of unfamiliar words and
complete thJe\sentences correctly.
2. Use any ten words in your own sentences.
Passage:
As the sun began to set over the bustling streets of Karachi, the bustling city
came alive with the sounds of vendors calling out their wares. The aroma of spicy
aromatic food filled the air, and the colourful vibrant stalls added to the lively
atmosphere. Despite the heat, the people moved with energy, their faces
showing signs of resilience and determination. In a quieter corner, an old man
satunder a tree, his serene expression contrasted with the city's hustle.

A. Write the contextual meanings of the above highlighted words. Then

consultthe dictionary/thesaurus to find out their syn 1S,

B. Fill in the blanks using the wurqs fro Pd?ﬁ/ﬁﬂ: se“’t e context
clues to help you chuose‘t\l}q \Qv yrel l.“

1. The @Tqﬂa v}S Hlts rich culture and lively streets.
(bustlmg, \{‘ al;b ﬁ%

] %pé’réd a/an ___ dish that filled the kitchen with a
dellg tful smell. (bustling, aromatic, resilient)

3. The market was full of __ colours, with stalls selling everything

from clothes tojewelry.  (vibrant, serene, bustling)
4. Despite the challenges, the people of the village showed great _
and continued towork hard.  (energy, resilience, hustle)

5. After alongday, he found a spot by the lake torelax. (vibrant,
serene, aromatic)
6. The students showed a lot of during the sports day,

participating in all events with enthusiasm. (resilience, energy, aromatic)

7 ) For the Tea'cher\ - A0
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e Begin with a brief discussion about tif@ rm}_::d;- aﬁée \g‘f \ctsnltért’”clues in understanding

' '| '\, z. |I cid
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unfamiliar words. - ‘ 1 -
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e Explain the different t}lfﬁtﬂ%'s‘fé;{fw:ﬁ\tekn cha‘es deﬂmtton synonym, antonym, example, and
VAL LY
|r11’ererul:c::-I.J_i___\\‘IJ ‘JI““ LY

N

—




Grammar

- ,_ _'“{“

'n o
A phrase is a group of two/ 0{ mer? wdrds“ilsua ly without a subject and
predicate. ?\“ \iff.; \ -an o
Examples N \]| \R\BISE
o Thel QHF% the tinted windows is mine.
e He ran at an incredible speed.
Introduction to Adjectival, Prepositional and Adverbial Phrases:
Adjectival Phrases
e Agroup of two or more words that does the work of an adjective; that s, it
describes a noun or a pronoun. They often answer questions like "What
kind?", "Which one?", or "How many?"
e Example: The house with the red door is mine.
Prepositional Phrases
» Prepositional phrases consist of a preposition and the words which follow
it (a complement). The complement can be:

« preposition + noun phrase on +fbe\clqﬁ]1;) \ (8 \L /A

« preposition + pran -@1 ?m\)x
. preposnt“b» r{é( HQﬁr rase ( unt|I + quite recently)
Adverbial Phrases \ 1 ‘"‘ \
. Wﬁﬁ “or more words that does the work of an adverb; that is, it
describes a verb, an adjective or an adverb. They answer questions like
"How?","When?", "Where?", "Why?", or "To what extent?"

b

\U&

o Example: He speaks in a low voice. (It describes, "how does he speak?”)

A. Read the following passages carefully. Identify and underline the

adjectival, prepositional and adverbial phrases. Then, label each
type of phrase.

Passage: In the quiet village of Greenfield, a young girl with bright blue eyes
lived with her grandmother. Every morning, she walked to the nearby
forest in search of flowers. Her favourite place to find daisies was under the
old oak tree near the stream. Despite the early hour, the girl was always full
of energy and enthusiasm. < T F?’W‘\ )

B. Expand the following sentemesby a’til'iﬁpg adjé)c%w:-il prepositional

and adverbial phraseg For exg IEa She read-the book

(Describes how or Wherei she the book, e. g, “in the cozy armchair”, or
with greatinterest’) -
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1. The children played . = I w

He completed the task ” o \\:I | (_J

J'_"l" "n /
\‘- /.H '-“J [

L

They wenton M,a&;ithﬂ&E \_g_
The tgfxc(t/me\rh xptaméd the math problem

\ \\_—

2
3
4.
5. QN ALY Mended the wedding
6
7
8

The family celebrated Eid

He completed his homework _

The students presented their projects

" Oral Communication Skills

A. Divide the 17 Goals of Sustainable Development among the
students to present ONE minute speech on the given SDG.

B. Brainstorm the characteristics of Quality Education and make an
implementation plan.

’ Writing Skills

Book review x ﬂi H\u
N

A book review is a cfi 2‘\@! \}éluaft\ie of a book that offers a summary of its

content, as_se Erncf quality, and provides an opinion on whether it is
worth reag ﬂb, ook rewews are often found in newspapers, magazines, and
online platforms. They help readers decide whether to read a book and provide
insights into its themes, characters, and overall impact.

Rules for Writing a Book Review
» Title and Author: Mention the book’s title and the author's name.
« Genre: Specify the book's genre.
« Summary: Provide a brief overview of the plot without spoilers.
« Main Characters: Introduce the key characters.
« Themes: Discuss the central themes or messages.
e Writing Style: Comment on the author's writing style.
« Pace and Structure: Analyse the book's pacing and s.truct;l;.,ﬂfﬁ‘1
« Opinion: Share your personal thqyghts andf&é?;@gﬁ abé:ut the book.
« Connection: Explam anype;%n’ai tonﬁﬁé:tlm}s of emotions evoked.
. Recammenda%nr f\}?ﬂlu recommend the book and to whom.
. Overall:_l\maqgsgmh( dmmarise your overall view of the book.

N |
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 Rating: Optionally, give the booka rating (e.g., outof 5 staj:s)f
o Clarityand Coherence: Ensure thelrewewfi&wallf a;tgam:téd :ind clear.

o Proofreading: Checkforg‘q\?nﬁr{r&nanﬁﬁpéllm érrors
» Length: Keepth‘@rﬁfﬁewhetﬁé&ﬁ%ﬁo 500 words.

Book Review Eﬁ le:! “koﬁleo and Juliet by William Shakespeare”
Rome&\l&r%}x“)uher is one of William Shakespeare's most famous plays. This
timeless tragedy tells the story of two young lovers whose relationship is
doomed by the long-standing feud between their families, the Montagues
and the Capulets. This classic tale of love, fate, and conflict continues to
captivate audiences and readers alike.

Summary:
The play begins with a street brawl between servants of the feuding noble
families of Capulet and Montague in Verona, Italy. Romeo, a Montague, sneaks
into a Capulet party and falls in love with Juliet, a Capulet. Despite their families'
enmity, they secretly get married the next day. However, their happiness is short-
lived as Romeo kills Tybalt, Juliet's cousin, ina duel and IS}JENIS)}Q&W Verona.
The young lovers' desperate attem r;::t.s\mj\:F el t@’gag é to a tragic
conclusion. Juliet fakes her own de/q ﬁ czre cégé rfanged marriage to Paris,
but Romeo, not knowwigfql*@ é\h;\béﬁsevés she is truly dead and takes his own
life. When Juliet \@Q}( 3Bné“f|nds Romeo dead beside her, she also takes her
life, comp@{ﬁ&tj‘k tragic cycle oflove and loss.
Analysis
Themes: One of the central themes of Romeo and Juliet is the destructive power
of love and hate. Shakespeare explores how love can bring immense joy but also
profound sorrow. The intense passion between Romeo and Juliet contrasts
sharply with the hatred between their families, highlighting how these powerful
emotions can drive people to extreme actions.
Characters: Romeo and Juliet are the quintessential star-crossed lovers. Romeo
is impulsive and passionate, often acting without thinking of the consequences.
Juliet, while equally passionate, displays remarkable bravery and determination.
The supporting characters, such as Mercutio, Tybalt, and the Nurse, add depthto

\.

—

the story and help to advance the plot. ~ 12\ L:(“‘““
Writing Style: Shakespeare's wrlilng,nn ﬁoméc\a’ndx}u[:etrm“poehc and rich with
metaphors and |magem _The- uﬁéfbf\ iam ic ii:fent:;m"uea\ter and the eloguent
soliloquies and dlaloguaﬁagid\a Pyhcal quallty to the play. The famous balcony

scene, wher \ﬁ\@m ooand Juliet confess their love, is a perfect example of
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Shakespeare's masterful use of Ianguageio con deéﬁ;éjnq@aﬂg

Evaluation: Y ﬂ P ‘\r( \@{ \

| found Romeo dn m@tgazlgega mpelllng and emotionally powerful
play. Shakespeara& orhr%yé young love is both beautiful and heartbreaking.
The play' Qﬂ @iﬁatfon of fate and free will is thought-provoking, and the tragic
ending serves as a poignant reminder of the consequences of our actions.
Comparing Romeo and Juliet to other Shakespearean tragedies, such as Hamlet
or Macbeth, highlights its unique focus on the innocence and purity of young
love, contrasted with the corrupting influence of familial hatred. This makes it a
distinct and memorable work in Shakespeare's oeuvre.

Conclusion:

This play is suitable for high school students, especially those who are
beginning to explore Shakespeare's works, as it provides a rich opportunity to
discuss and analyze literary themes, character development, and the use of
language.

(/—;\ @(© "\“\O\;

Il Creative Writing | @, 7 SX\] CAL =

A. Write abook @fﬁ our choice, keeping in mind the
above gui ﬁﬁ; EB ure that the review is comprehensive,

1@%@&‘ [Nihdwell structured.

_‘\ /Ir_.al/.r" AR -L"'._E L\B

~ For the Tea_cher.“

¢ Introduce students to the purppii? strq tu}é\ w;ﬁ‘ agﬁdok review, emphasizing the
importance of each cé o & \\\ \\\ N

~
_:_\-;“)/

e Provide examﬂlaﬂfwg}%wmmﬁ book reviews to analyse inthe class.
oy J
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Wildiig Vignettes-
Fascm ating Nature

UNIT Qﬁ, AL (LY R
‘n

By the end\of thls unit students will:

» Give aninformed personal and analytical response to a descriptive and informative text.
» Reading to analyse descriptive/argumentative essays.
 Distinguish between the connotative and denotative meanings of words, both similar and

dissimilar denotations and their appropriate use in a variety of writing, and texts.
» Acquire and use appropriate words and phrases forreading, writing, speaking, and listening;
independently gather vocabulary when considering a word or phrase important for

comprehension or expression.
» Use hyphens (hyphenated nouns and adjectives) in words, letter string—ough /words.
¢ Write a descriptive composition (giving physical description and characteristics/traits of a

person/object/place moving from general to specific), using correct punctuation and

spelling, by using the process approach — brainstorming, mind mappmg, a ltmg a first
\ draft. = m ')\‘ \\{j \_\

lll. '\II /\-.-‘.
SR i \ | A
fPre reading: / ) '1 Jﬁi’}@ \1\1\‘\\_\\\ ‘?f
ot

What is meant by the wi |‘Wq;“1)w{\j lif ette?
Doesthe t|tfe f ‘Lﬁapsohkaﬁ* e yourinterestin this lesson?
Will tht pt you torecall your personal experiences connected to this text?
Canyou refer some examples that depict the appreciation for the nature?

1. The wind, waterbodies like rivers and oceans etc, the Sun, plants, animals,
forests, meadows and all other creatures etc. are a part of the nature. The
constituents of nature are not man-made. But all these are the creation of Allah
(—&s&si2). The most marvellous thing about nature is its infinite variety
and enchanting beauty.

2. Wildlife vignettes are vagaries or amusing manifestations in the nature. A
wildlife vignette captures a fleeting moment in nature, offering a snapshot of the
interconnected lives that flourish beyond our daily awareness. It might reveal the
delicate balance of a butterfly alighting on a flower, the silent grageﬂfa hunting
predator, or the tender care of a parent ammalfwrthutsturig}h@S’e vignettes
remind us of the beauty, complexit éncifk%gllﬁsy Qf}hke

natural world, urging @5 xR&ﬂ@pregrqté\énd protect its

wonders. Wildlife wjgﬂe“:qf _Vokebﬁiwd imagery.
< ’*'\'\\.j'\J |\‘ .

[What is meant by nature? ]
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3. Description of bustling ant colony on the forest floor on a warm summer day
and their next activities and a solitary wolf standing atop a mw&ﬁ\rered hill,

howling at the moon are also other examples oiﬁ\ydzgh\t&'\hg’aétftegu

4. Our country is rich with wﬂdhfexﬁg(vettéﬁ\bﬁa é(agnple is the Markhor. The
Markhor is Pakistan' sﬂatldﬁé‘sh qﬂnﬁt@L {t"'symbolizes resilience, elegance and
strength. Itisa W|l at &pecle% This animal is found in the mountainous regions
of northenﬁJlan jestern Pakistan, including the Gilgit-Baltistan, Khyber
Pakhtunkhwa and some parts of Balochistan. It has spiral horns which is its
distinctive feature. Horns can grow up to 1.6 meters in males, while females'

horns are shorter and less twisted. Males develop a long, flowing beard and mane
during the winter. In the summer, both males and 1‘emal~€:s[What A Markhor]

have a grizzled, light brown to black coat. In the winter, their
fur grows longer and thicker insulating from the cold.

5. The Markhor is an endangered animal in Pakistan. lllegal and ruthless hunting
of the Markhors particularly by local and destruction of their habitats are the
major threatening factors for the Markhors. The government should take strict

symbolise?

measures for curbing their illegal hunting and dlscourage da to their
habitats. \ K(_\gﬁ%“
~\ jie)
(GInssa'r ] 4 ,ﬁ\ U’? \fﬂ\\u\\ﬁ
P3¢ Y{/ \\“\J\j&xi‘\})‘ . -
Words -—'\JT\IIQ‘\J } Meanings
marvello\jﬁd\ extremely good
infinite without limit
evoke to bring a feeling, a memory or an image into your mind
vivid (of memories, description, etc.) producing very clear pictures
in your mind
imagery a language that produces pictures in the minds of people
reading or listening
bustling full of (something) moving about in a busy way
L alone o
“12.‘" For the Tea_cher-“ — :f’@ﬂﬁ \

* Explain the concept of wildlife wgﬁettejgfetrf?gﬁt%{q leﬁamlbfeﬁ Show 3-4 video clips in

the class regarding soue WILderwgr(‘ttE\gL -

TR LTI




Comprehension _ G\ @@\

A. Answer the following questhns' \n\ : \ \

.. What is meant by wddideyigngﬁé’

ii. Why has the Drd\ Er\dahgered been used for the Markhor in Pakistan?

li. How: @{hél riém.lfe “enchanting and varied infinitely for us?

iv. Wh}t is the habitat of the Markhor in Pakistan?

v. How can the survival of the Markhor be ensured?

B. Reread paragraph number 1 and 3 of the unit and identify the topic
sentences and specific statements/ supporting details.

C. Read the following text with correct pronunciation, appropriate pitch
and voice variation. Also, identify the text as fiction or non-fiction.

( Recall J

Intonation means the pattern of pitch changesin speech. It is about how we say things, rather
than what we say. There are two basic intonation patterns such as Rising and Falling. We use

rising intonation with; Yes/no questions, enumerations, lists or optrcns andpo quests or
offers. ) S \l’?R =0\ i@ (O
We use falling intonation with; exc[amatrons;,WH q\weﬁtm}ns; Hrﬂxfatmns or commands,
statementsand endofsentqqces -, R \/ ZH ‘ J”* “\ -
i h R ‘ =
( Fictional Text LT r\ {\E \" =
N \Jlu‘»
Based on & Magmatmn and relates to exploration of ideas and entertainment, etc.

Examples: poems, novels, plays and fantasy movies

Non-Fictional Text )

Based on factual and real-world information intended to educate, inform, or persuade.
Examples: textbooks, documentaries articles and biographies, etc.

i. | was born on the eighteenth of July, 1918, at Mvezo, a tiny village on the
banks of the Mbashe River in the district of Umtata, the capital of the Transkei. The
year of my birth marked the end of the Great War; the outbreak of an influenza
epidemicthat killed millions throughout the world; and the visit of a delegatlon of
the African National Congress to the Versailles peace; cﬁnfemr{ga ‘to'voice the
grievances of the African people of Sputh Afvé“\ Nﬁv}ta;b"hb\wever was a place
apart, a tiny precinct rep'\aved fmmft}ﬁe wqﬂd b}igfeat events, where life was lived

".'-. I '|'- .-
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much as it had been for hundreds of years.
The Transkei is eight hundred miles ;

east of Cape Town, five hundred fifty mﬂeg w*x R :

south of Johannesburg, and lies bet,vqe"am ‘{ﬁé“ 1\&/ T}-

-

Kei River and the Natal @Qrder befwee\ﬁh*e* ;
rugged Drakensb g mpmm\:ams“tio the north
and the bl u:}aﬁa oil\thelndlan Oceantothe
east. It is a eautiful country of rolling hills,
fertile valleys, and a thousand rivers and
streams, which keep the landscape green
even in winter. The Transkei used to be one of
the largest territorial divisions within South Africa, covering an area the size of
Switzerland, with a population of about three and a half million Xhosas and a tiny
minority of Basothos and whites. It is home to the Thembu people, who are a part of the
Xhosa nation, of whichl am a member.

(From: Long Walk to Freedom by Nelson Mandela)

ii. We live in a globally connected world. The supply cham dlsruptlomd inflation
in the aftermath of the Covid- 19 pande ic pul rjr\ﬂéiﬂ; al economic
interdependence and the attendaﬂt @qlne,rapilltl\ cerns about the unequal
distribution of the bene Y;\e aérgoe* actoss and within countries — and the
risks arising fromun H‘ Ig\tuéﬂ \' 53- border financial and trade flows — are not new.
Aslowdo Tnfquw&m%al trade followed the realization of several of those risks during
the 2007-2008 global financial crisis, and after the Covid- 19 pandemic — leading some

to proclaim the end of globalization.
(From: Human Development Report 2023/2024 by UNDP)

Read the poem 'The Road Not Taken'. Underline the words or phrases used to create an effect

telling the related kind of figures of speech.

The Road Not Taken
Two roads diverged in a yellow wood, _ A0
And sorry | could not travel t;{e«tl‘l’fL 3\ ufii};, o
And be one t@velél\ Dn Fstb\ad
Am:{ Iooked df.SJM'n oneﬁs\fai' as 1 could

T*?\Wh(?ré ut\‘bbé in the undergrowth;
RN GV
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Then took the other, asgystaxﬁ \ \‘ O
And havmg pg%apsﬁt\;\exbg’tté}
B@G&l{&&\rf W s{g{aﬁky:and“ﬁa nted wear;
A Hﬁ&ugha\s ffor that the passing there
|’\ U Had worn them really about the same,

\\jl\r\‘ |\

And both that morning equally lay

In leaves no step had trodden black.

Oh, | kept the first for another day!
Yet knowing how way leads on to way,
| doubted if | should ever come back.

| shall be telling this with a sigh
Somewhere ages and ages hence:
Two roads diverged in a wood, and |—
| took the one less traveled by,
And that has made all the dlﬁerenﬁg— q

(\@X :\ j\j Uij o2 obert Frost

Analysing Organisati
E. Read tg;:\ ﬁl t&e\xt and put re!evant informationinto the graphic
There is a severe shortage of clean drinking water in Pakistan. Areasonable
number of population does not have access to clean drinking water. Water
resources in Pakistan are being polluted in different ways like discharging
industrial wastes, throwing leftover food and domestic garbage etc. in rivers and
streams, etc. Unclean drinking water causes many health problems like cholera,
hepatitis and dysentery, etc. Ensuring clean drinking water in Pakistan requires
maintaining modern water treatment plants, developing and upgrading sewage
and sanitation systems. Public awareness campaigns about importance of clean
drinking water should be launched. Clean drinking water is essential for human
health. Access to safe drinking wateris the right of citizens of the country.
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* Encourage studentstq re p)ﬁé ﬁ\aﬁn% <hort stories and novels in their library.

. FacHttate\Ttud\aﬁtgm l,e\ar bout the words and phrases used for effect.
A l
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Solution

Vocabulary

A. Complete the spelling.

[h_bi_at | [_ust_ing] [ ev_k_ ] [_o_ita_y| |f|e_ting]

B. Use the following pair of words in your sentences: s
1 \ ,g { gﬁ}lﬁ}m

wander, wonder

A. Form a noun with each of the following words and use the nouns in your
sentences:
amuse, reveal, delicate, appreciate, grow, strict, include, develop

B. Pronounce the following words accurately:
vivid, enchanting, marvelous, predator, urge, resilience, endangered

Using hyphens (hyphenated nouns and adjectives)
The use of hyphens is called hyphenation. A hyphen is used to join two words to have
one meaning.

e A hyphen is used with two or more words that act as a single unit describing a
noun. ey
e.g.deep-fried chicken WO

D nrany /¢ AL
~J ) For the Teache.r“ Q AN
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 |ntroduce students theqt\\ée\ﬁjﬁewfﬁ@ 5'to show likes/ dislikes, gratitude, agreement/
disagreementﬂf mﬁaﬁ@g&pﬁi@ﬁﬁést, satisfaction/ dissatisfaction, refusal, advice. Help

studen@’ﬁdﬁﬁp }f\g&"e&:pressions inwriting, speaking, listening and reading some text.
—E_
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. -—:. \\,\.
If the figures more than twenty anq Ie$s ban a‘"hu\‘nd'rpcfra\,e:wﬂtten in words, the
hyphenisused betweenthem A\/7% \f N \» -,_ L

e.g.forty-six ﬁx‘pﬁ "m?‘ N

Hyphensa re\usgf:l ta‘asepﬁréfe syllables in words.
e.9s |r13$ﬁ34jt e\

Examples: -

.

=) ACTIVITIES

Brother-in-law, mother-in-law, president-elect, self-confident

Make 3 hyphenated nouns and adjectives the with words given below.
anti  anti-corruption, anti-riot, anti-inflammatory
self
ex
co A
non _ — {*’Irx;;‘ ' (@ﬁ@i \j\jﬂ
N o WY [ (829
(2 A 20 b!\m\-«
Fill in the blanks wj_th é(:’é\\a} rds ending in ‘ough’ from the given
options. \ jt \) \ -
. Mngﬁl@&MItél _____itwasdrizzling. (through, though, thought)
Ii. erewasn't____ sugarleftfortea. (although, enough, brought)
ii. Salmakneadedthe__ tomake bread. (cough, bough, dough)
V. The storm blew the leavesoffthe . (bough, though, through)
V. He had asevere_____throughoutthe day. (rough, cough, thought)
greate ashort story using 4-5 different words ending in "ough™.

" Oral Communication Skills

A.

Teacher will divide the students in groups. The students of each group will
share their personal experlences related to wildhfeyigneﬁe“thm group will

share ashortstory. A ”",I 5 VALY (S

Listen attentwel%*to adlal 6\ bepﬁbéeﬁ”z nafwe speakers on YouTube
regarding vagar’\ashqﬁ natmﬂef “Students will pronounce the key words
accurately |w‘|lltehgage in collaborative discussion on the theme of the

hébﬂ the help of the teacher.

—_
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) NOTE

Attentive listening is not merely hearing words. It actively focusing both physically and
mentally on understanding the speaker's entire message. Avoid distractions during it. Pay
attention to the tone and body language of the speaker(s). Remain engaged with non-verbal
cues and ask clarifying questions.

" Writing Skills

A Descriptive Composition

A descriptive composition gives physical description and characteristics/ traits of a
person, an object and a place, etc. The writer in this composition engages the reader's
five senses: sight, sound, smell, taste, and touch regarding this composition.

Process for Writing Descriptive Composition

Following steps are involved;

a. Brainstorming: Brainstorming is a creativity technique of generating ideas to write
some text. It is a pre-writing technique in which students, either alone or in groups think
of, or write down all words or phrases that come to mind, then choose to expand the
range of available ideas for the given topic. We also ask ourselves the questions that
cover all the possible aspects of a particular topic.

b.Mind-mapping: Mind-mapping is also called idea-mapping. This strategy allows to
explore the relationships between the ideas. Actually, mind-map is a diagram used to
represent words and ideas linked to and arranged radially around a central idea or a key
word. It is used to generate, structure, visualize and classify ideas, and as a help in
development and organization of the text to be written. Meanwhile, if related new ideas
come to mind, those are also added in the same way.

Writing first draft: Based on mind-map, first draft of an essay is written. It should be
thoroughly proofread. Ensure that the composition is correctly punctuated and free from
spelling and grammatical mistakes. The introductory paragraph must have a topic
sentence, then supporting details in the body paragraphs and concluding sentence in
the concluding paragraph.

A descriptive composition may have one or more paragraphs. The paragraph is
the basic unit of composition. A paragraph is a group of sentences which develop
one central idea. The central idea is usually stated in a topic sentence. Every

sentence in the paragraph must help the development of the topic sentence.
S . il ‘-—F‘HM ig
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* Place some short stories, one act plays or excerpt from some novel from the books in a library
and help students to know the connotative and denotative meanings theirin. Reinforce the
use of hyphen with more examples.




ﬁxx \TR x\‘n {l’i}ﬁe Act Play)

gk St'an ey Houghton

( Learning OutCOmes:} N
By the end of this unit students will:

e Exploresimple to complexideasandissuesinone act play, or assembly/class presentation

* Analyse organisational patterns in a text to list/ sequence of ideas/events, comparison-
contrast, cause-effect, problem-solution, reasons/ assumptions-conclusion

e Change into indirect/direct speech (present, past and perfect tenses, future, modals, time
and questions, orders, requests, suggestions and advice) in speech and writing.

o Write multiple paragraphs essays or stories, poems or playscript using mechanics for correct
writing.

¢ Write a dialogue between multiple people, giving narratio n/bra ua&mﬁﬁ@ﬂets using

conventions of the director's notes. Use vo bU|a§§{Dﬁ\th€/§ (L&a ropriate to the

context and relationship between t}%e\add}es r,\a\n\ )

i \l\j
Pre-reading: , e N\Vﬂ \ \\ \\&5’
\ T U -
e What is.a-gnaf: W;MW

e What rs%‘focus of one-act plays?

J_-P

Il Characters
Mrs. Slater } .
sisters
Mrs. Jordan sl
Al et } =P their husbands
Ben Jordan

Victoria Slater } =P a girl of ten

Abel Merryweather} =p grandfather

. A~ e TF\‘
-!m.;fj; For the Teajc_-her“ s \Ir 12 n\ r’ 2O\ 3\ .
Ol | (L O

J,H\'N\“\“\, |
e Explain about one-act @ys ahdf_l;h\er«r t@:hﬁon x&@’ﬁt@erlstles.
e Tell students about thi: dy{vxgr H\tHu éfﬂ’ey Houghton.

¢ Tell students abq\u ‘E\&Meﬂtﬁ/ essentials of one-act plays. Help them understand the
Iffere@&¢EW£E%one actplayand a multiple-act play.
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IR Scene Q| | AL
(The scene (s the s:ttmg room of q ﬁm«ﬁq ] ke }n\d\}‘o #' middle-class district of a
provincial town. On th i‘hemndow w:th the blinds down. A sofa is
in front of it. On \(Svtﬂ gﬁface with an armchair by it. In the middle of the
wall faci ngﬁf@?z& écé\ator (s the door into the passage. To the left of the door a cheap,
shabby chest of drawers, to the right a sideboard. In the middle of the room is a
table, with chairs round it. Ornaments and a cheap American clock are on the
mantelpiece, in the hearth a kettle. By the sideboard a pair of gaudy new carpet
slippers. The table is partly laid for tea, and the necessaries for the meal are on the
sideboard, as also are copies of an evening paper and of TIT-BITS and PEARSON'S
WEEKLY. Turning to the left through the door takes you to the front door, to the
right, up-stairs. In the passage a hat-stand is visible.

When the curtain rises Mrs. Slater is seen laying the table. She is a vigorous, plump,
red- faced, vulgar woman, prepared to do any amount of straight talking to get her

own way. She is in black, but not in complete mourning. She !tstens ment and
then goes to the window, opens it and callsmto thes (;rgqpk > \ C ,5\ 0) O
Mrs. Slater (sharply) Victoria, WE }?\Gé m wullyou"
(Mrs. Sfal@& \ uts the blind straightand then returns
!1 ot e mb!e Victoria, a precocious girl often, dressed
aN |q\ lw%%m@ enters.)
Mrs. Slater~ | I'm amazed at you, Victoria; | really am. How you can gallivanting

about in the street with your grandfather lying dead and cold
upstairs, | don't know. Be off now, and change your dress before
your Aunt Elizabeth and your Uncle Ben come. It would never do
for themto find you in colours.

Victoria What are they coming for? They haven't been here for ages.

Mrs. Slater | They're coming to talk over poor grandpa's affairs. Your father sent
them a telegram as soon as we found he was dead. (A noise is heard.)
Good gracious, that's never them. (Mrs. Slater: hurries to the door and
opens it.) No, thank goodness! It's only your father. (Henry Slater, a
stooping, heavy man with a drooping moustache, enters. He is
wearing a black tailcoat, grey trousers, a_black tﬁe‘aﬁd‘@ bowler
hat. He carriers a little paperpa,rqgf’},‘ \\\' ( o \ =

Henry Notcome:yet eh? k\ﬁx (VB WY )

Mrs. Slater | You ai&emf'ﬁa\(e’] cé:}‘tgm? Now Vsctorla be off upstairs and that

qu{dgHPu‘g Qoﬂ#wmte frock on with a black sash. (Victoria gossout.)
\Jr | [\\_J Je

'\N |
\_ﬁ‘:—
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Mrs. Slater | (to Henry): I'm not satlsfleqﬂbu 1{ q tdyﬁfaﬁ“ﬂo till our new
black's ready, and{ 'Be?:r; ﬂl e‘{hx géver have thought about
mourn hine them there- (Henry sits in the
arm(.: %Yf Ere) Get your boots off, Henry; Elizabeth's that

NN rﬁ ‘she notlces the least speck of dirt.

Henry 2 I'I'm wondering if they'll come at all. When you an Elizabeth
quarrelled she said she'd never set foot in your house again.

Mrs. Slater | She'll come fast enough after her share of what grandfather's left.
You know how hard she can be when she likes. Where she gets it
from, | can't tell (Mrs. Slater: unwraps the parcel Henry has brought.
It contains an apple pie, which she puts on a dish on the table.)

Henry | suppose it's in the family.

Mrs. Slater | What do you mean by that. Henry Slater?

Henry | was referring to your father, not to you. Where are my slippers?

Mrs. Slater | In the kitchen; but you want a new pair, those old ones, are nearly

oy

worn out. (Nearly breaking down.) You don t seem tor what
it's costing me to bear up li I el am,d\ o0 break

when | see the b @1 0 grandfather lying

I e if
around, M m again. (Briskly) Herel You'd
better of grandfather's now. It's lucky he'd just got

Henry W

pere

ey'll be very small forme, my dear.

Mrs. Slater | They'll stretch, won't they? I'm not going to have them wasted.
(She has finished laying the table.) Henry, I've been thinking about
that bureau of grandfather's that's in his bedroom. You know |
always wanted to have it after he died.

Henry You must arrange with Elizabeth when you're dividing things up.

Mrs. Slater Elizabeth's that sharp she'll see I'm after it, and she'll drive a
hard bargain overit. Eh,whatit isto have a low money — grubbing
spirit!

Henry Perhaps she's got her eye on the bureau as well.

Mrs. Slater | She's never been here since grandfather bought it. If it was
only down here instead of in his room, she&L ne[\.te,ﬁg?re&;\{,\j it
wasn't our own. q Tﬂw,\ \\\I (/ =

Henry (startled) Amelia! (fH H%é_yﬂ W\ u WY

Mrs. Slater | Henry, ﬂhys@ éln\t}ge‘  that bureau down here now? We
cgql@ﬁer eycome

Henry <]\ hﬁjf’uﬁﬁ?’ed} | wouldn't care to.

= .
—'i_
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Mrs. Slater | Don't look so daft. Why not? = I’Ww ‘\ (C Jt

Henry It doesn't seem derlicaté;)sqmeﬁp@,\ 08 K™ s

Mrs. Slater | We coqlfi'pujih \$H b b]d chest of drawers upstairs where

the buﬁéal.\\‘aﬂ o \Elizabeth could have that and welcome. I've
%\

ﬁwls ed to getrid of it.

\J_J J l l}She points to the drawers.)

Henry Suppose they come when we're doing it.

Mrs. Slater | I'll fasten the front door. Get your coat off. Henry; we'll change
it. (Mrs. Slater goes out to fasten the front door. Henry takes his
coat off Mrs. Slater reappears.)

Mrs. Slater | I'll run up and move the chairs out of the way.

(Victoriaappears, dressed according to her mother’s instructions.)

Victoria Will you fasten my frock up the back, mother?

Mrs. Slater | I'm busy; get your fatherto doit.
(Mrs. Slater: hurries upstairs, and Henry fastens the frock.)

Victoria What have you got your coat off for, Father?

Henry Mother and me is going to bring grandfatfier’s t{ﬁ?@ﬂ)ﬂbﬁvn here.

Victoria (after a moment's t\hoqg /X\Ke m@cww\efére Aunt
Elizabeth comes? | /71 \(

Henry (shockee‘{\ W\rﬁ\/) b\i&\ﬁrandpa gave it to your mother before he
died,[|

Victoria“\[N\ﬁh\f morning?

Henry | Yes.

Victoria Ah! He was drunk this morning.

Henry Hush; you mustn't ever say he was drunk, now. (Henry has fastened
the frock, and Mrs. Slater appears carrying a handsome clock under
herarm.)

Mrs. Slater | | thought I'd fetch this down as well. (She puts it on the

mantelpiece,) Our clock's worth nothing and this always
appealed to me.

Victoria That's grandpa’s clock.
Mrs. Slater | Chut! Be quit! It's ours now. Come Henry, lift your end. Victoria,
don't breathe aword to your aunt about the clock and the ureau.
(They carry the chest of drawers throughithﬂioﬂrw@ UL
Victoria (to herself) Ithoughtwéﬁd E\Qhéwﬁ\\ fLEE=
(After @shqﬁ ﬁoasé rﬁefre is &l‘@;&rﬁknock at the front door,)
Mrs. Slater (fmm gf& \\k\c}@ﬂa)ﬁhat s your aunt and uncle you're not to
ol open 1 the'door. (Victoria peeps through the window.)
e

eI
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Victoria Mother, It's them. _—~TA( w,

Mrs. Slater | You're not to open the door till I \d J\?@ ‘(Kna\ékirlrg repeated)
Let them knock aye /ﬂ}ere rs\ eaﬁr u?npmg noise.) Mind the
wall N‘rf& Sfé’ter very hot and flushed, stagger

Hiw r\%tg( m’tﬁ ashioned bureau containing a locked desk.
AR m'j Pt it {!' where the chest of drawers was, and straighten the
\\U\J - ornaments, etc. The knocking is repeated.)

Mrs. Slater That was a near thing. Open the door, Victoria. Now, Henry, get
your coat on. (She helps him.)

Henry Did we knock much plaster off the wall?

Mrs. Slater Never mind the plaster. Do | look ail right? (Straightening her hair

at the glass.) Just watch Elizabeth's face when she sees we're all
in half-mourning. (Throwing him Tit-Bits.) Take this and sit down.
Try and look as if we'd been waiting for them. (Henry sits in the
armchair and Mrs. Slater left of table. They read ostentatiously.
Victoria ushers in Ben and Mrs. Jordan. The latter (s a stout,
complacent woman with an impassive and an irritating air of

being always right. She is wearing a co adly outfit of
new mourning cmw(fq)ed \Saﬂ atwithplumes. Ben is

alsoin omp[etg\@ew 3@ ck gloves and a band
Q&! tr“ el a Jolly little man, accustomed to be
tat present trying to adapt himself to the regrettable
as:on He has a bright, chirpy little voice. Mrs. Jordan sails into
the room and solemnly goes straight to Mrs. Slater and kisses

her. The men shake hands. Mrs. Jordan Not a word is spoken. Mrs.
Slater furtively inspects the new mourning.)

Mrs. Jordan | Well, Amelia, and he's gone at last.

Mrs. Slater | Yes, he's gone. He was seventy-two a fortnight last Sunday.
(She sniffs back a tear. Mrs. Jordan sits on the left of the table. Mrs.
Slater on the right. Henry in the armchair. Ben on the sofa with
Victorianear him.)

Ben (chirpily) Now, Amelia, you mustn't give way. We've all got to die
some time or other. It might have been worse,

Mrs. Slater | |don'tsee how. R

Ben It might have been one of us. 1) "\fd\m\ Jus

Henry It's taken you along t@e-&ﬁgétfﬁﬁre,\ﬂl‘zab\etﬁ

Mrs. Jordan | Oh, | couldn‘tdo it\l really coutdn’tdoit. -

Mrs. Slater (susptcfaﬁﬁly)\ Cotlldr't do what?

NN




Mrs.Jordan | | couldn'tstart without getting the mourning. (Glancing at her
sister) AN /F” Q EUS

Mrs. Slater | We've ordered ours, you ma hq\fﬁr\é\\\@ﬁ@ﬁdﬂ’ ‘never could fancy
buying regdy madé\mﬁQSf’ i

Mrs.Jordan | No? Foe ﬁﬁl}(’t \sgﬁ,ma refief to get into the black. And now
pgrﬁﬁpgg tell Us all about it. What did the doctorsay?

Mrs. S!a@;ﬁ‘(\m\ |Oh; hie's not been near yet.

Mrs. Jordan

Not been near?

Ben

(in the same breath) Didn't you send for him at once?

Mrs. Slater | Of course | did. Do you take me for a fool? | sent Henry at once for
Dr. Pringle but he was out.

Ben You should have gone for another. Eh, Eliza?

Mrs.Jordan | Oh, yes. It's a fatal mistake.

Mrs. Slater | Pringle attended him when he was alive and Pringle shall attend
him when he's dead. That's professional etiquette.

Ben Well, you know your own business best, but-

Mrs. Jordan | Yes—it's a fatal mistake.

Mrs. Slater | Don't talk so silly, Elizabeth. What good ceuld\a de@to ﬂhm'e done?

Mrs.Jordan | Look at the many casquof ’?e\ mw&&#@&?o life hours
after theywere th gﬁﬁfd; be

Henry That S 3{:\&; 'fe>been drowned. Your father wasn't

e g abeth.

Ben Wj J}ﬁumorousty) There wasn't much fear of that If there was one thing he
couldn't bear it was water. (He laughs, but no else does.)

Mrs.Jordan | (pained) Ben! (Ben is
crushed at once.)

Mrs. Slater | (piqued) I'm sure he washed regularenough.

Mrs. Jordan | If he did take a drop too much at times, we'll not dwell on that, now.

Mrs. Slater | Father had been 'merry’ this morning. He went out soon after
breakfast to pay his insurance.

Ben My word, it's a good thing he did.

Mrs.Jordan | He always was thoughtful in that way. He was too honourable to
have 'gone’ without paying his premium.

Mrs. Slater | Well, he must have gone round to the 'Rine-o:- Beusiaﬁﬁqr@ards for

\T\Ngfﬁe\@ raiting Henry

he cameinas merry as a saﬁd qu
nt, want nodinner.I'm going

to start dinner". wﬁG{ x%\a‘ggjs ‘l

tobed@\\wﬁ 1\ m“ o

|
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Ben (shaking his head) Ah! Dearﬂ N f C; \o

dear. n,«,uﬂhb *\

Hen And w ‘* d-him undressed sure enough and
ry ﬁe{w (Ram\ \\n\l:gbi}n g

e
NN &{FDE« es and stands on the hearth rug.)
Mrs. Jordén (definitely) Yes, he'd had a'warning'. I'm sure of that. Did he

know you?
Henry Yes. He spoke to me.
Mrs.Jordan | Did hesay he'd had a'warning'?
Henry No. He said, 'Henry, would you mind taking my boots off? |

forgot before | gotinto bed'.

Mrs.Jordan | He must have been wandering.

Henry No, he'd got' em on all right.

Mrs. Slater | And when we'd finished dinner, | thought I'd take up a bit of
something on a tray. He was lying there for all the world as if he
was asleep, so | put the tray down on the b a%@i@@
herself) on the chest of dr ers - @&e

pause.) He was qq'te,e; d \\ %ﬁ

Henry Then |@é&@g¢ﬁ\é\h m r me, and | ran upstairs.
Mrs. Slater | Of course we\soutd do nothing.

Mrs. Jor@{qt;fﬁwmgi’gone'?
Henry There wasn't any doubt.

Mrs.Jordan | | always knew he'd go sudden in the end. (A pause. They -wipe
their eyes and sniff back tears.)

Mrs. Slater | (rising briskly at length in a business-like tone) Well, will you go
up and look at him now, or shall we have tea?

Mrs.Jordan | What do you say, Ben?

Ben I'm not particular.

Mrs.Jordan | (surveying, the table) Well, then, if the kettle's ready we may as
well have tea first.

(Mrs. Slater puts the kettle on the fire and gets tea ready.)

Henry One thing we may as well decide now; the announcement in the
papers. o mei\a\ﬁ

Mrs. Jordan | | was thinking of that. Wha(t\wrpuld-@ﬂ\blﬁta'/ Noe2—

Mrs. Slater | At the residence (ﬁ\h’rﬁ‘déﬁf hter, 235'Upper Corn bank Street, etc.
Henry You wéuldn't ¢are for a bit of poetry?

Mrs.Jordan | | Akgﬂl\be\}er\ﬁorbﬁtten . It's refined.

Henry \[',;\JFR Nb\gj\ﬁdj"cbfts rather soon for that.

_J\_,-
e, "/




You couldn't very well have forgot hmm@da{%@mu

Ben

Mrs. Slater | | always fancy, 'A loving \t‘ﬂf ?nﬁ, é\ﬁnéﬁ‘fﬁther and a faithful
friend' \ﬁ "\ C‘

Ben (doubtful lwlﬁ?cp Jymﬁfh‘nk that s right?

Henry _ L( N md[ja‘ﬂt\l"mﬁk it matters whether it's right or not.

Mrs.Jakdan’ | No, it's more for the look of the thing.

Henry | saw a verse in the Evening News yesterday. Proper poetry it
was. It rhymed.
(He gets the paper and reads.)
“Despised and forgotten by some you may be
But the spot that contains you is sacred to we."

Mrs.Jordan | That'll never do. You don't say 'scared to we'.

Henry It's in the paper.

Mrs. Slater | You wouldn't say it if you were speaking properly, but it's
different in poetry.

Henry Poetic license, you know.

Mrs. Jordan | No, that'll never do. We want a verse my r@g}&h we
loved him and refer says what a
heavy loss we vé{h 0\f {i\c\ :\ ii L

Mrs. Slater | You @éﬁt\é“ﬁ@é kg\ﬁth“ﬁt Il cost agood lot.

Mrs. Jordanwfml \/ﬁ&l}\ﬁ\ﬂk about it after tea, and then we'll look through his

W of things and make a list of them. There's all the furniturein his

room.

Henry There's no jewellery or valuables of that sort.

Mrs. Jordan | Except his gold watch. He promised that to our Jimmy.

Mrs. Slater | Promised yourJimmy! I never heard of that.

Mrs. Jordan | Oh, but he did, Amelia, when he was living with us. He was very
fond of Jimmy.

Mrs. Slater | Well. (Amazed.) | don't know!

Ben Anyhow, there's his insurance money. Have you got the receipt for
the premium he paid this morning?

Mrs. Slater | I've notseenit. (Victoria, jumps up from the sofa and comes behind
thetable.) A

Victoria Mother, | don't think Grapdpa wgniq \tnéfuﬁs}ikéche this
moming. o A\

5. \ K o7 Ha
Mrs. Slater Hewgmgutf ‘\\U \\\L
Victoria wq‘; hé d}dn ‘t’go into the town. He met old Mr. Tattersall
RN N 'the street, and they went off past St. Philip's Church.




,|J/-,I 'r'-‘\.uu

Mrs. Slater | To the 'Ring-o'-Bells', I'l be bbmd NGRS

Ben The -Ring-0'-Bellsi?, 7T\ ( () \\ UL O J

Mrs. Slater | That p@%{@@u\@e\mfjohn Shorrock's widow keeps. He is
always ﬁamg\mﬁaﬁout there.Oh, if he hasn't paid it -

Ben "\I’N N Jbo\ixou think he hasn't paid it? Was it overdue?

Mrs. Slater | I should think it was overdue.

Mrs.Jordan | Something tells me he's not paid it. I've a ‘warning’, | know it; he's
not paid it.

Ben The drunken old beggar.

Mrs.Jordan | He'sdoneiton purpose, just to annoy us.

Mrs. Slater | After all I've done for him, having to put up with him in the
house these three years. It's nothing short of swindling.

Mrs.Jordan | I had to put up with him for five years.

Mrs. Slater | And you weretrying to turn him overto us all the time.

Henry But we don't know for certain that he's not paid the premiun.

Mrs. Jordan | | do. It's come over me all at once that he hasirt., f’(_’@\\\m

Mrs. Slater | Victoria, run upstairs amngl fejs ﬁu@jf\@fﬁ\ﬁat sonyour
grandpa. s\dres;u:ﬁg !;ﬁ’{é@x Q ) ="

Victoria (nm.sd[f{ykﬁfa\ﬂﬁ

L Wﬁ*%

Mrs. Slaﬂls\é‘r\\{J ' Yes.

Victoria | — I don'tlike to.

Mrs. Slater | Don't talk so silly. There's no one can hurt you. (Victoria goes out
reluctantly.) We'll see if he's locked the receipt up in the bureau.

Ben In where? In this thing? (He rises and examines it.)

Mrs.Jordan | (also rising) Where did you pick that up, Amelia It's new since last
| was here. (They examine it closely.)

Mrs. Slater | Oh—Henry picked it up one day.

Mrs. Jordan | Ilikeit.It's artistic. Did you buy it at an auction?

Henry Eh! Where did | buy it, Amelia?

Mrs. Slater | Yes, atan auction. )

Ben (disparagingly) Oh, second-hand. ﬂf:l‘\ ,;:{ﬁ@fﬁﬂ

Mrs. Jordan | Don't show your ignorance; l}e@ﬂ % q things afe second-
hand. Look atthos}e\qid m(aéte;\sgﬁcﬁén teturns, vey sared She
m&%qﬁﬁ\erb\ LIS

Victoria _Mother! Mother!

Mhat is it, child?

Mrs. Sla@ N
i
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Victoria Grandpa'sgettingup. . 0\ _. aCANY [(2 )0
Ben whet OO/ WO D I
i 1-, I . \\, T WY P
Mrs. Slater | What ddyotisay?\| {0 —
Victoria _Grandpa's getting up.
Mrs. Jordan) \[ The child's crazy.
Mrs. Slater | Don'ttalk so silly. Don't you know your grandpa's dead?
Victoria No, no; he's getting up. | saw him. (They are transfixed with
amazement: Ben and Mrs. Jordan left of Victoriaclings to Mrs.
Slater, right of table; Henry near fireplace.)
Mrs.Jordan | You'd better go up and see for yourself, Amelia.
Mrs. Slater | Here —come with me, Henry. (Henry draws back terrified.)
Ben (suddenly) Hist! Listen.,
(They look at the door. A slight chuckling is heard outside. The door
opens, revealing an old man clad in a faded but gay dressing-gown.
He s in his stockinged feet. Although over seventy he is_vigorous
and well coloured; his bright, malicimg{el; h@@ﬁ@}der his
heavy, reddish-grey eyébr ' Eﬁj xﬂbﬁ@e' jer Grandfather
Abel Mer;ryweathéﬁqqéfﬁe/ow:i@w
Abel What'%i\@ﬁﬂ@{hﬁ%cky? (He sees Ben and Mrs. Jordan..:
\é\(i&]\a gs you here? How's yourself, Ben? (Abel thrusts his
\\]Jl\“‘ﬂ]\\ at Ben, who skips back smartly and retreats with Mrs Jordan to
a safe distance below the sofa.)
Mrs. Slater | (approaching Abel gingerly) Grandfather, is that you? (She pokes
him with her hand to see if he is solid.)
Abel Of course it's me. Don't do that, 'Melia. What the devil do you
mean by this tomfoolery?
Mrs. Slater (to the others) He's not dead.
Ben Doesn't seem like it.
Abel (irritated by the whispering) You've kept away long enough, Lizzie;
and now you've come you don't seem over-pleased to see me.
Mrs. Jordan | You took us by surprise, father. Are you keeping quite well?
Abel (trying to catch the words.) Eh? What? —~ R
Mrs. Jordan | Are you quite well? . RIZ2ANE YL
Abel Aye, I'm right enqu,gb_%\u(tid(éwb\’g "ﬁffb\fhéé'd/é’&he. | wouldn't mind
betting-that I'm not'the ﬁr\éﬂt’m\tﬁiﬁ house to be carried to the
cemetery, \I\eil\{x}a\és\xtﬁ lZ'Henry there looks none too healthy.
Mrs. Jordanq -\ \}‘J._ﬂ never! (Abel crosses to the armchair and Henry gets out of his
N \way to the front of the table.)
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Abel ‘Melia, what the dickens.didTdo Wity Qe hopere?
Mrs. Slater (confusecj); Aren t they /by the hearth, grandfather?
Abel | don't

(@bsefﬁng“ﬁmfy trying to remove the slippers.) Why,
_yeu\ve QQ\L Fh\nn Henry.

Mrs. SI&@HI

ngrompﬂy) | told him to put them on to stretch them; they were that
new and hard. Now, Henry. (Mrs. Slater snatches the slippers from
Henry and gives them. to Abel, who puts them on and sits in armchair)

Mrs.Jordan | (to Ben) Well, | don't call that delicate, stepping into a dead man's
shoes in such haste. (Henry goes up to the window and pulls up
the blind Victoria runs across to Abel and sits on the floor at his
feet)

Victoria Oh, Grandpa, I'm so glad you're not dead.

Mrs. Slater | (in a vindictive whisper) Hold your tongue,

Victoria.

Abel Eh? What's that? Who's gone dead? Y

Mrs. Slater | (Loudly) Victoria says she's sorry about yourdiead.2(0)\|\\ Y

Abel Ah, thank you, Vicky, butI'mifeeling better. [ (2-©

Mrs. Slater | (to Mrs. Jordan) He's 5B forid of Victoria.

Mrs.Jordan | (toM rskfjﬂql\[ég{éﬂ ?Qé}hé@\fé;\ﬁfﬂf;f ourJimmy, too.

Mrs. Slater YR‘{JNJ%H%&’\BEST(LhTm if he promised your Jimmy his gold watch.

e Y

Mrs. Jordanl V¢

lYﬂfSJCOHCErTed) | couldn'tjust now. | don't feel equal to it.

Abel Why, Ben, you're in mourning! And Lizzie too. And 'Melia, and
Henry and little Vicky! Who's gone dead? It's someone in the
family. (He chuckles.)

Mrs. Slater | No one you know, father. A relation of Ben's.

Abel And what relation of Ben's?

Mrs. Slater | His brother.

Ben (to Mrs. Slater) Hangit, Inever had one.

Abel Dear, dear. And what was his name, Ben?

Ben (at a loss) Er - er. (He crosses to front of table.)

Mrs. Slater (R. of table, prompting) Frederick.

Mrs. Jordan | (L.oftable, prompting) Albert. N ,ﬂﬁxg T\

Ben Er—Fed Alb—Issac. 0\, H % N '(f’ Vo=

Abel Issac? And where d|dmnr’ bﬂ‘o‘fh hﬁiac*dj_e?

Ben In—efLt Lﬂ?’ﬁuﬂr\q\ha} LN

Abel _Dear| pj_qa}\_}le trbe older than you, eh?

Ben NI J%g%ﬁif\é}ears.

N
LN
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Abel Aye, aye.Are you gomgtothg funeral?- 2 \ (G

Ben Oh, yes. = o et \\\\ H\ \\B\ k il

Mrs. Slater | No, no@ \Y/«f’“‘\i “::\Q\! \ L o

and Mrs. m,,ﬁ“ WA

Jordan _ . [\M L

Ben V' | No,of coursenot. (He
retirestoL.)

Abel (rising) Well, | suppose you've only been waiting for me to begin
tea. I'm feeling hungry.

Mrs. Slater | (taking up the kettle) I'll make tea.

Abel Come along, now; sityou down and let's be jolly.

(Abel sits at the head of the fable, facing spectators. Ben and Mrs.
Jordan on the left. Victoria brings a chair and sits by Abel. Mrs.
Slaterand Henry sit on the right. Both the women are next to Abel.)

Mrs. Slater | Henry, give grandpa some pie.

Abel Thank you. I'll make a start.

(He helps himself to bread nd bu )Te pie and
Mrs. Slater pours gloytj;g,/é m h any heartiness.)

Ben Glad t®@§mbé{\’h p\p\ef‘)e Mr. Merryweather
alth.gu een so well.

Abel o\ [\N ﬂ:} serious. I've been lying down for a bit.

Mrs. Slater | Beento sleep, grandfather?

Abel No, I've not been to sleep.

Mrs. Slater | Oh!

Abel (eating and drinking) | can't exactly call everything to mind, but |
remember | was a bit dazed, like- | couldn’t move an inch, hand
or foot.

Ben And could you see and hear, Mr. Merryweather?

Abel Yes, but | don't remember seeing anything particular. Mustard
Ben.

(Ben passes the mustard.)

Mrs. Slater | Of course not, grandfather. It was all your fancy. You have
been asleep. 1)\ ([ \le

Abel (snappishly) | tell you l’qun t’as’l’é ;@\'E)lgllpa:-‘ﬁémn it, | ought to
know. -\ V7{\ i

Mrs.Jordan | Didn't yﬁb\&é‘q HeM 3? Amella come into the room?

Abel N -F@&ﬁﬁ&ﬁm&:‘hfsbhead) Now let me think----

NN
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Mrs. Slater | | wouldn't press him Elizabeth. Don't press him. ¢\
Henry | wouldn't worry him. _ ~[12 \x\ (CONVT
Abel (suddenly recoilecttng)@.y %éa 3d' Melia ,a,nti“Ffenry, what the
devil qlq you- mea ?\shiftrn my 'bureau out of my bedroom?
(Henry \aqd"*M rsg S,ﬁwer”are speechless). D' you hear me? Henry!
o Mefigl al

Mrs. Jof&%-

What bureau was that, Father?

Abel

Why, my bureau, the one | bought -----

Mrs. Jordan | (pointing to the bureau) Was it that one, Father?

Abel Ah, that's it. What's it doing here? Eh? (A pause. The clock on the
mantlepiece strikes six. Everyone looks at it.) Drat me if that isn't
my clock too. What the devil's been going on in this house? (A
slight pause.)

Ben Well, I'll be hanged.

Mrs.Jordan | I'll tell you what's been going on in this house. Father. Nothing
short or robbery.

Mrs. Slater | Be quiet, Elizabeth.

Mrs.Jordan | I'll not be quiet. Oh, | call it daou1:1Ic—:‘—————;1‘,319;5@“.-\t km\ﬁ\ \

Henry Not now, Elizabeth. ~ T\ 1\ \\:‘J f ‘ixﬁ\ -

Mrs. Jordan | And you ioo gmw uéﬁp\h@:ﬁ creature that you must do
every fﬁmg\she ou?

Mrs. Slater (r(s\m Rﬁ‘meh"iber where you are, Elizabeth.

Henry H\l:—ﬁ\“ JYﬂsmg) Come, come. No quarrelling.

Ben (rising) My wife's every right to speak her own mind.

Mrs. Slater | Then she can speak it outside, not here.

Abel (rising: thumping the table) Damn it all, will some one tell me
what's been going on?

Mrs. Jordan | Yes, | will. I'll not see you robbed.

Abel Who's been robbing me?

Mrs.Jordan | Amelia and Henry. They've stolen your clock and bureau.
(Working herself up.) They sneaked into your room like a thief in
the night and stole them after you were dead.

Henry and Hush! Quiet, Elizabeth!

Mrs. Slater R

Mrs. Jordan | I'll not be stopped. Af‘teryou were dead; Ls,ay 2 -’"’f@.r‘j‘ =

Abel After whowas dead? O "'-\I’{:‘a.lf'{"x,:‘gt \ "x,j\l ."I e

wirs.Jordan | vou_ o0\ O[O

Abel

| _\.But Lfn ndt\qéad ‘
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Ay 'i‘l'l

Mrs.Jordan | No, but they thought you were. (A pqagﬂ%élg@ieﬂ‘e id at them.)

Abel Oho! So that s why yfr\jlu /Fé %W\F Eﬁ{a‘dk%day’f“ou thought | was dead.
(He )?Kﬁ\ V\\Eé )a}\\bng mlstake (He sits and resumes his
tea,)! \\ \ \ \\\ A

Mrs. Slater\| \@cibbfngj Grandfather.

Abel ™ 7 | It didn't take you long to start dividing my things between you.

Mrs.Jordan | No, father; you mustn't think that. Amelia was simply getting hold
of them on her own account.

Abel You always were a keen one, Amelia. | suppose you thought the
will wasn't fair.

Henry Did you make a will?

Abel Yes, it was locked up in the bureau.

Mrs.Jordan | And whatwas init, father?

Abel That doesn't matter now. I'm thinking of destroying it and
makinganother.

Mrs. Slater | (sobbing) Grandfather, you'll not be hard enme:~ (“]? \3\5

Abel 'll trouble you for appt ﬂ\ @3&7’7‘@6’%0 lumps
an plntycf )1

Mrs. Slater Wlth@@gﬁg@(@ﬁ@‘@%}her. (She pours out the tea.)

Abel - Ki/dg gﬂb&%ﬁ\ﬁ» be hard on anyone. I'll tell you what I'm going to do.

\‘JNNN ince your mother died, I've lived part of the time with you, 'Melia,

and part with you, Lizzie. Well, | shall make a new will, leaving all my
bits of things to whomever I'm living with when | die. How does that
strike you?

Henry It's a bit of a lottery, like.

Mrs. Jordan | And whodo you intend to live with from now?

Abel (drinking his tea) I'm just coming to that.

Mrs.Jordan | You know, father, it's quite time you came to live with us again.
We'd make you very comfortable.

Mrs. Slater | No, he's not been with us as long as he was with you.

Mrs.Jordan | | may be wrong, but | don't think father will fancy I|v|ngon with
you after what's happened today. 2\ 2(B) TO

Abel So you'd like to have me again,tizzie? | ()0

Mrs.Jordan | You know we' rg }ﬁd} f@ Y@tﬁhﬁk&ynur home with us for a

Iong%bm\pfeéﬁal \“\\ AN

Abel

eV hat\dbﬁye)hjsayto that, ‘Melia?

W
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.-‘"[( \ r’r“’ LY L =
Mrs. Slater | All | can say is that EI|za§)eth‘5,chamg?:d\Qérmjr@m“the last two
years. (Rtsmg) Gran n’\d\gy ou\ \knew what the quarrel
betweéﬁ Was_ abﬂﬁﬂ \ ”‘ =
Mrs.Jordan | Amelja, 'don't be a fool; sit down.

Mrs. Slat\qjﬂjjl

J\I\Ib\,‘}\fl m not to have him, you shan't either. We quarrelled

because Elizabeth said she wouldn't take you off our hands at any
price. She said she'd enough of you to last a lifetime, and we'd got
to keep you.

Abel It seems to me that neither of you has any cause to feel proud
about the way you've treated me.

Mrs. Slater | If I've done anything wrong. I'm sure I'm
sorry for it.

Mrs. Jordan | And | can't say more than that, too.

Abel It's a bit late to say it, now. You neither of you cared to put up with
me.

Mrs. Slater | No, no grandfather. /—\ @ 0) ﬁ\é\l

and Mrs. w =

Jordan \‘x nr\ (Q \Y\g\

Abel Aye, y g\? h@ cadfe of what I've told you about leaving
| nce you don't want me I'll go to someone that

\j’ﬁlﬁ

Ben - Come Mr. Merryweather, you've got to live with one of your
daughters.

Abel I'll tell you what I've got to do. On Monday next I've got to do
three things. I've got to go to the lawyer's and alter my will; and
I've got to go to the insurance office and pay my premium; and
I've got to go to St. Philip's Church and get married.

Ben and What!

Henry

Mrs. Jordan | Get married!

Mrs. Slater He's out of his senses. (General consternation.)

Abel | say I'm going to get married.

Mrs. Slater | Who to? e T ‘\ (C 2(0 Y; \C‘ v

Abel To Mrs. John Shor cks’whca fﬁ\e\\ﬁlmg-@* Bells We've had it

WY

fixed uE)aﬂgoquwmle,fﬁ\ k];g‘t]fvyé? keeping it for a pleasant

surprlse’\ Q&B\ﬁ t1 was a bit of a burden to you, so | found
q:ﬂe,chs% think it a pleasure to look after me. We shall be
ry glad to see you at the ceremony. (He gets to the door.) Till

e gt ———
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H""\\.

Monday* E g\p‘ek o)

Monday, then. Twelve o' clock at St. Philj p’ﬁChurd?”’(Dberng the
door) It's a good thlnqyO}meq@hf mét Uireat downstairs,
'Melia. IJ; be hﬁﬂdkf}fb\p\ Q}\agfaé to t*"ﬂe 'Ring-0' -Bells on

PNNNE " THE CURTAIN FALLS

o II RN

2 StanleyNBugHton (1881—1913)
Stanley Houghton was an English playwright and drama
critic. He was born in Manchester (UK), where he worked in
the cotton trade. Here he kept on his passion for the theatre.
The Dear Departed (1908) was performed by Miss
Horniman's Repertory Theatre. His plays such as
Independent Means (1909), The Younger Generation
(1910), Master of the House (1910), Fancy-Free (1911) led
up to the highly successful Hindle Wakes (1912). His works
often focused on contemporary social issues and human
relationships, with a keen sense of satire, particularly
focusing on the middle and working classes. He used humor
to expose the flaws and contradictions in society, making his

lays both thought- ki d entertaini —~ N
\ plays bo ought-provoking and enter aimr'l.g\ﬂ 0\ (R\\f

V78 (ORI

( Glossary: ) \Y\\) \\,\, B ﬁ

Meanings

they have been used a lot.

age than usual

hearth the floor at the bottom of a fireplace
gallivanting to go from place to place enjoying yourself
speck asmall piece ofdirt
bureau a desk with drawers and usually a top that opens down to
make a table towrite on
stupefied to surprise or shock somebody, to make somebody unable to
. _ think clearly T
impassive not showing any feellnc_‘;’oremcmtu:}ﬁ\I A ﬂ-\f’j\ UL
piqued to make somebadyarmo ed W\p@'et/ (g
sacred veryrkmpo ith great respect
malicious hamrig ishmﬁ\rigfhatred and desire to harm somebody or
q R ]WM ir feellngs
\q IR

Words
shabby wﬂj\}mwdmgs clothes, objects, etc.)in poor condition because

precocious (sometimes disapproving) (of a child) having developed
particular abilities and ways of behaving at a much younger

14



Reading and Crltlca! Thmklrag N (e~

Comprehensmn g \¢ {\ o x\ WA
A. Answertha oifdwmg questrons
1. I—!\qma}hf}r%ly relationships portrayed in "The Dear Departed"?
2. Describe the character of Mrs. Slater regarding her plan to outshine the
Jordans.
Whatis the central conflictin "The Dear Departed"?
How do the characters react when they find out Abel is still alive?
Whatis the significance of the title "The Dear Departed"?
How does Stanley Houghton use dialogues to reveal characters and
advance the plot?
Whatis the message in this play?
Whatis the effect of the new will of grandfather on his daughters?

v W

o ~

Critically evaluate the characters of Mrs. Sla dﬂ\@g Jo\‘dan.

\o

B.
C. Discuss the plot of the p@% r-.ﬁiheﬁ”'mt\;utsidgram given in the Unit 6
to discuss one- Eﬁi ¢ ag, \\ *?*S ==
” L

\\

‘..ﬂcscabunary
e

A. Give the meanings and two synonyms of the following words using
dictionary and thesaurus. Also use the words in your own sentences.

bureau, heartiness, jolly, delicate, fable, cemetery

B. Choose the correct option.

1. The antonym of shabby:

a.cooperative b.elegant c.jolly d.sincere

2. The antonym of impassive:

a.greedy b.fast c.coward d.expressive
'“w' For the Tea"cher:\ . [;’;?,“ r.:—“(' \;: =

* Facilitate students to read, view and aTnaLysa 4 wa\r{ety pﬂ readﬁfg ||ke poems of William

Wordsworth, William Sh@kesyeaﬁamdﬁoﬁm Ke@_{mfc shott stories, advertisements in the

newspapers, notmes‘«gm \e\maﬂs m@ﬁva*trcnal books on personality development, more

plays of Stan ughﬁoh and of other playwrights etc. from print material in the school
tﬁﬁ& sources.

libra Wqﬂh o
e




3. The antonym of delicate: P _,;:;\.-“ﬁgﬁ
a.passionate b.loyal — \agtmg!ﬁ’;_\@@*‘?“d robust
(“' ‘_I \rl\ Ill'l \ I'" II'\. \ || i
4. The antonym of precoc@usﬂ @ \.\\ SR\RRERy
a. gifted O\ \ @dv ‘ngeg W2 ¢ talented d.belated
5. The antow q{_\hahmﬁéss
a. me{ifﬁd?@hcéj " b.enthusiasm c.friendliness d .

cheerfulness
C. Make as many words as you can from these root words.

An exampleis given for you.
Aud (hear): audio, audible, audition, audience, auditorium
colour:

count:

play:
work:
faith:

P

Grammar /4 \\7 \ SO

Dlrect and Indirect Narrat:o \
Direct speech mea 3\\( sof a speaker These are enclosed with

quotation marwkﬁ\ ed inverted commas.

Indlre oes not consist of the actual words of the speaker but conveys
the fuII sense of what he said.
Examples
1. Direct speech: He said, "I am happy.”
Indirect speech: He said that he was happy.
2. They said, “We love our country.”
They said that they loved their country.
3. Rubab said, “l willbuy a computer. "
Rubab said that she would buy a computer.
4. Shesaid,"She candriveacar.”
She said that she could drive a car.
5. Alisaid, "Guests might come today." o~ o &-“x"ﬁ@
Alisaid that guests mightcome thatrda r, JE2
6. Theysaid, "They WI”\COI]’%‘I}OM&(WDW ALY S
They said ’l'b'ﬁ@‘t the\}\ g @g \ }péthe nextday.

\'\\H'.

.-\_"J;\\\J_\I | ||.




\\——————
A. Recapitulate your previous know!edge ql:{ %Dl(‘gcj Hn:} Indirect

Narration and change the, naﬁgtm\p Q ﬁ { ana sentences:
My father said tgﬂ’ne,, Myws\eﬁyries&gr;}?héaianyone
My friend sagg ,f\[_étué watch adocumentary.”
Th\eq Féllﬁ[ |d‘tothe soldier angrily, “Always obey yourseniors.”
yvmother said, "May you prosper!”
He said, "He did not go to school yesterday.”
The officer said, "Call the next visitor."
The teacher said, "Whose penis it?”
She said to me, "What are you looking for?”
Alisaid, "Alas! | have failed the examination.”
10. He said, “Where are you going?”
11. Hesaid to me, "Please excuse me l amtoo tired to go market.”
12. She said, "Listen! Can you hear someone coming?”
13. Ourteachersaid, “The Sun always rises from the east
14. Herequested histeacher to explain thattheo GO \\3\3
15. He applauded them that theyclg A@ﬁ?? 1\7) Qk 2 O)
16. He bade me goo morm\ Q
17. Hesaid to me, ave completed your work?"
B. Change bassage into Direct Speech.
The fathé}lmamed to his daughter that the internet had many useful
applications. He mentioned that it could be used for educational purposes, such
as researching information for school projects and accessing online courses. He
also told her that the internet was a valuable tool for communication, allowing
people to stay in touch with friends and family through email and social media.
However, he warned her that it was important to use the internet responsibly. He
emphasized the need to be cautious about sharing personal information. He
suggested that she should balance her internet use with other activities, such as
reading books, playing outside, and spending time with family.

® NV AW

o

™~

7 ) For the Teacher: | ;
£ \ "’I\ :_—n\ .-'g _\H\I".r\l\_-.
e Help students understand the rules of chan g the'd_f'@ct sgeaieéﬁ’mfb md[rect speech and

vice versa regarding prese,{wt past. anq,’plgr‘,fpﬁ;\tﬂ t\epsgg\mfdr ~modals, time and questions,

orders, requests, sugge%&; ns @d aé{\f ;:Q\)nspeé’% and writing.

e Engage students in fifpan ngm#‘at’on with more diverse examples.
o
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A. Work in grnupﬁ.ﬁaﬁhgroépl\ﬁlﬁd]scuss the theme/ message in this
one-act p_l_kg\x\wi}ﬁ-.,_&gh%ﬂ"ia human relationshipsin a society.

B. Wqﬁﬁ%ﬁﬂ“ﬁ‘ﬁé-act play on YouTube. Comment on the characters of
Mrs. Slater, Mrs. Jordan and Ben in your own words.

C. Enactthisone-act play in the class.

D. Whatrole does humor play in "The Dear Departed"?

E. Can you relate any part of this one-act play to your own experiences

with regard to family relationships or societal expectations?

Writing Skills

For effective, appealing and purposeful writing, the writer must focus on
spelling, punctuation, captilization, and grammar which are-m fﬁanics for
correct writing. Students are advised- to ,.cens'ﬂéﬁé}l\tlﬁf%ﬁﬂe writing
0 A (WS \\ Rzt
multiple paragraphs, essays, stories, ppﬁmg\b'r‘-ﬁfgyscripts. You should do
some writing reg ula@iﬁggﬁﬁﬁ%ﬁoﬁiﬂhé&?n to write by writing practice.
vy | I".,F-" il

g WU
N \ I"\\_l" =
..\J:x\l R‘:\\J_JQU o

Capim\agi\jm

et i R —— —

Mechanics Y = Writing

of Writing

|
W . ] i — _lv--d"

Grammar Punctuation

B i, i i — S Spelling b e i —

u.w#_‘ﬁ_w‘_,._ﬁ‘m_ﬁ-n-—a, —t

A. Write a dialogue between a doctor and a patient highlighting the idea
'Prevention is better than cure'.

o=y
(

[
Fll ==
{ L ":’)-.-o—' 8

P — ,f’..-—“ -..I'\II 1l l:'. \ \
Tone: Tone is an author's or speaker's att%tuQe, as T@\,{ea}eg']h;'ge‘-,geéﬁg&_‘.ﬂ‘{._ K hguage or
. T\

quality of voice. = A I"x'":-"-. VAVEALY
Style: It means aspects of writing of ép”ﬁpﬁ\x&!}ii;hf’t}’aﬁbﬂa'ﬁ?de’ntﬁfiabte character generally
usedina positivéﬁs\%ﬁée{fp;'g'"g}p"{_éﬁs- jfeasing effects.
. oo FE A AR AL A
C. Reca plI\lfi\!ﬁtS\thg.ﬂements of astory.
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